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Abstract. The article provides a comprehensive analysis of the stages of formation and development of technical education and
vocational pedagogy. The study examines the historical roots of technical education and its evolutionary development from the era of
craftsmanship to the modern stage of digital education. It also substantiates the close relationship between the system of technical
education and the level of socio-economic and technological development of society.The article scientifically highlights the impact of
the integration of theory and practice on educational effectiveness, the significance of the dual education system, and the increasing role
of interdisciplinary integration. Based on graphical analysis, it demonstrates the improvement of educational effectiveness resulting
from the implementation of digital technologies in the learning process, including virtual laboratories, distance learning platforms, and
simulation tools.Furthermore, the study reveals the role of modern vocational pedagogy, grounded in innovative approaches, in
developing students’ independent thinking, problem-solving abilities, and creative skills. The research findings also address the
processes of humanization and globalization in technical education and contribute to identifying its future development directions.
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Anotatsiya. Magolada texnika ta’limi va kashiy pedagogikaning shakllanishi hamda rivojlanish bosgichlari kompleks tarzda
tahlil qgilingan. Tadgiqot jarayonida texnika ta’limning tarixiy ildizlari, uning hunarmandchilik davridan boshlab zamonaviy ragamli
ta’lim bosqichigacha bo‘lgan evolyutsion rivojlanishi o‘rganildi. Shuningdek, texnika ta’lim tizimining jamiyatning ijtimoiy-iqgtisodiy va
texnologik rivojlanish darajasi bilan uzviy bog‘ligligi asoslab berildi.Maqolada nazariya va amaliyot integratsiyasining ta’lim
samaradorligiga ta’siri, dual ta’lim tizimining ahamiyati hamda fanlararo integratsiyaning kuchayib borayotganligi ilmiy jihatdan
yoritilgan. Ragamli texnologiyalar, jumladan virtual laboratoriyalar, masofaviy ta’lim platformalari va simulyatsiya vositalarining ta’lim
jarayoniga joriy etilishi natijasida ta’lim samaradorligi oshishi grafik tahlillar asosida ko‘rsatib berildi.Bundan tashqgari, zamonaviy
kasbiy pedagogikaning innovatsion yondashuvlarga asoslanishi, talabalarda mustaqil fikrlash, muammolarni hal etish va ijodiy faoliyat
ko‘nikmalarini shakllantirishdagi o‘rni ochib berilgan. Tadgiqot natijalari texnik ta’limning insonparvarlashuvi va globallashuvi
jarayonlarini ham yoritib, uning kelgusidagi rivojlanish yo‘nalishlarini aniglashga xizmat giladi.

Kalit so‘zlar.Texnik ta’lim, kasbiy pedagogika, raqamli texnologiyalar, ta’lim samaradorligi, dual ta’lim, innovatsion
yondashuv, kompetensiyaviy yondashuv, integrativ yondashuv, fanlararo integratsiya, muhandislik ta’limi.

AHHOTAamusl. B craTbe KOMIUIEKCHO MPOAaHAIM3UPOBaHBI JTAlbl CTAHOBJIEHHS W Pa3BUTHS TEXHUYECKOTO OOpa3oBaHUS MU
npo(eCCHOHANBHON MNENarorukH. B Xome HCCIeIOBaHUS WM3YYCHBl HCTOPHYECKME HCTOKM TEXHHYECKOro OO0pa3oBaHMs, €ro
9BOJIIOLHOHHOE Pa3BUTHE OT MEPUO/IA PEMECICHHOTO MTPOU3BOJICTBA JI0 COBPEMEHHOT0 3Tamna [uppoBoro o0yuenus. Takxke 000CHOBaHa
TECHasi B3aMMOCBS3b CHCTEMBI TEXHHYECKOTO OOpa30BaHHs C YPOBHEM COLMAIbHO-IKOHOMHYECKOTO M TEXHOJOTHYECKOTO Pa3BHTHS
obuiectBa.B craThe Hay4HO OCBEIICHBI BIUSHUE HHTETPALlK TEOPHHU U MPAKTHKK Ha 3)(HEeKTHBHOCTh 00pa30BaHHsl, 3HAYCHUE Ty aTIbHO
CHCTEeMBI 00y4eHHs, a TaKKe yCHUICHHE MEXKIUCIUILIMHAPHONW MHTerpanuy. Ha ocHOBe rpaduyeckoro aHain3a MOKa3aHO IMOBBIIMICHHE
3¢ PeKTHBHOCTH O0y4YeHUsI B pe3ysbTaTe BHEAPECHHS B 00pa30BaTebHBIH MpolecCc HU(PPOBBIX TEXHOJOTHH, BKIIOYAs BUPTYaJIbHBIC
nabopartopud, IATGOPMBI JUCTAaHIMOHHOTO oOy4eHHMss W cpenctBa cumymsinuun.Kpome Toro, packpbita pojib COBPEMEHHOMN
npoeCcCHOHAIBHONM IeJarOruKi, OCHOBAaHHOW Ha WHHOBAIlMOHHBIX MOAXO/AaX, B (OPMHPOBAHHKM Yy OOYYArOUIMXCSl HABBIKOB
CaMOCTOSITEJIPHOTO MBIIUICHHUs, PEIICHHs NpoOJeM M TBOPUYECKOW [eSTeNbHOCTH. Pe3ynbTaThl HCCICIOBAHUS TAaKKE OCBELIAIOT
MPOLECChl TYMaHHU3alUK M TII00ATM3aliK TEXHHYECKOT0 00pa30BaHus M CIIOCOOCTBYIOT OIPEAENICHHIO MEPCIEKTHB €ro AaIbHEHIIero
pa3BUTHS.

KioueBble ci10Ba: TexHHYECKOe 0Opa3oBaHMe, NMpodeccHOHabHAs IMearoruka, HUQpoBble TEXHONOTHH, 3P EKTHBHOCTH
o0yueHus1, yabHOE 00yUeHIEe, HHHOBAIIMOHHBIH 10/IX0/1, KOMIIETEHTHOCTHBIH MOIX0/1, HHTEIPATUBHBIH I10IX01, MK AUCLUILTHHAPHASL
MHTETrpalus, HHXeHepHOe 00pa3oBaHHe.

Kirish. Zamonaviy jamiyat taraqgiyoti ilm-fan va texnologiyalarning jadal rivojlanishi bilan chambarchas bog‘ligdir. Ushbu
jarayonda texnika ta’lim tizimi muhim o‘rin egallab, ishlab chiqarish, sanoat va innovatsion igtisodiyot uchun zarur bo‘lgan malakali
kadrlarni tayyorlashning asosiy omillaridan biri sifatida namoyon bo‘lmoqda. Texnika ta’limning rivoji jamiyatning ijtimoiy-iqtisodiy
ehtiyojlari, texnologik yangilanishlar hamda global raqobat sharoitida yanada dolzarb ahamiyat kasb etmoqda.

Texnika ta’limi tarixan insoniyatning mehnat faoliyati va ishlab chiqarish jarayonlari bilan uzviy bog‘liq holda shakllanib
kelgan. Dastlab hunarmandchilik va amaliy ko‘nikmalar asosida rivojlangan bo‘lsa, keyinchalik ilmiy-texnik taraqqiyot ta’sirida
muhandislik bilimlari va zamonaviy texnologiyalarni o‘z ichiga olgan murakkab tizimga aylandi. Aynigsa, sanoat ingiloblari davrida
texnik ta’limning mazmuni va shakllari tubdan o‘zgarib, uning institutsional rivojlanishiga asos yaratildi. Hozirgi kunda texnik ta’lim
nafagat nazariy bilimlarni berish, balki amaliy ko‘nikmalarni shakllantirish, muammolarni hal etish, kreativ va innovatsion fikrlashni
rivojlantirishga yo‘naltirilgan kompleks tizim sifatida qaralmoqda. Raqamli texnologiyalar, sun’iy intellekt, avtomatlashtirish va
robototexnika kabi zamonaviy yo‘nalishlarning jadal rivojlanishi texnik ta’lim mazmunini yangilashni talab etmogqda. [1,2,5]
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Kuzatishlar va izlanishlar shuni ko‘rsatadiki texnik ta’lim va kasbiy pedagogikaning shakllanishi hamda rivojlanish
bosgichlarini ilmiy jihatdan o‘rganish, ularning o‘zaro bog‘ligligini tahlil qilish va zamonaviy ta’lim tizimidagi o‘rnini aniglash dolzarb
ilmiy masalalardan biri hisoblanadi.

Tadqiqot ob’ekti va qo‘llanilgan metodlar

Mazkur tadgigotni amalga oshirish jarayonida texnika ta’limi va kashiy pedagogika sohasiga oid ilmiy adabiyotlar,
monografiyalar, ilmiy magolalar hamda normativ-huquqiy hujjatlar tizimli va kompleks tarzda tahlil gilindi. O‘rganilgan manbalar shuni
ko‘rsatadiki, texnik ta’limning rivojlanish jarayonlari hamda kasbiy pedagogikaning shakllanishi masalalari mahalliy va xorijiy olimlar
tomonidan turli ilmiy yo‘nalishlarda keng tadqiq etilgan. [1,3,8,9]

IImiy manbalarda texnika ta’limining tarixiy rivojlanish bosgichlari izchil yoritilib, unda hunarmandchilik asosidagi amaliy
ko‘nikmalardan zamonaviy muhandislik bilimlari tizimiga o‘tish jarayoni chuqur tahlil qilingan. Shu bilan birga, kasbiy pedagogikaning
nazariy asoslari, uning metodlari va didaktik tamoyillari, ta’lim jarayonini samarali tashkil etish masalalari ham alohida e’tibor
markazida bo‘lgan.

So‘nggi yillardagi ilmiy tadqiqotlarda texnika ta’limini modernizatsiya qilish, ragamlashtirish, innovatsion pedagogik
texnologiyalarni joriy etish hamda kompetensiyaviy yondashuvni keng qo‘llash masalalari ustuvor yo‘nalish sifatida garalmogda.
Aynigsa, sun’iy intellekt, ragamli ta’lim platformalari, virtual laboratoriyalar va masofaviy ta’lim tizimlari bilan bog‘liq izlanishlar
zamonaviy ta’lim tizimining rivojlanish tendensiyalarini belgilab bermoqda. [4,8,9]

Adabiyotlar tahlili natijasida texnika ta’limi tizimining rivojida quyidagi asosiy ilmiy yondashuvlar ustuvor ekanligi aniglandi:

e tizimli yondashuv ta’lim jarayonini yaxlit va o‘zaro bog‘liq elementlar majmuasi sifatida ko‘rib chiqish;

e kompetensiyaviy yondashuv bo‘lajak mutaxassisning kashiy kompetensiyalarini shakllantirishga yo*naltirilganlik;

e innovatsion yondashuv zamonaviy pedagogik va axborot texnologiyalarini ta’lim jarayoniga joriy etish;

e integrativ yondashuv fanlararo alogadorlikni ta’minlash va bilimlarning uyg‘unligini kuchaytirish.

Mazkur metodologik yondashuv texnika ta’limining fagat pedagogik jarayon sifatida emas, balki ijtimoiy-igtisodiy va
texnologik tizim sifatida kompleks o‘rganishga asoslanadi. Bu esa tadqiqot natijalarining ilmiy asoslanganligini ta’minlab, texnika
ta’limi va kasbiy pedagogikaning rivojlanish istigbollarini aniglash imkonini beradi.

Olingan natijalar va ularning tahlili

Oc‘tkazilgan tadgiqotlar natijasida texnika ta’limi va kasbiy pedagogikaning shakllanish hamda rivojlanish jarayonlari kompleks
tahlil gilinib, ularning asosiy gonuniyatlari va zamonaviy tendensiyalari aniglandi. Tahlillar shuni ko‘rsatdiki, texnik ta’lim tizimi
jamiyatning igtisodiy va texnologik rivojlanish darajasiga bevosita bog‘liq holda evolyutsion tarzda takomillashib borgan. [1,2,5]

Tadqiqot natijalariga ko‘ra, texnika ta’limi rivojining asosiy bosgichlari hunarmandchilik davri, sanoat ingilobi bosgichi, ilmiy-
muhandislik tizimi shakllanishi hamda zamonaviy raqamli ta’lim bosqichi o‘zaro uzviy bog‘liq holda rivojlangan. Har bir bosgichda
ta’lim mazmuni, metodlari va tashkil etish shakllari jamiyat ehtiyojlariga mos ravishda takomillashib borgan.Quyidagi grafikda ushbu
bosgichlarning rivojlanish dinamikasi va nisbiy o‘sish ko‘rsatkichlari aks ettirilgan:
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1-rasm.Texnika ta ’limining tarixiy rivojlanish bosgichlari va ularning nisbiy o ‘sish ko ‘rsatkichlari.

Grafik tahlili shuni ko‘rsatadiki, texnika ta’limining dastlabki bosgichi hunarmandchilik davrida rivojlanish sur’atlari nisbatan
past bo‘lgan bo‘lsa, sanoat inqilobi davridan boshlab keskin o‘sish kuzatiladi. Ilmiy-muhandislik tizimi shakllanish bosgichida esa
texnik ta’lim tizimi institutsional jihatdan mustahkamlanib, uning samaradorligi sezilarli darajada oshgan. Eng yuqori o‘sish
ko‘rsatkichlari zamonaviy raqamli ta’lim bosgichiga to‘g‘ri kelib, bu davrda texnologik innovatsiyalar ta’lim mazmunini tubdan
yangilaganini ko‘rsatadi.

Tadgiqot davomida aniglangan muhim natijalardan biri texnika ta’limida nazariya va amaliyot integratsiyasining hal giluvchi
ahamiyatga egaligidir. Grafikda kuzatilayotgan o‘sish dinamikasi aynan amaliy komponentlarning kuchayishi bilan bevosita bog‘liq
ekanligi ko‘rinadi. Jumladan, zamonaviy bosqichda dual ta’lim, laboratoriya mashg‘ulotlari va ishlab chiqarish amaliyoti keng joriy
etilishi natijasida ta’lim samaradorligi yuqori darajaga ko‘tarilgan. [4,8,9,10]

Natijalar texnika ta’limida fanlararo integratsiya jarayonining kuchayib borayotganini ko‘rsatdi. Grafikdagi yuqori o‘sish
bosgichi aynan mexatronika, axborot texnologiyalari va biomuhandislik kabi integratsiyalashgan yo‘nalishlarning rivoji bilan
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izohlanadi. Bu esa ta’lim jarayonida kompleks yondashuvni qo‘llash zarurligini asoslaydi hamda mutaxassislarning keng gamrovli bilim
va ko‘nikmalarga ega bo‘lishini ta’minlaydi.

Grafik tahlili va ilmiy natijalar texnika ta’limi tizimining dinamik, moslashuvchan va innovatsion rivojlanish xususiyatiga ega
ekanligini tasdiglaydi. [1,3,6,7]

Tadgigot davomida aniglangan muhim natijalardan biri texnika ta’limida nazariya va amaliyot integratsiyasining hal giluvchi
ahamiyatga egaligidir. Zamonaviy ta’lim tizimida dual ta’lim, laboratoriya mashg‘ulotlari hamda ishlab chiqarish amaliyotining keng
joriy etilishi mutaxassislarning kasbiy kompetensiyalarini samarali shakllantirishga xizmat qilmoqda. Bu holat ta’lim sifatini oshirish va
bitiruvchilarning mehnat bozorida ragobatbardoshligini ta’minlashda muhim omil sifatida namoyon bo‘ladi.Quyidagi grafikda nazariya
va amaliyot integratsiyasining texnika ta’limi samaradorligiga ta’siri aks ettirilgan:

Nazariya va amaliyot integratsiyasining samaradorlikka ta’siri
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2-rasm. Nazariya va amaliyot integratsiyasining ta’lim samaradorligiga ta’siri

Grafikdan ko‘rinib turibdiki, amaliy mashg‘ulotlar ulushi ortgani sari ta’lim samaradorligi ham izchil ravishda oshib boradi.
Aynigsa, dual ta’lim tizimi joriy etilgan bosgichda eng yuqori natijalarga erishilganligi kuzatiladi.

Shuningdek, natijalar texnika ta’limida fanlararo integratsiya jarayonining kuchayib borayotganini ko‘rsatdi. Mexatronika,
axborot texnologiyalari va biomuhandislik kabi yo‘nalishlarning rivojlanishi turli fanlarning o‘zaro uyg‘unlashuvi asosida yuzaga
kelmoqda. Bu esa ta’lim jarayonida kompleks yondashuvni talab giladi hamda mutaxassislarning keng qamrovli bilim va ko‘nikmalarga
ega bo‘lishini ta’minlaydi.

Muhokama jarayonida aniglanishicha, ragamli texnologiyalar texnik ta’lim samaradorligini oshiruvchi asosiy omillardan biri
hisoblanadi. Virtual laboratoriyalar, masofaviy ta’lim platformalari va simulyatsiya texnologiyalarining joriy etilishi o‘quv jarayonini
interaktiv va moslashuvchan shaklga olib chigmoqda. Birog ushbu jarayon bilan bir gatorda ayrim muammolar ham yuzaga kelmoqda,
jumladan, ragamli tafovut, texnika infratuzilmaning vyetarli darajada rivojlanmaganligi hamda pedagoglarning ragamli
kompetensiyalarini oshirish zarurati.

Quyidagi grafikda raqamli texnologiyalarni joriy etish darajasi va ta’lim samaradorligi o‘rtasidagi bog‘liqlik ifodalangan:
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3-rasm. Ta’lim jarayonida raqamli texnologiyalar darajasi va natijadorlik o ‘sishi dinamikasi
Grafik tahlili shuni ko‘rsatadiki, raqamli texnologiyalardan foydalanish darajasi oshgani sari ta’lim samaradorligi ham izchil
ravishda ortib boradi. Grafikdagi o‘suvchi trend ragamli vositalarning ta’lim jarayoniga integratsiyasi ijobiy natija berishini tasdiglaydi.
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Shu bilan birga, yuqori bosqichga yaqinlashgan sari o‘sish sur’atlarining nisbatan sekinlashuvi kuzatiladi, bu esa infratuzilma va
metodik ta’minot omillarining hal giluvchi rol o‘ynashini anglatadi.

Grafikda aks etgan bog‘liglik zamonaviy kasbiy pedagogikaning innovatsion yondashuvlarga asoslanishini ham tasdiglaydi.
Ragamli texnologiyalarning keng qo‘llanilishi talabalarni mustaqil fikrlashga, muammolarni hal etishga va ijodiy faoliyatga yo‘naltirish
imkonini bermoqgda. Xususan, grafikdagi yuqori samaradorlik ko‘rsatkichlari muammoli o‘qitish, loyihaviy metodlar va startap
faoliyatining ta’lim jarayonida keng joriy etilishi bilan izohlanadi.

Grafik natijalari texnika ta’limining insonparvarlashuvi jarayonini ham bilvosita aks ettiradi. Ragamli texnologiyalar orqali
ta’limning individuallashtirilishi va interaktivligi oshib, talabalarda nafagat kasbiy, balki ijtimoiy va axlogiy kompetensiyalarni
shakllantirish imkoniyati kengaymoqda. Bu esa ta’lim mazmunini kengaytirish va texnik hamda gumanitar fanlar integratsiyasini
kuchaytirishni talab giladi.

Bundan tashqari, grafikda kuzatilayotgan ijobiy o‘sish tendensiyasi texnika ta’limining globallashuvi jarayoni bilan ham
bevosita bog‘ligdir. Ragamli platformalar va texnologiyalar yordamida xalgaro ta’lim resurslariga Kirish imkoniyati kengayib, akademik
mobillik va qo‘shma ta’lim dasturlarining rivojlanishiga xizmat qilmogda. Shu bilan birga, yuqori samaradorlikka erishish jarayonida
milliy ta’lim tizimining o‘ziga xos xususiyatlarini saqlab qolish zarurligi ham muhim omil sifatida namoyon bo‘ladi. [1,2,5]

Grafik tahlili texnika ta’limi va kasbiy pedagogika tizimining uzluksiz rivojlanayotganini, ragamli transformatsiya ta’sirida
uning samaradorligi ortib borayotganini va kelgusida yanada takomillashtirilishi zarurligini ko‘rsatadi. Ushbu natijalar texnika ta’limi
tizimini rivojlantirish bo‘yicha ilmiy asoslangan taklif va tavsiyalar ishlab chiqish uchun muhim nazariy va amaliy asos bo‘lib xizmat
giladi.

Xulosa.

Mazkur tadgiqot natijalari texnika ta’limi va kasbiy pedagogikaning shakllanishi hamda rivojlanishi uzluksiz va evolyutsion
xarakterga ega ekanligini ko‘rsatdi. Tahlillar shuni tasdigladiki, texnika ta’limi tizimi jamiyatning ijtimoiy-igtisodiy va texnologik
rivojlanish darajasiga bevosita bog‘liq holda takomillashib boradi .

Tadgiqot davomida aniglanishicha, texnika ta’limi rivojining asosiy bosqichlari o‘zaro uzviy bog‘liq holda shakllangan bo‘lib,
har bir bosgichda ta’lim mazmuni va metodlari jamiyat ehtiyojlariga mos ravishda yangilanib borgan. Grafik tahlillar texnik ta’lim
tizimining dinamik va moslashuvchan ekanligini, aynigsa zamonaviy ragamli bosgichda uning samaradorligi sezilarli darajada oshganini
ko‘rsatdi.

Raqamli texnologiyalarni ta’lim jarayoniga joriy etish ta’lim samaradorligini oshiruvchi asosiy omillardan biri ekanligi grafiklar
asosida isbotlandi. Biroq yuqori darajaga erishishda texnik infratuzilma, metodik ta’minot va pedagoglarning raqamli kompetensiyalari
hal giluvchi ahamiyat kasb etishi aniglandi.

Tadgiqot natijalari zamonaviy kasbiy pedagogikaning innovatsion yondashuvlarga asoslanishini, talabalarni mustaqil fikrlash,
muammolarni hal etish va ijodiy faoliyatga yo‘naltirish ustuvor vazifa ekanligini ko‘rsatdi. Shuningdek, texnikaviy ta’limning
insonparvarlashuvi, ya’ni texnikaviy bilimlar bilan bir gatorda ijtimoiy va axlogiy kompetensiyalarni shakllantirish zarurati ham asoslab
berildi.

Bundan tashqgari, texnikaviy ta’limning globallashuvi jarayoni uning rivojlanishida muhim omil ekanligi aniglandi. Xalgaro
standartlarga moslashuv, akademik mobillik va qo‘shma ta’lim dasturlarining kengayishi ta’lim sifatini oshirishga xizmat qilmoqda. Shu
bilan birga, milliy ta’lim tizimining o°‘ziga xos xususiyatlarini saglab qgolish zarurligi ham muhim ahamiyat kasb etadi.

Umuman olganda, olingan natijalar texnikviy ta’lim va kasbiy pedagogika tizimini yanada rivojlantirish zarurligini ko‘rsatadi.
Kelgusida ushbu tizimni takomillashtirish uchun ragamli texnologiyalarni keng joriy etish, amaliy ta’lim ulushini oshirish,
pedagoglarning malakasini rivojlantirish hamda innovatsion va integrativ yondashuvlarni chuqurlashtirish muhim yo‘nalishlar sifatida
belgilandi.
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Abstract. Communicative Language Teaching (CLT) is one of the most effective and widely used methods of teaching
foreign languages. Its main goal is to develop learners’ ability to use the language in real-life situations rather than merely knowing
grammatical rules. In the training of future foreign language teachers, this approach plays a key role, as modern education is focused
on developing communicative competence, which includes not only linguistic knowledge but also the ability to communicate,
understand culture, and interact effectively. Moreover, the communicative approach contributes to the development of professionally
important skills in future teachers, such as the ability to organize interactive learning, create a supportive language environment, and
adapt teaching materials to the real communicative needs of learners. During the learning process, special attention is given to the
practical use of language through dialogues, role plays, discussions, and project-based activities. This enables future teachers not
only to improve their own language proficiency but also to master modern teaching methodologies. An important aspect is the
development of intercultural competence, since language is closely connected with the culture of its speakers. Future teachers learn to
take cultural differences into account, foster tolerance, and promote readiness for intercultural interaction, which is especially
relevant in the context of globalization. Furthermore, the communicative approach encourages the development of critical thinking,
independence, and responsibility for the learning process. Students become active participants in education, while the teacher acts as
a facilitator and mentor, guiding and supporting their learning activities. Thus, the use of the communicative approach in training
future foreign language teachers ensures the development of not only strong language competencies but also a wide range of
pedagogical, social, and cultural skills necessary for successful professional activity in the modern educational environment.

Keywords: communicative approach, teaching methods, knowledge, skills, competence, dialogue, role-playing games,
facilitator, mentor, modern teaching methods.

Annorammsi. Kommynukatuubeiid moaxon (Communicative Language Teaching — CLT) sBnsiercss oquuM u3 HamOosee
3(1)(1)CKTPIBHLIX 1 IIUPOKO UCIIOJIB3YEMBIX METOI0B 06y‘{eHI/I$[ HWHOCTPAaHHBIM S3bIKaM. Ero rimaBnas LECJIb — PasBUTHUE CII0COOHOCTH
yJyaluxcs HMCII0Jb30BaTh A3BIK B PEAJIbHBIX JKU3HCHHBIX CUTyalUAX, a HE NPOCTO 3HAHUEC I'PaMMATUYCCKUX ITPpaBUJL. B MOATOTOBKE
OyAyLIMX Y4YUTENeH WHOCTPAaHHBIX S3BIKOB JAHHBIM IOJXOJ] WrpaeT KIIOUEeBYIO pOJb, IOCKOJBKY COBpEMEHHOE 0Opa3oBaHHE
OpHEHTUPOBAHO Ha (pOpMHUpPOBaHHE KOMMYHHKATUBHON KOMITETEHIINH, BKIIOYAIOMICH HE TOJNBKO S3BIKOBBIC 3HAHHSA, HO M YMEHHE
o0mmarhkcsa, MOHUMATh KYJIbTYpy U 3(Q(eKTHBHO B3aUMOICHUCTBOBaTh. KpomMe TOTr0, KOMMYHHKATHBHBIM ITOJIXOJ CIIOCOOCTBYET
pa3BUTHIO Y Oynymux yduTened MpopecCHOHANFHO 3HAYMMBIX HABBIKOB, TAKHX KaK YMEHHE OpPTaHW30BBIBATH WHTEPAKTHBHOE
oOyueHne, co3/aBaTh ONArONPHUATHYIO S3BIKOBYIO Cpely W alalTHPOBaTh yueOHBIH MaTepHan MOJ pealbHble KOMMYHHKAaTHBHBIC
HOTpeGHOCTI/I ygamuxcs. B npouecce 06yquI/IH oco00oe BHMMaHHE YACIACTCA NPAKTUYECKOMY HCIOJIB30BaAHUIO fA3bIKa 4YCpPE3
JAUaJioru, POJICBbBIE MIPbI, JUCKYCCHMU W TMPOCKTHYIO ACATCIBHOCTb, 4YTO IIO3BOJIACT GyHyI_[II/IM neaaroramMm  HE TOJIBKO
COBCPIUICHCTBOBATH COOCTBEHHELIE SA3LIKOBLIE HaBbBIKU, HO U OCBaUWBaTb COBPEMCHHLIE METOAUKU MPENIOJaBaHKUA. BaxHBEIM acrekToM
SABJIACTCA TAKXKEC (bOpMHpOBaHI/Ie Me)KKyJ'ILTypHOﬁ KOMIIETCHIMH, ITOCKOJIBKY A3BIK HEPA3PbIBHO CBs3aH C KyJ'[LTypOﬁ €ro HOCHUTEEM.
Bynymue yuutens ydwarcs y4YUTHIBaTh KyJbTypHBIE paziUudsi, Pa3BUBATh TOJEPAHTHOCTh U TOTOBHOCTh K MEXKYJIBTYPHOMY
BSaHMOIIefICTBPIIO, 4T0 0COOEHHO AKTYaJIbHO B YCJIOBHUAX FJ'IOGaJII/ISaHI/II/I. Boiee TOTO, KOMMyHI/IKaTI/IBHHﬁ moaxon CHOC06CTByeT
Pa3BUTUIO KPUTUYECKOTO MBINUICHHSA, CAMOCTOATEIBHOCTU MW OTBETCTBEHHOCTHU 3a IIPOLECC 06y‘IeHI/I$I. CTyHeHTLI CTAaHOBATCA
AKTUBHBIMHU YYaCTHUKaAMH 06pa3OBaTean0r0 nponecca, a IpenoJAaBaTe/ib BBIIIOJIHACT POJIb (1)aCI/IJII/ITaT0pa 1 HaCTaBHHKa,
HarpaBJigd W TOAACPKUBaA HX y'-l66Hy}O JACATCIBbHOCTD. Takum 06pa30M, HCIIO0JIb30BAHHEC KOMMyHI/IKaTI/IBHOFO noaxoaa B
HO/ATOTOBKE OyIyIIMX y4HUTesIeil HHOCTPaHHBIX S3BIKOB 00ecnedrBacT pOPMHPOBAHIE HE TOJIBKO BHICOKHX SI3BIKOBBIX KOMIIETCHIIUIA,
HO M HIMPOKOI'0 CIICKTpa NE€AArorude€CKux, COurajabHbIX U ](yJ'IbTyprIX HAaBBIKOB, HBOGXO}II/IMHX JUIA yCl'lQLl.lHOFI HpO(I)CCCI/IOHaJ'l];HOﬁ
JIESITETIBHOCTH B COBPEMEHHOM 00pa30BaTEIbHOM MPOCTPAHCTBE.

KiroueBble cjioBa: KOMMyHI/IKaTI/IBHHﬁ nmoaxon, METoaoB 06yLIeHI/I$[, 3HaHWA, YMCHHUE, KOMIICTCHIU, AHUAJIOT, POJICBBIC
WI'PBI, (1)aCI/IJ'II/ITaTOp, HaCTaBHUK, COBPEMEHHBIC METOIUKHU ITPETIOJaBaAHUA.

Introduction. The communicative approach emerged in the 1970s as an alternative to the grammar-translation method,
which had long dominated foreign language teaching. Unlike the traditional approach focused on memorizing rules and translating
texts, the communicative approach is based on the idea that language is mpexne Bcero a means of communication. Its central
principle is that language proficiency is defined not only by knowledge of grammatical structures, but also by the ability to use them
effectively in real-life situations.

The main goal of this approach is the development of communicative competence, which includes grammatical,
sociolinguistic, discourse, and strategic components. This means that learners should not only be able to form correct sentences, but
also adapt their speech depending on the context, understand their interlocutor, and maintain interaction.[1]

The communicative approach emphasizes the development of speaking skills, active student interaction, and the use of
language in situations that closely resemble real life. During the learning process, communicative situations are created to stimulate


mailto:doniyor120373@gmail.com
mailto:shakiyeva.aida@mail.ru

*GULISTON DAVLAT UNIVERSITETI AXBOROTNOMASI *

* Gumanitar — ijtimoiy fanlar seriyasi, 2026. N 2 *

natural interaction, which helps overcome language barriers and build confidence. Learning becomes student-centered, where
students are active participants, and the teacher acts as a facilitator, guide, and organizer of the learning process.

To implement this approach, a variety of methods and activities are used, such as role plays, dialogues, discussions, and
problem-solving tasks. These activities simulate real-life situations, promote collaboration and critical thinking, and increase
learners’ motivation.[2]

In the training of future foreign language teachers, the communicative approach plays a particularly important role. It helps
develop pedagogical thinking, as well as the ability to plan and conduct interactive lessons and effectively manage the learning
process. Future teachers learn how to create a supportive communicative environment, consider individual learner differences, and
apply a variety of teaching methods.

In addition, this approach enhances student motivation by making the learning process more engaging, practical, and
meaningful. It also contributes to the development of independence, responsibility, and teamwork skills.

Thus, the communicative approach becomes not only a method of teaching a foreign language, but also a fundamental basis for the
professional training of modern teachers who are capable of working effectively in a rapidly changing and globalized world.[3]
Materials and methods

The communicative approach in foreign language teaching is based on the use of a variety of methods aimed at actively
engaging learners in the process of communication. The main methods include role-play, which allows students to simulate real-life
situations; information gap activities, which involve exchanging missing information between participants; group discussions, which
develop argumentation and interaction skills; problem-solving tasks, which stimulate logical thinking; and the use of authentic
materials, such as real texts, videos, and audio resources. All these methods are focused not on passive memorization, but on the
active use of language in communication, which significantly increases the effectiveness of learning.[4]

The methodological foundation of the communicative approach includes several important principles. First of all, it
emphasizes learning through communication, where language is acquired in the process of its use. An important role is played by the
integration of all types of language skills — speaking, listening, reading, and writing. The learning process is based on real or
realistic situations, which makes it more practice-oriented. At the same time, the focus is placed on meaning rather than solely on
form. Another key principle is the development of learner autonomy, including the ability for self-control and self-regulation in the
learning process.

The theoretical foundations of the communicative approach were developed by a number of scholars. Sandra Savignon
emphasized that “communication is not just a goal, it is the process of learning itself.” In turn, Canale and Swain identified the
structure of communicative competence, which includes grammatical, sociolinguistic, discourse, and strategic competencies. These
components reflect the complex nature of language proficiency and highlight the importance of using language in different
contexts.[5]

The practical implementation of the communicative approach can include a wide range of activities and tasks. For example,
in a role-play activity, students may act out a situation at an airport, where one plays a passenger and another a staff member, thereby
developing real-life communication skills. In an activity such as “Find someone who...”, students ask each other questions like
“Have you ever traveled abroad?”, which helps develop speaking and interaction skills. Project-based work, such as preparing a
presentation about the culture of another country, contributes to the development of intercultural competence and research skills.

The communicative approach is especially important in the training of future foreign language teachers. It involves teaching
how to plan and conduct communicative-oriented lessons, as well as developing skills in facilitating communication and managing
group work. The use of modern educational technologies, including digital resources and online platforms, is also an essential
component. In addition, this approach fosters flexible thinking, adaptability to various teaching situations, and the ability to take into
account individual learner differences.[6]

Thus, the communicative approach represents a comprehensive methodological system aimed at developing not only
linguistic but also cognitive, social, and cultural skills. Its application in teacher training helps to prepare professionals who are
capable of effectively organizing the learning process and ensuring high-quality foreign language education in modern conditions.[7]

Results and discussion

The main results of applying Communicative Language Teaching (CLT) in foreign language education confirm its high
effectiveness in modern educational contexts. First of all, there is a significant improvement in learners’ speaking skills, as the focus
is placed on real communication practice. Students begin to express their ideas more freely, respond more quickly in conversations,
and become less afraid of making mistakes.[8]

In addition, CLT increases student motivation, since learning becomes more engaging, interactive, and closely connected to
real-life situations. Learners see the practical value of the language, which enhances their involvement in the process. Critical
thinking is also developed, as students learn to analyze information, express and justify their opinions, and participate in discussions.
Another important outcome is the development of confidence in communication, which is especially important when learning a
foreign language.

Table: Effectiveness of CLT (in percentages)

Indicator CLT Approach Traditional Approach
Improvement in speaking skills 70-85% 40-55%
Student motivation level 75-90% 45-60%
Development of critical thinking 65-80% 40-55%
Confidence in communication 70-85% 35-50%
Increase in fluency +25-40% +10-15%
Student engagement 80-90% 50-65%
Reduction of language anxiety 60-75% 30-45%
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Research in language teaching methodology shows that with regular use of CLT, the level of fluency can increase by
approximately 25-40% compared to traditional teaching methods. Moreover, student engagement rises by about 30-50%, while
anxiety related to speaking a foreign language decreases by around 20-35%.[9]

However, despite its many advantages, the communicative approach also has several challenges. One of the main issues is
insufficient attention to grammatical accuracy, as the primary focus is on meaning. There are also difficulties in assessing
communicative skills, since they require more complex and often subjective criteria. Another challenge is the insufficient preparation
of teachers to effectively implement this approach, especially in more traditional educational systems. In addition, CLT can be
difficult to apply in large classes, where it is challenging to ensure active participation from all students.

For this reason, modern pedagogy often adopts an eclectic approach, which combines elements of communicative and
traditional methods in order to achieve a balance between fluency and accuracy.[10]

Thus, the communicative approach demonstrates high effectiveness, especially in developing practical language skills and
increasing student motivation. However, its successful implementation requires careful adaptation, proper teacher training, and a
balanced combination with other teaching approaches.

Conclusion

The communicative approach plays a fundamental role in the training of future foreign language teachers, as it meets the
requirements of modern education and a globalized world. It helps develop not only language skills but also the ability to interact
effectively, understand cultural differences, and use language as a tool for real communication.

A future teacher trained through CLT becomes not just a transmitter of knowledge, but an organizer of a communicative
environment, a motivator, and a mentor. Such an educator is able to create conditions in which students actively participate in the
learning process and develop independence and critical thinking.

Despite existing challenges, such as the need to balance accuracy and fluency or adapt the method to different educational
contexts, the communicative approach remains one of the most promising directions. Its integration with other methods, as well as
the use of technology and innovative solutions, makes it even more effective.

In the future, the development of the communicative approach will be closely linked to: digital technologies; artificial
intelligence; individualization of learning; intercultural communication.

In addition, an important direction will be the development of digital communicative competence, which includes the ability
to effectively use online platforms, educational applications, and virtual environments for communication in a foreign language.
Modern teachers must be prepared to work in blended and distance learning formats, where communication takes place not only in
the classroom but also in digital spaces.

Another significant aspect is the development of lifelong learning skills, as teaching methods and technologies are
constantly evolving. Future teachers must be ready for continuous self-education, critical reflection on their teaching practice, and the
integration of innovations into the learning process.

Equally important is the development of emotional intelligence in teachers, which helps build effective relationships with
students, maintain a positive psychological classroom environment, and consider individual learner differences. This is especially
important in communicative teaching, where collaboration and mutual understanding play a central role.

Thus, the communicative approach not only improves the quality of foreign language education but also shapes a new
generation of teachers with a broad range of professional, digital, social, and intercultural competencies. Such professionals are
capable of adapting to changes in the educational environment and working effectively in a global educational context.
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DEVELOPING AUDITORY COMPREHENSION THROUGH INTEGRATIVE AND INSTRUMENTAL MOTIVATION

INTEGRATIV VA INSTRUMENTAL MOTIVATSIYA ORQALI TINGLAB TUSHUNISHNI RIVOJLANTIRISH
PA3BUTUE ITOHVMAHMS HA CJIVX ITOCPEJICTBOM MHTETPATUBHOM Y MHCTPYMEHTAJIbHOM MOTHUBALIMHA
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Abstract: This article provides a scientific analysis of the role and significance of integrative and instrumental motivation in the
development of listening comprehension skills. It examines the types of motivation, their impact on foreign language learners, and
effective approaches to organizing learning activities. The study's findings demonstrate that integrative and instrumental motivation
complement each other and are important factors in improving listening comprehension skills.

Keywords: integrative motivation, instrumental motivation, listening comprehension, foreign language learning, language
competence, communication skills.

Annotatsiya: Ushbu magolada integrativ va instrumental motivatsiyaning tinglab tushunish ko*nikmalarini rivojlantirishdagi roli
va ahamiyati ilmiy asosda tahlil etilgan. Magolada motivatsiya turlari, ularning xorijiy til o‘rganuvchilariga ta’siri, shuningdek
auditoriya mashg‘ulotlarini tashkil etishda samarali yondashuvlar ko‘rib chigilgan. Tadgiqot natijalari ko‘rsatadiki, integrativ va
instrumental motivatsiya bir-birini to‘Idirib, tinglab tushunish ko‘nikmalarini kuchaytiruvchi muhim omillar hisoblanadi.

Kalit so‘zlar: integrativ motivatsiya, instrumental motivatsiya, tinglab tushunish, xorijiy til ta’limi, til kompetentsiyasi,
kommunikativ ko‘nikmalar.

AHHOTanusi: B naHHON cTaTbe Ha HAy4YHOH OCHOBE aHAIM3UPYETCS POJb M 3HAUEHUE MHTETPATMBHON M MHCTPYMEHTAJIbHOU
MOTHBAallM B PAa3sBUTHUU HABBIKOB INOHUMAaHHA Ha CIIyX. B cratee pacCMaTpyuBaAOTCA TUIBI MOTHUBALMH, UX BJIUAHHUC HA U3YYaArOLIUX
WHOCTPAHHBIN S3BIK, a Taroke 3 (HeKTHBHBIC OIXOIBI K OpraHu3aliy yuyeOHOH! NesTeNbHOCTH. Pe3ynpTaThl Hccine0BaHus TOKA3bIBAIOT,
YTO HMHTErpaTUBHasA U MHCTPYMCHTaJIbHass MOTUBAlLlUA HOIOJHAIOT APYr JApyra U SBJIAIOTCA BaXKHBIMU Q)aKTOpaMI/I, yiydmarmuMn
HaBbIKU ITOHUMAaHHUS Ha CIIyX.

KaroueBnle ciioBa: HUHTErpaTuBHAsA MOTUBAlLlUA, HHCTPYMCHTAJIbHAsE MOTUBAlLUsl, IOHUMAaHUEC Ha CIIyX, 06yquHe HUHOCTPAaHHBIM
A3bIKaM, A3BIKOBasA KOMIICTCHIIMA, KOMMYHHUKAaTHUBHBIC HABBIKHU.

Kirish. Zamonaviy til ta’limida tinglab tushunish ko‘nikmasini rivojlantirish alohida ahamiyat kasb etmogda. Dunyoning
globallashuvi va xalgaro alogalarning kengayishi sharoitida chet tilini samarali egallash, xususan eshitib tushunish gobiliyatini oshirish
— dolzarb vazifaga aylanib bormoqda. O‘rganuvchilarning til o‘zlashtirishga bo‘lgan ichki va tashqi rag*batlari, ya’ni motivatsiya omili
ushbu jarayonda hal giluvchi rol o‘ynaydi.

R.Gardner va W.Lambert tomonidan ilk bor ilmiy muomalaga kiritilgan integrativ va instrumental motivatsiya tushunchalari
hozirga gadar tilshunoslik va psixolingvistika sohasida keng o‘rganib kelinmoqda.[5] Integrativ motivatsiya — o‘rganuvchining magsad
tilida so‘zlashuvchi madaniyatga qo‘shilish, uning a’zosi bo‘lish istagi bilan bog‘liq bo‘lsa, instrumental motivatsiya — til o‘rganishdan
amaliy foyda (ish, ta’lim, sayohat va boshgalar) ko‘rish magsadiga yo*naltirilgan.

Ushbu tadgigotning asosiy magsadi — integrativ va instrumental motivatsiyaning tinglab tushunish jarayoniga ta’sirini nazariy va
amaliy jihatdan o‘rganish, ta’lim jarayonida ulardan samarali foydalanish yo‘llari boyicha tavsiyalar ishlab chigishdan iborat.

Tadqiqot ob’ekti va qo‘llanilgan metodlar

Motivatsiya — til o‘rganish jarayonining psixologik poydevori hisoblanadi. Psixologiya fanida motivatsiya deganda ma’lum bir
faoliyatga undovchi, unga kuch va yo‘nalish beruvchi ichki yoki tashgi omillar majmui tushuniladi.[2] Til ta’limi kontekstida esa
motivatsiya o‘rganuvchini chet tilini o‘rganishga undovchi sabab va magsadlarning yig‘indisini anglatadi.

Gardner va Lambert ning sotsio-ta’limiy modeli tilshunoslik sohasida motivatsiyani ikki asosiy turga ajratdi: integrativ va
instrumental. Bu Kklassifikatsiya keyinchalik ko‘plab tadgigotchilar tomonidan chuqurroq o‘rganildi va rivojlantirildi.[6] Xususan,
Dornyei o‘zining L2 motivatsion “o‘z” tizimini taklif etdi, unda ideal L2 o‘z obrazi va instrumental magsadlar birgalikda tahlil
qilindi.[3]

Integrativ motivatsiya tushunchasi o‘rganuvchining magsad madaniyatiga, uning a’zolariga va ularning hayot tarziga ijobiy
munosabati asosida shakllanadi. Bunday motivatsiyaga ega o‘rganuvchilar til o‘rganishni fagat vosita sifatida emas, balki yangi dunyoga
kirish eshigi sifatida gabul giladilar. Tadgiqotlar shuni ko‘rsatadiki, integrativ motivatsiya uzoq muddatli til o‘rganish muvaffagiyati
bilan bevosita bog*lig.[10]

Instrumental motivatsiya esa tilni ma’lum magsadga erishish uchun asbob-vosita sifatida ko‘rishga asoslanadi. Ish topish,
stipendiya olish, imtihon topshirish kabi magsadlar instrumental motivatsiyaning tipik hamunasidir. Ushbu motivatsiya turi, aynigsa,
gisqa muddatli til o‘rganish dasturlarida ko‘proq kuzatiladi. Biroq tadgiqotlar natijasi shuni ko‘rsatadiki, instrumental motivatsiya ham
integrativ motivatsiya bilan birgalikda mavjud bo‘lsa kuchli lingvistik yutuglarga olib keladi.[11]

Olingan natijalar va ularning tahlili

Tinglab tushunish — nutgni idrok etish va tushunish jarayoni bo‘lib, u faol va murakkab kognitiv faoliyatni o‘z ichiga oladi.
Anderson fikricha, tinglab tushunish uch bosgichda amalga oshadi: persepsiya (ovozni gabul qilish), tahlil (grammatik va leksik
tuzilmalarni aniglash) va foydalanish (ma’noni kontekst asosida talqin gilish).[1]

Tinglab tushunish ko‘nikmasini rivojlantirish ko‘p jihatdan o‘rganuvchining ichki holatiga bog‘liq. Qayg‘u, stress va past o‘z-
o°zini baholash kabi omillar tinglab tushunishni sezilarli darajada pasaytiradi. Aksincha, ijobiy hissiy holat, gizigish va motivatsiya
eshitib tushunish faoliyatini sezilarli kuchaytiradi.[8] Krashenning ta’sir filtri gipotezasi ko‘rsatishicha, o‘rganuvchining hissiy holati til
o‘zlashtirishda hal giluvchi rol o‘ynaydi.
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Zamonaviy tadgiqotlar tinglab tushunishni chuqurlashtirish uchun autentik materiallar (real hayotdagi ovozli xabarlar, podkastlar,
videoroliklar) dan foydalanish muhimligini ta’kidlaydi. Autentik materiallar nafagat lingvistik, balki madaniy kompetentsiyani ham
rivojlantiradi va o‘rganuvchilarda integrativ motivatsiyani kuchaytiradi.[7]

Integrativ . motivatsiya tinglab tushunish ko‘nikmasi rivojlanishida ko‘plab kanallar orgali ta’sir ko‘rsatadi. Birinchidan,
madaniyatga gizigish o‘rganuvchini autentik audio va video materiallarni mustaqil ravishda ko‘proq tinglashga undaydi. Bunday o°z-
o‘zini yo‘naltirilgan o‘rganish tinglab tushunish ko‘nikmalarini tizimli ravishda mustahkamlaydi.

Ikkinchidan, integrativ motivatsiyaga ega o‘rganuvchilar ona tili egalari bilan mulogot gilishga ko‘proq intiladi. Bu esa hagiqiy
mulogot sharoitida tinglab tushunish ko‘nikmalarini amalda qo‘llash imkonini beradi. Tadgiqotlar shuni ko‘rsatadiki, ona tili egasi bilan
mulogot muddati ganchalik uzun bo‘lsa, o‘rganuvchining tinglab tushunish darajasi shunchalik yuqori bo‘ladi.[9]

Uchinchidan, magsad madaniyatiga integratsiyalashish istagi o‘rganuvchida «eshitish savodxonligi» (listening literacy) ni
shakllantirishga yordam beradi. Bunda o‘rganuvchi nafagat so‘zlarni eshitib tushunadi, balki nutq uslubi, ohang, pauza va boshqga
paralinguistik elementlarni ham to‘g*ri talgin gilishni o‘rganadi.

Gardner ning tadgiqotlari integrativ motivatsiya va tinglab tushunish o‘rtasidagi musbat Kkorrelyatsiyani tasdigladi. Uning
kanadalik frantsuzcha o‘rganuvchilar orasida o‘tkazgan empirik tadgiqoti ko‘rsatdiki, integrativ motivatsiyasi yugori o‘rganuvchilar til
ko‘nikmalarining barcha sohalarida, shu jumladan tinglab tushunishda ham ancha yuqori natijalar ko‘rsatishgan.[4]

Instrumental motivatsiya tinglab tushunishga nisbatan boshgacha, lekin undan kam ahamiyatli bo‘lmagan ta’sir mexanizmi orgali
ta’sir ko‘rsatadi. Anigq magsad (imtihon topshirish, xorijiy yurtda o‘gish, xalgaro konferentsiyada ishtirok etish va boshqgalar)
o‘rganuvchini tizimli va magsadli mashq gilishga undaydi.

Instrumental magsadlar ko‘pincha muayyan tinglab tushunish turini, ya’ni akademik ma’ruza tinglash, biznes muzokarasini
tushunish yoki tibbiy maslahat eshitib idrok etishni talab giladi. Bu esa magsadga yo‘naltirilgan (task-based) o‘qitish metodologiyasini
go‘llash uchun keng imkoniyat yaratadi. Skehanning tadgiqotiga ko‘ra, aniq vazifa (task) berish tinglab tushunish faoliyatida
o‘rganuvchining e'tiborini kuchaytiradi va samaradorlikni oshiradi.[12]

Bir gator tadgiqotlar ko‘rsatdiki, IELTS, TOEFL, OET kabi xalgaro imtihonlarga tayyorlanayotgan o‘rganuvchilar instrumental
motivatsiyaning kuchli ta’siri ostida tinglab tushunish ko‘nikmalarini jadal rivojlantiradilar. Bu jarayonda ular nafagat ma’noni emas,
balki tezlik, diggatni jamlash va asosiy ma’lumotni yozib olish (note-taking) kabi strategiyalarni ham egallaydilar.[13]

Shuni ta’kidlash lozimki, instrumental motivatsiya ba’zan o‘rganuvchida yugori stress va kayg’u darajasini keltirib chigaradi, bu
esa tinglab tushunishga salbiy ta’sir ko‘rsatishi ehtimol. Shu sababli, pedagoglar instrumental magsadlarni qulay o‘quv muhiti yaratish
bilan birgalikda qo‘llashlari zarur.

Tadgiqot natijalari asosida o‘quv jarayonida integrativ va instrumental motivatsiyani uyg‘unlashtirgan holda tinglab tushunishni
rivojlantirish uchun quyidagi yondashuvlar tavsiya etiladi:

Birinchi yondashuv — autentik va madaniy jihatdan boy materiallar tanlash. Film parchalar, podkastlar, hujjatli filmlar, ona tili
egalari bilan suhbatlar singari autentik materiallar o‘rganuvchida madaniyatga gizigishni uyg‘otadi va integrativ motivatsiyani
kuchaytiradi. Bir vaqtning o‘zida, ushbu materiallar aniqg kommunikativ vaziyatlarni tagdim etib, instrumental magsadlarga xizmat
giladi.

Ikkinchi yondashuv — magsadga yo‘naltirilgan (task-based) topshiriglar berish. Har bir tinglash mashg‘ulotiga aniqg, o‘rganuvchi
uchun mazmunli bo‘lgan vazifa (masalan, ma’lumot yig‘ish, tagqoslash, tanqidiy tahlil gilish) biriktirish lozim. Bunday yondashuv
instrumental motivatsiyani kuchaytiradi va tinglab tushunishni maqsadsiz “eshitish” dan faol kognitiv jarayonga aylantiradi.

Uchinchi yondashuv — o‘rganuvchilar o‘rtasida hamkorlikni rivojlantirish. Juftlik va guruh topshiriglari asosida tinglab tushunish
mashqlari o‘tkazish, ona tili egalari bilan tandemdagi til almashinuvi kabi usullar integrativ motivatsiyani sezilarli kuchaytiradi. Bunday
sharoitda o‘rganuvchilar madaniy kontekstda chinakam muloqotga kirishadilar.

To‘rtinchi yondashuv — metakognitiv strategiyalarni o‘rgatish. Tinglab tushunish davomida oldindan taxmin qilish, asosiy g‘oyani
ajratish, tushunmagan joylarni aniglash va tekshirish kabi metakognitiv strategiyalarni o‘rgatish o‘rganuvchiga ham integrativ, ham
instrumental magsadlariga erishishga yordam beradi.[14]

XULOSA.

Ushbu magolada integrativ va instrumental motivatsiyaning tinglab tushunish ko‘nikmalarini rivojlantirishdagi roli atroflicha tahlil
etildi. Tadgigot natijalari quyidagi xulosalarga kelishga imkon beradi:

Birinchidan, integrativ motivatsiya o‘rganuvchida magsad madaniyatiga chuqur gizigish uyg‘otib, mustagil va uzoq muddatli
tinglab tushunish mashglarini amalga oshirishga undaydi. Ikkinchidan, instrumental motivatsiya aniq magsadlar asosida magsadga
yo‘naltirilgan, tizimli va strategik tinglab tushunish faoliyatini yuzaga keltiradi. Uchinchidan, ushbu ikki turdagi motivatsiya o‘zaro
to‘ldirib, samarali ta’lim natijalariga erishishda birgalikda kuchli omil vazifasini bajaradi.

Oc‘gituvchilar uchun muhim amaliy xulosa shuki, tinglab tushunish darslarini loyihalashda nafagat lingvistik, balki
o‘rganuvchilarning motivatsion holatlari ham hisobga olinishi zarur. Motivatsiyani aniglab, uni magsadli ravishda oshirib borish til
ta’limini yanada samarali va shaxsiy jihatdan mazmunli giladi. Kelajakda ushbu sohadagi tadgiqotlar O‘zbekiston ta’lim muhitida,
xususan ingliz tili darslarida motivatsiya va tinglab tushunish o‘rtasidagi bog‘liglikni empirik tarzda o‘rganishga yo‘naltirilishi
magsadga muvofiq.
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Abstract. This article covers the pedagogical and methodological foundations of using digital technologies in teaching the
course "Conducting Business in the State Language” in higher educational institutions. The role of introducing modern information and
communication technologies into the educational process, using electronic learning platforms, multimedia tools, cloud technologies and
artificial intelligence services in developing students' professional competencies is analyzed. The advantages of digital technologies in
working with official documents in the state language, electronic document management, interactive teaching methods and organizing
independent learning are also revealed. The results of the study show that integrating digital technologies into the educational process
increases the effectiveness of the course "Conducting Business in the State Language", develops students' document preparation skills
and improves the quality of education.

Keywords. state language, office work, digital technologies, e-learning, multimedia, artificial intelligence, electronic
document management, pedagogical technologies, professional competence.

Annotatsiya. Mazkur maqolada oliy ta’lim muassasalarida “Davlat tilida ish yuritish” kursini o‘gitishda ragamli
texnologiyalardan foydalanishning pedagogik va metodik asoslari yoritilgan. Ta’lim jarayoniga zamonaviy axborot-kommunikatsiya
texnologiyalarini joriy etish, elektron ta’lim platformalari, multimedia vositalari, bulutli texnologiyalar hamda sun’iy intellekt
xizmatlaridan foydalanishning talabalarning kasbiy kompetensiyalarini rivojlantirishdagi o‘rni tahlil gilingan. Shuningdek, davlat tilida
rasmiy hujjatlar bilan ishlash, elektron hujjat aylanishi, interaktiv o‘qitish usullari va mustaqil ta’limni tashkil etishda ragamli
texnologiyalarning afzalliklari ochib berilgan. Tadqiqot natijalari ragamli texnologiyalarni ta’lim jarayoniga integratsiyalash “Davlat
tilida ish yuritish” kursining samaradorligini oshirishini, talabalarning hujjat tayyorlash ko‘nikmalarini rivojlantirishini hamda ta’lim
sifatini yaxshilashini ko‘rsatadi.

Kalit so‘zlar: davlat tili, ish yuritish, ragamli texnologiyalar, elektron ta’lim, multimedia, sun’iy intellekt, elektron hujjat
aylanishi, pedagogik texnologiyalar, kashiy kompetensiya.

AHHoOTammsi. B naHHOH cTaThe paccMaTpHBarOTCs IMEJarorMYecKHe M METOANYECKHE OCHOBBI HCIIOJIB30BaHUS IH(POBBIX
TEXHOJIOTHH B IIPEMo/aBaHuN Kypca «BeneHue nen Ha rocyfapCTBEHHOM SI3BIKE» B BBICIINX yYEOHBIX 3aBEACHHAX. AHAIU3HPYETCS
pOJNb BHEIPEHHS COBPEMEHHBIX HWH(OPMAIOHHO-KOMMYHHUKAIMOHHBIX TEXHOJOTHH B 0Opa30BaTENbHBIN MPOIECC, MCHONb30BAHMS
NEKTPOHHBIX YIEOHBIX MIIATHOPM, MyTbTHMEINHHBIX HHCTPYMEHTOB, OOJIAYHBIX TEXHOJIOTHH U CEPBHCOB MCKYCCTBEHHOTO HHTEIIEKTa
B Pa3BUTHH NPO(PECCHOHATBHBIX KOMIIETCHIINH CTYJEHTOB. Takke pacKphIBAalOTCS MPENMyIIecTBa IU(PPOBEIX TEXHOJOTHII B paboTe ¢
OoQHUIMATBHBIMU JOKYMEHTaMH Ha TOCYJIapCTBEHHOM SI3bIKE, 3JIEKTPOHHOM JOKYMEHTO00OpOTE, HHTEPAKTUBHBIX METOJax OOy4eHHsS U
OpraHM3alliy CaMOCTOSTENFHOTO O0yueHusl. Pe3ynbTaThl HCCIEZOBaHMS IOKA3bIBAIOT, YTO HHTErpauus LHU(POBBIX TEXHOJOTHH B
oOpa3oBaTenbHbI Ipolecc MOBbIIACT 3PdEeKTHBHOCT, Kypca «BeneHue 1ena Ha TOCYAapCTBEHHOM SI3bIKE», Pa3BUBACT HAaBBIKH
HO/ATOTOBKH IOKYMEHTOB Y CTYJICHTOB U yJIy4IlIaeT Ka4eCTBO 00pa30BaHUs.

KnioueBble ciI0Ba: TOCYHapCTBEHHBIH SI3BIK, OQuCHas paboTa, NOU(GPOBBIE TEXHOJOTHH, 3JIEKTPOHHOE oOydeHwe,
MyJbTHMENA, HCKYCCTBEHHBIH WHTEIUICKT, JJIEKTPOHHBIN JTOKyMEHTOOOOPOT, MENAarorHuecKue TEXHOJIOTHH, IPOoQecCHOHAIbHASL
KOMIIETCHIUS.

Kirish. Mamlakatimizda ta’lim tizimini modernizatsiya qilish, ragamli iqtisodiyot talablariga mos malakali kadrlarni
tayyorlash va zamonaviy axborot-kommunikatsiya texnologiyalarini o‘quv jarayoniga keng joriy etish ustuvor vazifalardan biri
hisoblanadi. Oliy ta’lim muassasalarida o‘gitiladigan “Davlat tilida ish yuritish” kursi bo‘lajak mutaxassislarni davlat tilida rasmiy
hujjatlar tuzish, xizmat yozishmalarini yuritish, huqugiy-me’yoriy hujjatlar bilan ishlash va rasmiy uslub me’yorlariga rioya etishga
tayyorlaydi.
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An’anaviy o‘qitish usullari nazariy bilimlarni shakllantirishda muhim ahamiyatga ega bo‘lsa-da, hujjatlar bilan ishlash
bo‘yicha amaliy kompetensiyalarni rivojlantirish uchun zamonaviy ragamli vositalardan foydalanish zarur. Bugungi kunda Moodle,
Google Classroom, Microsoft Teams, Canva, Quizizz, Kahoot, Google Docs, Microsoft Word Online kabi platformalar hamda sun’iy
intellekt asosidagi xizmatlar ta’lim jarayonining ajralmas gismiga aylanmoqda.

Mazkur magolaning magsadi “Davlat tilida ish yuritish” kursini o‘gitishda ragamli texnologiyalardan foydalanishning nazariy
va amaliy asoslarini tahlil gilish, ularning didaktik imkoniyatlarini ochib berish hamda o‘qgitish samaradorligini oshirishga garatilgan
metodik tavsiyalarni ishlab chigishdan iborat.

Tadgiqot obyekti va qo‘llanilgan metodlar

Ragamli texnologiyalar ta’lim tizimining ajralmas tarkibiy qismiga aylanib, o‘gitish metodikasi va ta’lim mazmunini
yangilashga xizmat qilmoqda. Aynigsa, “Davlat tilida ish yuritish” kursini o‘gitishda zamonaviy ragamli vositalardan foydalanish
nazariy bilimlarni amaliy ko‘nikmalar bilan uyg‘unlashtirish imkonini yaratadi. Mazkur fan talabalarni davlat tilida rasmiy hujjatlarni
tuzish, tahrirlash, saglash va almashish jarayonlariga tayyorlaydi. Bugungi kunda ushbu jarayonlarning aksariyati elektron muhitda
amalga oshirilayotganligi sababli, ta’lim jarayonida ham ragamli vositalardan foydalanish zarur hisoblanadi [1].

Olingan natijalar va ularning tahlili

Raqamli texnologiyalar o‘quv materiallarini matn, grafika, audio, video va animatsiya ko‘rinishida taqdim etish orgali
talabalar tomonidan axborotni idrok etishni yengillashtiradi. Bunday yondashuv darslarning interaktivligini oshiradi, talabalarning o‘quv
faoliyatiga qiziqishini kuchaytiradi hamda mustaqil ta’limni qo‘llab-quvvatlaydi. “Davlat tilida ish yuritish” kursini o‘qitishda raqamli
texnologiyalar quyidagi pedagogik vazifalarni bajaradi [2]:

e  davlat tilida hujjatlar bilan ishlash bo‘yicha amaliy kompetensiyalarni shakllantirish;
e  rasmiy uslub me’yorlarini mustahkamlash;

e hujjatlarni elektron shaklda yaratish va tahrirlash ko‘nikmalarini rivojlantirish;

e talabalarning axborot-kommunikatsiya kompetensiyalarini oshirish;

e  mustaqil va masofaviy ta’limni samarali tashkil etish;

e ta’lim jarayonining uzluksizligini ta’minlash.

“Davlat tilida ish yuritish” kursini o‘gitishda elektron ta’lim platformalaridan foydalanish ta’lim jarayonini boshqarish, o‘quv
materiallarini joylashtirish, topshiriqlarni gabul qilish va baholash imkonini beradi, ulardan foydalanish o‘qituvchi va talabalar
o‘rtasidagi hamkorlikni yanada samarali tashkil etadi. Masalan, Moodle platformasida hujjat namunalari, me’yoriy hujjatlar,
videodarslar va elektron testlar joylashtiriladi. Talabalar topshiriglarni belgilangan muddatlarda elektron shaklda topshiradilar hamda
o‘gituvchining izoh va tavsiyalarini onlayn tarzda gabul giladilar. Google Classroom va Microsoft Teams platformalari yordamida
masofaviy ma’ruzalar, seminarlar hamda guruhli loyiha ishlari tashkil etilishi mumkin. Ushbu platformalarda xizmat xatlari, buyruglar,
bayonnomalar, dalolatnomalar va boshga rasmiy hujjatlar ustida jamoaviy ishlash imkoniyati mavjud.

Bulutli texnologiyalar hujjatlarni istalgan joydan yaratish, tahrirlash va ulashish imkonini beradi. Google Docs va Microsoft
Word Online kabi xizmatlar orgali talabalar bir vaqtning o‘zida bitta hujjat ustida ishlashlari mumkin. Masalan, guruh topshirig‘i
sifatida "Korxona yig‘ilishi bayonnomasi"ni tayyorlash vazifasi berilganda, talabalar hujjatni birgalikda ishlab chiqadilar, o‘qituvchi esa
real vaqt rejimida tahrirlar kiritadi va tavsiyalar beradi. Bunday yondashuv hamkorlikda ishlash ko‘nikmalarini rivojlantirish bilan birga,
hujjatlarni tayyorlash sifatini ham oshiradi.

Multimedia vositalari o‘quv materiallarini ko‘rgazmali tarzda taqdim etish imkonini beradi. Darslarda infografikalar,
videoqo‘llanmalar, animatsiyalar va interaktiv tagdimotlardan foydalanish hujjatlarning tuzilishi hamda rasmiy uslub talablarini oson
o‘zlashtirishga yordam beradi. Masalan, "Buyruq tuzish tartibi" yoki "Xizmat xatini rasmiylashtirish" mavzulari bo‘yicha gisqa
videoroliklar namoyish etilgandan so‘ng talabalar mustaqil ravishda hujjat tayyorlaydilar. Ushbu usul nazariy bilimlarni amaliy faoliyat
bilan bog‘laydi. Shuningdek, Canva kabi platformalarda hujjatlarning rekvizitlari, hujjat aylanish jarayoni yoki ish yuritish bosqichlarini
ifodalovchi infografikalar yaratish mumkin. Vizual materiallar murakkab tushunchalarni tezroq anglashga yordam beradi.

So‘nggi yillarda sun’iy intellekt texnologiyalari ta’lim jarayonining muhim elementi sifatida shakllanmoqgda. Ular matnlarni
tahlil qilish, grammatik va uslubiy Xatolarni aniqlash, hujjat loyihalarini ishlab chiqish hamda o‘quv topshiriglarini tayyorlashda
go‘llanilishi mumkin.

“Davlat tilida ish yuritish” kursida sun’iy intellekt vositalaridan quyidagi magsadlarda foydalanish tavsiya etiladi [3]:

e hujjatlar matnini uslubiy tahlil qilish;

e imlo va grammatik xatolarni aniglash;

e rasmiy uslub talablariga moslashtirish;

e namunaviy hujjatlar loyihalarini ishlab chigish;

e mustaqil topshiriglar uchun individual tavsiyalar yaratish.

Bunda sun’iy intellekt tayyor matnni o‘rnini bosuvchi vosita emas, balki o‘quvchi va o‘gituvchini qo‘llab-quvvatlovchi
yordamchi sifatida qo‘llanishi maqsadga muvofiq.

Raqamli texnologiyalar interaktiv o‘qitish metodlari bilan uyg‘unlashganda yanada yuqori samaradorlikka erishiladi. “Davlat
tilida ish yuritish” kursini o‘qitishda “Aqliy hujum”, “Keys-stadi”, “Loyiha metodi”, “Rol o‘ynash”, “Elektron portfolio”, “Onlayn test”
va “Virtual seminar” kabi metodlar talabalarni faol ishtirok etishga undaydi. Masalan, talabalarga korxonada yuzaga kelgan muayyan
vaziyat bo‘yicha xizmat xatini tayyorlash yoki buyruq loyihasini ishlab chiqish vazifasi beriladi. Ular elektron platformalarda ishlaydi,
o‘zaro fikr almashadi va yakuniy hujjatni himoya giladi. Bu jarayon nafaqgat hujjat tuzish ko‘nikmalarini, balki mulogot, tanqidiy
fikrlash va jamoada ishlash kompetensiyalarini ham rivojlantiradi [4], [5].

Mazkur tadqiqot davomida “Davlat tilida ish yuritish” kursini o‘qgitishda raqamli texnologiyalardan foydalanishning pedagogik
imkoniyatlari nazariy va metodik jihatdan tahlil gilindi. llmiy adabiyotlar, zamonaviy pedagogik yondashuvlar hamda amaliy tajribalar
tahlili shuni ko‘rsatdiki, raqamli texnologiyalarni ta’lim jarayoniga tizimli integratsiya qilish o‘quv mashg‘ulotlarining samaradorligini
oshirishga xizmat giladi.

Tahlillar asosida aniqlanishicha, raqamli texnologiyalarni qo‘llash quyidagi yo‘nalishlarda ijobiy pedagogik imkoniyatlarni
yaratadi:
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e  o‘quv materiallarini vizual, interaktiv va multimedia shaklida taqdim etish orqali murakkab mavzularni o‘zlashtirishni

yengillashtiradi;

e talabalarning mustaqil ta’lim faoliyatini tashkil etish va nazorat qilish imkoniyatlarini kengaytiradi;

e elektron hujjatlar bilan ishlash, ularni tahrirlash va rasmiylashtirish bo‘yicha amaliy ko‘nikmalarni rivojlantiradi;

e masofaviy va aralash (blended learning) ta’limni samarali tashkil etishga imkon beradi;

e talabalarda ragamli savodxonlik, axborot madaniyati va kasbiy kommunikativ kompetensiyalarni shakllantirishga

ko‘maklashadi.

Shuningdek, dars jarayonida elektron platformalar, bulutli texnologiyalar, multimedia vositalari va sun’iy intellekt xizmatlaridan
foydalanish talabalarni faol ishtirok etishga undashi, amaliy topshiriglarni bajarish jarayonini yanada samarali tashkil etishi hamda
o‘qituvchi va talaba o‘rtasidagi muntazam muloqotni ta’minlashi kuzatildi. Tahlil natijalari shuni ham ko‘rsatadiki, “Davlat tilida ish
yuritish” fanida ragamli texnologiyalarni qo‘llash nafaqat hujjatlarni tayyorlash ko‘nikmalarini rivojlantiradi, balki rasmiy uslub
me’yorlarini chuqurroq o‘zlashtirishga, hujjatlar mazmunini tahlil gilishga va elektron hujjat aylanishi bilan ishlash malakalarini
shakllantirishga xizmat giladi. Birogq ragamli texnologiyalarni joriy etishda ayrim muammolar ham mavjud. Jumladan, barcha ta’lim
muassasalarida texnik infratuzilmaning bir xil darajada emasligi, ayrim pedagoglarning ragamli kompetensiyalarini yanada rivojlantirish
zarurati, internet sifati bilan bog‘liq cheklovlar hamda ayrim talabalar tomonidan raqamli vositalardan foydalanish ko‘nikmalarining
yetarli darajada shakllanmaganligi ta’lim samaradorligiga ta’sir gilishi mumkin.

“Davlat tilida ish yuritish” kursini o‘qitishda ragamli texnologiyalardan foydalanish ta’lim jarayonini takomillashtirishning
muhim omillaridan biri ekanligini ko‘rsatdi. Ragamli vositalardan foydalanish darslarning interaktivligini oshiradi, talabalarning o‘quv
motivatsiyasini kuchaytiradi hamda nazariy bilimlarni amaliy faoliyat bilan bog‘lash imkonini yaratadi.

Elektron ta’lim platformalari, multimedia resurslari, bulutli texnologiyalar va sun’iy intellekt vositalarini o‘quv jarayoniga
magqsadli integratsiya gilish natijasida talabalarda davlat tilida rasmiy hujjatlar tuzish, tahrirlash va elektron hujjatlar bilan ishlash
bo‘yicha zarur kasbiy kompetensiyalarni rivojlantirish uchun qulay pedagogik muhit shakllanadi. Shu bilan birga, bunday yondashuv
mustaqil ta’limni tashkil etish, hamkorlikda ishlash, axborotni izlash va tahlil qilish ko‘nikmalarini ham rivojlantiradi.

Tadgiqot asosida quyidagi tavsiyalarni ilgari surish mumkin:

1. “Davlat tilida ish yuritish” kursining o‘quv dasturiga raqamli texnologiyalar bilan ishlashga yo‘naltirilgan amaliy

mashg‘ulotlar ulushini oshirish.

Fan uchun multimedia darsliklari, videodarslar va interaktiv elektron o‘quv resurslarini yaratish.

Elektron hujjat aylanishi tizimlari bilan ishlash bo‘yicha amaliy laboratoriya mashg‘ulotlarini joriy etish.

O‘qituvchilarning ragamli pedagogik kompetensiyalarini muntazam rivojlantirish.

Sun’iy intellekt vositalaridan hujjatlar tahlili, matnni tahrirlash va o‘quv jarayonini individuallashtirishda metodik tavsiyalar
asosida foydalanish.

arwn

Xulosa

Xulosa qilib aytganda, raqamli texnologiyalarni “Davlat tilida ish yuritish” kursini o‘qitishga tizimli ravishda integratsiya qilish
ta’lim sifatini oshirish, talabalarni zamonaviy mehnat bozori talablariga mos kasbiy faoliyatga tayyorlash hamda davlat tilida ish yuritish
bo‘yicha amaliy kompetensiyalarni rivojlantirishning samarali vositalaridan biri hisoblanadi. Kelgusidagi tadgigotlarda mazkur metodik
modelning samaradorligini eksperimental sinovdan o‘tkazish, turli oliy ta’lim muassasalarida qgiyosiy tahlillar olib borish hamda sun’iy
intellekt asosidagi o‘quv vositalarining davlat tilida ish yuritish fanini o‘qitishdagi ta’sirini empirik ma’lumotlar asosida baholash
magsadga muvofiqdir.
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BO‘LAJAK TEXNIKA O‘QITUVCHILARINING KREATIV QOBILIYATINI RIVOJLANTIRISHDA ZAMONAVIY
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Annotation. This article is devoted to studying modern innovative approaches to developing the creative abilities of future
technical teachers. It examines methods of fostering creativity in the educational process, the use of innovative technologies, and the
significance of interactive teaching methods. The role of innovative approaches in enhancing teachers’ professional competence is also
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analyzed, and practical recommendations are provided. The article is intended to be useful for specialists, teachers, and students engaged
in pedagogical and technical research.
Keywords: creative abilities, technical education, innovative approaches, pedagogical methods, teacher competence.

Annotatsiya: Ushbu maqola bo‘lajak texnika yo‘nalishidagi o‘qituvchilarning kreativ qobiliyatini rivojlantirishda zamonaviy
innovatsion yondashuvlarni o‘rganishga bag‘ishlangan. Unda pedagogik jarayonda kreativlikni shakllantirish usullari, innovatsion
texnologiyalar va o‘quv jarayonida interaktiv metodlarning ahamiyati ko‘rib chiqilgan. Shuningdek, o‘qituvchilarning kasbiy malakasini
oshirishda innovatsion yondashuvlarning roli tahlil gilingan va amaliy tavsiyalar berilgan. Maqola pedagogika va texnologiya sohalarida
ilmiy izlanishlar olib borayotgan mutaxassislar, o‘qituvchilar va talabalar uchun foydali bo‘lishi mo‘ljallangan.

Kalit so‘zlar: kreativ gobiliyat, texnika yo‘nalishi, innovatsion yondashuvlar, pedagogik metodlar, o‘qituvchilar malakasi

Aunnoranusi: CtaTbs TMOCBAILICHA U3YUYCHUIO COBPEMEHHBIX UHHOBAIIMOHHBIX IMMOAXOJ0B K Pa3BUTHIO KPEATUBHBIX criocoOHoOCTEH
6y[[yHII/IX HpenouaBaTeneI‘?I TEXHUYCCKUX HaHpaBJ’IeHHﬁ. B pa60Te paccMaTpUuBarOTCA METOAbL (1)OpMI/IpOBaHI/I$I KpEaTUBHOCTU B
neaarorudyeCKkoM Iponecce, UCrnoJb30BaHNE WHHOBAIIMOHHBIX TEXHOJIOTHI ¥ 3HAYMMOCTh HWHTCPAKTHUBHBIX METOJI0B 06yquI/1$1. Taxxke
AHAJIM3UPYETCSA POJIb HMHHOBAMOHHBIX IMOAXOAOB B IMOBBIIICHUNU HpO(I)eCCI/IOHaJ'IBHOﬁ KOMIICTCHTHOCTH II€AAaroroB " JAarTCA
TMPaKTUYECKUE PEKOMEHAAIINH. CraTbs 6yz[eT TOJIE3HAa ceuyaivucTaM, negaroraMm M CTyJACHTaM, 3aHUMAarOMUMCA NE€AArorut4eCKuMu 1
TCXHUYCCKUMH HUCCIICOAOBAHUAIMU.

KiioueBble cjoBa: KpEaTUuBHBIC CHOCO6HOCTI/I, TEXHUYECCKOC HAIIPABJIICHUE, WHHOBAIIMOHHBIC IIOAXOABI, IE€AArOrn4eCKuc
METOHI, HpO(I)eCCI/IOHaHBHaﬂ KOMIICTCHTHOCTH

Kirish. Bugungi kunda texnologik taraqgiyot va ijtimoiy-igtisodiy o‘zgarishlar ta’lim sohasida yangi talablarga javob beradigan
kadrlarni tayyorlashni dolzarb vazifa qgilib go‘ygan. Aynigsa, texnika yo‘nalishidagi o‘qituvchilar nafagat o‘z fanlarini mukammal
bilishi, balki kreativ fikrlash, innovatsion yondashuvlarni qo‘llay bilish kabi zamonaviy kompetensiyalarga ega bo‘lishi muhimdir.
Chunki, har bir yangi texnologiya va o‘quv jarayonidagi o‘zgarishlar, pedagogni ham o°‘z metodikasini yangilashga undaydi. Shu bois,
bo‘lajak texnika o‘qituvchilarining kreativ qobiliyatini rivojlantirish pedagogik jarayonning ajralmas gismi sifatida qaraladi.

Oc¢zbekiston Respublikasi Prezidentining garorlari ham ta’lim sohasida innovatsion yondashuvlarni keng joriy etishni, ragamli
texnologiyalar va kreativ fikrlashni ta’lim jarayoniga integratsiya qilishni qo‘llab-quvvatlaydi. Masalan, 2022-yil 19-apreldagi
“Innovatsion va sifatli ta’limni rivojlantirish” bo‘yicha qaror, texnika yo‘nalishidagi o‘qituvchilar va talabalar kreativ qobiliyatini
rivojlantirish, innovatsion pedagogik yondashuvlarni amaliyotga tatbiq etishni davlat darajasida rag‘batlantirishni belgilaydi. Bu esa,
mazkur masalaning nafagat nazariy, balki amaliy ahamiyatini yanada oshiradi [1].

Kreativ gobiliyat — bu shaxsning yangi g‘oyalarni ishlab chigish, mavjud bilim va ko‘nikmalarni ijodiy tarzda qo‘llash,
muammolarni innovatsion yo‘l bilan hal qilish qobiliyatidir. Texnika sohasidagi o‘gituvchilar uchun bu qobiliyat, nafagat o‘quv
jarayonini samarali tashkil etishda, balki talabalarni ham kreativ fikrlashga yo‘naltirishda muhim ahamiyatga ega. Shu nuqtai nazardan,
pedagogik innovatsiyalar va zamonaviy interaktiv metodlarni qo‘llash o‘qgituvchilarning kasbiy malakasini oshirish bilan birga ularning
kreativ salohiyatini ham rivojlantiradi [2].

Texnika yo‘nalishidagi bo‘lajak o‘qituvchilarni tayyorlash jarayonida kreativ qobiliyatni rivojlantirish dolzarb vazifa sifatida
qaraladi. Zamonaviy ta’lim sohasida o‘qituvchi nafaqat bilim beruvchi, balki o‘quvchilarni ijodiy fikrlashga va innovatsion faoliyatga
yo‘naltiruvchi yetakchi sifatida faoliyat yuritadi. Shu sababli, pedagogning kreativ salohiyati va zamonaviy innovatsion yondashuvlarni
qo‘llash qobiliyati ta’lim jarayonining sifatini belgilovchi asosiy omil hisoblanadi. Kreativ qobiliyat shaxsning yangi g‘oya va
yechimlarni ishlab chiqish, mavjud bilim va ko‘nikmalarni ijodiy tarzda qo‘llash va murakkab muammolarni innovatsion yo‘l bilan hal
etish imkoniyatidir. Texnika yo‘nalishidagi o‘qituvchilar uchun bu qobiliyat o‘quv jarayonini interaktiv, qiziqarli va samarali gilishda,
shuningdek o‘quvchilarni mustaqil va ijodiy fikrlashga yo‘naltirishda muhim ahamiyatga ega. Zamonaviy pedagog innovatsiyalarga
tayyor bo‘lishi, yangi texnologiyalarni o‘z darslarida qo‘llashi va talabalarni o‘zlashtirgan bilimlarini amaliy loyihalarda qo‘llashga
yo‘naltirishi lozim.

Zamonaviy innovatsion yondashuvlar texnika yo‘nalishidagi o‘gituvchilarning kasbiy va kreativ salohiyatini rivojlantirishda
muhim ahamiyatga ega. Loyiha asosida o‘qitish (Project-based learning) metodida talabalar o‘zlashtirgan bilimlarni amaliy loyihalarda
qo‘llash orqali kreativ fikrlash va muammolarni yechish ko‘nikmasini rivojlantiradi, pedagoglar esa yangi dars formatlarini yaratishga
rag ‘batlantiriladi. Interaktiv metodlar, jumladan brainstorming, case-study, gamifikatsiya, simulatsiya va muammoli o‘qitish pedagogik
jarayonni gizigarli va jonli giladi. Shu bilan birga, ragamli texnologiyalar, virtual laboratoriyalar, 3D modellashtirish va onlayn
simulyatsiya vositalari pedagoglarning kreativlik salohiyatini oshiradi va ularni innovatsion pedagogik yondashuvlarni amaliyotga joriy
etishga rag‘batlantiradi [3].

Bo‘lajak texnika o‘qituvchilarining kreativ salohiyatini shakllantirish metodikasi bir necha bosgichda amalga oshiriladi.
Diagnostik bosqichda o‘qituvchining hozirgi kreativ salohiyati aniqlanadi va uning qobiliyatlari baholanadi. Keyingi bosgich —
ma’lumot va motivatsiya berish, unda innovatsion metodlar bilan tanishtirish va pedagogni kreativ faoliyatga rag‘batlantirish amalga
oshiriladi. Amaliy mashg‘ulotlar bosqichida talabalar va o‘qituvchilar loyiha ishlari, interaktiv darslar va innovatsion vazifalarni
bajaradi. Yakuniy bosgich — refleksiya va tahlil, bu yerda pedagog oz faoliyatini baholaydi, kreativ yondashuvlarni takomillashtiradi
va yangi metodlarni sinab ko‘radi.

Zamonaviy innovatsion yondashuvlarning amaliy ahamiyati shundaki, ular pedagogik jarayonni samarali va ijodiy giladi.
Masalan, virtual laboratoriyalar orgali murakkab eksperimentlar real vaqt rejimida bajarilishi mumkin, bu esa pedagoglarni yangi
texnologiyalarni qo‘llashga undaydi. Shu bilan birga, o‘quvchilarga mustaqil qarorlar qabul qilish va ijodiy fikrlash ko‘nikmalari
beriladi. O‘zbekiston Respublikasi Prezidentining qarorlari, xususan “Innovatsion va sifatli ta’limni rivojlantirish” bo‘yicha qaror,
pedagogik innovatsiyalarni amaliyotga joriy etishni rag‘batlantiradi va texnika yo‘nalishidagi o‘qituvchilarning kreativ salohiyatini
oshirishni davlat darajasida qo‘llab-quvvatlaydi. Bu esa ta’lim sifatini oshirish, ragamli va kreativ kompetensiyalarga ega kadrlarni
tayyorlashda muhim ahamiyat kasb etadi [4].

Shu tariqa, bo‘lajak texnika o‘gituvchilarining kreativ qobiliyatini shakllantirishda zamonaviy innovatsion yondashuvlar
pedagogik jarayonning samaradorligini oshiradi, o‘qituvchilarning kasbiy malakasini rivojlantiradi va o‘quvchilarda ijodiy fikrlash
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ko‘nikmalarini mustahkamlaydi. Shu bilan birga, davlat qarorlari va strategik yo‘nalishlar pedagogik innovatsiyalarni amaliy jihatdan
qo‘llashni ta’minlaydi va texnika sohasida malakali, kreativ fikrlaydigan kadrlarni tayyorlash imkonini beradi.

Bugungi kunda texnika yo‘nalishidagi bo‘lajak o‘qituvchilarni tayyorlash jarayonida kreativ gobiliyatni rivojlantirish zamonaviy
ta’limning eng dolzarb vazifalaridan biridir. Asosiy qismda ta’kidlanganidek, kreativ qobiliyat pedagogning nafagat kasbiy malakasini,
balki o‘quv jarayonini samarali va interaktiv tashkil etish qobiliyatini belgilaydi. Loyiha asosida o‘qitish, interaktiv metodlar,
gamifikatsiya, virtual laboratoriyalar va ragamli texnologiyalar pedagoglarning ijodiy salohiyatini oshirishda muhim ahamiyatga ega [5].

Shuningdek, bo‘lajak o‘gituvchilarning kreativ salohiyatini shakllantirishning metodik bosgichlari — diagnostika, ma’lumot va
motivatsiya berish, amaliy mashg‘ulotlar va refleksiya — pedagogik jarayonni tizimli va samarali gilishga xizmat giladi. Innovatsion
yondashuvlarni qo‘llash nafagat o‘quvchilarning ijodiy fikrlash ko‘nikmalarini rivojlantiradi, balki pedagoglarni ham yangi
texnologiyalarni amaliyotga joriy etishga rag‘batlantiradi.

Davlat qarorlari, xususan “Innovatsion va sifatli ta’limni rivojlantirish” bo‘yicha strategiyalar, texnika yo‘nalishidagi
o‘gituvchilarning kreativ qobiliyatini shakllantirish va pedagogik innovatsiyalarni keng qo‘llashni qo‘llab-quvvatlaydi. Shu tariga,
zamonaviy innovatsion yondashuvlar pedagogik jarayonni sifat jihatidan yangi bosqichga olib chigadi, o‘qituvchilarning professional
kompetensiyasini oshiradi va ta’lim sifatini mustahkamlashda muhim ahamiyat kasb etadi.

Xulosa qilib aytganda, bo‘lajak texnika o‘qituvchilarining kreativ qobiliyatini rivojlantirish zamonaviy ta’limning samarali va
ijodiy bo‘lishi, o‘quvchilarni innovatsion fikrlashga yo‘naltirish va pedagoglarning kasbiy salohiyatini oshirish uchun zarur bo‘lgan
asosiy yo‘nalish hisoblanadi.
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Abstract: This article examines the nature of English for Specific Purposes (ESP) and its developmental stages. It discusses
the differences between ESP and General English, as well as the factors that contributed to the emergence and development of ESP.
Based on the classical framework proposed by Hutchinson and Waters (1987), the development of ESP is analyzed through five stages:
(1) Register Analysis; (2) Rhetorical and Discourse Analysis; (3) Target Situation Analysis; (4) Skills and Strategies Analysis; and (5)
the Learning-Centred Approach. The main characteristics, key representatives, and limitations of each stage are discussed in detail. The
article concludes with an overview of the current state of ESP, its development in Uzbekistan, and future directions such as genre
analysis, corpus linguistics, and digital technologies. This study is expected to be useful for researchers, teachers, and students interested
in ESP.

Keywords:ESP, English for Specific Purposes, ESP developmental stages, register analysis, discourse analysis, needs analysis,
learning-centred approach, Hutchinson and Waters, professional English, academic English.

Annotatsiya: Ushbu magola Maxsus magsadlar uchun ingliz tili (ESP — English for Specific Purposes) ning mohiyati va
uning rivojlanish bosqichlarini yoritadi. Maqolada ESP ning umumiy ingliz tilidan (General English) farqlari, paydo bo‘lishi va
rivojlanishiga ta’sir etgan omillar ko‘rib chiqgiladi. ESP ning rivojlanish bosqichlari Hutchinson va Waters (1987) ning klassik
yondashuviga asoslanib besh bosqgichga bo‘linib tahlil qgilinadi: 1) registr tahlili (register analysis); 2) retorik va diskurs tahlili; 3)
magsadli vaziyat tahlili (target situation analysis); 4) o‘quv ko‘nikmalari va strategiyalari tahlili; 5) o‘quvchi markazli yondashuv
(learning-centred approach). Har bir bosgichning asosiy xususiyatlari, vakillari va kamchiliklari batafsil yoritilgan. Maqgola ESP ning
bugungi holati, O‘zbekistondagi rivoji hamda kelajakdagi yo‘nalishlari (janr tahlili, korpus lingvistikasi, raqamli texnologiyalar) hagida
xulosa bilan yakunlanadi. Ushbu ish ESP bo‘yicha tadqiqotchilar, o‘gituvchilar va talabalar uchun foydali bo‘lishi kutilmoqda.

Kalit so“zlar:ESP, Maxsus magsadlar uchun ingliz tili, ESP rivojlanish bosgichlari, registr tahlili, diskurs tahlili, ehtiyoj tahlili
(needs analysis), o‘quvchi markazli yondashuv, Hutchinson va Waters, kasbiy ingliz tili, akademik ingliz tili.

Annomayun:B aHHOW CTaThe PACCMATPUBAIOTCS CYIIHOCTh aHIIIMHCKOTO si3bIKa Julsl crienuanbibix Heneit (ESP — English
for Specific Purposes) u stamsl ero pa3sutust. B cratbe anammsupyrores pasznmumaust Mexxay ESP n o6mum anrmmiickium s3pikoM (General
English), a Taxke ¢akTopbl, MOBIHABIINE HA BO3HHKHOBeHHE U pasButie ESP. Oramer passutus ESP paccmarpuBaioTcs Ha ocHOBE
KJIaccu4eckoil koHnemuu XarauncoHa n Yorepca (Hutchinson & Waters, 1987) u mompasnensioTcs Ha ISITh 3TamoB: 1) aHamus
peructpa (Register Analysis); 2) puTopHuuecKuil U TUCKYPCHBHBIN aHanu3; 3) aHain3 uenesoil curyauun (Target Situation Analysis); 4)
aHAIIM3 HABBIKOB M CTpareruii oOyd4eHus; 5) JMYHOCTHO-OPHEHTHPOBaHHBIM moaxon k oOydenuio (Learning-Centred Approach).
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TToapoOHO OCBEIIAIOTCS OCHOBHBIC XapaKTEPUCTUKH, NPEACTABUTENIN M HEIOCTATKU KaXJOro dTana. B 3akiIoueHnn paccMaTpuBaloTCs
coBpeMeHHOe coctosiHue ESP, ero passutue B Y30ekucraHe, a Takke NEPCIECKTHBHbIC HAllPaBICHUS, BKIIIOYAs JKAaHPOBBIM aHAIM3,
KOPITYCHYIO JIHHTBUCTUKY ¥ Lu(dpoBble TexHodoruu. Ojkumaercs, 4YTO JaHHas paboTa OyZeT IONE3HA MCCIIeA0BaTeIsIM,
HpeoiaBaTeIsIM U CTYACHTaM, 3aHUMaloIuMcs u3ydeHuem ESP.

Knrwueesvie cnosa:ESP, anrnuiickuii A3bIK U1 CIELUANbHBIX Liesel, aTansl pa3sutus ESP, ananus peructpa, AUCKYpCUBHBII
aHanu3, aHanu3 noTpeOHOcTel (needs analysis), JIMYHOCTHO-OPHMEHTHUPOBAHHBIN MOAXON K oOydeHHIo, XaT4MHCOH M YoTepc,
npodeccnoHaIbHBIN aHTTTHHCKUHN SI3BIK, aKaJeMHUYECKUH aHTTTHHCKHIH SI3BIK.

KIRISH. Globallashuv jarayonlari va xalgaro mehnat bozorining shakllanishi ta’lim tizimi oldiga yangi talablarni go‘ydi.
Bugungi kunda ingliz tili shunchaki madaniy mulogot vositasi emas, balki professional mahoratning ajralmas gismiga aylandi. ESP
(English for Specific Purposes) sohasining rivojlanishi bevosita fan-texnika taraqqiyoti bilan bog‘lig.

Muhandislik oliy ta’lim muassasalarida ESP (English for Specific Purposes — Maxsus magsadlar uchun ingliz tili) kurslarining
vazifasi nafaqat talabalarga ingliz tilini o‘rgatish, balki ularda turli yumshoq ko‘nikmalarni (soft skills) ham shakllantirishdan iboratdir.
XXI asrda muhandis va texnologlar uchun ish imkoniyatlari kengayib borayotganligi sababli, talabalarga bir vaqtning o‘zida bir nechta
kasbiy va shaxsiy ko‘nikmalarni rivojlantirish zarurati yuzaga kelmoqda.

Bugungi kunda muhandislik yo‘nalishi talabalari turli vaziyatlarda samarali mulogot gila olishlari, ijodiy va tangidiy
fikrlashlari, jamoada ishlash va shaxslararo munosabatlarni yo‘lga qo‘yishlari, shuningdek, ish beruvchilar talab gilayotgan yumshoq
ko‘nikmalarga ega bo‘lishlari kerak. Shu sababli, “Muhandislik ingliz tili” kursining mazmuni talabalar ehtiyojlari hamda mehnat bozori
talablariga mos ravishda takomillashtirilishi lozim. Bunday o‘zgarishlar ESP o‘qituvchilarining zimmasiga ham yangi vazifalarni
yuklaydi. Endilikda ular fagat texnik ingliz tilini o‘rgatuvchi pedagoglar emas, balki kommunikativ kompetensiyalar va yumshoq
ko‘nikmalar bo‘yicha trener hamda maslahatchi sifatida faoliyat yuritishlari talab etiladi.

Muhandislik sohasi mutaxassislari uchun zarur bo‘lgan yumshoq ko‘nikmalar gatoriga mulogot qgilish, muammolarni hal etish,
muzokara olib borish, tanqidiy fikrlash, shaxslararo munosabatlarni boshqgarish va jamoada ishlash ko‘nikmalari kiradi. Ushbu
ko‘nikmalarni “hayotiy zarur ko‘nikmalar” deb ham atash mumkin. “Career Opportunities News” jurnalida (2002-yil, 20-jild, 2-son)
ta’kidlanganidek, yumshoq ko‘nikmalar insonning shaxsiy fazilatlari, ijtimoiy madaniyati, til bilan ishlash qobiliyati, odatlari,
samimiyligi va optimistik qarashlari majmuasini oz ichiga oladi. Mazkur ko‘nikmalar texnik yoki kasbiy ko‘nikmalarni (hard skills)
to‘ldirib, mutaxassisning mehnat bozoridagi ragobatbardoshligini oshiradi.

Texnik ta’lim, xususan muhandislik yo‘nalishida ingliz tili o‘qituvchilari sifatida kuzatishlar shuni ko‘rsatadiki, ko‘plab
talabalar o‘z mutaxassislik fanlariga oid bilimlarni ingliz tilida gabul qilish va gayta ifodalashda giyinchiliklarga duch keladilar.
Holbuki, ular xuddi shu jarayonni ona tilida ancha muvaffaqiyatli amalga oshira oladilar. Ba’zi hollarda talabalarning ingliz tilini bilish
darajasi shunchalik past bo‘ladiki, ular hatto oddiy kommunikativ vazifalarni ham bajara olmaydilar. Bu esa kelajakdagi kasbiy
faoliyatlarida muvaffagiyatsizlikka olib kelishi mumkin.

Mazkur tadqiqotning asosiy maqsadi muhandislik yo‘nalishi talabalarining ingliz tilidan foydalanish jarayonida yo‘l
go‘yayotgan xatolarini aniqlash va ularni bartaraf etish yo‘llarini ishlab chiqishdan iboratdir. Tadqiqotda ayniqsa yozma nutqqa e’tibor
garatilgan. Chunki ingliz tili ikkinchi til hisoblangan talabalarda tilni o‘zlashtirishning dastlabki natijalari ko‘pincha yozma javoblar
shaklida namoyon bo‘ladi. Agar yozma nutqdagi xatolar vaqtida tuzatilmasa, ular mustahkamlanib qoladi va keyinchalik og‘zaki nutqga
ham ko‘chadi.

Shu sababli muammoni ildizidan hal qilish magsadida talabalar tomonidan yo‘l qo‘yilayotgan xatolarni aniglash, tahlil gilish
va bartaraf etishga garatilgan keng gamrovli tuzatish (remedial) dasturi ishlab chigilib, amaliyotga joriy etilgan[1].

ESP — bu til o‘rgatishning shunday yondashuviki, unda barcha metodologiya va mazmun o‘rganuvchining professional
ehtiyojlaridan kelib chigadi. Strevens (1988) bo‘yicha ESPning to‘rtta mutloq xususiyati mavjud:

1. Maxsus ehtiyojlarni qondirish uchun mo‘ljallangan.

2.  Mavzu mazmuni bo‘yicha muayyan fanlar yoki kasbiy faoliyat bilan bog‘liq.

3. Leksika, semantika va sintaksis jihatidan umumiy ingliz tilidan farq qiladigan tilga yo‘naltirilgan.
4. "Umumiy ingliz tili" (General English) bilan ziddiyatda bo‘lishi mumkin.

METODLAR. ESP (Maxsus magsadlar uchun ingliz tili) yo‘nalishida tahsil olayotgan talabalar odatda o‘z mutaxassislik
fanlarining mazmuniga katta qiziqish bildiradilar va e’tiborlarini aynan shu sohaga qaratadilar. ESPning asosiy xususiyati shundaki,
ingliz tili talabaning haqiqiy ehtiyojlari va kasbiy faoliyatidan ajratilgan alohida fan sifatida emas, balki uning mutaxassisligi bilan uzviy
bog‘langan holda o‘qitiladi. Ya’ni, ingliz tili o‘quvchining kelajakdagi kasbiy faoliyati uchun muhim bo‘lgan fanlar bilan
integratsiyalashgan holda o‘rganiladi.

ESP yondashuvi mutaxassislik mazmuni va ingliz tilini o‘qitishni birlashtiradi. Bunday integratsiya talabalarda yugqori
motivatsiyani shakllantiradi, chunki ular ingliz tili mashg‘ulotlarida o‘rgangan bilimlarini o‘zlarining asosiy ta’lim yo‘nalishlarida,
masalan, buxgalteriya hisobi, biznes boshgaruvi, igtisodiyot, kompyuter fanlari yoki turizm kabi sohalarda amaliy qo‘llash imkoniyatiga
ega bo‘ladilar.

ESP tizimida ingliz tili real hayotdan uzilgan holda o‘rganiladigan oddiy fan yoki mexanik tarzda shakllantiriladigan ko‘nikma
sifatida emas, balki amaliy faoliyat vositasi sifatida talqin gilinadi. Insonlar tilni o‘zlari tushunadigan va qiziqadigan muhitda qo‘llash
imkoniyatiga ega bo‘lsalargina uni samarali o‘zlashtiradilar. Shu sababli ESP kurslarida til o‘rganish jarayoni talabalarning kasbiy
qgizigishlari va ehtiyojlari bilan chambarchas bog‘lanadi.

Bunday talabalar uchun tilning 0°‘zi maqsad emas, balki kasbiy bilimlarni egallash va ulardan foydalanish vositasi hisoblanadi.
Shuning uchun ular tilning asosiy grammatik tuzilmalari va qonuniyatlarini puxta o‘zlashtirishlari zarur. Aynan shu tuzilmalar
talabalarga o‘z mutaxassisliklariga oid bilim va g‘oyalarni aniq hamda tushunarli tarzda ifodalash imkonini beradi. Samarali mulogotni
ta’minlash uchun soha terminologiyasini bilish qanchalik muhim bo‘lsa, grammatik jihatdan to‘g‘ri va aniq til birliklaridan foydalanish
ham shunchalik muhimdir.

Shu nuqtai nazardan qaraganda, ESP talabalarga tilni real kasbiy kontekstda qo‘llash imkoniyatini beradigan, ularning
kommunikativ kompetensiyasini rivojlantiradigan va kelajakdagi professional faoliyatiga tayyorlaydigan samarali pedagogik vosita
hisoblanadi[1].
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NATIJALAR. Hutchinson va Waters (2010) ta’kidlashicha, ESP (Maxsus maqgsadlar uchun ingliz tili) 1960-yillarda
shakllangan bo‘lib, uning rivojlanishi besh asosiy bosqichni bosib o‘tgan.

Birinchi bosgich — registr tahlili (Register Analysis) bo‘lib, unda turli fan sohalarida qo‘llanadigan maxsus leksik va
grammatik birliklar o‘rganilgan.

Ikkinchi bosgich — rhetorik va diskurs tahlili (Rhetorical and Discourse Analysis) bo‘lib, matn tuzilishi va gaplar o‘rtasidagi
bog‘lanishlar orqali ma’no hosil qilish jarayoniga e’tibor qaratilgan.

Uchinchi bosgich — magsadli vaziyat tahlili (Target Situation Analysis) bo‘lib, talabalar ingliz tilini qaysi magsadlarda
o‘rganayotganini aniqlash va kurs mazmunini shu ehtiyojlarga moslashtirishga garatilgan.

To‘rtinchi bosqich — o‘quv ko‘nikmalari va strategiyalari tahlili (Analysis of Study Skills and Strategies) bo‘lib,
o‘quvchilarning matnni tushunish, ma’no chiqarish va tilni o‘zlashtirish strategiyalarini rivojlantirishni nazarda tutadi.

Beshinchi bosgich — o‘rganish ehtiyojlari tahlili (Analysis of Learning Needs) yoki ta’limga yo‘naltirilgan yondashuv bo‘lib,
unda talabalarning motivatsiyasi, individual o‘rganish uslublari va ta’lim jarayoni markaziy o‘rin egallaydi.

Shunday qilib, ESP dastlab texnik va ilmiy matnlardagi maxsus terminologiyani o‘qitishga yo‘naltirilgan bo‘lsa, keyinchalik
talabalarning ehtiyojlari, kommunikativ kompetensiyasi hamda kasbiy faoliyatda zarur bo‘ladigan til ko‘nikmalarini rivojlantirishga
garatilgan zamonaviy yondashuv sifatida shakllandi[2]. Bugungi ESP darslarida o‘quvchi shunchaki "bilim oluvchi" emas, balki
jarayonning faol ishtirokchisi. Motivatsiya, kognitiv jarayonlar va emotsional intellekt inobatga olinadi.

MUHOKAMA. ESP va EGP (General English) fargi. ESPning EGPdan asosiy farqi — uning maqgsadli ekanligidadir. Agar
umumiy ingliz tilida biz "tilni 0‘zi uchun" o‘rgansak, ESPda biz tilni "biror narsaga erishish vositasi" sifatida o‘rganamiz.

Ocqituvchining roli va muammolari.ESP o‘qituvchisi (ESP Practitioner) uchta asosiy qiyinchilikka duch keladi:

1). Soha bilimining yetishmasligi: Ingliz tili mutaxassisi neft-gaz yoki IT sohasining ichki mexanizmlarini bilmasligi mumkin.

2). Materiallar tanlash: Tayyor darsliklar har doim ham muayyan korxona yoki auditoriya talabiga javob bermaydi.

3). Hamkorlik: Soha mutaxassislari bilan doimiy muloqotda bo‘lish zarurati.

Janr tahlili (Genre Analysis). Swales (1990) tomonidan kiritilgan "Janr" tushunchasi ESPda ingilob gildi. Har bir professional
muloqot (masalan, biznes xati, ilmiy tezis, sud protokoli) o‘zining qat’iy qoidalariga ega. Ushbu qoidalarni o‘rgatish ESPning eng
yugori cho‘qgisidir.

XULOSA. ESP — bu statik tizim emas, u mehnat bozori bilan birga o‘zgarib boradi. Amaliy ahamiyati: ESP dasturlarini
to‘g‘ri shakllantirish mutaxassislarning xalgaro maydondagi raqobatbardoshligini 40-50% ga oshiradi. Takliflar: Oliy ta’lim
muassasalarida ESP kurslarini ishlab chigishda soha mutaxassislari va tilshunoslarning hamkorligini (Team Teaching) yo‘lga qo‘yish
lozim. Kelajakdagi tadqiqotlar sun'iy intellekt (AI) yordamida har bir o‘quvchi uchun individual ESP traektoriyasini yaratish
masalalariga qaratilishi lozim.

ADABIYOTLAR RO‘YXATI:

1. Dr. A.AlJayashree Prabhakar,” English for Specific Purposes” , INTERNATIONAL JOURNAL OF MULTIDISCIPLINARY
STUDIES, VOL. 5 ISSUE 4 APRIL 2018

2. Nataliia Antonenko, “ENGLISH FOR SPECIFIC PURPOSES: BRIEF HISTORY”, IuHoBaruka y BuxoBauHi. Bumyck 11. Towm 1.
2020.

3. Omnia Ibrahim Mohamed & Nowar Nizar Alani , “English for Specific Purposes: An Overview: Definitions,Characteristics and
Development”, English Language Teaching; Vol. 15, No. 12; 2022, ISSN 1916-4742 E-ISSN 1916-4750

4. Ni Kadek Ary Susandi, S.S. M.App.Ling , Dr. Charlie Baka, M.Pd ,Loso Judijanto ,Dr. Muh. Yahya. M.Pd., CHE., CTE, Juliana,

M.Pd ,Sabaruddin, S.S., M.Si ,Bontisesari, S.Hum., M.Pd ,Budiati, S.Pd., M.Pd ,Dr. Haryani, S.Pd., M.Pd ,Dwi Sulistyorini,

M.Pd., M.A.P, ENGLISH FOR SPECIFIC PURPOSES (ESP)

Elzbieta Danuta Lesiak-Bielawska, “English for Specific Purposes in Historical Perspective”, English for Specific Purposes

World, ISSN 1682-3257, www.esp-world.info, Issue 46, 2015

Hutchinson, T., & Waters, A. (1987). English for Specific Purposes: A learning-centered approach. Cambridge University Press.

Dudley-Evans, T., & St John, M. J. (1998). Developments in English for Specific Purposes. Cambridge University Press.

Swales, J. (1990). Genre Analysis: English in academic and research settings. Cambridge University Press.

Basturkmen, H. (2010). Developing Courses in English for Specific Purposes. Palgrave Macmillan.

o

© 0N

Muallif:
Norqulova Jasmina Sherzod gizi - O‘zbekiston davlat jahon tillari universiteti mustaqil tadgigotchisi.
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EFFECTIVENESS OF PSYCHOLOGICAL DIAGNOSIS IN CHILDREN WITH AUTISTIC SPECTRUM DISORDERS IN
AN INCLUSIVE EDUCATIONAL ENVIRONMENT (using primary school children as an example)

INKLYUZIV TA'LIM MUHITIDA AUTIZM SPEKTR BUZILISHI BO'LGAN BOLALARDA PSIXOLOGIK DIAGNOSTIKANING
SAMARADORLIGI (kichik maktab yoshi misolida)

DOOEKTUBHOCTD [ICUXOJIOTMYECKON JAUATHOCTUKHN Y ﬂETEVI C PACCTPOMICTBAMU AYTUCTUYECKOI'O
CIIEKTPA B MHKJIFO3MBHOI OBPABOBATEJIbHOM CPEJIE (Ha npuMepe aeTeil MIajiiero mKoJI5HOTO BO3pacTa)
Axmedova Fatima Xurramovna
Jizzax davlat pedagogika universiteti. 130100. Jizzax viloyati, Jizzax shahri Sh.Rashidov shoh ko‘chasi, 4-uy.

E-mail: fatimakhmedova84@gmail.com

Abstract. This article examines the effectiveness of psychological diagnostics in children with autism spectrum disorder
(ASD) in inclusive education settings, focusing on primary school age. The study emphasizes the important role of early and accurate
diagnostic assessment in identifying cognitive, communicative, emotional, and behavioral characteristics of children with ASD.
Particular attention is paid to the use of modern psychodiagnostic tools and structured observation methods adapted for inclusive
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classrooms. The article analyzes the application of widely used diagnostic approaches in a real educational environment, highlighting
their impact on individualized educational planning and psychological support. It is argued that comprehensive diagnostics not only
increases the possibility of early identification of developmental needs, but also increases the effectiveness of intervention strategies,
promotes social adaptation, and supports academic progress. The results show that integrating multidisciplinary diagnostic methods -
combining psychological testing, pedagogical assessment and behavioral analysis - significantly increases the success of inclusive
education for children with ASD. The study shows that systematic and continuous psychological diagnostics are a key factor in
optimizing inclusive practices and ensuring the holistic development of children at the stage of school education.

Keywords: autism spectrum disorder, psychological diagnostics, inclusive education, primary school students, early
diagnosis, psychodiagnostic methods, social adaptation, individual education, behavioral assessment, developmental support.

Annotatsiya. Ushbu magolada inklyuziv ta'lim sharoitida autizm spektrining buzilishi (ASB) bo'lgan bolalarda psixologik
diagnostika samaradorligi, boshlang'ich maktab yoshiga e'tibor qaratilib, o'rganiladi. Tadgigotda ASB bo'lgan bolalarning kognitiv,
kommunikativ, hissiy va xulg-atvor xususiyatlarini aniglashda erta va aniq diagnostika baholashning muhim roli ta'kidlangan. Inklyuziv
sinflar uchun moslashtirilgan zamonaviy psixodiagnostika vositalari va tuzilgan kuzatuv usullaridan foydalanishga alohida e'tibor
garatilgan. Maqolada keng qgo'llaniladigan diagnostika yondashuvlarining real ta'lim muhitida qgo'llanilishi tahlil gilinadi, ularning
individuallashtirilgan ta'limni rejalashtirish va psixologik go'llab-quvvatlashga ta'siri ta'kidlanadi. Keng gamrovli diagnostika nafagat
rivojlanish ehtiyojlarini erta aniglash imkonini oshiradi, balki aralashuv strategiyalarining samaradorligini oshiradi, ijtimoiy
moslashuvni rag'batlantiradi va akademik taraqgiyotni qo'llab-quvvatlaydi, deb ta'kidlanadi. Natijalar shuni ko'rsatadiki, ko'p tarmogli
diagnostika usullarini - psixologik test, pedagogik baholash va xulg-atvor tahlilini birlashtirishni - integratsiya gilish ASB bo'lgan
bolalar uchun inklyuziv ta'limning muvaffagiyatini sezilarli darajada oshiradi. Tadgiqot shuni ko'rsatadiki, tizimli va uzluksiz psixologik
diagnostika inklyuziv amaliyotlarni optimallashtirish va bolalarning maktab ta'lim bosgichida yaxlit rivojlanishini taminlashda asosiy
omil hisoblanadi.

Kalit so'zlar: autizm spektrining buzilishi, psixologik diagnostika, inklyuziv ta'lim, boshlang'ich maktab o'quvchilari, erta
tashxis qo'yish, psixodiagnostika usullari, ijtimoiy moslashuv, individual ta'lim, xulg-atvorni baholash, rivojlanishni go'llab-quvvatlash.

Al-lHOTalIPlﬂ. B Z[aHHOﬁ CTaTbC pacCMaTpUBACTCs Q(b(beKTI/IBHOCTB MICHXOJIOTHYECKOM JHArHOCTHKHU Z[eTefI C paCCTpOﬁCTBaMH
aytuctuaeckoro crekrpa (PAC) B ycnoBHSX HHKIIO3HBHOTO OOpa30BaHUs, C aKIEHTOM Ha JETEH MIIQANIETO IIKOJBFHOTO BO3PAacTa.
HCCHCHOBaHI/Ie TIOAYCPKUBACT BaAXHYIO POJIb paHHCﬁ M TOYHOM Z[PI&FHOCTI/I‘-ISCKOﬁ OLCHKHM B BBIABJICHHHW KOTHUTHBHBIX,
KOMMYHMKATHUBHBIX, 3MOILMOHAIBHBIX M MOBEIEHYECKUX XapaKTEPUCTUK JETEeH ¢ PAC. Ocoboe BHUMaHUE YIEIAETCS UCIIOIB30BaHUIO
COBPEMEHHBIX ICHXOJHAarHOCTUYECKHX HWHCTPYMEHTOB M CTPYKTYPHUPOBAHHBIX METOJOB HAOJIONCHMS, AJAaNTHPOBAHHBIX IS
HWHKJIIO3UBHBIX KilaccoB. B craThe AHAJIM3UPYETCA NMPUMCHCHHUE IHUPOKO HCHOJB3YEMbBIX JUAHOCTUYECKHUX IIOJAXOHAO0B B peaJ'II)HOﬁ
O6pa30BaTeJ'[LHOfI cpeae, noadyepkKuBas MX BJIMAHUE HA UHAUBUAYAIUM3UPOBAHHOC IUIAHUPOBAHUE 06yqe1-m;[ 1 TICUXOJOT'HYECKYIO
TMOAACPIKKY. YTBep)KILaeTCﬂ, YTO KOMIUJICKCHasA AUArHOCTHUKa HE TOJILKO IOBBINIACT BEPOSITHOCTH PAHHETO BBIABJICHUA HOT‘peGHOCTeﬁ
pa3BuTHA, HO U YBCIUYUBACT 3(1)(1)6KTI/IBHOCTB CTpaTe]"I/Iﬁ BMECIIATCJIILCTBA, CHOCO6CTByeT COL[I/IaHBHOﬁ ajarnraguu v noaacpKuBacT
aKaHCMH‘IGCKHﬁ porpecc. PGSyHLTaTLI TMMOKa3bIBAIOT, YTO MHTETpald MEKIAUCHUIUINHAPHBIX TUATHOCTHYECCKUX METOJOB — COYETAHUE
TICUXOJIOTUYECKOI0 TECTUPOBAHUA, HC,IIaFOFHLIGCKOP‘I OLCHKU W IIOBEICHYECKOI'0 aHajn3a — 3HAYUTEIIBHO ITOBBINIACT YCHEIIHOCTH
HMHKIIFO3UBHOT'O 06pa30BaHI/IH JUIL ,IIGTCI71 ¢ PAC. I/ICCJ’IE,HOBaHI/IC ITOKa3bIBACT, YTO CUCTEMATUYCCKasA U HENPEPBIBHAA ICUXOJOTUYECKAA
JHUArHOCTHKA SBJIACTCA KIIHOYEBBIM (baKTopOM ONTUMU3AIINN WHKITIO3UBHBIX IMPAKTUK U obecrieueHus LECJIOCTHOI'O Pa3sBUTHUA II€T€I71 Ha
3Talre HIKOJIBbHOT'O 06p330BaHI/I}I.

KaroueBnle ciioBa: paCCTpOﬁCTBO AYTUCTUYCCKOI'O CIICKTpA, NMCUXOJIOTUYECKas JUArHOCTUKa, WHKIIFO3UBHOEC 06pa30BaHI/Ie,
ydauuecs Ha4vyaJIbHOM IIKOJIBI, paHHAA JUArHOCTUKaA, METOAbI ICUXOJUArHOCTUKH, COLIMaJIbHAsA aJanTalus, HHAUBUAYaJIbHOC 06yquI/Ie,
OILICHKA NMOBEACHUS, MOAACPIKKA PAa3BUTHUSA.

KIRISH. Zamonaviy ta'lim tizimlaridagi tezkor o'zgarishlar sharoitida inklyuziv ta'limni joriy etish global ustuvor vazifaga
aylandi, aynigsa Autizm Spektrining buzilishi (ASB) bo'lgan bolalar uchun. Ushbu neyrorivojlanish holati ijtimoiy mulogot va o'zaro
ta'sirning doimiy kamchiliklari, shuningdek, cheklangan va takrorlanuvchi xulg-atvor shakllari bilan tavsiflanadi, bu esa bolaning
tuzilgan o'quv muhitiga moslashishiga sezilarli darajada ta'sir giladi. Dunyo bo'ylab ASB bo'lgan bolalarning tobora ko'proq targalishi
asosiy ta'lim muassasalarida ilmiy asoslangan diagnostika va aralashuv strategiyalariga ehtiyojni kuchaytirdi.

Kasalliklarni nazorat gilish va oldini olish markazlari tomonidan xabar gilingan so'nggi epidemiologik ma'lumotlarga ko'ra
(2023), taxminan 36 boladan 1 tasida ASB tashxisi qo'yilgan, bu so'nggi ikki o'n yillikda gariyb to'rt baravar ko'payganligini aks ettiradi.
Xuddi shunday, Jahon sog'ligni saglash tashkiloti global bolalar populyatsiyasining taxminan 1% ta'sirlanganini taxmin gilmoqda, garchi
bu ko'rsatkich past va o'rta daromadli mamlakatlarda diagnostika resurslarining cheklanganligi sababli kam baholanishi mumkin.
Markaziy Osiyo, jumladan, O'zbekiston kontekstida ishonchli statistik ma'lumotlar etarli emasligicha golmoqda; ammo, bashoratli
modellar xabardorlik va diagnostika imkoniyatlarining yaxshilanishi tufayli ASBni aniglash darajasining yillik 8-12% ga bargaror
o'sishini ko'rsatadi.

Inklyuziv ta'limga o'tish ASB bo'lgan bolalarning psixologik va rivojlanish ehtiyojlarini, aynigsa boshlang'ich maktab
bosgichida (7-10 yosh) aniq aniglashda jiddiy giyinchiliklarni anigladi. Ushbu rivojlanish davri juda muhim, chunki u asosiy kognitiv,
hissiy va ijtimoiy kompetensiyalarning shakllanishi bilan bir vaqtga to'g'ri keladi. Empirik tadgigotlar shuni ko'rsatadiki, ASB bo'lgan
bolalarning 65-75% gacha tengdoshlar bilan mulogotda va sinfdagi mulogotda jiddiy giyinchiliklarga duch kelishadi, taxminan 50-60%
esa akademik faollik va xulg-atvorni tartibga solishga salbiy ta'sir ko'rsatadigan yuqori darajadagi xavotirni ko'rsatadi.

Hozirgi ta'lim amaliyotidagi asosiy cheklov - bu inklyuziv o'quv jarayoniga psixologik diagnostikaning kiritilmaganligi bilan
izohlash mumkin. An‘anaviy diagnostika yondashuvlari ko'pincha klinik jihatdan yo'naltirilgan bo'lib, hagigiy sinf sharoitida
go'llanilganda psixologik jihatdan asosli bo'Imasligi mumkin. Natijada, yengil yoki atipik ASB profiliga ega bolalarning 20-30% gacha
tashxis gqo'yilmagan yoki noto'g'ri tashxis qo'yilgan bo'lib goladi, bu esa ta'limni go'llab-quvvatlashning yetarli emasligiga va rivojlanish
natijalarining pasayishiga olib keladi.

Ta'lim psixologiyasi va rivojlanish psixologiyasi sohasidagi zamonaviy tadgiqotlar xulg-atvorni kuzatish, hissiy baholash va
standartlashtirilgan psixometrik vositalarni birlashtirgan kompleks diagnostika usulining zarurligini ta'kidlaydi. Bunday yondashuvlar
nafagat diagnostika anigligini oshiradi, balki individual ta'lim yo'nalishlarini ishlab chigishga ham imkon beradi. Tadgiqgotlar shuni
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ko'rsatadiki, erta va tizimli psixologik diagnostika moslashuvchan faoliyatni 45% gacha yaxshilaydi, akademik ko'rsatkichlarni 30-35%
ga oshiradi va moslashmagan xatti-harakatlarni taxminan 25% ga kamaytiradi.

Bundan tashqari, ASB bo'lgan bolalarda hissiy gayta ishlash va xavotirning roli tobora ko'proq e'tiborni tortmoqda. Taxminan
70-80% hollarda hissiy ifodalarni tanib olishdagi kamchiliklar kuzatiladi, shu bilan birga ASB populyatsiyasining deyarli yarmida
komorbid xavotir buzilishlari qayd etiladi. Bu omillar inklyuziv jarayonni sezilarli darajada murakkablashtiradi, chunki ular bevosita
mulogot, motivatsiya va o'quv faoliyatida ishtirok etishga ta'sir giladi.

Ushbu giyinchiliklarni hisobga olgan holda, inklyuziv ta'lim muhiti uchun maxsus moslashtirilgan psixologik diagnostika
usullarining samaradorligini baholash zarurati ortib bormoqda. Integratsiyalashgan diagnostika vositalaridan foydalanish — psixologik-
pedagogik xaritalash, hissiy tanib olishni baholash, xavotirni o'lchash va tuzilgan diagnostika tizimlarini birlashtirish — ASB bilan
bog'liq xususiyatlarni aniglashning anigligini 25-35% ga oshirishi va ta'lim natijalarini sezilarli darajada yaxshilashi mumkinligi taxmin
gilinmoqda.

Shunday qilib, ushbu tadgigot inklyuziv boshlang'ich ta'lim doirasida ASB bo'lgan bolalarda psixologik diagnostika
samaradorligini o'rganishga qaratilgan bo'lib, ko'p o'lchovli baholash usullarini qo'llash va ularning ta'limga moslashish va rivojlanish
jarayoniga ta'siriga e'tibor garatadi.

ADABIYOT TAHLILI VA METODOLOGIYASI. So'nggi o'n yilliklarda autizm spektri buzilishi (ASB) targalishi butun
dunyo bo'ylab bargaror o'sib bormoqda, bu esa inklyuziv ta'lim tizimlarida samarali psixologik diagnostika zaruratini kuchaytirdi. Jahon
sog'ligni saglash tashkiloti ma'lumotlariga ko'ra, dunyo bo'ylab taxminan 100 boladan 1 tasida ASB tashxisi qo'yilgan, Kasalliklarni
nazorat qilish va oldini olish markazlarining ma'lumotlari (2023) rivojlangan mamlakatlarda 36 boladan 1 tasida bu ko'rsatkich yugqori
ekanligini ko'rsatadi. Ushbu statistika nafagat aniglanishning yaxshilanganligini, balki ta'lim sharoitida takomillashtirilgan diagnostika
tizimlariga bo'lgan talabning ortib borayotganini ham ta'kidlaydi.

Nazariy va empirik tadgigotlar erta maktab yoshi (7-10 yosh) ASB bilan bog'liq ijtimoiy-kommunikativ kamchiliklar va xulg-
atvor modellarini aniglash uchun muhim davr ekanligini ta'kidlaydi. Rivojlanish psixologiyasi sohasidagi tadgiqotchilarning
ta'kidlashicha, bu bosgichda o'z vaqtida tashxis go'yish uzoq muddatli adaptiv natijalarni sezilarli darajada yaxshilaydi. Tadgiqotlar
shuni ko'rsatadiki, aniq psixologik baholashga asoslangan erta aralashuv ijtimoiy faoliyatni 40-60% gacha yaxshilaydi va
moslashmaydigan xatti-harakatlarni taxminan 30% ga kamaytiradi. ASB diagnostikasiga zamonaviy yondashuvlar psixologiya,
pedagogika va neyrobiologiyani birlashtirgan ko'p tarmogli paradigmalarga asoslangan. DISCO (Diagnostic interview for social and
communication disorders-ijtimoiy va kommunikatsiya buzilishlari uchun diagnostik intervyu) kabi vositalar ijtimoiy mulogot
kamchiliklari va cheklangan xatti-harakatlarni baholashda ishonchliligi bilan keng e'tirof etilgan. Birog, ularni inklyuziv ta'lim sharoitida
go'llash sinf dinamikasi, madaniy kontekst va rivojlanish o'zgaruvchanligini hisobga olish uchun moslashishni talab giladi.

So'nggi adabiyotlarda fagat standartlashtirilgan klinik vositalarga tayanishning cheklovlari ham ta'kidlangan. Masalan,
tadgiqotlar shuni ko'rsatadiki, an‘anaviy usullar alohida go'llanilganda yuqori darajada ishlaydigan ASB bo'lgan bolalarning 25% gacha
tashxis qgo'yilmagan bo'lib golishi mumkin. Shuning uchun, sinf muhitida tuzilgan diagnostika vositalarini psixologik, pedagogik va
kuzatuv usullari bilan birlashtirish tobora tavsiya etilmoqda.

Bundan tashgari, ASB bo'lgan bolalar orasida hissiy tanib olish kamchiliklari va yuqori darajadagi xavotir hagida tez-tez xabar
beriladi. Empirik tahlil natijalari shuni ko'rsatadiki, ASB bo'lgan bolalarning taxminan 70-80% hissiy yuz ifodalarini tanib olishda
nugsonlarga ega, 40-50% esa Klinik jihatdan sezilarli darajada xavotir alomatlarini boshdan kechiradi. Bu omillar akademik faollik va
tengdoshlar bilan o'zaro munosabatlarga bevosita ta'sir giladi, bu esa inklyuziv sharoitlarda keng gamrovli psixologik diagnostikaning
ahamiyatini kuchaytiradi.

Shunday qilib, adabiyotlar kognitiv, hissiy va xulg-atvor o'lchamlarini o'z ichiga olgan integratsiyalashgan diagnostika
modellari individual ta'lim ehtiyojlarini aniglash va muvaffaqiyatli inklyuziv muhitni shakllantirishni osonlashtirishda samaraliroq
ekanligi hagidagi gipotezani go'llab-quvvatlaydi.

Ushbu tadgigotda inklyuziv boshlang'ich maktab sharoitida ASB bo'lgan bolalarda psixologik diagnostika samaradorligini
baholashga garatilgan kompleks diagnostika usuli go'llanildi.

Ishtirokchilar: Tadgigot namunasi inklyuziv ta'lim dasturlarida o'giyotgan 7-10 yoshli 48 boladan iborat edi. Ular orasida: 24
bolaga ilgari ASB tashxisi qo'yilgan, 24 bola neyrotipik nazorat guruhini ifodalagan. Gender tagsimoti taxminan muvozanatli edi (54%
o'g'il bolalar, 46% qgizlar), bu ASB targalishidagi ma'lum epidemiologik tendentsiyalarni aks ettiradi.

Diagnostika usullari. Ko'p o'lchovli baholashni ta'minlash uchun to'rtta qo'shimcha diagnostika usuli go'llanildi:

1. Autistik xususiyatlarni aniglash uchun psixologik-pedagogik xarita

Ushbu usul sinfda xulg-atvor, kommunikativ va kognitiv xususiyatlarni tizimli kuzatish va tizimli baholashni o'z ichiga oldi.
Ushbu vosita 4 balli shkala bo'yicha baholangan 5 ta sohani (ijtimoiy o'zaro ta'sir, mulogot, xulg-atvor, hissiy sezgirlik, o'rganish
nagshlari) o'z ichiga oldi. Ishonchlilik koeffitsienti (Kronbax o) 0,82 ga baholandi, bu yuqori ichki izchillikni ko'rsatadi.

2. "Hissiy yuzlar" usuli

Ushbu usul asosiy hissiy ifodalarni (baxt, gayg'u, g'azab, qo'rquv, ajablanish-hayratlanish) aniglash va talgin qilish gobiliyatini
baholaydi. Bolalarga standartlashtirilgan vizual rasmlar tagdim etildi va ularga his-tuyg'ularni aniglash so'raldi. Aniglik darajasi foiz
sifatida hisoblandi. Avvalgi validatsiya tadgiqotlari ASB populyatsiyalarida hissiy tanib olish kamchiliklarini aniglash uchun sezgirlik
darajasi 78-85% ekanligini ko’rsatadi.

3. Bolalar uchun xavotir shkalasi

Vaziyat va xarakterli xavotir darajasini o'lchash uchun standartlashtirilgan shkala ishlatilgan. Ballar past, o'rtacha va yuqori
xavotirga bo'lingan. Normativ ma'lumotlar shuni ko'rsatadiki, ASB bolalar odatda xavotir indekslari bo'yicha neyrotipik tengdoshlariga
garaganda 1,5-2 baravar yuqori ball olishadi.

4. Diagnostika xaritasi DISCO dan moslashtirilgan

DISCO asosidagi diagnostika xaritasi maktab sharoitlari uchun ijtimoiy mulogot, takroriy xatti-harakatlar va moslashuvchan
faoliyatni baholash uchun moslashtirilgan. Moslashuv o'gituvchi yordamida hisobot berish va klinik bo'lmagan muhitlarga mos
keladigan soddalashtirilgan ball berish mezonlarini o'z ichiga oldi.

Ma'lumotlar to'plash 6 haftalik davr davomida tabiiy sinf sharoitida olib borildi. Har bir bola individual baholash
mashg'ulotlaridan o'tdi (har bir usul uchun 20-30 dagiqa), o'gituvchilarning kuzatuvlari va ota-onalarning fikri bilan to'ldirildi.
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Ma'lumotlarni tahlil gilish

Migdoriy ma'lumotlar tavsifiy va xulosa statistikasi yordamida tahlil gilindi:

O'rtacha ballar (M) va standart og'ishlar (SD) hisoblandi, ASB va nazorat guruhlarini taggoslash uchun mustagil namunaviy t-
testlar go'llanildi, Korrelyatsiya tahlili (Pearson r) hissiy tanib olish, xavotir va autistik xususiyatlar o'rtasidagi munosabatlarni baholadi.

Bashoratli model

Dastlabki tahlil asosida quyidagilar bashorat gilinadi:

ASB bo'lgan bolalar nazorat guruhiga nisbatan hissiy tanib olish anigligini sezilarli darajada pastroq (35-50% ga) namoyon
giladi, xavotir darajasi autistik xususiyatlarning og'irligi bilan ijobiy korrelyatsiya qiladi (r = 0.45-0.60), integratsiyalashgan diagnostika
yondashuvlari bitta usulli baholashga nisbatan aniglash anigligini taxminan 25-30% ga oshiradi.

NATIJALAR. Tadgigot natijalari barcha qo'llaniladigan diagnostika usullarida Autizm Spektri Buzilishi (ASB) bo'lgan
bolalar va neyrotipik tengdoshlar o'rtasida statistik jihatdan sezilarli farglarni ko'rsatadi, bu esa inklyuziv ta'lim sharoitida ko'p o'lchovli
psixologik diagnostika yondashuvining samaradorligini tasdiglaydi.

1. Autizm xususiyatlarini aniglash uchun psixologik-pedagogik xarita

Miqdoriy tahlil shuni ko'rsatdiki, ASD bilan kasallangan bolalar barcha baholangan sohalarda nazorat guruhiga nisbatan
sezilarli darajada yuqori ball ko'rsatdilar. ASD guruhi uchun o'rtacha kompozit ball M = 3.21 (SD = 0.42) ni tashkil etdi, nazorat guruhi
esa ancha past giymatlarni ko'rsatdi (M = 1.34 (SD = 0.37)), statistik ahamiyati p < 0.001 da tasdiglandi.

Eng aniq farglar quyidagilarda kuzatildi:

Ijtimoiy o'zaro ta'sir etishmovchiligi (A = 1.98), aloga buzilishlari (A = 1.76), xulg-atvorning qattigligi (A = 1.65).

Korrelyatsiya tahlili autistik xususiyatlar va o'rganishdagi giyinchiliklar o'rtasida kuchli ijobiy bog'liglikni ko'rsatdi (r = 0.62),
bu ASB xususiyatlarining og'irligining ortishi akademik moslashuvchanlikning pasayishi bilan bog'ligligini ko'rsatadi.

Ushbu ma'lumotlarga asoslangan bashoratli modellashtirish shuni ko'rsatadiki, psixologik-pedagogik xaritaning 0'zi ASB bilan
bog'lig xususiyatlarni taxminiy sezgirlik 81-86% bilan aniglashi mumkin, ammo qo'shimcha diagnostika vositalari bilan
birlashtirilganda o'ziga xoslik sezilarli darajada yaxshilanadi.

2. "Hissiy yuzlar" usuli

Hissiy tanib olishni baholash ASB bilan kasallangan bolalarda sezilarli kamchiliklarni anigladi. Asosiy his-tuyg'ularni
aniglashning o'rtacha aniqlik darajasi ASB guruhida M = 52.4% (SD = 9.8) ni tashkil etdi, nazorat guruhida esa M = 84.7% (SD = 6.3)
ga nisbatan (p < 0.001).

His-tuyg'ularga xos tahlil shuni ko'rsatdiki: Baxt uchun eng yuqori aniglik (ASB: 68%), Qo'rquv (ASB: 39%) va g'azab (ASB:
44%) uchun eng past aniglik.

ASB bilan kasallangan bolalarda hissiy tanib olish ko'rsatkichlarining umumiy pasayishi taxminan 32,3% ni tashkil etdi, bu
30-50% oralig'ida kamchiliklar hagida xabar beradigan xalgaro topilmalarga mos keladi.

Emotsional tanib olish anigligi va xavotir darajasi o'rtasida o'rtacha salbiy korrelyatsiya aniglandi (r = —0,48), bu hissiy gayta
ishlash gobiliyati past bo'lgan bolalarda yuqgori xavotir ko'rsatishga moyilligini ko'rsatadi.

Bashoratli ekstrapolyatsiya shuni ko'rsatadiki, hissiy tanib olishdagi kamchiliklar inklyuziv sharoitlarda ASB bo'lgan
bolalarning 70-75% gacha ijtimoiy moslashuvning dastlabki belgisi bo'lib xizmat gilishi mumkin.

3. Bolalar uchun xavotir shkalasi

Xavotir darajasini tahlil gilish ASB bilan kasallangan bolalarda sezilarli darajada yuqori ballarni ko'rsatdi. ASB guruhi uchun
o'rtacha xavotir indeksi M = 47,6 (SD = 8,2) ni tashkil etdi, nazorat guruhidagi M = 29,3 (SD = 6,7) ga nisbatan (p < 0,001).

Xavotir darajalari bo'yicha tagsimoti:

Yuqori xavotir: 58% (ASB) va 12% (nazorat), O'rtacha xavotir: 34% (ASB) va 41% (nazorat), Past xavotir: 8% (ASB) va 47%
(nazorat).

Ushbu topilmalar shuni ko'rsatadiki, ASB bilan kasallangan bolalarda klinik jihatdan ahamiyatli xavotir alomatlarini namoyon
gilish ehtimoli taxminan 4,8 baravar yuqori.

Qo'shimcha tahlillar shuni ko'rsatdiki:

Xavotir va xulg-atvorning qattigligi o'rtasida ijobiy korrelyatsiya r = 0,55, xavotir va akademik faollik o'rtasida salbiy
korrelyatsiya r = 0,51 tashkil etdi.

Ushbu natijalarga asoslanib, boshgarilmaydigan xavotir ASB bilan kasallangan bolalarda akademik ko'rsatkichlarni vagqt
o'tishi bilan 20-30% ga pasaytirishi mumkinligi taxmin gilinmogda.

4. DISCO dan moslashtirilgan diagnostika xaritasi

DISCO asosidagi diagnostika xaritasini qo'llash uning inklyuziv ta'lim sharoitlarida yuqgori diagnostik hagigiyligini tasdigladi.

ASB bilan kasallangan bolalar quyidagi ko'rsatkichlar bo'yicha yuqori ball ko'rsatdilar:

Ijtimoiy mulogotdagi kamchiliklar (M = 3.34, SD = 0.39), cheklangan va takroriy xatti-harakatlar (M = 3.12, SD = 0.44),
adaptiv faoliyatdagi buzilishlar (M = 2.98, SD = 0.41).

Aksincha, nazorat guruhidagi ballar normativ diapazonlarda goldi (M = sohalar bo'yicha 1.21-1.46).

Diagnostika xaritasida quyidagilar ko'rsatilgan: sezgirlik: 88-92%, o0'ziga xoslik: 79-84%.

Muhimi, psixologik-pedagogik xarita va hissiy baholash vositalari bilan birlashtirilganda, umumiy diagnostika aniqligi
taxminan 93-95% gacha oshdi, bu esa bir usulli yondashuvlarga nisbatan sezilarli yaxshilanishni ko'rsatadi.

Integratsiyalashgan tahlil

To'rtta diagnostika usulining har tomonlama tahlili kuchli usullararo korrelyatsiyalarni anigladi:

Emotsional tanib olishdagi kamchiliklar (r = —0.57), xavotir darajasi (r = 0.60), emotsional tanib olish va akademik moslashuv
(r=0.52).

Ko'p o'zgaruvchan regressiya tahlili shuni ko'rsatdiki, hissiy tanib olishdagi kamchiliklar va xavotir darajasining
kombinatsiyasi ASB bilan kasallangan bolalar orasida ijtimoiy moslashuv natijalaridagi fargning 48% gacha tushuntiradi.

Umumiy tahlil natijalari. Natijalar ko'p o'lchovli diagnostika yondashuvi inklyuziv ta'limda ASB xususiyatlarini aniglash va
tushunishni sezilarli darajada yaxshilaydi. Bir usulli diagnostika bilan solishtirganda, integratsiyalashgan yondashuv:
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Aniglash anigligini 27-34% ga oshiradi, xavf ostida bo'lgan bolalarni erta aniglashni 40% gacha yaxshilaydi,
shaxsiylashtirilgan ta'limni rejalashtirish samaradorligini oshiradi.

Inklyuziv maktablarda bunday integratsiyalashgan diagnostikani tizimli ravishda joriy etish quyidagilarga olib kelishi taxmin
gilinmoqda:

Ijtimoiy moslashuv ko'rsatkichlarini 35-45% ga yaxshilash, xulg-atvordagi giyinchiliklarni 25-30% ga kamaytirish, bir o'quv
yili ichida umumiy o'quv natijalarini 20-28% ga oshirish.

Ushbu topilmalar kompleks psixologik diagnostikaning ASB bilan kasallangan bolalar uchun samarali inklyuziv ta'limning
asosiy komponenti sifatidagi muhimligini ta'kidlaydi.

MUHOKAMA.. Ushbu tadgigot natijalari inklyuziv ta'lim muhitida autizm spektri buzilishi (ASB) bo'lgan bolalarning
rivojlanish osobennosteasini aniglash va tavsiflashda integratsiyalashgan psixologik diagnostika samaradorligini sezilarli darajada
empirik qo'llab-quvvatlaydi. Barcha diagnostika sohalarida kuzatilgan statistik jihatdan sezilarli farglar ASBning ko'p o'lchovli
xususiyatini tasdiglaydi va bir usulli baholash yondashuvlarining cheklovlarini ta'kidlaydi.

Kasalliklarni nazorat gilish va oldini olish markazlari va Jahon sog'ligni saglash tashkiloti tomonidan xabar gilingan global
ma'lumotlarga muvofigq, tadgigot natijalari ASB bo’lgan bolalar orasida ijtimoiy-kommunikativ kamchiliklar va hissiy
disregulyatsiyaning yuqori targalishini aks ettiradi. Xususan, hissiy tanib olishdagi aniq buzilishlar (30% dan ortiqg kamayish) mavjud
adabiyotlarga mos keladi, bu o'xshash populyatsiyalarda 30% dan 50% gacha bo'lgan kamchiliklarni ko'rsatadi. Ushbu topilmalarning
yaginlashishi Rivojlanish psixologiyasida hissiy gayta ishlash giyinchiliklari ASBda ijtimoiy moslashuvning asosiy mexanizmi ekanligi
hagidagi nazariy taxminni mustahkamlaydi.

ASB guruhida aniglangan yuqori darajadagi xavotir darajasi (nazorat guruhiga nisbatan o'rtacha 62% ga oshgan) komorbid
hissiy buzilishlar xulg-atvor va akademik faoliyatga sezilarli darajada ta'sir giladi degan gipotezani yanada go'llab-quvvatlaydi. Xavotir
va xulg-atvorning qattigligi o'rtasidagi kuchli ijobiy korrelyatsiya (r = 0.55), shuningdek, akademik faollik bilan salbiy bog'liglik (r = -
0.51), xavotir shunchaki ikkilamchi xususiyat emas, balki inklyuziv sharoitlarda ASB alomatlarining ifodasini modulyatsiya giluvchi
muhim omil ekanligini ko'rsatadi. Ushbu topilmalar ASB bo'lgan bolalarning 50-70% gacha Klinik jihatdan ahamiyatli xavotir
buzilishlarini boshdan kechirishini ko'rsatadigan meta-analitik ma'lumotlarga mos keladi.

Muhimi, natijalar shuni ko'rsatadiki, psixologik-pedagogik xaritalash, hissiy baholash, xavotirni o'lchash va DISCO kabi
tuzilgan tizimlarni o'z ichiga olgan bir nechta diagnostika vositalarining integratsiyasi diagnostika anigligini sezilarli darajada oshiradi
(93-95% gacha). Bu an'anaviy bitta usulli yondashuvlarga nisbatan taxminan 30% ga yaxshilanishni anglatadi, ular ko'pincha ASB
namoyon ba'lishining har xilligi, aynigsa yuqori funktsional yoki chegaraviy holatlarda aks ettira olmaydi.

Metodologik nugtai nazardan, ushbu tadgiqotda kuzatilgan yugori metodlararo korrelyatsiyalar (r=0.52-0.62) diagnostika
modelining kuchli ichki izchilligini ko'rsatadi va kompleks yondashuvdan foydalanishni tasdiglaydi. Regressiya tahlili shuni
ko'rsatadiki, ijtimoiy moslashuv natijalaridagi dispersiyaning deyarli yarmi (48%) hissiy tanib olishdagi kamchiliklar va xavotir
darajasining birgalikdagi ta'siri bilan izohlanishi mumkin. Ushbu tahlil natijasi muhim nazariy ogibatlarga olib keladi, bu esa ushbu ikki
o'zgaruvchining ham diagnostika, ham aralashuv strategiyalari uchun asosiy magsadlar bo'lib xizmat gilishi mumkinligini ko'rsatadi.

Shu bilan birga, tadgigot inklyuziv ta'limda psixologik diagnostikani amaliy qo'llashdagi bir nechta muhim muammolarni
ta'kidlaydi. Birinchidan, integratsiyalashgan diagnostikaning samaradorligi namoyish etilganiga garamay, ularni qo'llash katta
professional malaka va fanlararo hamkorlikni talab giladi. Ko'pgina ta'lim tizimlarida, jumladan, rivojlanayotgan mintagalarda,
o'gitilgan mutaxassislarning mavjudligi cheklanganligicha golmoqgda, bu esa bunday yondashuvlarning migyoslanishini kamaytirishi
mumkin. Ikkinchidan, diagnostika vositalarining muayyan madaniy va ta'lim kontekstlariga moslashtirilishining zarurligini ta'kidlash
kerak, chunki standartlashtirilgan vositalar madaniy jihatdan o'ziga xos o'rganishlarni to'liq aks ettira olmasligi mumkin.

Tadgiqot tahlillari nugtai nazaridan, natijalar bir nechta dalillarga asoslangan prognozlarni tagdim etadi. Inklyuziv sinflarda
integratsiyalashgan diagnostika modellarini tizimli ravishda joriy etish quyidagilarga olib kelishini taxmin gilish mumkin:

ASBNni erta aniglash darajasini 35-45% ga oshirish, diagnostika xatolarining (noto'g'ri salbiy va noto'g'ri ijobiy natijalar)
taxminan 20-25% ga kamayishi, individuallashtirilgan ta'lim rejalashtirish samaradorligini 30-40% ga yaxshilash mumkin. Bundan
tashqari, boshlang'ich maktab bosgichida kompleks psixologik diagnostikadan o'tgan ASB bo'lgan bolalar rivojlanish yo'nalishlarini
sezilarli darajada yaxshilanadi. Xususan, diagnostika natijalari maqgsadli aralashuvlarga samarali ravishda aylantirilgan taqdirda, 2-3 vyil
ichida ijtimoiy moslashuvning yaxshilanishi (45% gacha), xavotir bilan bog'liq alomatlarning kamayishi (20-30%) va akademik
natijalarning yaxshilanishi (25-35%) kutilishi mumkin.

Nazariy jihatdan, ushbu tadgigot ASB diagnostikasiga psixologik va tizimga yo'naltirilgan yondashuvni qo'llab-quvvatlovchi
tadgiqotlarning tobora ko'payib borayotgan hajmiga hissa gqo'shadi. Diagnostika jarayonlarini alohida klinik hodisalar sifatida ko'rish
o'rniga, natijalar ularning doimiy monitoring va dinamik o'lchov inklyuziv amaliyotning markaziy tarkibiy gismlariga aylanadigan
doimiy ta'lim jarayoniga integratsiyalashuvini go'llab-quvvatlaydi.

ASB bo'lgan bolalarda samarali psixologik diagnostika nafagat aniglash vositasi, balki inklyuziv ta'limni optimallashtirishning
asosiy mexanizmi ekanligini ta'kidlaydi. Ko'p o'lchovli diagnostika usullarining integratsiyasi ham ta'lim, ham rivojlanish natijalarini
yaxshilash uchun ilmiy asoslangan yo'lni tagdim etadi va shu bilan barcha bolalar uchun moslashuvchan va moslashuvchan o'quv
muhitini yaratishning kengrogq magsadini go'llab-quvvatlaydi.

XULOSA. Ushbu tadgiqot inklyuziv ta'lim doirasida autizm spektri buzilishi (ASB) bo'lgan bolalarda psixologik diagnostika
samaradorligi integratsiyalashgan, ko'p o'lchovli baholash yondashuvini qo'llash orqali sezilarli darajada oshganligini tasdiglaydi.
Psixologik-pedagogik xaritalash, hissiy tanib olishni baholash, xavotirni o'lchash va DISCO kabi tuzilgan diagnostika tizimlarining
kombinatsiyasi bolaning rivojlanish profilini har tomonlama va ilmiy asoslangan tushunishni ta'minlaydi.

Olingan natijalar shuni ko'rsatadiki, ASB bo'lgan bolalar ijtimoiy o'zaro ta'sir, hissiy gayta ishlash va xulg-atvorni tartibga
solishda sezilarli darajada buzilishlarga ega bo'lib, bu esa yuqori xavotir darajasi bilan birga keladi. Bu omillar alohida emas, balki
o'zaro bog'liq bo'lib, akademik ko'rsatkichlar va ijtimoiy moslashuvga bevosita ta'sir giluvchi murakkab tizimni tashkil giladi. Tadgigot
shuni ko'rsatadiki, bitta diagnostika usuliga tayanish yetarli emas, chunki u 25-30% gacha bo'lgan holatlarni, aynigsa atipik yoki yengil
simptomlarga ega bo'lganlarni e'tiborsiz goldirishi mumkin.

Integratsiyalashgan diagnostika modelini joriy etish umumiy aniglash anigligini 93-95% gacha oshirdi, shu bilan birga
individual ta'lim ehtiyojlarini aniglashni yaxshiladi. Natijalar shuni ko'rsatadiki, erta va tizimli psixologik diagnostika ta'lim natijalari
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uchun bashorat giluvchi vosita bo'lib xizmat gilishi mumkin, bu o'z vagtida aralashuv va magsadli go'llab-quvvatlash imkonini beradi.
Tahlil gilingan ma'lumotlarga asoslanib, bunday yondashuvlar ASB bo'lgan kichik yoshli maktab o'quvchilarida ijtimoiy moslashuv
ko'rsatkichlarini 35-45% ga yaxshilashi, xulg-atvordagi giyinchiliklarni 30% gacha kamaytirishi va akademik ko'rsatkichlarni taxminan
20-28% ga oshirishi mumkinligi taxmin gilinmoqgda.

Amaliy nuqgtai nazardan, tadgiqot psixologik diagnostikani uzluksiz ta'lim jarayoniga joriy etish zarurligini ta'kidlaydi. Bu
psixologlar, o'gituvchilar va sog'ligni saglash sohasi mutaxassislari o'rtasidagi fanlararo hamkorlikni, shuningdek, diagnostika
vositalarini inklyuziv sinflarning o'ziga xos kontekstiga moslashtirishni talab giladi. Bundan tashqari, inklyuziv amaliyotlarning
bargarorligini ta'minlash uchun o'gituvchilarning asosiy diagnostika kuzatuvi va talginida kompetentsiyalarini rivojlantirish juda
muhimdir. Undan tashgari, tadgiqot diagnostikani statik protsedura sifatida emas, balki ta'lim strategiyalarini shakllantiradigan va
optimallashtiradigan dinamik, davom etayotgan jarayon sifatida ko'rib chigish kerakligini ko'rsatib, inklyuziv ta'limni rivojlantirishga
hissa go'shadi. Kognitiv, hissiy va xulg-atvorni baholash o'lchovlarining integratsiyasi individuallashtirilgan o'rganish traektoriyalari
uchun mustahkam poydevor yaratadi va ASB bo'lgan bolalarning yaxlit rivojlanishini go'llab-quvvatlaydi.

Xulosa qilib aytganda, samarali psixologik diagnostika inklyuziv ta'limni muvaffagiyatli amalga oshirishda asosiy omil
hisoblanadi. Uning tizimli va ilmiy asoslangan qo'llanilishi nafagat diagnostika anigligini oshiradi, balki ta'lim sifatini oshirish, ijtimoiy
integratsiyani rag'batlantirish va autizm spektrining buzilishi bo'lgan bolalarning uzoq muddatli rivojlanish muvaffagiyatini ta'minlash
uchun katalizator bo'lib xizmat giladi.
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Abstract. The article explores the development of communicative skills in foreign language teaching through the integration
of literary texts, particularly “Harry Potter” by J. K. Rowling, and artificial intelligence technologies. The study emphasizes that literary
texts create authentic communicative situations, enrich vocabulary, stimulate imagination, and increase learner motivation. At the same
time, artificial intelligence tools provide interactive opportunities for practicing speaking, writing, and collaborative learning. The paper
analyzes the pedagogical potential of combining fiction-based learning with Al-supported activities such as dialogue simulation,
vocabulary expansion, text interpretation, and creative tasks. Special attention is given to the formation of communicative competence,
critical thinking, and learner autonomy. The article also discusses the role of digital technologies in increasing student engagement and
improving language fluency. Based on modern educational research, the study demonstrates that the integration of literary texts and Al
tools significantly enhances communicative interaction in the language classroom.

Keywords: communicative competence, literary texts, Harry Potter, artificial intelligence, foreign language teaching,
speaking skills, learner interaction, digital education.

AHHoOTammsi. B cTathe paccMaTpUBAIOTCS BO3MOXKHOCTH Pa3BUTHS KOMMYHHMKATHBHBIX HaBBIKOB IIpU  OOy4YeHHH
HWHOCTPAaHHOMY SI3BIKY C HCIIOJIb30BAaHUEM XyJI0)KECTBEHHBIX TEKCTOB, B 4acTHOCTH mpomsseneHus J[x. K. Poymunr “Harry Potter”, a
TaKXKe TEXHOJIOTUI UCKYCCTBEHHOIro MHTeuleKTa. IloguepkuBaercs, YTO XyZOXKECTBEHHBIH TEKCT CO3[1a€T €CTECTBEHHYIO SA3BIKOBYIO
cpely, CHOCOOCTBYET PpACIIMPEHHIO CJIOBAapHOTO 3araca, Pa3BUTHUIO BOOOpPaXKGHMS M IIOBBILCHHIO MOTHBALMM OOYYaroIIMXCs.
TexXHONIOTUH HCKYCCTBEHHOTO HMHTEIUIEKTA MPEJOCTABISIOT IOMOJHATEIbHBIE BO3MOKHOCTH JUISl MHTEPAKTHBHOHN NMPAaKTHKNA YCTHOH U
MMICBMEHHOW pedM, MOJASNHPOBAHUS IUATOTOB, aHAIN3a TEKCTa ¥ BHINOJIHEHHS TBOPYECKHX 3aJaHHH. B crathe aHammsmpyercs
MEeJarornieckuii  MOTEHIMAI COYeTAaHWs JITEPaTypHOTO MaTepruaga W LU(PPOBBIX HHCTPYMEHTOB I  (OPMHPOBAHUS
KOMMYHHKAaTHBHOH KOMIIETEHIINH, KPUTHYECKOTO MBIIDUICHHS W CAMOCTOSTENBHOCTH ydammxcsi. Ha oOCHOBE COBpEeMEHHBIX
HccienoBaHu 000CHOBBIBaeTCs () (EKTUBHOCTh MHTETPAMU XyJ0XKECTBEHHBIX TekcToB U MU B mpoiecc 00ydeHHs: HHOCTPAaHHOMY
A3BIKY.

KroueBble cii0Ba: KOMMYHHKaTHBHAsh KOMIIETEHINs, XyJIOXKECTBEHHBIH TekcT, Harry Potter, MckycCTBEeHHBIN MHTEIUIEKT,
o0y4eHne MHOCTPaHHOMY SI3BIKY, peUeBble HaBBIKH, HIU(PPOBOE 00pa3oBaHHeE.

Annotatsiya. Mazkur magolada chet tilini o“gitishda kommunikativ ko‘nikmalarni rivojlantirishda badiiy matnlar, xususan J.
K. Rowlingning “Harry Potter” asari hamda sun’iy intellekt texnologiyalaridan foydalanish masalalari yoritilgan. Badiiy matnlarning
tabiiy til muhitini yaratishi, lug‘at boyligini oshirishi, tasavvur va motivatsiyani rivojlantirishi ta’kidlanadi. Sun’iy intellekt vositalari esa
og‘zaki va yozma nutgni mashq qilish, dialog yaratish, matnni tahlil gilish va ijodiy topshiriglarni bajarish uchun interaktiv
imkoniyatlarni taqdim etadi. Maqolada badiiy adabiyot va ragamli texnologiyalar integratsiyasining kommunikativ kompetensiya,
tangidiy fikrlash hamda mustagil o‘rganishni rivojlantirishdagi pedagogik ahamiyati tahlil gilinadi. Zamonaviy tadgigotlar asosida
ushbu yondashuvning chet tilini o‘gitish samaradorligini oshirishi asoslab beriladi.

Kalit so‘zlar: kommunikativ kompetensiya, badiiy matnlar, Harry Potter, sun’iy intellekt, chet tilini o‘gitish, nutq
ko‘nikmalari, ragamli ta’lim.

Introduction. In the context of rapid educational digitalization, the development of communicative competence has become
one of the central goals of foreign language teaching. Modern learners require not only grammatical knowledge but also the ability to
communicate effectively in authentic social and academic situations. Traditional approaches based mainly on memorization and
mechanical exercises are gradually being replaced by communicative and learner-centered methods that encourage interaction,
creativity, and critical thinking. One of the most productive ways to create meaningful communication in the classroom is the use of
literary texts. Literature reflects natural language use, emotional expression, and cultural values. Unlike simplified textbook dialogues,
literary works provide authentic vocabulary, realistic conversational patterns, and emotionally rich contexts that motivate students to
participate actively in communication. Literary texts also encourage empathy, imagination, and intercultural awareness, all of which are
essential elements of communicative competence.

Among contemporary literary works, J. K. Rowling’s “Harry Potter” series occupies a special place in foreign language
teaching. The novels contain engaging plots, vivid characters, and accessible language suitable for adolescent and university-level
learners. The popularity of the series increases students 'motivation to read and discuss events, characters, and moral dilemmas.
Through interaction with the text, learners improve their speaking, listening, reading, and writing skills while simultaneously developing
analytical and interpretative abilities. At the same time, artificial intelligence technologies are transforming modern education. Al-based
platforms, intelligent chatbots, automatic speech recognition systems, and adaptive learning applications create new opportunities for
language learning. These technologies support individualized instruction, immediate feedback, and interactive communication practice.
Al tools allow students to engage in conversations, receive pronunciation analysis, generate creative texts, and participate in
collaborative storytelling activities. The integration of literary texts and Al technologies creates an innovative pedagogical model that
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combines the emotional and cultural richness of literature with the interactivity and personalization of digital learning environments.
Such integration supports communicative language teaching by increasing learner engagement and providing authentic opportunities for
language use. The purpose of this article is to analyze the pedagogical potential of literary texts and artificial intelligence technologies in
the development of communicative skills in foreign language education.

The communicative approach to language teaching was developed in response to the limitations of grammar-focused
methodologies. Canale and Swain emphasized that communicative competence includes grammatical, sociolinguistic, discourse, and
strategic competences. According to their theory, effective communication depends not only on linguistic accuracy but also on the
ability to use language appropriately in different social situations. Harmer argues that communicative activities should simulate real-life
interaction and encourage learners to express personal meanings rather than reproduce memorized structures. Richards also notes that
successful language acquisition occurs when students actively use language for meaningful purposes. The role of literature in language
teaching has been widely discussed in modern pedagogy. Krashen’s Input Hypothesis highlights the importance of comprehensible and
interesting input for language acquisition. Literary texts provide rich contextualized language that supports natural vocabulary
acquisition and reading fluency. Tomlinson considers literature an effective tool for developing emotional involvement and learner
motivation. Recent studies confirm that literary discussions improve speaking confidence and critical thinking. Zivkovié states that
literature-based learning encourages students to interpret ideas, defend opinions, and participate in communicative interaction. Fictional
narratives also contribute to intercultural competence by exposing learners to different perspectives and social values.[1,2,5,8,10,14]

Artificial intelligence has recently become an important area of educational research. Holmes and Luckin emphasize that Al
technologies can personalize learning processes and support adaptive instruction. Kohnke and colleagues analyze the use of ChatGPT in
language teaching and conclude that Al tools can improve interaction, creativity, and learner autonomy. Research by Xu and Ouyang
demonstrates that Al-assisted learning environments significantly increase communicative practice opportunities. Students using Al-
supported speaking activities show greater fluency, confidence, and engagement. Yang also highlights the effectiveness of Al in
interactive storytelling and conversational simulations. Thus, existing research confirms the pedagogical value of both literary texts and
Al technologies. However, the combined use of fiction-based learning and artificial intelligence for communicative skill development
remains insufficiently explored, which determines the relevance of this study.[3,6,12,15]

Objects and Methods of Research

The object of the research is the process of developing communicative skills through literary texts and artificial intelligence
technologies in foreign language education. The subject of the research includes pedagogical conditions and instructional methods
aimed at forming communicative competence through the use of “Harry Potter” and Al-supported learning tools.

The following research methods were applied:

1. theoretical analysis of scientific and methodological literature related to communicative language teaching, digital pedagogy, and
literature-based instruction;
2. comparative analysis of traditional and innovative teaching approaches;
3. pedagogical modeling of Al-supported communicative activities;
4. observation of students ’communicative behavior during classroom interaction;
5. interpretation of recent studies on Al-assisted language learning;
6. analysis of practical applications of Al tools in educational environments.
The theoretical foundation of the research is based on the works of Canale, Swain, Harmer, Krashen, Holmes, Luckin, and other
scholars specializing in communicative pedagogy and educational technologies.
Results and discussion

Literary texts create favorable conditions for authentic communication because they contain emotionally meaningful situations
and realistic language patterns. Students interact not only with linguistic structures but also with ideas, emotions, and cultural meanings.
This multidimensional nature of literature transforms language learning into an active communicative process. The ‘Harry Potter’ series
is particularly suitable for communicative language teaching due to several reasons. First, the novels include numerous dialogues that
reflect everyday interaction, conflict resolution, persuasion, humor, and emotional expression. Such dialogues can be adapted for role-
play, dramatization, and discussion tasks.

Second, the text introduces diverse vocabulary connected with school life, friendship, emotions, magic, and social
relationships. Students encounter both formal and informal language, idiomatic expressions, and conversational structures.
Contextualized vocabulary learning helps students remember new words more effectively.

Third, literary narratives stimulate imagination and emotional engagement. Emotional involvement increases motivation and
encourages students to express personal opinions. For example, learners may discuss whether certain characters made correct moral
choices or compare fictional situations with real-life experiences.

Fourth, literature supports intercultural communication. Through reading fiction, students become familiar with cultural
references, values, traditions, and behavioral norms present in English-speaking societies. Such cultural exposure develops
sociolinguistic competence. In communicative classrooms, teachers may use literary texts for debates, storytelling, interviews with
characters, creative rewriting tasks, and collaborative interpretation. These activities develop fluency, spontaneity, and interaction
skills.[4]

Acrtificial intelligence technologies are increasingly integrated into educational systems worldwide. In language learning, Al
tools offer innovative opportunities for communication practice and individualized instruction. One important advantage of Al is
adaptive learning. Intelligent systems analyze learners *performance and provide personalized tasks according to proficiency level and
learning needs. Students receive immediate feedback, which improves learning efficiency. Al-based chatbots simulate natural
conversation and create low-anxiety speaking environments. Learners can practice dialogues without fear of making mistakes in front of
classmates. This reduces psychological barriers and increases speaking confidence. Speech recognition technologies support
pronunciation improvement. Al applications analyze learners ’pronunciation accuracy, stress patterns, and fluency. Students can repeat
exercises multiple times and monitor their progress independently. Al also enhances writing instruction. Automatic text analysis systems
identify grammatical errors, vocabulary misuse, and stylistic weaknesses. Learners receive suggestions for revision and improvement.
Such feedback contributes to learner autonomy and self-regulated learning. Another important feature is creative text generation. Al
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systems can generate dialogues, alternative endings, summaries, and discussion prompts based on literary texts. These activities
stimulate imagination and collaborative interaction. Despite numerous advantages, Al technologies should not replace teachers. The
teacher remains responsible for selecting appropriate materials, organizing communication, supporting emotional interaction, and
guiding critical analysis.[7]

The integration of “Harry Potter” with Al-supported learning activities creates a highly interactive educational environment.
Students become active participants in communicative situations rather than passive recipients of information. One effective method is
Al-supported role-play. Learners interact with Al chatbots acting as fictional characters such as Harry, Hermione, or Ron. Students ask
questions, solve fictional problems, and participate in conversations related to the story. Another useful activity is collaborative
storytelling. Students create alternative plot developments with Al assistance. For example, learners may imagine what would happen if
Harry made different decisions during important events. Such tasks develop creativity, speaking fluency, and teamwork. VVocabulary
expansion activities also become more engaging through Al technologies. Intelligent systems automatically identify unfamiliar words,
generate contextual explanations, and create personalized exercises. Students practice vocabulary in meaningful communicative
contexts. Al-based discussion prompts encourage critical thinking. Learners analyze ethical problems, friendship, courage,
discrimination, and responsibility represented in the novels. Such discussions develop argumentative speaking and intercultural
awareness. Teachers can also use Al-generated quizzes, comprehension tasks, and pronunciation exercises related to literary passages.
Multimedia resources, interactive simulations, and visual storytelling increase learner engagement and support different learning styles.
The combination of literary texts and Al technologies transforms the classroom into an interactive communicative environment where
students use language for meaningful purposes.[9]

Communicative competence is closely connected with critical thinking and learner autonomy. Literary texts naturally
encourage interpretation, evaluation, and independent analysis. Students learn to justify opinions, compare perspectives, and analyze
character motivations. Al technologies strengthen these processes by providing opportunities for independent exploration and self-
assessment. Learners can practice outside the classroom, repeat activities, and monitor their progress individually. Autonomous learning
becomes especially important in digital education. Students using Al tools develop responsibility for their own learning process. They
learn how to select resources, evaluate feedback, and identify personal weaknesses. Critical thinking develops through analytical
discussions of literary themes. In “Harry Potter”, students may examine issues such as prejudice, power, loyalty, courage, and social
justice. Such discussions encourage deeper language use and intellectual engagement. The integration of literature and Al therefore
supports not only linguistic competence but also broader educational goals related to independent learning and cognitive development.

Despite the advantages of Al-assisted literature-based instruction, several challenges remain. One major issue is unequal
access to digital technologies. Not all educational institutions possess sufficient technological resources for implementing Al-supported
learning. Another challenge concerns teacher preparation. Effective integration of Al requires digital competence and methodological
training. Teachers must understand how to combine technology with pedagogical objectives rather than use Al mechanically. There are
also concerns about excessive dependence on technology. Students may rely too heavily on automated feedback and lose opportunities
for authentic human interaction. Therefore, balance between technological and interpersonal communication is essential. Ethical issues
related to data privacy and responsible Al use should also be considered. Educational institutions must ensure safe and ethical
implementation of digital technologies. Finally, literary texts themselves may present linguistic difficulties for lower-level learners.
Teachers need to adapt tasks according to students ’proficiency levels and provide appropriate scaffolding.[13]

Conclusion

The integration of literary texts and artificial intelligence technologies represents an effective and innovative direction in
modern foreign language teaching. Literary works such as “Harry Potter” create authentic communicative situations, enrich vocabulary,
stimulate imagination, and increase learner motivation. Atrtificial intelligence technologies significantly expand opportunities for
communication practice through adaptive learning systems, dialogue simulation, speech analysis, and creative collaboration. Al-
supported activities increase learner engagement, speaking confidence, and interaction frequency. The combination of fiction-based
learning and digital technologies contributes to the development of communicative competence, critical thinking, intercultural
awareness, and learner autonomy. Emotional involvement with literary characters encourages meaningful communication and deeper
language processing. The findings of this study confirm that Al-assisted literary instruction creates favorable conditions for effective
foreign language learning. However, successful implementation requires methodological balance, teacher guidance, and thoughtful
integration of technological resources. Future research may focus on the development of specialized Al tools for literary analysis,
multilingual communication platforms, and virtual reality environments for immersive language learning.
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Annotation. The article describes a psychological analysis of the manifestation of scientific-creative abilities during the student
period, a period when professional knowledge and skills develop, a sense of maturity appears, and a person becomes a full-fledged
participant in public life with his own rights and obligations, outlook on life. Academic and professional achievements during the
student period strengthen self-confidence and direct the individual towards successful self-realization in the future. Creativity as a
personal quality contributes to high academic results.

Keywords: creativity, creative abilities, scientific thinking) definitions and basic psychological theories of the formation of
creative potential, cognitive, personal, motivational, socio-cognitive and pedagogical concepts.

Annotatsiya. professional bilim va ko'nikmalar rivojlanadigan, yetuklik tuyg'usi paydo bo'ladigan va inson o'z huquq va
majburiyatlari, hayotga qarashlari bilan jamoat hayotida to'lagonli ishtirokchiga aylanadigan davr talabalik davrida ilmiy-ijodiy
qobiliyatlarni namoyon bo‘lishining psixologik tahlili bayon etilgan.  Talabalik davrida akademik va professional yutuglar o'ziga
ishonchni mustahkamlaydi va kelajakda shaxsni muvaffagiyatli o'zini 0'zi anglash sari yo'naltiradi. Yuqori akademik natijalarga shaxsiy
fazilat sifatida ijodkorlik hissa go'shadi.

Kalit so‘zlar: ijodkorlik, ijodiy qobiliyatlar, ilmiy fikrlash) ta‘riflari va ijodiy salohiyatni shakllantirishning asosiy psixologik
nazariyalari, kognitiv, shaxsiy, motivatsion, ijtimoiy-kognitiv va pedagogik konsepsiyalari.

AHHOTamusi. B craTbe mpencTaBieH IICHXOJIOTMYECKHH aHAJIM3 TIPOSIBICHUS HAayYHO-TBOPYECKHX CIIOCOOHOCTEH B
CTyJIeHYEeCKHH TEepHOJ, IEepHoJ Pa3sBUTHS NPO(PECCHOHATBHBIX 3HAHWH U HABBIKOB, IOSBIICHHS YyBCTBAa 3PEJIOCTH U CTAHOBIICHUS
YeJoBeKa ITOJHONPABHBIM YYaCTHUKOM OOIIECTBEHHOH JKM3HM CO CBOMMH IIpaBaMH M OOSM3aHHOCTSIMH, B3IVIIAMHM Ha JKU3Hb.
AxaneMuueckre U npogheCcCHOHANBHBIC JOCTI)KEHHUS B CTYICHYECKHUH IEPUO YKPEIUITIOT YBEPEHHOCTh B ce0e M HaIlPaBISIIOT JINYHOCTh
K YCHemHoil camopeanm3amuu B OymymeM. KpeaTHBHOCTh KaK JIMYHOCTHOE KadeCTBO CHOCOOCTBYET BBICOKHM AaKaJeMHIECKHM
pe3yibTaTam.

KiaroueBble cJI0Ba: KpeaTHBHOCTh, TBOPUECKHE CHOCOOHOCTH, HAyYHOE MBIIUICHHE, ONpENEeNeHHss U OCHOBHBIE
TICHXOJIOTHIECKHE TeOpHH (pOpMUPOBAaHMS TBOPUECKOTO MOTEHNMANA, ITO3HABATENbHBIC, TUIHOCTHBIC, MOTHBAI[OHHBIE, COIMAIBHO-
KOTHUTHBHBIE U MIEJarOTMIECKHEe KOHIETIIHH.

Kirish. Bugungi xyuda tana6anapparu wimuii usnanuin, ijodkorlik xycycustiap eng muhim shaxsiy fazilatlardan biriga
aylanib bormoqgda, buning natijasida ylar dinamik rivojlanayotgan jamiyatda muvaffagiyatli ijtimoiylashadi va noan‘anaviy
muammolarga tezda yechim topadilar, fikrlashning moslashuvchanligi va o'ziga xosligini namoyish etadilar. ljodkor shaxs yangi va
noma'lum hamma narsani tushunishga intiladi, bu esa ularning o'rganishga bo'lgan motivatsiyasiga ijobiy ta'sir ko'rsatadi. ljodkor talaba
doimiy ravishda o'zini rivojlantiradi va takomillashtiradi, kognitiv faollikni namoyish etadi va o'quv vazifalarini tez va oson bajaradi.
Shuning uchun universitetdagi o'quv jarayoni talabalarga ijodiy g'oyalarni rivojlantirish va amalga oshirish uchun sharoit yaratishi
kerak.

So‘nggi yigirma yil ichidagi mahalliy va xorijiy empirik tadgigotlar hagida umumiy ma‘lumot berilgan: ijodkorlik akademik
motivatsiya va o‘ziga ishonch bilan chambarchas bog‘ligligi (Mamonova va Sidorinaning (2024) fikriga ko‘ra, yuqori darajadagi ijodiy
fikrlash o‘gish uchun motivatsiyani oshiradi), shuningdek, atrof-muhit omillari (qo‘llab-quvvatlovchi o‘quv muhiti, loyihalar, fanlararo
alogalar, etarli baholash) va pedagogik amaliyotlar ta‘sir ko‘rsatishi ta‘kidlangan. Qobiliyatlarni baholash uchun standart testlar va
usullar (masalan, ijodiy fikrlash uchun Torrance testi, Fetiskin, Averina va Shcheblanova, Vishnyakova metodlari), shuningdek,
portfoliolar va ekspert baholari ko‘rib chigiladi; hisobotda ularning qiyosiy tavsifi keltirilgan (jadvalga garang). Bundan tashgari,
maxsus pedagogik texnikalar va dasturlar tavsiflangan: muammoli ta‘lim, loyiha faoliyati, keys usuli, tadgiqot amaliyoti, ustozlik va
fanlararo loyihalar.

Tadgiqot ko‘nikmalarini rivojlantirishga garatilgan amalga oshirilgan kurslar va modullarga misollar keltirilgan (masalan,
talabalar tadgigot klublari va konferensiyalari, musobagalar, fakultetlararo loyihalar) va kutilgan samaralar muhokama gilinadi (ijodiy
izlanishlarni kuchaytirish, yangi muammolarni hal gilish ko‘nikmalarini rivojlantirish).

Empirik ma‘lumotlar va amaliyotlar tahlili asosida professor-o‘gituvchilar va universitetlar uchun tavsiyalar ishlab chiqildi:
o‘quv dasturlariga ilmiy tadgiqot elementlarini (loyiha topshiriglari, akademik tadgiqotlar, nashrlar) kiritish; interfaol va innovatsion
ta‘lim usullaridan foydalanish; o‘zida ichki motivatsiyani rivojlantirish (avtonomiya, qo‘llab-quvvatlash, innovatsiyalarni tan olish);
ijodkorlik uchun qulay muhitni ta‘minlash (laboratoriyalar, musobaqalar, bilimlarni integratsiyalash) va ijodiy yutuglarni hisobga
oladigan baholash tizimini ishlab chigish.

Keyingi tadgiqgotlar uchun yo‘llar taklif gilingan (talabalarning ilmiy-ijodiy qobiliyatini baholashning amaldagi usullarini ishlab
chiqgish, ta‘lim aralashuvlarini eksperimental sinovdan o‘tkazish va dastur samaradorligi ko‘rsatkichlari). llovalarda diagnostika usullari
va pedagogik texnikalarning giyosiy jadvallari, shuningdek, ilmiy-ijodiy gobiliyatlarning namoyon bo‘lishiga ta‘sir giluvchi omillarning
sxematik modellari va odatiy tadgiqot kursi tuzilishi keltirilgan.

IImiy va ijodiy gobiliyatlar ijodiy salohiyat va ilmiy fikrlashning uyg<unligi, ya‘ni original g‘oyalarni yaratish va ularni hagiqiy
ilmiy natijalarga aylantirish qobiliyati sifatida garaladi.
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Psixologiyada ijodkorlik (lotincha creatio - ijodkorlik) standart g‘oyalar va nagshlardan chetga chigish, tasavvur va o‘ziga
xoslikni namoyish etish qobiliyati sifatida belgilanadi. Bir talginda "ijodkorlik" hech kim ilgari gilmagan tarzda natijaga erishish
gobiliyati sifatida tushuniladi, ijodiy gobiliyatlar esa hech kim ilgari yaratmagan yangi narsani yaratish qobiliyatidir.

Boshgacha qilib aytganda, ijodiy qobiliyat - bu yangi narsani yaratish salohiyati, ijodkorlik esa bu salohiyatning noan’anaviy
yechimda ifodalanishidir. 1imiy fikrlash - bu vogelikning mavhum-nazariy aks ettirishi va ilmiy terminologiya (tushunchalar, g‘oyalar,
gipotezalar, gonunlar) yordamida tizimlashtirilgan ilmiy bilimlarni qurish bilan tavsiflangan maxsus kognitiv faoliyat turi. 1Imiy fikrlash
deduksiya, induksiya va mantigiy umumlashtirishga asoslangan va hodisalarning o‘zaro bog‘ligligi va nagshlarini tushuntirishga
garatilgan. Shunday qilib, talabalarning ilmiy-ijodiy qgobiliyatlari tadgiqot va innovatsiyalarni amalga oshirish uchun zarur bo‘lgan
ijodkorlik va mantiqiy, tizimli fikrlashning uyg*unligini talab giladi.

Psixologiya va pedagogikada ijodiy va ilmiy-ijodiy qobiliyatlarni tushunishga ko‘plab yondashuvlar mavjud. ljodkorlikning
kognitiv nazariyalari (Gilford, Torrance va boshgalar) divergent fikrlashning muhim rolini ta‘kidlaydi - bir nechta g‘oyalarni yaratish
(ravonlik), g<oyalar toifalari o‘rtasida almashinish (moslashuvchanlik) va original, noan’anaviy yechimlarni yaratish qobiliyati.[4][2]
Masalan, Gilford va Torrance testlari aynan ushbu komponentlarni baholaydi: ravonlik, o‘ziga xoslik, moslashuvchanlik va javoblarning
tafsilotlari. [4]

Shaxs nazariyalari ijodkorlik bilan bog‘liq individual xususiyatlarni ta‘kidlaydi: tajribaga ochiglik, giziquvchanlik, mustaqgillik
hissi, gat’iyatlilik va tavakkal gilishga moyillik (masalan, Ayzenk, Gilford, Kreg-Grof tadgiqotlariga garang). ljodkor shaxslar, qoida
tarigasida, yuqori darajadagi o‘zini gabul qilish, mustaqillik va o‘zini namoyon gilishga moyillikni namoyish etadilar.

Abraxam Maslou, Devid Mak Klelland va boshgalar o‘z motivatsion nazariyalarida ichki motivatsiya (gizigish, jarayonga
gizigish) ijodiy yutuglarda tashqi mukofotlarga garaganda muhimrog omil ekanligini ko‘rsatadi. Tadgigotlar shuni ko‘rsatadiki, o‘gishga
aniq ijodiy yondashuvga ega bo‘lgan (yangi g‘oyalarga e’tibor garatgan) talabalar bilim olish va kasbni egallash uchun kuchliroq
motivatsiyani namoyon etadilar.[3]

Ijtimoiy-kognitiv nazariyalar vakillaridan Bandura o‘ziga ishonch va ijtimoiy mustahkamlashning rolini ta‘kidlaydi. Yugori
ijodiy o‘ziga ishonch (talabaning oz ijodiy qobiliyatlariga ishonchi) ko‘proq ijodiy g‘oyalar va loyihalar bilan bog‘liq. Bundan tashqari,
o‘gituvchilar va atrof-muhitning qo‘llab-quvvatlashi ijodiy rivojlanish uchun muhimdir: hamkorlik muhiti, g‘oyalar almashish va
konstruktiv tangidni gabul gilish imkoniyati ijodiy ifodani ragbatlantiradi ("ijodiy muhit" tushunchasi).

Rus psixologiyasida qobiliyatlar L. A. Venger, B. M. Teplov, A. N. Leontiev, A. N. Leontiev va boshqalarning asarlarida ko‘rib
chigilgan. Masalan, L. A. Venger qobiliyatni individual psixologik xususiyat, faoliyatni muvaffagiyatli bajarish sharti sifatida
ta‘riflagan. [1] Turli yondashuvlarni umumlashtirishga ko‘ra, qobiliyatlar - bu shaxsning individual xususiyatlari (tug‘ma moyilliklar va
orttirilgan ko‘nikmalar, shu jumladan), ma‘lum bir faoliyatni muvaffagiyatli bajarishda namoyon bo‘ladi va o‘qitish va ta‘lim shartlariga
bog‘liq.[12]

Shuningdek, olimlar gobiliyatlar allagachon o‘zlashtirilgan bilimlar bilan cheklanib golmay, balki yangi ko‘nikmalarni
o‘zlashtirish tezligi, chuqurligi va ishonchliligida namoyon bo‘lishini ta‘kidlaydilar. [3] Pedagogikada o‘quvchilarning ilmiy-ijodiy
gobiliyatlari nafagat tabiiy moyilliklar bilan oldindan belgilab go‘yilgan, balki magsadli o‘gitish va ta‘lim jarayonida sezilarli darajada
rivojlanishi mumkin degan fikr shakllanmoqda. S. D. Rubinshteyn yozganidek, ruhiy holatlar va xususiyatlar tashqi ta‘sirlarning ta‘sirini
vositachilik giladi, ya‘ni qulay muhit va pedagogik go‘llab-quvvatlash bilan ijodiy fazilatlarni oshirish mumkin. [4] [5]

Qobiliyatni rivojlantirishning pedagogik konsepsiyalari qo‘shimcha ravishda o‘qgitish va ta‘limning rolini ham ko‘rib chigadi.
L.S. Vygotskiy va uning maktabining faoliyatga asoslangan yondashuvi fikrlash va ijodkorlikning rivojlanishi tajribali ustoz bilan
o‘zaro alogada bo‘lish va madaniy resurslardan foydalanish orgali sodir bo‘lishini ta‘kidlaydi. O‘gituvchilar I.F. Herbart, J. Komenskiy
va J. Korchakning g‘oyalari faol, muammoli o‘rganish (muammoli o‘rganishning asosi bo‘lish) va o‘rganishning real hayotdagi
vazifalar bilan bog‘ligligini ta‘kidlaydi. Zamonaviy konsepsiyalar (J. Dewey, P. Blonsky, L. Sukhomlinsky) ham o‘quv muhiti va
o‘quvchilarning ijodkorlikni rivojlantirishdagi faol ishtirokining rolini ta‘kidlaydi. Shunday qilib, nazariy jihatdan ilmiy-ijodiy
gobiliyatlarning rivojlanishi kognitiv (fikrlash, xotira), shaxsiy (motivatsiya, moyillik), hissiy va ijtimoiy-pedagogik omillarning
integratsiyasi bilan bog‘lig.

Xulosa qilib aytganda, rus tilida “ijodkorlik” atamasi nisbatan yaqginda an’anaviyroq “ijodiy qobiliyatlar" atamasini
almashtirganini ta‘kidlaymiz, garchi ikkalasi ham o‘xshash hodisalarni bildirsa ham.[16] ljodkorlik deganda shaxsning nisbiy
bargarorligini ifodalovchi ijodiy qobiliyat va qobiliyat darajasi tushuniladi. [2] "lImiy-ijodiy qobiliyatlar" atamasi bu tushunchani ilmiy
faoliyat kontekstida aniglashtiradi, talaba asl ilmiy gipotezalar va g‘oyalarni yaratishi va samarali tadgigot olib borishi mumkinligini
anglatadi.

So‘nggi 20 vyil ichida mahalliy va xalgaro tadgigotlar ushbu omillarning ahamiyatini tasdigladi va amaliy tendentsiyalarni
anigladi. Motivatsiya va o°ziga ishonch. Yaginda o‘tkazilgan mahalliy tadgiqotlarga ko‘ra, talabalarning ijodkorligi ularning akademik
motivatsiyasi bilan ijobiy bog‘lig. Shunday gilib, Mamontova va Sidorina (2024) talabalarning noan’anaviy fikrlash va ijodiy yondashuv
darajasi ganchalik yuqori bo‘lsa, ularning bilim va professional mahoratga ega bo‘lishga bo‘lgan motivatsiyasi shunchalik kuchli
ekanligini , kamroq ijodiy talabalar esa asosan rasmiy o‘quv natijasi sifatida diplomga e’tibor garatishlarini ko‘rsatdilar.[3]

Boshga tadgiqotlar (xorijiy va rus tillarida) ham ijodiy o‘ziga ishonchning ortishi (o‘zining ijodiy qobiliyatlariga ishonch)
ko‘proq tashabbuskorlik, gat’iyatlilik va o‘rganishdan qgonigish bilan birga kelishini ta‘kidlaydi. Bunga motivatsion profilning ta‘siri
ham bog‘lig: yangi narsani izlashga ichki motivatsiyasi bo‘lgan talabalar yaxshiroq ijodiy natijalarni namoyish etadilar, gattiq tashqi
baholash esa tajriba o‘tkazish istagini kamaytirishi mumkin (Amible va boshgalarga ko‘ra "motivatsiyani buzuvchi" effekt).

Bir gator tadgiqotlar qulay akademik muhit ilmiy-ijodiy salohiyatni rag‘batlantirishini ta‘kidlaydi. Ta’lim beruvchi professor-
o‘qituvchilarning go‘llab-quvvatlashi va e’tirofi asosiy omillar sifatida belgilangan: hamkorlik muhiti, talabalar g‘oyalariga ochiglik va
fikr-mulohazalar ijodkorlikni rivojlantiradi (o‘quv vositasi sifatida "xatolar"ni rag‘batlantiradi). Amaliy tadgigotlar shuni ko‘rsatdiki,
talabalarni tadqiqot klublari, tanlovlar, konferensiyalar va loyihaga asoslangan faoliyatga jalb gilish ularning ijodiy faolligini sezilarli
darajada oshiradi. [1] [7] Ushbu tadbirlar tajriba o‘tkazish, mustaqil yechimlarni izlash va professional ozini o‘zi anglash uchun sharoit
yaratadi (masalan, universitet dasturlari talabalardan o‘zlarining tadqiqot loyihalarini ishlab chigish va himoya gilish so‘raladigan
joylarda ma‘lum).

Ta‘lim texnologiyalarining samaradorligi bo‘yicha tadgiqotlar shuni ko‘rsatadiki, faol o‘rganish usullari (muammoli, loyihaga
asoslangan va interaktiv o°rganish) ijodiy fikrlashni kuchaytiradi. Masalan, muammoli ta‘lim (PBL-problem-based learning,
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problemno-orientirovannoe obuchenie) ziddiyatli muammolarni tahlil gilishni va original yechimlarni izlashni rag‘batlantiradi. [6]
Amaliy tadgiqgotlar va real hayotdagi professional vaziyatlarni simulyatsiya qilish ijodiy garorlar gabul gilishni "amaliyot" giladi. [8]

Bir gator eksperimental tadgigotlar shuni ko‘rsatadiki, an’anaviy ma‘ruzalardan ko‘ra loyihaga asoslangan o‘quv modullariga
o‘tishda talabalar ko‘proq innovatsion g‘oyalar va loyihalarni yarata boshlaydilar. Shunga oxshash topilmalar xalgaro adabiyotlarda
ham uchraydi: faol, muammoli ta‘lim ulushining ortishi talabalar ijodkorligining ortishi bilan bog‘liq (STEM ta‘limida so‘rovga
asoslangan o‘rganish va muammoga asoslangan o‘rganish bo‘yicha tadgiqotlarga garang).

Bu esa o‘z o‘rnida fanlararo alogadorlik va innovatsion yondoshuvni keltirib chigaradi. Fanlararo alogalar va integratsiyalarning
rolini o‘rganadigan tadgigotlar paydo bo‘lmoqda. Turli fanlardan elementlarni birlashtirish talabalarga g oyalarni birlashtirish va yangi
yechimlarni topish imkonini beradi, degan fikr mavjud. Empirik ma‘lumotlar hali ham cheklangan bo‘lsa-da, amaliy dasturlar
(muhandislik xakatonlari, biotibbiyot musobagalari va boshqgalar) bilimlarning ijodiy sintezi misollarini namoyish etadi.
Mutaxassislarning fikriga ko‘ra, aynan turli nuqtai nazarlarning integratsiyasi talabalarga ijodkorlikka yordam beradigan "kengroq
nugtai nazar" beradi.

Xalqgaro tadgiqotlarda ba‘zi izchil nagshlar aniglangan: masalan, Yue va boshqalar (2003) bakalavr darajasining davomiyligi
oshgani sayin, talabalarning ijodkorligi, aynigsa “giyin” fanlarda, umuman pasayib borishini ko‘rsatdilar (gumanitar fanlar talabalari
orasida og‘zaki divergent fikrlash yuqorirog, biznes talabalari esa o‘zlarining ijodiy qobiliyatlariga ko‘prog ishonishadi).[8]
Mamlakatimizda ham shunga o‘xshash kuzatuvlar gilingan: birinchi yil ko‘pincha ishtiyoq va innovatsion g‘oyalarning “portlashi” bilan
birga keladi, ammo keyinchalik maxsus choralarsiz ijodiy o°sishni saglab golish giyinrog. Shuning uchun ba‘zi universitetlar o‘gishning
birinchi yilidan boshlab ijodiy fikrlash va “ilmiy dizayn”ni rivojlantirish uchun maxsus kurslarni joriy gilmoqgdalar.

So‘nggi yillarda ilmiy-ijodiy qobiliyatlarini o‘Ichash uchun turli xil usullar go‘llanildi. Masalan, Mamontova va Sidorina (2024)
motivatsiyani o‘rganishda birlashtirilgan baholashdan foydalanganlar: Fetiskin testi (og‘zaki bo‘lmagan ijodkorlik), Averina-
Shcheblanova testi (og‘zaki test sifatida noodatiy foydalanish), Vishnyakova testi (ijodkorlik so‘rovnomasi) va llyina motivatsiya
so‘rovnomasi [5] . Boshqga rus tadgigotlarida J. Torrance, Guilford va boshqalarning usullari qo‘llaniladi. Umuman olganda, empirik
ma‘lumotlar shuni ko‘rsatadiki, "ijodkorlik darajasi" ko‘rsatkichini turli shkalalarda (masalan, g‘oyalar soni, javoblarning o‘ziga xosligi,
bajarilgan loyihalar soni va boshgalar) o‘lchash mumkin; ammo, hech bir usul ijodkorlikning barcha jihatlarini gamrab olmaydi.
Baholash uchun ko‘pincha sifat usullari go‘shimcha ravishda go‘llaniladi: masalan, talabalar loyihalarini ekspert baholash (Konsensual
baholash texnikasi) yoki ijodiy mahsulotlarni tahlil gilish (ilmiy magqolalar, portfoliolar, innovatsion ishlar). Standartlashtirilgan
usullarning cheklovlariga garamay, to‘plangan tajriba bizga yuqori ijodiy salohiyatga ega talabalarni aniglash va ular bo‘yicha statistik
ma‘lumotlarni (talabalar orasida diplomlar, nashrlar va patentlar soni) to‘plash imkonini beradi.

Sharhdan so‘ng talabalarning ilmiy-ijodiy gobiliyatlarining namoyon bo‘lishiga ta‘sir giluvchi omillar modeli keltirilgan:

Motivatsiya qgobiliyatlarni oshiradi

O‘ziga ishonch gobiliyatlarni go‘llab-quvvatlaydi

Ta‘lim muhiti gobiliyatlarga sharoitlarni yaratadi

Oc<qitish usullari gobiliyatlarni stimullashtiradi, rag‘batlantiradi
Fanlararo alogadorlik qgobiliyatlarda garashlarni kengaytiradi
Baholash qobiliyatlar harakatni kuchaytiradi

Bu omillarning har biri (motivatsiya, o‘ziga ishonch, go‘llab-quvvatlovchi muhit, faol o‘rganish usullari, intizomiy integratsiya
va puxta baholash) ijodiy salohiyatning namoyon bo‘lishini kuchaytirishi yoki ular bo‘lmagan tagdirda zaiflashtirishi mumkin. Masalan,
innovatsiyalarni rag‘batlantiruvchi baholashlar (masalan, imtihonlar o‘rniga loyiha yoki portfel kreditlari) talabalarni tadgigot faoliyati
bilan shug‘ullanishga undaydi.

Talabalarning ijodiy gobiliyatlari va ilmiy salohiyatini o‘lchashning ko‘plab usullari mavjud. Quyida biz asosiylarini muhokama
gilamiz, ularning magsadlari, go‘llanilishi va xususiyatlarini bayon gilamiz.

1-jadval.
ljodiy gobiliyatlarni tashxislash usullarini tagqoslash.

Texnika/ Ob'ektiv/o‘lchangan Yosh / kurs Amaliylik/ishonchlilik Afzalliklari Cheklovlar

usullar komponent

Torrance ijodiy Divergent fikrlashni o‘rta maktab Keng qo‘llaniladi, miqdoriy Standartlashtirilgan, Amalga oshirish va
fikrlash testi baholash: ravonlik, o‘quvchilari, | ko‘rsatkichlarni taqdim etadi. normativ, ko‘p mutaxassislar tomonidan
(TTCT) moslashuvchanlik, talabalar (11- Turli komponentlar uchun formatli gayta ishlash uchun vagt

o°ziga xoslik, 12 yosh). ishonchlilik: a~0.70-0.90 (og‘zaki/grafik). talab etiladi, madaniy
g‘oyalarni ishlab (versiyaga garab). kontekstga sezgir bo‘lishi
chigish. [4] mumkin.

"G ayrioddiy Og‘zaki jjodiy fikrlash | o‘rta maktab | Rus pedagogikasida sinovdan Universitet muhitiga Og‘zaki soha bilan
foydalanish" darajasi (g‘oyalarning o‘quvchilari, | o‘tgan;ishonchlilik o‘rtacha. yo‘naltirilgan oddiy cheklangan, amaliy natijani
(Averina va divergent avlodi).[5] talabalar. shkala. hisobga olmaydi, o‘ziga
Shcheblanova ) xoslikni baholashning

sub'ektivligi.

N. Vishnyakova ljodiy gobiliyatlarni o‘rta maktab U universitet tadgiqotlarida Ommaviy namoyish Ijtimoiy jihatdan kerakli

ning ijodkorlik kompleks baholash o‘quvchilari, qo‘llaniladi [5], haqiqiyligi uchun mos, javoblar; sub'ektlar uchun
testi (so‘rovnoma). talabalar. mutaxassislar tomonidan ijodkorlikning turli kamroq intuitiv.

baholanadi. ko‘rinishlarini qgamrab
oladi.

Sinovlar N. P. Og‘zaki bo‘Imagan maktab Boshga testlar bilan Lug-‘at talab Analitik va mantigiy
Fetiskina (Verbal ijodkorlik (shakllar va o‘quvchilari, birgalikda qo‘llaniladi, qgilinmaydi, turli tillar | jihatlarni hisobga olmaydi,
bo‘lmagan tasvirlarni tasavvur talabalar. ishonchlilik o‘rtacha. uchun mos keladi. tasvirlarga e'tibor garatadi.
ijodkorlik) qilish).[5]

Boshga ljodkorlik va aglning universitetlar Validlik bo‘yicha Xalgaro tadgigotlar Ko‘pincha, "umumiy
standartlashtirilgan turli komponentlari ning yugori o‘zgaruvchan; ko‘pincha bilan taggoslash iste'dod" aniq
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testlar ( Gilford, (divergent fikrlash, aqgl bosgich ijodiy yutuglar bilan past imkonini beradi. ijodkorlikdan ko‘ra
Cattell, Sadler - va boshqalar). talabalari. korrelyatsiyani ko‘rsatadi. ko‘proq o‘lchanadi.
Smith va

boshgalar)

Talaba portfoliosi ljodiy va tadgiqot bakalavr va Amal gilish darajasi baholash | Talabalarning haqiqiy Subyektivlik: Tajribaga
(ijodiy ishlar, faoliyati natijalarini magistratura mezonlariga bog‘liq, mahsulotlarini bog‘liq, qayta ishlash
loyihalar, nashrlar) har tomonlama sifatli talabalari. standartlashtirishsiz baholaydi; qo‘llashda uchun ko‘p mehnat talab

baholash.

ishonchlilik past bo‘ladi.

moslashuvchan (loyiha

etiladi; ma'lumotlarni

jurnali, ijodiy umumlashtirish giyin.
hisobotlar).
Ekspert bahosi ljodiy fikrlash darajasi barcha kurs Hagqigiylik mutaxassislarning Amaliy natijaga Subyektiv,
(konferensiya va g‘oyalarning talabalari, tajribasi bilan belgilanadi; yaginrog; loyiha mutaxassislardan
hakamlar hay'ati, yangiligini sifatli aspirantlar. ishonchlilik bir nechta kontekstini hisobga talabchan;
diplom himoyasi) baholash. mustagil baholashlarning oladi. standartlashtirish giyin,
mavjudligi bilan belgilanadi. tarafkashlikka moyil.

Anketalar va ljodiy moyilliklarni Talabalar. Ishonchlilik va haqigiylik har | Foydalanish qulayligi, Subyektivlik, ijtimoiy

o‘zini o‘zi (qgizigish, xavf, xil; ko‘pincha korrelyatsiya ommaviy ishlab jihatdan kerakli javoblar.
baholash shkalalari odatlar) o‘z-o‘zini tahlili uchun ishlatiladi. chigarish.

(masalan, D. baholash.

Renzullining

"ljodiy

temperament

shkalasi" anketasi
va boshgalar)

Yugqoridagi taqqoslash shuni ko‘rsatadiki, hech bir usul to‘liq emas. Torrance testlari va shunga o‘xshash vositalar miqdoriy
diapazonni taqdim etadi, ammo fanlararo va ijtimoiy kontekstni kam hisobga oladi. So‘rovnomalar va portfoliolar amaliy natijalarga
(loyihalar va tagdimotlar) yaqinrog. Usullarning haqiqiyligini hisobga olish muhimdir: ular kelajakdagi ilmiy yutuglarning kafolati
emas, balki talabaning ijodiy salohiyatini yoki ijodkorlikka tayyorligini o‘lchaydi. Psixodiagnostik testlarning ishonchliligi odatda etarli
(o0 0,7-0,9), ammo sub’ektiv baholashlar (portfellar, ekspert usullari) qat’iy mezonlarsiz past ishonchlilikka ega. Universitetlarda
qo‘llanilganda, har birining cheklovlarini qoplash uchun ko‘pincha bir nechta vositalar (testlar + ekspert baholashlari) birlashtiriladi.[5]

[4]

Shuni ta‘kidlash kerakki, maxsus “ilmiy-ijodiy” qobiliyatlarni baholashning zamonaviy usullarini ishlab chigish (tadgigot
faoliyatiga urg‘u bergan holda) hali ham cheklangan bo‘lib, ko‘pgina tadgiqotlar tanigli ijodkorlik testlari va ilmiy faoliyatning umumiy
ko‘rsatkichlaridan foydalanadi.
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UDC 378.147:577.3
MOTIVATIONAL INTEREST OF STUDENTS IN STUDYING BIOPHYSICS WHEN APPLYING THE BIOPROMPT
METHOD

BIOPROMPT-MODELLASHTIRISH TEXNOLOGIYASINI QO‘LLASHDA TALABALARNING BIOFIZIKANI O‘RGANISHGA
MOTIVATSION QIZIQISH KO‘RSATKICHI

IIOKA3ATEJIb MOTUBALIMOHHOM 3AMHTEPECOBAHHOCTY CTYIEHTOB B U3YUYEHUY BUO®U3UKU ITPU
TMPUMEHEHNU TEXHOJIOT' MU BIOPROMPT-MOJEJIMPOBAHUA

Bazarbayev Muratali Irisaliyevich, Goyibnazarov Rozimurod Bakhtiyorovich
Tashkent State Medical University. 100109, Toshkent, Olmazor tumani, Farobiy ko‘chasi, 2-uy
E-mail: m.bazarbaev@tma.uz; E-mail: rozi_murodjon@mail.ru

Abstract This article examines the effect of the BioPrompt method on students' motivational interest in studying biophysics.
The relevance of the study is determined by the need to increase students' active engagement with interdisciplinary content in medical
education, where biophysics connects fundamental physical laws with biological and clinical phenomena. The aim of the study was to
compare the motivational interest indicator between students taught through a traditional approach and students involved in BioPrompt-
based learning. The pedagogical experiment was conducted at Tashkent Medical Academy (TMA). The sample included 100 students
divided into a control group and an experimental group of 50 students each. In the control group, the motivational interest indicator was
64%, whereas in the experimental group it was approximately 85%; for statistical calculation, 43 out of 50 students were used,
corresponding to 86%. The difference between the groups was statistically significant (x> = 6.45; p = 0.011). In addition, 78% of
students in the experimental group supported continuing the new method. The main limitation reported by some students was the
increased extracurricular workload associated with information search, preparation of micro-presentations, verification of sources and
participation in discussion. The findings suggest that BioPrompt-based learning may be considered a pedagogically promising tool for
increasing motivational engagement in biophysics.

Keywords: biophysics, BioPrompt, motivational interest, active learning, artificial intelligence, medical education, students.

Annotatsiya. Maqolada biofizika fanini o‘rganishda BioPrompt-modellashtirish texnologiyasining talabalarning motivatsion
qiziqish ko‘rsatkichiga ta’siri yoritilgan. Tadqiqot Toshkent tibbiyot akademiyasi bazasida o‘tkazildi. Pedagogik tajribada jami 100
nafar talaba ishtirok etdi va ular 50 nafardan nazorat hamda tajriba guruhlariga ajratildi. Nazorat guruhida ta’lim an’anaviy metodika
asosida tashkil etilgan bo‘lsa, tajriba guruhida BioPrompt-modellashtirish texnologiyasi qo‘llanildi. Ushbu texnologiya ilmiy-
munozarali mikro-ma’ruzalar tayyorlash, mustaqil axborot izlash, ragamli vositalardan foydalanish va o‘quv materialini muhokama
qilishga asoslanadi. Tadqiqot natijalariga ko‘ra, nazorat guruhida motivatsion qiziqish ko‘rsatkichi 64% ni, tajriba guruhida esa
taxminan 85% ni tashkil etdi. Statistik hisob-kitobda 50 talabadan 43 nafari, ya’ni 86% ko‘rsatkich asos qilib olindi. Guruhlar
o‘rtasidagi farq statistik jihatdan ahamiyatli bo‘ldi: ¥> = 6,45; p = 0,011. Shuningdek, tajriba guruhidagi talabalarning 78% i yangi
metodika asosida ta’limni davom ettirish tarafdori ekanini bildirdi. Ayrim talabalar esa asosiy cheklovchi omil sifatida auditoriyadan
tashgari yuklamaning ortishini ko‘rsatdi. Olingan natijalar BioPrompt-modellashtirish texnologiyasini biofizikani o‘rganishda
talabalarning motivatsion faolligini oshirishga xizmat giluvchi istigbolli metod sifatida baholash imkonini beradi.

Kalit so‘zlar: biofizika, BioPrompt-modellashtirish, motivatsion qiziqish, faol ta’lim, tibbiy ta’lim, talabalar, sun’iy intellekt.

AnHoTanus. B cratebe paccmarpuBaeTcs BIMSHHE TEXHOJOTHH BioPrompt-momenupoBaHus Ha MOKa3aTeldb MOTHBALMOHHON
3aMHTEPECOBAHHOCTH CTYICHTOB NpH H3ydeHWH Ouodmsuku. HMccmemoBanme mpoBommioch Ha 0a3ze TamIKeHTCKOW MEIHMIIMHCKOM
akazeMud. B memarormyeckoM SKcnepuMeHTe TNpuHsSuM ydacthe 100 cTyneHToB, pacmpeneNéHHBIX Ha KOHTPOJBHYIO H
OKCHEPUMEHTAJIBHYO I'PYIIIIBI 1O 50 yenosek. B KOHTpOJ’[LHOﬁ rpymnme 06yquHe IPOBOAUJIOCH I10 TpaZ[PILIHOHHOﬁ MCTOJMKE, TOT1a KaK
B 3KC1'I€pPIMeHTaJ'[LHOﬁ rpynrne mnpuMEHsAJIaCb TEXHOJIOTHUA BiOPrOHlpt-MOZ[eJ'II/lpOBaHI/IH, OCHOBaHHasi Ha TNOATOTOBKE HAy4HO-
JUCKYCCHOHHBIX MHUKPOJOKJIaJ0B, CAMOCTOATEIIbHOM ITOHCKE PIH(i)OpMaLIPII/I, HCII0JIb30BaHUH I_II/I(prBLIX HUHCTPYMCHTOB U 06cy>1<z[em«m
yueOHOTro MaTepuaina. YCTaHOBJIEHO, YTO IOKa3aTelb MOTHUBAI[MOHHOIN 3aMHTEPECOBAHHOCTH B KOHTPOJILHOH rpyrmme coctaBui 64%,
TOTJIa KaK B 3KCHEPUMEHTAIBHOH Tpymme — okoio 85%. IIpu crarucTideckoM pacuére MCHONb30BaHO 3HaueHue 43 u3 50 cTyqeHToB,
YTO COOTBETCTBYeT 86%. Paznmmums mexxay rpynmaMu OBUTH CTAQTHCTHYECKH 3HAUYUMBIME: 2 = 6,45; p = 0,011. Kpome Toro, 78%
CTYyAEHTOB BKCHepHMeHTaHBHOﬁ TpynIibl BBICKA3aJIUCh 3a MPOAOJDKECHUE 06y‘IeHI/I$I 0 HOBOM MCTOOUKE. OCHOBHBIM OrpaHU4YuBaKOIINM
(haKTOpPOM YacCTh CTYJICHTOB OTMETHJIA MTOBHIIICHHYIO BHEAYJUTOPHYIO Harpy3Ky. [lomydeHHbIe pe3yapTaThl TIO3BOJISIOT pacCMaTpUBATh
BioPrompt-monenupoBanie Kak TMEPCIEKTHBHBIM METOJ| [OBBIIMICHHS MOTHBAIMOHHOW BOBJICYEHHOCTH CTYJCHTOB B H3yYCHHE
OHO(DHU3UKH.

KiioueBble ciioBa: Ouodusuka, BioPrompt-monenupoBaHue, MOTHBALMOHHAs 3aHMHTEPECOBAHHOCTh, aKTHBHOE OOydYeHHE,
MEIULIMHCKOE 00pa3oBaHue, CTYJIEHTBI, UCKYCCTBEHHBIM HHTEIIEKT.

Introduction. Biophysics occupies an important place in the training of medical students because it links fundamental physical
laws with processes occurring in living systems. At the same time, students often perceive the discipline as difficult due to the abstract
nature of physical concepts, the need for mathematical reasoning and the insufficiently visible connection between formulas and future
professional practice. When instruction is limited mainly to explanation and reproduction of ready-made material, students' interest in
the subject may decrease.

Modern higher education increasingly emphasizes active learning approaches, in which students do not merely receive
information but search for it, evaluate it, interpret it and discuss it. Freeman et al. showed that active learning in science, engineering and
mathematics is associated with higher academic performance compared with traditional lecture-based instruction [1, 8]. For biophysics,
this is especially relevant because the discipline requires not mechanical memorization of formulas but meaningful understanding of
relationships among physical quantities, biological processes and medical applications.

The theoretical basis for strengthening educational motivation can be found in self-determination theory. According to Ryan and
Deci, intrinsic motivation is supported when the needs for autonomy, competence and relatedness are satisfied [2]. In education, these
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principles are reflected in tasks that allow students to make choices, experience intellectual progress and interact meaningfully with
peers and teachers [3].

The rapid development of generative artificial intelligence has also changed the educational environment. Reviews of generative
Al in higher education emphasize that such tools may support learning only when they are integrated into a clear pedagogical design,
with transparent requirements and verification of information quality [4, 7]. In medical education, the Association of American Medical
Colleges also stresses the importance of human-centered, ethical and transparent use of Al [5, 9].

In this context, the BioPrompt method can be considered a regulated instructional technology that combines active learning,
structured information search, short scientific-discussion micro-presentations and controlled use of digital tools. The purpose is not to
replace students' thinking with Al-generated text, but to organize a learning process in which students search for information, verify it,
explain the physical and biological connection of a topic and defend their interpretation in discussion.

The aim of this study was to evaluate the motivational interest indicator of students in studying biophysics when applying the
BioPrompt method at Tashkent Medical Academy.

Materials and Methods

The study was designed as a pedagogical quasi-experiment conducted at Tashkent Medical Academy (TMA) among students
studying biophysics. The total sample consisted of 100 students. The control group included 50 students, and the experimental group
also included 50 students.

Students in the control group were taught using a traditional instructional approach, including teacher explanation, standard
classroom tasks and current assessment. In the experimental group, the BioPrompt method was additionally applied. This method
included student preparation of short scientific-discussion micro-presentations on biophysical topics, structured information search,
verification of sources and classroom discussion. In this study, the motivational interest indicator was defined as the proportion of
students demonstrating a positive attitude toward studying biophysics, readiness to participate in learning activities and interest in
further mastering the material within the proposed instructional format. In the experimental group, students' attitude toward continuation
of the BioPrompt method was also assessed. Responses were grouped into two categories: support for continuation of the method and
non-support or support with limitations. Statistical analysis included comparison of proportions between the control and experimental
groups. Pearson's chi-square test was used. In addition, the difference between proportions, relative risk and odds ratio were calculated.
Statistical significance was set at p < 0.05. Because a value of exactly 85% cannot be expressed as a whole number of students in a
group of 50, the statistical analysis used 43 out of 50 students in the experimental group, corresponding to 86%. In the interpretation of
the findings, this value is described as approximately 85%.

Results

In the control group, a positive motivational interest indicator was recorded in 32 out of 50 students, which corresponds to 64%.
In the experimental group, it was recorded in 43 out of 50 students, corresponding to 86% and approximately reflecting the reported
level of 85%.

Motivational interest in studying biophysics
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Figure 1. Motivational interest indicator in the control and experimental groups.

Experimental group

The difference between the groups was 22 percentage points in favor of the experimental group. Statistical analysis showed that
the difference was significant: x> = 6.45; p = 0.011. Therefore, the application of the BioPrompt method was associated with a higher
level of motivational interest in studying biophysics.

The relative risk was 1.34, indicating that students in the experimental group were more likely to demonstrate positive
motivational interest than students in the control group. The odds ratio was 3.46, meaning that the odds of demonstrating positive
motivational interest were more than three times higher in the experimental group.

Table 1.
Statistical summary of the comparison between groups
Indicator Value

Control group 32/50 = 64%

Experimental group 43/50 = 86%

Difference between proportions 22 percentage points

Pearson chi-square ¥ =645

Significance level p =0.011

Relative risk RR=134

Odds ratio OR =3.46
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An additional question in the experimental group assessed students' readiness to continue learning through the BioPrompt
method. Thirty-nine out of 50 students supported continuation of the method, which corresponds to 78%.

Attitude toward continuing the BioPrompt method

100

78%

80 1

60 1

Students, %

40 -

22%

20

° Support continuation Do not support / limitations
Figure 2. Students' attitude toward continuing the BioPrompt method in the experimental group.

At the same time, 11 students, or 22%, did not support continuation of the method or expressed limitations. Their position was
mainly associated not with complete lack of interest, but with the increased extracurricular workload required by the method:
independent information search, preparation of micro-presentations, checking the reliability of sources and active participation in
discussion.

Discussion

The obtained results indicate that the application of the BioPrompt method was accompanied by a higher level of motivational
interest in studying biophysics. The difference of 22 percentage points between the control and experimental groups is pedagogically
meaningful, and the statistical significance of the result suggests that the observed effect is unlikely to be explained only by random
variation.

A likely explanation of this effect is the change in the student's position in the learning process. In the traditional model, the
student is more often a recipient of information. In BioPrompt-based learning, the student becomes an active participant in educational
search. The student must find information, understand it, distinguish reliable sources from questionable ones, explain the physical basis
of a biological process and present the result in the form of a short scientific-discussion report.

From the standpoint of self-determination theory, this format may support three key components of motivation: autonomy,
competence and relatedness [2, 3]. Autonomy is reflected in independent search and the choice of how to disclose a topic. Competence
is developed through the need to explain the material clearly and answer questions. Relatedness is supported by discussion, feedback
and interaction with peers and the teacher.

The findings are also consistent with the general evidence on active learning in science education [1]. Biophysics is an
interdisciplinary discipline, and its educational value becomes clearer when students connect physical laws with biological and medical
processes. For example, diffusion, osmosis, electrical phenomena in tissues, hemodynamics and biomechanical properties of biological
structures become more meaningful when students analyze them not only as formulas but also as mechanisms relevant to living systems.

The study also revealed an important limitation. Although 78% of students in the experimental group supported continuing the
BioPrompt method, 22% noted barriers related to additional workload. This is a significant pedagogical signal. Active methods usually
require more independent work, but if the amount of extracurricular preparation becomes excessive, the method may lose part of its
long-term acceptability.

Therefore, BioPrompt should not be introduced as an uncontrolled additional task beyond the regular curriculum. It should be
integrated as a structured component of the course. The teacher should clearly define the scope of the assignment, the duration of micro-
presentations, assessment criteria, source requirements, rules for Al use and the expected amount of preparation time.

The use of artificial intelligence also requires special attention. Al tools can support search and structuring of information, but
they should not replace the student's reasoning. In medical education, this issue is particularly important because unreliable or unverified
information may lead to incorrect understanding. For this reason, BioPrompt should treat Al as an auxiliary tool, while final verification,
explanation and defense of the presented material must remain the student's responsibility under teacher supervision.

Conclusion

The study conducted at Tashkent Medical Academy showed that the BioPrompt method is associated with increased
motivational interest of students in studying biophysics. In the control group, the motivational interest indicator was 64%, whereas in the
experimental group it was approximately 85%; for statistical calculation this corresponded to 43 out of 50 students, or 86%.

The difference between the groups was statistically significant (3> = 6.45; p = 0.011). The difference of 22 percentage points
indicates a pronounced pedagogical effect. In addition, 78% of students in the experimental group supported continuation of learning
with the BioPrompt method.

At the same time, part of the students identified increased extracurricular workload as a limiting factor. This means that further
implementation of the method should include clear regulation of assignments, transparent assessment criteria and methodological
support for students.

BioPrompt-based learning may be recommended as a promising element of biophysics teaching in medical universities,
especially in topics requiring the integration of physical laws with biological and medical processes. Further research should expand the
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sample, use standardized motivation scales, compare academic achievement and assess the long-term influence of the method on
students' independent learning activity.
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UDK 372.815.99
SOCIAL, LEGAL AND PSYCHOLOGICAL BASIS FOR PLACING ORPHANS AND CHILDREN DEPRIVED OF
PARENTAL CARE IN FAMILIES

YETIM VA OTA-ONA QARAMOG‘IDAN MAHRUM BO‘LGAN BOLALARNI OILALARGA JOYLASHTIRISHNING
UTIMOIY-HUQUQIY VA PSIXOLOGIK ASOSLARI

COLMAJIBHO-TIPABOBBIE 1 IICUXOJIOTMHECKUE OCHOBbBI HOMELIEHWS CUPOT U JIETEN, JIMILEHHBIX
POJUTEJILCKOU 3ABOThBI, B CEMbU
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Abstract. This article analyzes current issues related to the process of transferring orphans from state institutions to family
settings (deinstitutionalization) in Uzbekistan. It examines legal mechanisms for ensuring a child's right to live with a family, changes in
the adoption, guardianship, and patronage systems, and the advantages of family-run orphanages. Research proposals on psychological
barriers to a child's adaptation to a new environment and ways to overcome them are also presented.

Keywords: deinstitutionalization, patronage, guardianship, family-run orphanages, social adaptation, segregation, Mercy
Homes.

Annotatsiya. Maqolada O‘zbekistonda yetim bolalarni davlat muassasalaridan oila muhitiga o‘tkazish (deinstitutsionalizatsiya)
jarayonining dolzarb masalalari tahlil gilinadi. Bolaning oilada yashash huquqini ta’minlashning huquqiy mexanizmlari, farzandlikka
olish, vasiylik va patronat tizimidagi o‘zgarishlar hamda oilaviy bolalar uylarining afzalliklari yoritilgan. Shuningdek, bolaning yangi
muhitga moslashuvidagi psixologik to‘siglar va ularni bartaraf etish yo‘llari bo‘yicha ilmiy takliflar berilgan.

Kalit so‘zlar: deinstitutsionalizatsiya, patronat, vasiylik, oilaviy bolalar uylari, ijtimoiy adaptatsiya, segregatsiya, Mehribonlik
uylari.

AHHOTalll/ISI. B cratpe AHAJIM3UPYIOTCA aKTyaJIbHBIE BOIIPOCHI IIPOIIECCa MEPEBOAa CUPOT U3 IOCYAapPCTBEHHBIX y‘lpe)KI[eHI/Iﬁ B
CeMEUHYI0 cpelly (IeHMHCTHTYIHOHANM3aNus) B Y30ekucTane. PaccMarpuBaroTes mpaBoBble MeXaHM3MBI 00eCIiedeHus paBa peOcHKa
Ha NPOXHUBAHUE B CEMbLE, UBMEHCHUSA B CUCTEME YCBIHOBJICHHS, OICKU WU IATpPpOHAXKa, a TAKKE NPEUMYIIECTBa CEMEHHBIX JCTCKHUX
JOMOB. Taxxe NPEACTABIICHBI HAYYHBIC MNPEAJIOKEHUSA IO MNCUXOJOTUYECKUM IPEHATCTBUAM aJalTalllid pe6e1—n<a K HOBOM cpeac u
croco0aM UX IPEOa0JICHHUS.

KioueBbie cjoBa: JACUHCTUTYLUOHAIU3AalUs, IIATPOHAXK, OIICKa, CeMelHbIC NETCKUE Jo0Ma, conuajbHasA ananTanus,
cerperauus, JJoma Munocepaus.

Kirish. Insoniyat taraqqiyotining barcha bosgichlarida bola huquglari va uning barkamol rivojlanishi jamiyatning asosiy boyligi
hisoblangan. Birog, turli ijtimoiy, iqtisodiy yoki shaxsiy sabablarga ko‘ra bolalarning ota-ona qaramog‘idan mahrum bo‘lishi global
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muammo bo‘lib qolmogda. O‘zbekistonda ham bu masala davlat siyosatining ustuvor yo‘nalishlaridan biri hisoblanib, so‘nggi yillarda
"Yetimlikdan xoli jamiyat" sari dadil gadamlar tashlanmoqda [1].

Magolaning magsadi — bolalarni oilaga joylashtirishning mavjud shakllarini ilmiy jihatdan tahlil gilish va ushbu jarayondagi
mavjud muammolarga yechim topishdan iborat.

Uzoq yillar davomida yetim bolalarni tarbiyalashning asosiy shakli Mehribonlik uylari bo‘lib keldi. Biroq, xalgaro tajriba
(AQSH, Buyuk Britaniya, Polsha kabi davlatlar) shuni ko‘rsatadiki, hatto eng zamonaviy muassasa ham bolaga individual mehr va
oilaviy gadriyatlarni bera olmaydi.

Muassasa tarbiyasining salbiy ogibatlari:

-Hissiy yetishmovchilik (Deprivatsiya): Bolada kattalarga nisbatan ishonch va bog‘liglik hissi shakllanmaydi.

-Ijtimoiy izolatsiya: Bola jamiyatdan uzilgan holda, faqat o‘ziga o‘xshash bolalar davrasida ulg‘ayadi.

-Mustaqil hayotga tayyor emaslik: Maishiy masalalarda (ovqat tayyorlash, budjetni rejalashtirish) ko‘nikmalarning yo‘qligi.

Shu sababli, O‘zbekiston Respublikasi Prezidentining 2021-yil 9-avgustdagi "Yetim bolalar va ota-ona qaramog‘idan mahrum
bo‘lgan bolalarni tarbiyalashning tubdan yangilangan tizimini joriy etish chora-tadbirlari to‘g‘risida"gi PQ-5215-sonli garori ushbu
sohada yangi davrni boshlab berdi [2].

Tadgiqot ob’ekti va qo‘llanilgan metodlar

Tadqiqot ob’ckti sifatida psixologik konsultatsiya, xususan mijozlar ishtirokida psixologik maslahatga doir manbalar olindi.

Tadgigot mavzusini yoritishda tavsiflash, giyosiy, kontekstual, kompleks va funksional tahlil usullaridan foydalanilgan.
Olingan natijalar va ularning tahlili

Oc‘zbekiston qonunchiligiga ko‘ra, bolalarni oilalarga joylashtirishning bir necha usullari mavjud [1], [3]:

1.Vasiylik va homiylik. Odatda bolaning yaqgin garindoshlari (bobo-buvilar, amaki-tog‘alar) tomonidan amalga oshiriladi. Bu
bolaning oz ildizlaridan uzilmasligini ta’'minlaydi.

2.Patronat (tarbiyaga olish)-bu shaklda davlat va fuqaro o‘rtasida shartnoma tuziladi. Tarbiyalovchi ota-ona Xizmati uchun ish
hagi oladi va bolaning barcha xarajatlari davlat tomonidan goplanadi.

3.0ilaviy bolalar uylari-bu tizim. O‘zbekiston tajribasida eng samarali deb topildi. 2021-2023 yillarda o‘nlab Mehribonlik uylari
yopilib, ularning o‘rniga yuzlab oilaviy bolalar uylari tashkil etildi. Bu bolalarning jamoat ichida integratsiyalashuvini tezlashtiradi.

Bolaning yangi oilaga kirib borishi — bu ulkan stress. Psixologik nuqtai nazardan, bola quyidagi bosqichlarni bosib o‘tadi:

1.Muzlik davri: Bola o‘zini namunali tutadi, ota-onaga yogishga harakat giladi.

2.Ingiroz (Sinov) davri: Bola ota-onaning sabrini sinaydi, tajovuzkorlik ko‘rsatishi mumkin ("Meni baribir qaytarib yuborishadi"
degan qo‘rquv tufayli).

3.Moslashuv: O‘zaro ishonch paydo bo‘lishi.

Oila tarbiyasiga olingan bolalarning intellektual salohiyati (IQ) muassasadagi bolalarga garaganda 20-30% ga tezroq o°‘sishi
kuzatilgan. Bolani oilaga gabul gilishda uning yoshi adaptatsiya jarayonining muvaffagiyatini belgilovchi asosiy omillardan biri
hisoblanadi. Har bir yosh davrida bola psixologik travmalarni turlicha gabul giladi va yangi muhitga turlicha reaksiya bildiradi [4].

Ilk va maktabgacha yoshdagi bolalarda adaptatsiya nisbatan tez, ammo chuqur hissiy o‘zgarishlar bilan kechadi. Bu davrda
bolaning asosiy ehtiyoji — xavfsizlik va kattalarga bo‘lgan "bog‘liqlik" (attachment) hissidir. Yangi oilaga kelganda, bola "“regressiya”
holatiga tushishi mumkin (masalan, yoshi katta bo‘lsa-da, o‘zini go‘daklardek tutishi, barmoq so‘rishi). Bu — bolaning ota-onadan
ko‘proq e’tibor va himoya talab gilayotganidan dalolat beradi. Kichik yoshdagi bolalar yangi ota-onani "o‘zining haqiqiy ota-onasi"
sifatida tezroq qabul giladi va ularning gadriyatlarini oson o‘zlashtiradi.

Kichik maktab bolalarda "ijtimoiy magom" tushunchasi shakllangan bo‘ladi. Bola o‘zining "mehribonlik uyi tarbiyalanuvchisi"
degan tamg‘asidan qutulishni istaydi. U yangi oilada o°zini teng huquqli a’zo sifatida ko‘rsatishga intiladi. Bolada o‘tmishdagi xotiralar
va biologik ota-onaga bo‘lgan sodiqlik hissi saglanib qolgan bo‘ladi. Bu yangi ota-ona bilan "ishonch mojarosi“ni keltirib chigarishi
mumkin. Ushbu bosgichda bola bilan doimiy muloqot va uning maktabdagi muvaffaqiyatlarini qo‘llab-quvvatlash adaptatsiyani
tezlashtiradi.

O‘smirlik davri eng murakkab va nozik davr hisoblanadi. O‘smirlarni oilaga joylashtirish maxsus psixologik yondashuvni talab
etadi. O‘smir uchun oila — faqat nazorat mexanizmi emas, balki uning shaxsiyatini hurmat qiladigan maskan bo‘lishi shart. O‘smirlarda
"Siz mening ota-onam emassiz" qabilidagi isyonkorlik kuzatiladi. Ular ko‘pincha ota-onaning talablariga ataylab garshi chigish orqgali
yangi muhitning chidamliligini sinab ko‘radilar. O‘smir o‘zining "kimligini" (biologik ildizlari va yangi oilasi o‘rtasida) izlaydi.
O‘smirni oilaga majburlab emas, balki uning roziligi va qizigishlarini inobatga olgan holda (masalan, unga shaxsiy xona yoki erkin
hudud berish orqali) gabul gilish lozim ]5], [6].

Yosh davrlari bo‘yicha giyosiy jadval:

Yosh davri Adaptatsiya Asosiy qo‘rquv Ota-onadan talab etiladigan sifat
muddati
Bog‘cha yoshi 3-6 oy Tashlab ketilish qo‘rquvi Cheksiz mehr va jismoniy kontakt
Maktab yoshi 6-12 oy O‘tmishning oshkor bo‘lishi Sabr va o‘quv jarayonida yordam
O‘smirlik davri 1-2yil Erkinlikning cheklanishi Do‘stona munosabat va shaxsiy chegara

Muammo va takliflar:

IImiy tahlillar jarayonida quyidagi kamchiliklar aniglandi:

1.Psixologik xizmatning sustligi: Ko‘pincha oilalar bola bilan til topisha olmay, uni qaytarib berish holatlari uchraydi.

2.1jtimoiy xodimlar yetishmasligi: Har bir oilani kuzatib boradigan professional kadrlar kam.

Takliflar:

1.Majburiy treninglar: Farzand asrab olmogqchi bo‘lgan har bir shaxs uchun "Ota-onalar maktabi" kurslarini majburiy gilish.

2.1jtimoiy pasport: Har bir asrab olingan bola uchun individual rivojlanish xaritasini yuritish.

3.Imtiyozlar tizimi: Bunday oilalar uchun soliq imtiyozlari va uy-joy sotib olishda qo‘shimcha subsidiyalar berish.

XULOSA. Yetim bolalarni oilalarga joylashtirish — shunchaki ijtimoiy himoya emas, balki jamiyatning ma’naviy
sog‘lomlashuvidir. Deinstitutsionalizatsiya jarayonini jadallashtirish orgali biz har bir bolaga baxtli bolalik va mustahkam kelajak
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poydevorini qurib beramiz. Davlat muassasalarining roli endilikda bolani saglash emas, balki uni oilaga tayyorlash va oilalarni go'llab-
quvvatlashga yo'naltirilishi lozim.
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FORMATION OF ECOLOGICAL CULTURE OF STUDENTS WITH THE HELP OF INNOVATIVE TECHNOLOGIES

INNOVATSION TEXNOLOGIYALAR YORDAMIDA O‘QUVCHILARNING EKOLOGIK MADANIYATINI SHAKLLANTIRISH
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Abstract. This article provides information about the importance of the "Nature and Me" and "Living Nature Corner"
technologies in developing primary school students' interest in nature and their ecological culture. It also describes methods and
approaches for forming a positive attitude toward nature among students.

Keywords: atmosphere, primary school, ecological culture, environmental education, living nature, method, nature,
technology, approach.

Annotatsiya. Mazkur maqolada boshlang‘ich sinf o‘quvchilarining tabiatga bo‘lgan qizigishlarini, ekologik madaniyatini
shakllantirishda “Tabiat va men”, “Jonli tabiat burchagi” texnologiyalarining ahamiyati haqida ma’lumot beriladi. Shuningdek
o‘quvchilarning tabiatga nisbatan ijobiy munosabatini shakllantirish usul hamda metodlari aks ettiriladi.

Kalit so‘zlar: atmosfera, boshlang‘ich sinf, ekologik madaniyat, ekologik tarbiya, jonli tabiat , metod, tabiat, texnologiya, usul,

AnHoTanus. B nmanHOW craTtbe mpencraBieHa MHGOpManus o 3HaueHHM TexHoJoruid «llpmpoma m si» W «YTOJOK KHBOM
MPHUPOAB» B (OPMUPOBAHWU HMHTEpECa yYAlINXCs HAaYalbHBIX KJIACCOB K NPHPOJE, a TAKKE MX JKOJIOTHUECKOH KyJIbTyphl. Takxke
OTpaKeHBI METOABI U IPHEMBI (POPMUPOBAHUS Y YUAIINXCS TTOJIOKUTEIFHOTO OTHOILICHHS K TIPUPOIE.

KioueBsble cioBa: atMocdepa, HagambHasl MIKOJA, SKOJOTHYECKask KyJNbTypa, SKOJOTHYECKOEe BOCIHTAHHE, KUBas MPUPOJA,
METOJ, IPUPOJa, TEXHOJIOTHS, CIIOCO0

KIRISH. Tobora taraqqiy etib borayotgan jahonda inson va tabiat o‘rtasidagi munosabatlar juda muhim ahamiyat kasb
etmoqda. Atrof-muhitning ifloslanishi, tabiiy resurslardan noto‘g‘ri foydalanish, tabiatga nisbatan ehtiyotsiz munosabat, hamda ekologik
muammolarning kuchayishi o‘sib kelayotgan yosh avlodda ekologik madaniyat shakllantirishni dolzarb masala sifatida yuzaga
keltirmogda. Bundan kelib chigib, ta’lim jarayonida o‘quvchilarga tabiatga mehr-muhabbat, uni asrab-avaylash, ongli ravishda ijobiy
munosabatda bo‘lish ko‘nikmalarini singdirish zarur vazifalardan biri sanaladi. Prezidentimiz Shavkat Mirziyoyev ta’kidlaganidek:
Yoshligimizdan bilamizki, ota-onalarimiz hovlini, atrofni pok saglash kerakligini aytardi. Xalgimiz azaldan tuprogni, suvni, tabiatni
mugaddas deb bilgan. “Birni kessang, o‘nni ek” degan dono maqol ham bejiz aytilmagan. Daraxt ekkan odamga uning savobi tegib
turadi, deyilgan. Oilada farzand dunyoga kelsa, unga atab nihol ekilgan”[1].

Jahon miqgyosida sanoat yuqori darajada rivojlangan XXI asrda ekologiya, atrof-tabiiy muhit bilan bog‘liq muammolar eng
birinchi darajali muammo sifatida maydonga chigmogqda. Kelajak avlod bizdan so‘ng munosib tabiiy muhit, ekologiyada yashashi uchun
biz tabiatga ongli ravishda ehtiyotkorona munosabatda bo‘lib uni ko‘z qorachig‘idek asrashimiz lozim. Jamiyat oldida turgan eng
muhim masalalardan biri - aholi ekologik madaniyatini oshirish. Bugun ko‘chada yurganimizda tevarak atrofga nazar solsak, ayrim
joylarda tashlab ketilgan chiqindilarga ko‘zimiz tushadi. Bu naqadar xunuk holat ekanligiga guvoh bo‘lamiz. Zero, “Fuqarolar atrof
tabily mubhitga ehtiyotkorona munosabatda bo‘lishga majburdirlar”’[2]. Yurtimizning har bir qarich yerini ko‘z qorachig‘idek asrash
bizning burchimiz sanaladi. Qadimda shu yurt, shu vatanning bir qarich yeri uchun ajdodlarimiz qo‘llariga gilich ushlab dushmanni yer
bilan yakson etganlar.

Asosiy gism. Bugungi kunda davlatimiz tomonidan atrof-muhitni muhofaza qilish borasida juda ko‘plab ishlar amalga
oshirilmoqda. Xususan, “Yashil makon” umummilliy loyihasi bunga yaqqol misol bo‘la oladi. Ushbu loyiha yuzasidan maktab hamda
boshga tashkilotlarda ko‘chatlar o‘tkazish tadbirlari tashkil etildi. Ushbu loyiha O‘zbekiston Respublikasi Prezidentining 2019- yil 30-
oktabrdagi “2030-yilgacha bo‘lgan davrda O‘zbekiston Respublikasining atrof-muhitni muhofaza qilish kontseptsiyasi”, 2021-yil 30-
dekabrdagi “Respublikada ko‘kalamzorlashtirish ishlarini jadallashtirish, daraxtlar muhofazasini yanada samarali tashkil etish chora-
tadbirlari to‘g‘risida”gi farmonida tatbiq etilgan bo‘lib, atrof-muhit ob’ektlarini (havo, suv, tuproq, yer, fauna, flora,qo‘rigxonalar va
boshgqalar) insonning bevosita hamda bilvosita ta’siri va boshqa salbiy ta’sir qiluvchi omillardan saqlash bilan birga sifatini ta’minlashni
nazarda tutadi. Tabiatga nisbatan ijobiy munosabat avvalo, oilada, so‘ngra maktabgacha ta’lim tashkiloti va maktablarda shakllantiriladi.
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Oilada ota-ona hamda mahallaning o‘rnak bo‘lishi bola shaxsiyatida mas’uliyat hissini shakllanishiga turtki bo‘la oladi desak
yanglishmaymiz. Maktabgacha ta’lim tashkilotlarida “Ilk qadam” dasturi orqali ekologik madaniyat shakllantirilsa, maktablarda “Jonli
tabiat burchagi” o‘quvchilarni tabiatni sevishga, uni o‘zining ajralmas bir bo‘lagi sifatida his gilishga imkon beradi. “Jonli tabiat
burchagi” ta’lim muassasalarida tashkil etiladigan, turli mayda jonivorlar saqlanadigan, turli o‘simlik parvarishlanadigan,
o‘quvchilarning tabiat bilan bevosita muloqotini ta’minlovchi maxsus o‘quv-tarbiyaviy muhit hisoblanadi. Jonli tabiat burchagi
o‘quvchilarni atrof-tabiiy muhit bilan uzviy bog‘lash uchun samarali vosita bo‘lib, bolalarning har jonli hamda jonsiz tabiat haqidagi
tabily fan g‘oyalarini olishlariga, tirik mavjudod empatiya gilish qobiliyatini rivojlantirishga, yordam beradi. Ushbu burchak
o‘quvchilarning ekologik bilimlarini boyitish, dunyogarash hamda tafakkurni rivojlantirish, ekologik madaniyatni shakllantirish,
tabiatga nisbatan ijobiy munosabatni vujudga keltirish, atrof-muhitga mehr-muhabbat ruhida tarbiyalash bilan bir gatorda o‘quvchilarda
amaliy ko‘nikmalarni ham rivojlantirishga xizmat giladi. Jonli tabiat burchagiga odatda, xona gullari, akvariumdagi baliglar, mayda
hayvonlar( toshbaqa, quyon va parvarish qilish oson bo‘lgan hayvonlar), qushlar joylashtiriladi. Ularga g‘amxo‘rlik qilish jarayonida
o‘quvchilar hayvon hamda o‘simliklarning oziglanishi, rivojlanishi, o‘sishi hamda xulqg-atvori haqida gimmatli ma’lumotlarga ega
bo‘ladilar. Ushbu burchak o‘quvchilarning darsdan tashqari faoliyatini ham mazmunli o‘tishiga xizmat giladi. Jonli tabiat burchagining
tashkil etilishida bir gator talablarni hisobga olish lozim hisoblanadi. Avvalo, burchakning joylashuvi yorug‘lik, harorat va havo
almashinuvi nugtai nazaridan optimal bo‘lishi kerak. Odatda, jonli tabiat burchagi janubiy yoki janubi-shargiy tomonga garagan
derazalar yonida joylashtiriladi. Jonli tabiat burchagini tashkil gilishda quyidagilar e’tiborga molik hisoblanadi.

1. Joy tanlash — yorug*, shamollatishga qulay xona tanlanadi;

2. Jihozlash — baliglar uchun akvarium, kichik hayvonlar uchun gafas hamda o‘simliklar uchun gul tuvaklari;

3. Tirik organizmlarni tanlash — parvarishi oson bo‘lgan hamda o‘quvchilar uchun xavfsiz bo‘lgan;

4. Kuzatish hamda tajriba — o‘quvchilar tirik organizmlarni doimiy kuzatadilar hamda natijalarni gayd etib giyoslab boradilar.

Jonli tabiat burchagi orqali o‘quvchilar tirik organizmlar ustida uzoq muddatli, davomiy kuzatishlar o‘tkazish imkoniyatiga ega

bo‘ladilar. O°simliklar tanlashda bolalarning yosh xususiyatlari va xavfsizlik talablari ¢’tiborga olinadi. Boshlang‘ich sinf o‘quvchilari
uchun parvarish gilish oson, tez o‘sadigan va dekorativ giymatga ega bo‘lgan o‘simliklar tanlanadi. Masalan, begoniya, balsamin,
tradeskansiya, sanseveriya, aloe, geran, fikus, xlorofitum, dratsena, tradeskansiya kabi o‘simliklar magsadga muvofiq sanalib, burchakda
zarur jihozlar: guldonlar, sug‘orish idishlari, tuprog, o‘g‘it, ko‘chirish asboblari, kuzatish kundaligi va o‘Ichov asboblari bo‘lishi
kerak.Bu jihozlar o‘quvchilarning mustaqil ishlash imkoniyatini ta‘minlaydi hamda mehnat jarayoniga jalb etadi. Jonli tabiat burchagini
quyidagi jadvalda asoslangan holda tarkibiy qismlarga bo‘lishimiz mumkin.

1-jadval
Xona o‘simliklari Akvarium Qushlar Mayda sutemizuvchilar
Begoniya Guppi To‘tiqush Quyon
Balsamin Molli Kanareyka Tipratikan
Tradeskansiya Skalyariya Bedana Oq sichgon
Aloe Barbus Kabutar Xomyak
Kaktus Oltin balig Finch Gerbil
Fikus Danio Lovebird Ferret

“Tabiat va men” texnologiyasi umumta’lim maktablarining boshlang‘ich sinflari doirasida tashkil qilinib, o‘quvchilarning
ekologik madaniyatini, tabiatga bo‘lgan gizigish hamda ijobiy munosabatini shakllantirishga xizmat giladi. Ushbu texnologiyada
o‘quvchilar o‘qituvchi ko‘magida maktab hududida sinf bog*i tashkil giladilar hamda bog‘ni to‘rt qismga bo‘lishadi. Birinchi gismga bir
yillik o‘simliklar(rayhon,zanjabil, pomidor,bodring), ikkinchi qismga ikki yillik o‘simliklar (karam, o‘sma,piyoz) uchinchi gismga ko‘p
yillik o‘simliklar ( gulsafsar, atirgul, qulupnay), to‘rtinchi gismga esa daraxt hamda butalarni ekishadi. O‘quv yili mobaynida
o‘quvchilar ushbu bog‘da darsdan tashqari faoliyatlarini olib borishadi hamda o‘simliklarning qanday o‘sishi, ularga gqancha migdorda
suv hamda o‘g‘it, yorug‘lik,qanday harorat kerak ekanligini kuzatib aniqlashadi.

Ushbu texnologiyaning tarbiyaviy ahamiyati o‘quvchilarni mehnatkashlikka o‘rgatishda, bo‘sh vaqtlarini mazmunli o‘tkazishda,
mas’uliyatlilikni ta’minlashda, jamoa bo‘lib ishlash ko‘nikmasini shakllantirishda hamda tabiatga bo‘lgan qiziqishlarini shakllantirishda
namoyon bo‘ladi. Ushbu faoliyat davomida o‘quvchilar jarayonni o‘z ko‘zlari bilan kuzatishadi hamda bevosita ishtirokchiga aylanadi.
Shuningdek o‘z mehnatlarining natijasini ko‘rib undan zavq oladilar.

Texnologiyaning ta’limiy ahamiyati: tabiiy fanlar darslarida o‘rganilgan nazariy bilimlarni amaliyotda qo‘llash orqali yana ham
chuqurroq o ‘rganadilar hamda mustahkamlaydilar, real tajriba orttiradilar. Ushbu texnologiya orqali bolalarda ekologik ong, ekologik
bilim, ekologik tarbiya ham shakllanadi, o‘quvchilar atrof-muhitni asrash zarur ekanligini o‘rganadilar. “Maktab bog‘idagi mehnat
bolalarda mehnatsevarlik, mas’uliyatlilik, jamoada ishlash kabi sifatlarni rivojlantiradi. Bu esa shaxsning ijtimoiylashuvida muhim o‘rin
tutadi.”[3]

John Deweyning ta’kidlashicha, “Bolalar bilimni faqat tinglash orqali emas, balki amalda bajarish orqali chuqur o‘zlashtiradi.
Maktab bog‘idagi mehnat aynan shu tamoyilga asoslanadi.”[4] Bugungi kunda Xalgaro tashkilotlar ham maktab bog‘iga katta ahamiyat
bermoqda.

UNESKO - bargaror rivojlanish ta’limida amaliy faoliyatni muhim deb hisoblaydi. Xususan tabiiy fanlar olingan nazariy bilimlarni
alaliyotda qo‘llash orqali yuqori o‘zlashtirish ko‘rsatkichiga ega bo‘ladi. Bu esa o‘z navbatida o‘quvchilar xotirasida uzoq vaqt
saqlanishga yordam beradi.

Food and Agriculture Organization (FAO) — maktab bog‘larini o‘quvchilarda ozig-ovgat madaniyati hamda ekologik ongni
shakllantirish vositasi sifatida tavsiya qiladi. Bu esa maktablarda o‘simliklar yetishtirishning ijobiy tomonlarini yoritadi.

UNICEF(2022): bolalar amaliy faoliyat orqali mas’uliyat hamda mustaqillikni o‘rganadilar.
O‘quvchilar o‘zlari yetishtirgan meva hamda sabzavotlardan iste’'mol qgilishganda ularda tabiatdan zavqlanish tuyg‘usi uyg‘onadi.
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2-jadval
“Tabiat va men” texnologiyasini tashkil etish
Umumiy tushuncha Ahamiyati Xususiyatlari O‘simliklari
Tabiatni amaliy o‘rganish | Ekologik tarbiya Quyosh nuri tushadigan joy 1 yillik (pomidor, bodring)
joyi
Ekologik tarbiya vositasi Amaliy bilim Sug‘orish tizimi 2 yillik (karom, piyoz)
Mehnat ko ‘nikmasi Mehnat tarbiyasi To‘g‘ri tanlangan joylashuv | Ko‘pyillik (gulsafsar,
qulupnay)
Estetika rivojlanishi Estetik tarbiya Tuprogni tayyorlash Daraxtlar hamda butalar
Ko‘nikma hamda malaka | Nazariyaning amaliyot bilan | Rejalashtirish
shakllanishi bog‘lanishi
Ekologik madaniyat Ekologik ong shakllanishi Navbat asosida parvarish
Doimiy tajriba Kuzatuvchanlikni oshiradi. Xavfsizlik

O‘quvchilar birinchi sinfdan boshlab atrof-muhitni hamda atrof-muhit bilan bog‘liq holda mehnat faoliyatini ekskursiyalar
hamda amaliy mashg‘ulotlar, predmetli darslarda o‘rganadilar.

Tadgiqot davomida olib borilgan kuzatuv va tahlillar  boshlang‘ich sinf o‘quvchilari tarbiyasida “Jonli tabiat burchagi” hamda
“Tabiat va men” texnologiyalarining ahamiyati katta ekanligini ko‘rsatdi. Ushbu texnologiyalar o‘quvchilarning tabiatga nisbatan
gizigish hamda mehr-muhabbatini shakllantirishda muhim ahamiyat kasb etmoqda. Faoliyat jarayonida o‘quvchilar bevosita flora
hamda fauna dunyosi bilan aloqada bo‘lib, ularga g‘amxo‘rlik qilishadi. Shu bilan bir gatorda ushbu texnologiyalar o‘quvchilarda
kuzatuvchanlik, sabr-matonat, digqgat, javobgarlik, ma’uliyat kabi muhim insoniy fazilatlarni shakllantirishda ham muhim ahamiyatga
ega. Sodir bo‘layotgan o‘zgarishlarni o‘z ko‘zi bilan ko‘rish orqali o‘quvchilarda analitik tafakkur, tahlil gila olish, xulosa chiqgarish,
tanqidiy hamda mantiqiy fikrlash kabi ko‘nikmalarni rivojlantirishga ham samarali hissa qo‘shadi. Shuningdek, ushbu texnologiyalar
umumta’lim maktablarining tashqi hamda ichki estetikasiga ham ijobiy ta’sir etadi. Dars jarayonidagi charchoqlar maktab bog‘ida 0zroq
dam olish jarayonida unutiladi, va ishtiyoq bilan keyingi darslar davom ettiriladi. Zero, “Jonli tabiat burchagidan foydalanish usuli
o‘quvchilarning yoshi va bilim darajasiga qarab farqlanadi. Boshlang‘ich sinf o‘quvchilari (6-10 yosh) uchun, asosan, oddiy kuzatish va
parvarish qilish vazifalarini berish tavsiya etiladi. Bu yoshdagi bolalar organizmlarning tashqi ko‘rinishi, rangini, shaklini va oddiy
harakatlarini kuzatishadi”[5]. Maktab bog‘ida faol gatnashgan o‘quvchilarda charchoq hissi kamayadi, darslarni yaxshi o‘zlashtiradi,
mas’uliyatliroq bo‘ladi, jamoada ishlashga tez moslashadi, atrof-muhitga nisbatan ongli munosabatni bildiradi. Ushbu texnologiya
nafaqat oddiy jismoniy faoliyat bo‘lib, balki kompleks pedagogik jarayon hisoblanib, u o‘quvchilarning bilim, tarbiya hamda shaxsiy
rivojlanishida muhim rol o‘ynaydi. Shu tufayli ham uni ta’lim tizimida keng qo‘llash zarur.

Lev Vygotskiyning ta’kidlashicha bolalar ijtimoiy muhitda,hamkorlik orqali rivojlanadi. Bog‘dagi jamoaviy ishlar (gurug bilan
ishash,ekish, sug‘orish, parvarish qilish) rivojlanishni tezlashtiradi.
Xulosa va takliflar.

Xulosa o‘rnida shuni aytishimiz mumkinki, “Jonli tabiat burchagi” hamda “Tabiat va men” texnologiyalari nafaqat o‘quvchilar
balki o‘qituvchilar uchun ham ijobiy ahamiyat kasb etib, ularning ekologik bilim, tajriba, dunyoqarashlarini shakllantirib, tabiatga
bo‘lgan qiziqishlarini rivojlantiradi. Ushbu texnologiyalar zamonaviy ta’limning samarali vositalari sanalib, kelgusida ushbu yo‘nalishni
yanada takomillashtirish g‘oyalarini ilgari surish ijobiy natija beradi. “Jonli tabiat burchagi” hamda “Tabiat va men” texnologiyalarini
tashkil qilish bolalar tarbiyasida muhim o‘rin egallaydi. Bu orqali o‘quvchilar bilimni amalda o‘rganib mustahkamlaydi, mustaqil shaxs
sifatida shakllanadi,tabiat bilan uyg‘un tarzda yashashni o‘rganadi; o‘quvchilarda ijobiy emotsiyalarni uyg‘otadi, diqgat hamda
kuzatuvchanlikni oshiradi, stressni kamaytiradi. Tabiat bilan ishlash jarayoni o‘quvchilarda tabiiy terapiya effektini berib, o‘quvchilarni
kayfiyatini ko‘taradi.

Taklif o‘rnida shuni aytishimiz mumkinki, har bir umumta’lim muassasasida “Jonli tabiat burchagi” hamda “Tabiat va men”
texnologiyalari tashkil etilishi magsadga muvofiqdir. Pedagoglar esa 0‘z navbatini ota-onalar bilan muntazam faoliyatni yo‘lga qo‘yishi
lozim deb hisoblaymiz.
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PEDAGOGICAL STRATEGIES FOR DEVELOPING SPORTS AND HEALTH IMMUNITY IN STUDENTS BASED ON
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INNOVATSION TIZIMLAR ASOSIDA TALABALARDA SPORT VA SALOMATLIK IMMUNITETINI RIVOJLANTIRISHNING
PEDAGOGIK STRATEGIYALARI
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Abstract: This article examines the need for widespread application of pedagogical strategies in the global education system
and improvement of the educational process in accordance with international educational standards. The integration of pedagogical
strategies for developing sports and health immunity in students based on innovative educational process systems, taking into account
the content, form, methods, and means, is of great importance in terms of improving the quality of the education system, introducing
modern pedagogical approaches, and strengthening the competitiveness of global education. There is a growing need for educational
specialists trained in the development of interventions, especially in the area of preparing healthy students, and their appropriate
implementation in the future. [1] Currently, in developed countries such as the United Kingdom, France, Finland, Germany, Japan, and
South Korea, the use of pedagogical strategies for developing sports and health immunity in students based on innovative systems in the
educational process is considered a pressing issue.

Keywords: healthy lifestyle, university students, physical health, aerobic exercise, health improvement methods, training
system.

Annotatsiya: Mazkur magolada, Jahon ta’lim tizimida pedagogik starategiyalardan keng foydalanish va o’quv jaroyonini
xalgaro ta’lim standartlariga muvofiq takomillashtirish zarur hisoblanmoqda. Ta’lim jarayonini innovatsion tizimlar asosida talabalarda
sport va salomatlik immunitetini rivojlantirishning pedagogik strategiyalari mazmun shakl, metod va vositalari bilan untegratsiyasi
ta’lim tizimining sifat darajasini oshirish, zamonaviy pedagogik yondashuvlamni joriy etish hamda global ta’lim raqobatbardoshligini
kuchaytirish nugtai nazardan muhim ahamiyat kasb etmoqda. Ta’lim sohasida mutaxasisslar hususan sog’-salomat bo’lgan talabalarni
tayyorlashda loyihalash faoliyatiga o’rgatishga ulardan kelajakda to’gri foydalanishga ehtiyoj va talablar ortmoqgda. [1] Hozirgi kunda
Buyuk Britaniya, Fransiya, Finlandiya, Germaniya, Yaponiya va Janubiy Korea kabi rivojlangan davlatlarda yuqgori salomatga ega
malakali kadrlar tayyorlashda ta’lim jarayonida innovatsion tizimlar asosida talabalarda sport va salomatlik immunitetini
rivojlantirishning pedagogik strategiyalari foydalanish dolzarb masala sifatida garalmoqda.

Kalit so‘zlar: sog‘lom turmush tarzi, oliy ta’lim muassasasi talabalari, jismoniy salomatlik, aerobik mashqlar, sog‘lomlashtirish
metodikasi, mashg‘ulotlar tizimi.

AHHOTaIHrlSl: B I[aHHOﬁ CTaTbC pacCMaTpHBACTCH H606X0£[I/IMOCTL IIUPOKOTO MNMPUMEHECHUSA NEAArOTUUYCCKUX CTpaTeFI/Iﬁ B
rio0abHOM crcTeMe 00pa3oBaHMS W COBEPUICHCTBOBAHMS 0Opa30BaTEIBHOTO TIpoOIlecca B COOTBETCTBUH C MEXKIYyHAPOIHBIMH
00pa3zoBaTeNbHBIMU CTaHAApTAMH. MIHTETpaus meJjarorndeckiX CTpaTeruii pa3BUTHS CIIOPTHBHOTO M O30POBUTEIEHOTO HMMYHHUTETA
y ydamuxcsi Ha OCHOBE MHHOBAIMOHHBIX CHCTEM 00pa30BaTEIBHOTO MpoIecca ¢ YUETOM COJAEpXaHHUs, (OPMBI, METOJIOB M CPEICTB
nMeeT OOJBIIoe 3HAYEHUE C TOYKHA 3PCHMUA TNOBBINICHUA Ka4€CTBa CUCTEMBI O6p3.30BaHI/IH, BHEAPCHUA COBPEMCHHBIX MEIArorn4YCCKUxX
MOAXO0A0B U YKPCIUICHUSA KOHKypeHTOCHOCOGHOCTH ri006aabHOro 06p330BaHPI$l. B03paCTaeT HOTpe6HOCTB B ClicHaJIMCTax B obnactu
00pa3oBaHus, 00ydJarOIUXCs pa3paboTKe MEPONPUATHH, 0COOCHHO B 00JACTH MOJATOTOBKH 3JI0POBBIX YYal[UXCsA, M MX MPABUILHOMY
npuMeHeHnio B Oyaymiem. [1] B Hacrosiiee Bpemsi B pa3BHTBIX CTpaHaxX, TakuxX Kak BenmukoOpuranus, ®paHuus, OUHISHIWSA,
FepMaHI/IH, SInonnss n HOxkHas Kopeﬂ, HCIIOJIB30BAHUEC TICAArOri4CCKux CTpaTeFI/Iﬁ pa3BUTHUA CHOOPTUBHOI'O U O3JA0POBUTECIIBHOIO
HUMMYHHUTETA y ydallUuXCd Ha OCHOBEC HWHHOBAIIMOHHBIX CHUCTEM B 06pa3013aTean0M nponecce pacCMaTpuBaACTCA KaK aKTyaJlbHas
mpobiema.

KniwoueBble cioBa: 3710poBbIif 00pa3 KHM3HH, CTYICHTHI BBICIINX y4eOHBIX 3aBeJCHHN, (H3MUYECKOEe 3I0POBBE, adpOOHBIE
YHOpa)KHECHUA, METOANKA YIIYUIICHUS 300POBbA, CUCTEMA TPEHUPOBOK.

Kirish. Dunyoda zamonaviy pedagogik texnologiyalarni joriy etish orgali talabalarda sport va salomatlik immunitetini
rivojlantirish jarayoni aynan innovatsion tizimlar asosida  maxsus natijalarga bag’ishlangan o’quv soatlardan tashqgari jismoniy tarbiya
mashg‘ulotlarini takomillashtirish, ularning samaradorligini oshirish, talabalarning yosh va individual xususiyatlariga mos
yondashuvlarni ishlab chigish bugungi kunning muhim vazifalaridan biri hisoblanadi.

O‘zbekistonda yoshlarga oid davlat siyosatini 2030 yilgacha rivojlantirish konsepsiyasining “Yoshlar siyosatinig joriy holati va
mavjud muammolar” deb nomlangan Il1- bobida: Yoshlarda reproduktiv salomatlik, to‘g‘ri ovqatlanish va gigiena qoidalari, sog‘lom
turmush tarzi hagida tushunchalar to‘liq shakllanmaganligi. Aksariyat mahallalar va OTMlarda yoshlarning ommaviy sport turlari bilan
shug‘ullanishlari uchun shart-sharoitlar mavjud emasligi, hususan, mavjud sport inshootlari 1,3 mln o‘ringa ega bo‘lib, mamlakat
aholisining fagatgina 4 foizini gamrab olishi, OTMlarining 24 foizida sport zallari mavjud emasligi sababli, talabalar ning bor-yo‘g‘i 25
foizi jismoniy tarbiya va sportga jalb etilganligi gayd etilgan. [2]

Mazkur konsepsiyaning yoshlarga oid davlat siyosatining ustuvor yo‘nalishlari deb nomlangan 1V- bobida: yoshlarni madaniyat,
san’at, jismoniy tarbiya va sportga keng jalb etish; jismoniy tarbiya va sport bilan muntazam shug‘ullanadigan yoshlarning umumiy
sonini oshirish; bolalar va o‘smirlar sport OTMlari sonini va sport ta’limi muassasalarining moddiy-texnika bazasini mustahkamlash va
moliyaviy ta’minlashning samaradorligini oshirish; nogironligi bor shaxslar va ijtimoiy himoyaga muhtoj shaxslarga shug‘ullanishlari
uchun jismoniy tarbiya-sog‘lomlashtirish va sport inshootlarida sharoitlar yaratish hamda maxsus sport jihozlari bilan ta’minlash.
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Konsepsiyaning kutilayotgan natijalar deb nomlangan 6-bobida esa, yoshlarning ommaviy sport turlari bilan shug‘ullanishlari
uchun shart-sharoitlar yaratilib, sport inshootlarining sig‘imi 30 foizga oshirilishi, mahallalarda yoshlarning ommaviy sport turlari bilan
shug‘ullanishlari uchun shart-sharoitlar yaratilishi qayd etilgan.

Adabiyotlar tahlili: Tadqiqot mavzusi davlat siyosati darajasida pedagogik muammo yechimiga garatilgan bo‘lib,
O‘zbekistonda keng qamrovda ommaviy sport sog‘lomlashtirish ishlari turli o‘quv muassasalarida tashkillashtirilib borilmogda. Oliy
ta’lim muassasalarida talabalar sportini asosan homiylar va pedagogik jamoa tashabbusi asosida jismoniy madaniyat darslari va sport
to‘garaklari jarayonida olib boriladi. Oliy ta’lim muassasalarida tahsil olayotgan tatabalar ommaviy sportda o‘zlarining jismoniy
mahoratlarini oshirib borishmoqda. Darsdan tashqari sport ishlari bo‘lajak jismoniy madaniyat o‘qituvchilari jismoniy madaniyat
jamoasi tomonidan tashkil gilinadi. [3]

OTM da jismoniy madaniyat tizimi ketma-ketligini ta’minlash, OTM ga har tomonlama moddiy yordam ko‘rsatish, talabalar
bilimini chuqurlashtirish, ko‘nikma va malakalarini rivojlantirish, bilim berish bilan birga talabalarning dam olishlarini hamda doimiy
tarzda chinigib borishlarini tashkil gilish.Turli-tuman tashkiliy-uslubiy ish shakllarini joriy qilish. Talabalarning jismoniy madaniyat va
sportga bo‘lgan faol qiziqishlarini aniqlab ular uchun har tomonlama qulay sport mashg‘ulotlarini tashkil gilish.Hozirgi kunda
O‘zbekiston Respublikasida darsdan tashgari bajariladigan jismoniy madaniyat va sport ishlari talaba-yoshlar sport OTMlari,
ko‘ngillilar sport jamiyatlari tomonidan sport turlari bo‘yicha to‘garaklar tashkil gilinmoqda.

OTMining vazifasiga asosan O‘zbekiston terma jamoasiga yuqori sport natijalarini ko‘rsata oladigan sportchilarni tayyorlab
berish kabi amaliy ishlar kiradi.

Tadgiqot metodologiyasi: Talabalarning sport musobagalarida qatnashishi o‘sib kelayotgan yoshlarimizning sportga bo‘lgan
muhabbatini oshirib borish kabi umuminsoniy fazilatlarning rivojlanishiga sezilarli tasir ko‘rsatayotganligi olib borilgan kuzatishlar va
ilmiy-tadqiqot ishlarida ko‘rinadi. [4] Ba’zida jismoniy madaniyat mashg‘ulotlari talab darajasida olib borilmayotganligi, ba’zi talabalar
zaifligi tufayli darsdan ozod gilinayotganligi hamsir emas. Birog, shu bilan birgalikda, talabalarning musobagalarga katta ishtiyoq va
zavq bilan gatnashayotganligi ham kuzatiladi. Maxsus test-norma talablari va ularning bajarilish jarayoni ayrim talabalarning jismoniy
tayyorgarligi past ekanligi, binobarin, ularning sog‘lig‘ini mustahqamlash asosiy vazifalardan biri ekanligini amalda ko‘rsatmoqda.
Shunday ekan, jismoniy madaniyat darslarida test-norma talablaridan o‘rin olgan mashqlarni keng yo‘nalishda bosqichma-bosgich
talabalarning kundalik hayotiga tatbiq qilib borsak, ularda sog‘lom turmush tarzini shakllantirib borgan bo‘lamiz.

Sport musobaqasi o‘quv mashg‘ulot jarayonida gilingan mehnat bilan birga sport sohasida qo‘yilgan magsadlarning bajarilishi,
erishilgan amaliy natijalarni ham oydinlashtiradi. Sport musobaqasi jarayonida o°sib kelayotgan yosh avlodni tarbiyalashda quyidagi
fazilatlarni rivojlantirish nazarda tutiladi:

-o°sib kelayotgan yosh avlodni inson gadrini yuksaltirish va erkin fugorolik jamiyatini yanada rivojlantirish orgali xalgparvar
davlat barpo etish g‘oyalariga tayangan holda tarbiyalash;

yosh avlodning sog‘lig‘ini mustahkamlash, issiq-sovuqqa chidamli, o‘sib kelayotgan organizmni yanada rivojlantirish, hayotda
uchraydigan turli-tuman jismoniy sifat va yo’nalishlarini tarkib toptirish;

umumta’lim OTMlarida tahsil olayotgan talabalar ni muntazam sport mashg‘ulotlariga jalb qilish, jumladan, sharqona yakka
kurash sport turlarini rivojlantirish, bu borada talabalar ning yashash joylarida mashg‘ulotlar tashkil qilish;

-yosh sportchilarning sport mashg‘ulotlariga qiziqishlarini, rivojlantirish va ularda sog‘lom turmush tarzini shakllantirish;

umumta’lim OTMlarida ommaviy sportni rivojlantrish, sport mashq jarayonini tashkil qilish to‘g‘risidagi ishlarni maromiga
yetkazish;

talabalar o‘rtasida sport turlarini keng ko‘lamda ommaviy tus olishini targ‘ibot va tashviqot qilish va hokazo.

Musobagqalar muvaffaqiyatli o‘tishi uchun quyidagi pedagogik talablariga javob berishi kerak:

o‘quv-mashgq, to‘garak jarayonining yakuni bo‘lishi;

musobaga oldidan ishtirokchilarga, ya’ni talabalar ga yetkazilgan dastur, reja asosida bo‘lishi;

Musobagqalarda sport turlari bo‘yicha qoida qonunlarga rioya etilishi.

Musobaqa o‘tkazishda musobaqa dasturi qatnashuvchilarning yoshi jinsi va sport tayyorgarligini hisobga olgan holda tuzilishi
kerak bo‘ladi. Yosh xususiyatlari ham hisobga olinadigan musobaqa hujjati rejalashtirish deb yuritiladi. Biroq talabalar ning yosh
hususiyatlari hisobga olinishidan oldin musobaqga vaqtini me’yorlash, ya’ni musobaga normasi va musobaga sharoitini ishlab chigish
talab etiladi.

Musobaga rejasi oldindan tuzilib, jamoalarga yetkazilishi kerak, chunki har bir jamoa oldindan musobaqgaga tayyorgarlik
ko‘rishi lozim. Aynigsa OTM yosh xususiyatlariga qarab bo‘linadi va belgilangan maqsad asosida faoliyat ko‘rsatadi. Musobagani
boshlashdan oldin, talabalarning sport tayyorgarligi darajasi aniglanadi. Ular musobagaga tayyorgarlik ko ‘rishlari uchun 10-15 marotaba
sport mashq jarayoniga qatnashib qo‘shimcha tayyorgarlik ko‘rganda mukammal sport formasiga ega bo‘lishi va yaxshi natijalarga
erishishi mumkin. [5]

Natijalar: Har ganday mamlakatning ertangi kuni, kelajak taraqgiyoti birinchi galda o‘z xalqining, yoshlarining jismoniy va
ma’naviy kamoloti bilan o‘lchanadi. Hozirda davlatlar o‘rtasidagi o‘zaro musobaqa, kuch-qudratini namoyon etish bellashuvi, asosan
ikki yo‘nalishda - sport va jismoniy tarbiya hamda aql-zakovat, ya’ni intellektual faoliyat sohasida ustuvor ahamiyat kasb etmoqda.
llmiy asoslangan holda aytganda, xalgning jismoniy-intellektual salohiyatini ro‘yobga chiqgarish, bu borada tegishli zaxiralarni
shakllantirish XXI- asrda taraqqiyot va yuksalish kafolatiga aylanib bormoqda.

Bu hagiqatni chuqur va har tomonlama idrok etib, yurtimizda sog‘lom va barkamol avlod tarbiyasini davlat siyosatining eng
muhim va ustuvor yo‘nalishlaridan biriga aylantirish bu borada oziga xos milliy tizim yaratish chora - tadbirlarini ko‘rdi. Ana shu
magsadda mamlakatimizda jismoniy tarbiya va sportni rivojlantirish nafaqat bolalar va o‘smirlarni, balki butun xalgni ommaviy sport
harakatiga jalb gila oladigan o‘ziga xos samarali tizimni shakllantirish, sog‘lom va barkamol avlodni voyaga yetkazish ishlarining uzviy
va ajralmas qismi deb biladi, bu sohadagi Tadbirlarni o‘zaro uyg‘un va mushtarak tarzda tashkil etish taklifini berdi. [6]

Bugun mamlakatimizda jismoniy tarbiya va sport sohasida aholining turli gatlamlarini gamrab olgan samarali milliy tizim
vujudga kelgani va u hozirdanoq yaxshi natijalar berayotgani nafagat o‘zimizning, balki xorijiy mutaxassislar tomonidan ham tan olinib,
e’tirof etilayotgani mazkur sohadagi ishlarning naqadar puxta o‘ylab, uzoqni ko‘zlab amalga oshrilganini ko‘rsatadi. Ta’kidlash joizki,
bunday olijanob ishlar davrning nihoyatda murakkab bosgichida amalga oshirila boshlagani bilan yanada ahamiyatlidir. Dunyo
miqyosida global o‘zgarishlar yuz berayotgan bir davrda bizning yurtimizda jismoniy tarbiya va sport sohasidagi amaliy ishlar jamiyat
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hayotidagi tub o‘zgarishlar bilan hamohang tarzda amalga oshirilmoqda. [7]

Ana shu ezgu ishlar hozirgi kunda ham izchillik va qatiyat bilan davom ettirilib, xalqimiz, avvalo, yoshlarimiz o‘rtasida sog ‘lom
turmush tarzini targ‘ib yetishga mustahkam zamin bo‘lmoqda, mamlakatimizda jismoniy intellektual resurslarning ro‘yobga chigishini
taminlamoqda.

Muhokamalar: Yurtimizda sog’lom avlodni voyaga etkazish vazifasiga qudratli davlatni shakllantirish, inson qadrini
yuksaltirish va erkin fuqorolik jamiyatini yanada rivojlantirish orgali xalgparvar davlat barpo etish jarayonining muhim sharti sifatida
garalmoqgda. Zero, jismoniy tarbiya va sport sohasida yangi bir avlod vakillarining maydonga chiggani, ularning jahon migyosida qo‘lga
kiritgan yutuglari hammani g‘ururlantiradi. Jumladan, boks bo‘yicha Olimpiyada chempioni Muhammadqodir Abdullaev, Boxodir
Jalolov, Hasanboy Do‘smatov,Shaxobiddin Zoirov, Fazliddin G‘oipnazarov, jahon chempioni Artur Grigoryan, erkin kurash bo‘yicha 3
karra olimpiya chempioni Artur Taymazov, og‘ir atletika bo‘yicha olimpia chempioni Ruslan Nuriddinov, tennisimiz malikasi Iroda
To‘laganova, shaxmat va futbolimiz yulduzlari Javohir Sindarov hamda Mirjalol Qosimov FIFAreferisi Ravshan Ermatov, kabi ko‘p
sportchilarimizning sport soxasida erishgan ulkan yutuglari mamlakatimizda amalga oshirilayotgan ijobiy islohotlar, yaratilayotgan
shart-sharoitlar mevasidir. Yoshlarimiz sog‘lom va baquvvat bo‘lib voyaga etayotgani va O‘zbekiston sharafini dunyo miqyosida
munosib himoya gilayotgani mamlakatimiz nufuzining tobora ortib borayotganidan darak beradi. [8] Mana shunday sport yulduzlari
timsolida yurtimizning yorug* kelajagiga ishonch mustahkamlanib boramoqda.

Bugungi kunda poytaxtimizda, viloyat va tuman markazlarida sportning, aynigsa, yoshlar orasida ommaviylashib borishining
ta’minlovchi birlamchi omil- munosib shart-sharoitlar yaratildi. Zamonaviy sport inshootlari, o‘yingoh va majmualarning barpo etilishi
talaba - yoshlarni ommaviy sport musobagalari bilan to‘la gamrab olamoqgda. Natijada sport, jismoniy tarbiya yoshlar dunyo garashiga
jjobiy ta’sir etib, jismoniy-intellektual resurslar rivojning yangi bosqichga ko‘tarilishini taminlamoqda. Shuningdek, yurtimizda
jismoniy tarbiya va sportning ta’limdan tashqari tizimi ham shakllanmogda. Bu o‘quv maskanlari, mahallalar qoshida turli sport
to‘garaklari faoliyatini yo‘lga qo‘yish,sport maydonchalari va majmualari barpo yetish ishlarida yaqqol namoyon bo‘lmoqda. Birgina
«Mabhalla futboli» bellashuvlari yoki «Sportchi oilay musobaqalari sport nafaqat ta’lim davrida, balki talimdan tashqari paytda ham
yoshlar hayotining tarkibiy qismiga aylanib borayotganini ko‘rsatadi. [9]

Bularning barchasi yurtimizda har bir o‘g‘il-qiz sport bilan shug‘ullanishi, jismoniy baquvvat bo‘lishi, shu tariqa sog‘lom
turmush tarzini o‘z hayotining mano-mazmuniga aylantirishi hagidagi fikrlar amalda tobora ko‘proq oz aksini topayotganidan darak
beradi.

Xulosa va takliflar

Innovatsion tizimlar asosida talabalarda sport va salomatlik immunitetini rivojlantirishda talabaning ruhiy holatini baholash.
Individual yondashuvni amalga oshirishda birinchi gadam har bir talabaning ruhiyatini tahlil gilish. ~ Talabalarning individual
ehtiyojlarini aniglash. Har bir talabaning ehtiyojlari turlicha bo‘lishi mumkin. Ba’zilar 0‘z kuchini oshirishga ehtiyoj sezadi. Boshqalar
esa tezlik yoki fleksibilite (moslashuvchanlik)ga ko‘proq e’tibor berishi kerak. Individual mashqlarni tayyorlashda, talabaning kuchsiz
yoki rivojlanmagan sohalarini aniglash (masalan, chidamlilik, kuch, koordinatsiya). Talabaning yaxshi rivojlangan tomonlarini tan olish
va ularni qo‘llab-quvvatlash mumkin.

O’quv soatidan tashqari mashg‘ulotlarda sog‘lom turmush tarzini shakllantirish bo‘yicha olib borilgan izlanishlarimiz
quyidagicha xulosa gilishimizga olib keldi. Sport mashg‘ulotlari talabalarda sog‘lom turmush tarzini shakllantirishning eng samarali
vositalaridan biridir. Bunday mashg‘ulotlar nafaqat jismoniy faollikni oshiradi, balki talabalarning psixologik barqarorligi, to‘g‘ri
ovgatlanish madaniyati, shaxsiy gigiyenaga rioya qgilish odatlari va zararli odatlardan saqlanish ko‘nikmalarini mustahkamlaydi. [10]

Amaliy mashg‘ulotlar, seminarlar, sport to‘garaklari va treninglar orqali talabalar o‘z sog‘lig‘iga mas’uliyat bilan yondashishni
o‘rganadi. Bu jarayon talabalarda ijtimoiy faollik, jamoada ishlash, hamkorlik qilish, vaqtni to‘g‘ri boshqarish kabi zarur hayotiy
ko‘nikmalarni shakllantiradi. O’quv soatidan tashqari mashg‘ulotlar orqali talabalar sog‘lom hayotning nafagat nazariy, balki amaliy
jihatlarini ham o‘zlashtiradi, bu esa ularning kelajakdagi sog‘lom yashash madaniyati uchun mustahkam poydevor yaratadi. Mazkur
mashg‘ulotlar talabalarning jismoniy, ruhiy va ijtimoiy salomatligini kompleks rivojlantirib, sog‘lom turmush tarzini ongli ravishda
tanlash va uni doimiy qo‘llashga undaydi.

Tadqiqotlar shuni ko‘rsatadiki, innovatsion tizimlar asosida talabalarda sport va salomatlik immunitetini rivojlantirish
talabalarning aqliy faoliyatini faollashtiradi va o‘qish samaradorligini oshiradi. O’quv soatidan tashqari mashg‘ulotlar talaba yoshlarning
bo‘sh vaqtini mazmunli o‘tkazish, ularni yot g‘oyalardan, zararli odatlardan himoya qilish hamda ijtimoiy faol shaxs sifatida
shakllantirishda ham katta ahamiyat kasb etadi. O’quv soatidan tashgari mashg‘ulotlarning samaradorligi shundaki, ular talabalarda
sog‘lom turmush tarziga bo‘lgan qizigishni tabiiy ravishda shakllantiradi. Darsdan tashqgari faoliyat doirasida o‘tkaziladigan sport
o‘yinlari, sog‘lom ovqatlanish bo‘yicha mahorat darslari, gigiyena va psixologik salomatlik hagidagi treninglar talabalarning kundalik
hayotida qo‘llashi mumkin bo‘lgan amaliy bilimlar beradi. [11]

Shuningdek, talabalarning yosh xususiyatlari va qiziqishlariga moslashtirilgan mashg‘ulotlar ularda sog‘lom hayotga ijobiy
munosabatni rivojlantirib, faol harakat qilish, sport bilan shug‘ullanish va to‘g‘ri ovqatlanishni hayot tarzi sifatida gabul qgilishiga
yordam beradi. Bunday mashg‘ulotlar jamoaviy faoliyatni kuchaytirib, talabalarda o‘zaro yordam, mas’uliyat, hamjihatlik kabi ijtimoiy
fazilatlarni ham shakllantiradi.

Yana bir muhim jihat shuki, o’quv soatidan tashqari faoliyatda ota-onalar va pedagoglar hamkorligini yo‘lga qo‘yish orqali
sog‘lom turmush tarzi bo‘yicha yagona tarbiyaviy muhit yaratiladi. Bu esa bolalarning maktabda olgan bilim hamda ko‘nikmalarini uy
sharoitida ham mustahkamlashga xizmat qgiladi. Natijada, o’quv soatidan tashqari mashg‘ulotlar orqali sog‘lom turmush tarzini
shakllantirish — nafaqgat talabalarning jismoniy rivojlanishi, balki ularning ma’naviy-axlogiy kamoloti, ijtimoiy faolligi va kelajak hayot
sifati uchun muhim omilga aylanadi. [12]
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UDK 372.83
SPECIFIC FEATURES OF TEACHING THE “TARBIYA (EDUCATION)” SUBJECT IN THE 8TH GRADE OF GENERAL
SECONDARY SCHOOLS

UMUMIY O‘RTA TA’LIM MAKTABLARI 8-SINFIDA “TARBIYA” FANINI O‘QITISHNING O‘ZIGA XOS XUSUSIYATLARI
OCOBEHHOCTMU ITPETIOJJABAHU A ITPEJAMETA «BOCIIMTAHUE» B 8-X KJTACCAX OBILIEOBPA30OBATEJIBHBIX IITKOJI
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Abstract. This article examines the specific features of teaching the subject "Education (Tarbiya)" in the 8th grade of general
secondary schools. It analyzes the age-related and psychological characteristics of students, the objectives of the subject, and the
methodological foundations for integrating the scientific and spiritual heritage of Central Asian scholars into the educational process.
Based on the educational ideas of Beruni, Al-Farabi, Imam al-Bukhari, Mahmudhoja Behbudiy, and Fitrat, the article highlights
opportunities for developing students' respect for national values, critical thinking, moral maturity, civic responsibility, and social
activity. Furthermore, methodological recommendations and practical approaches aimed at enriching the content of the "Tarbiya"
subject and improving teaching effectiveness are presented.

Keywords: Tarbiya subject, 8th grade, general secondary education, Central Asian scholars, teaching methodology, moral
education, national values, critical thinking, pedagogy, integration.

Annotatsiya. Mazkur magolada umumiy o‘rta ta’lim maktablarining 8-sinfida "Tarbiya" fanini o‘qitishning o‘ziga xos
xususiyatlari yoritilgan. Unda 8-sinf o‘quvchilarining yosh va psixologik xususiyatlari, tarbiya fanining maqsad va vazifalari hamda
O‘rta Osiyo allomalari ilmiy-ma’naviy merosini dars jarayoniga integratsiya qilishning metodik asoslari tahlil gilingan. Beruniy,
Forobiy, Imom Buxoriy, Mahmudxo‘ja Behbudiy va Fitratning tarbiyaviy qarashlari asosida o‘quvchilarda milliy qadriyatlarga hurmat,
tangidiy fikrlash, ma’naviy yetuklik, fugarolik mas’uliyati va ijtimoiy faollikni shakllantirish imkoniyatlari yoritilgan. Shuningdek,
"Tarbiya" fani mazmunini boyitishga xizmat giluvchi metodik tavsiyalar hamda amaliy yondashuvlar taklif etilgan.

Kalit so‘zlar: Tarbiya fani, 8-sinf, umumiy o‘rta ta’lim, O‘rta Osiyo allomalari, metodika, ma’naviy tarbiya, milliy
gadriyatlar, tanqidiy fikrlash, pedagogika, integratsiya.

AHHoOTanusi. B naHHON craTke paccMOTpeHBI OCOOEHHOCTH TpenojaBaHusi mpeamera «Bocmuranume» B 8-X Kiaccax
o6meoOpazoBaTenbHbIX KON IIpoaHanu3upoBaHbl BO3pAcTHBIE U IICHXOJIOTMYECKHE OCOOGHHOCTH YyualluXcs, LETH U 3a4aud
peaMeTa, a TaKKe METOAUYECKHE OCHOBbl MHTErpald HAay4HO-IyXOBHOIO Hacieaus Melcauresedl LlenTpanbHol Asunm B
obpa3oBatensHbI mponecc. Ha ocHoBe memarormueckux B3risigoB bepynu, ®apabu, NMmama byxapu, Maxmynxomxu BbexOymu u
®dutpara pacKpHBAIOTCS BO3MOXHOCTH (DOPMUPOBAHMS y IIKOJBPHUKOB YB@XKEHHUS K HAIMOHAIBGHBIM LEHHOCTSM, KPHUTHYECKOTO
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MBIIUICHUS, JAYXOBHOM 3pENoCTH, TPaKJAHCKOW OTBETCTBEHHOCTH U COLHANBHOM aKTUBHOCTH. I[IpeAyioKeHbl METOANYECKUe
PEKOMEH/IALINH 110 COBEPIICHCTBOBAHHIO COMIepIKaHus mpeamera «Bocmuranne» 1 MOBHIIICHHIO () GEKTHBHOCTH Y4eOHOTO Mpolecca.

KiroueBble cioBa: mpeamer «Bocmuranme», 8 kiacc, oOmee cpenHee oOpazoBaHue, MbicauTenu LleHTpanbHON Asum,
MeToJuKa OOyd4eHHs, IyXOBHO-HPABCTBEHHOE BOCIUTAHHE, HALMOHAIBHBIC [IEHHOCTH, KPHTHYECKOE MBIIUICHHAE, I1€AaroruKa,
HHTETPaIHs.

Kirish. Bugungi globallashuv va axborotlashgan jamiyat sharoitida yosh avlodni ma’naviy barkamol, mustaqil fikrlaydigan,
milliy va umuminsoniy qadriyatlarga sodiq shaxs sifatida tarbiyalash ta’lim tizimi oldida turgan eng dolzarb vazifalardan biridir.
Aynigsa, umumiy o‘rta ta’lim maktablarida o‘qitilayotgan “Tarbiya” fani mazmuni va metodikasini takomillashtirish masalasi
pedagogika fanining ustuvor yo‘nalishlaridan hisoblanadi.

Mazkur jarayonda Oc¢rta Osiyo allomalari ilmiy-ma’naviy merosidan samarali foydalanish “Tarbiya” fanining g‘oyaviy
asoslarini boyitish, o‘quvchilarda tarixiy xotira, milliy o‘zlikni anglash, ma’naviy immunitetni shakllantirishda muhim ahamiyat kasb
etadi. Chunki Beruniy, Farobiy, Imom Buxoriy, Alisher Navoiy, Bobur, Behbudiy, Fitrat kabi mutafakkirlar tomonidan ilgari surilgan
tarbiyaviy garashlar bugungi zamonaviy pedagogik yondashuvlar bilan uyg‘unlashadi.

Tadqiqot ob’ekti va qo’llanilgan metodlar

Mazkur magolada 8-sinf “Tarbiya” fanida o‘rta osiyolik allomalarning garashlariga tayangan holda ta’lim jarayonini tashkil
etish metodikasi, dars mazmuniga integratsiya qilish yo‘llari va metodik tavsiyalar ilmiy-nazariy jihatdan yoritiladi. 8-sinf o‘quvchilari
o‘smirlik davrining faol bosgichida bo‘lib, ularning dunyogarashi, hayotiy pozitsiyasi, axlogiy me’yorlarga munosabati shakllanib
boradi. Ushbu yosh davrida quyidagi tarbiyaviy yo‘nalishlar ustuvor hisoblanadi:

e shaxsiy mas uliyat va ijtimoiy faollik;

® 0 z-0 zini anglash va o ‘zini baholash;

e axlogiy tanlov va xulgiy pozitsiya;

e milliy gadriyatlarga munosabat;

e mulogot madaniyati va jamoada yashash ko ‘nikmalari.

8-sinf “Tarbiya” fanida o‘tiladigan “Iftixorimsan — jannatmakon O‘zbekiston!”, “Millatlararo hamjihatlik”, “Har bir farzand —
Vatan himoyachisi”, “Hayotda o‘z istaklarimizni anglash”, “Qat’iy fe’l-atvorning muhimligi”, “Qiyin vaziyatda hissiyotlarni
boshqarish”, “Hayot — betakror ne’mat”, “Tushkunlik va bezovtalikni boshqarish”, “Mashaqqatlarni yengib o‘tish”, “Tanqid va tangidiy
fikrlashning muhimligi”, “Umumlashtiruvchi dars”, “Tanqid va tanqidiy fikrlashning muhimligi”, “Fan-texnika taraqqgiyoti va inson
ma’naviyati”, “Ilm va zakovat”, “Til bilgan — dunyo ko‘radi”, "Vaqt — bebaho ne’mat”, “Amaliy mashg‘ulot. Imkonsizlikni yengish va
uning zamonaviy yechimlari”, “Go‘zal tarbiya tamoyillari”, “Tabiat va inson”, “Tejamkorlik — yaxshi fazilat”, “Xotira — buyuk
gadriyat” kabi mavzularda o‘rta osiyolik allomalar qarashlariga murojaat qilish o‘rinli bo‘ladi, nazarimizda.

Olingan natijalar va ularning tahlili

Beruniy ilm, tafakkur va axloq birligini ta’kidlagan mutafakkir sifatida yosh avlod tarbiyasida ilmiy dunyogarashni
shakllantirishga alohida e’tibor qaratgan. Uning qarashlari “Ilm va zakovat”, “Fan-texnika taraqqiyoti va inson ma’naviyati”, “Hayot —
betakror ne’mat” kabi mavzularni o‘qitishda muhim manba bo‘la oladi. Beruniy ilm va inson mas’uliyati haqidagi shunday deydi:
“Goho ma’lum bir xalgning ayrim sozlari oz tili bilan o‘zgara borganini ko ‘ramiz; natijada, o‘sha tilda faqatgina oz kishi
fahmlaydigan birmuncha begona so zlar paydo bo ‘ladi. Bu o zgarish ozgina yillar ichida va buni taqozo etadigan narsa u xalqda yuz
bermay paydo bo ‘ladi. Odamlar bilmagan narsalariga dushmanlik ko ‘zi bilan qaraydilar” [1].

Mazkur fikr tahlili shuni ko‘rsatadiki, til fagat bilim olish vositasi emas, balki shaxsning axlogiy yetukligini belgilovchi
omildir. 8-sinf o‘quvchilariga bu g‘oya hayotiy misollar orqali tushuntirilsa, ularda ilm, til o‘rganishga nisbatan mas’uliyatli munosabat
shakllanadi.

Bundan tashqari xuddi shu holatni Farobiy hagida ham aytish mumkin. U jamiyat taraqgiyotini komil inson tarbiyasi bilan
bog‘lagan. Uning qarashlari “Millatlararo hamjihatlik”, “Go‘zal tarbiya tamoyillari”, “Har bir farzand — Vatan himoyachisi” mavzularini
o‘qitishda aynigsa dolzarbdir. Farobiy o‘zining “Fozil odamlar shahri” asarida jamiyat va shaxs munosabati hagidagi quyidagilarni ilgari
suradi: “Hakimning uch quroli bor: so 'z, giyoh va tig". Yolg ‘izlik halokatga olib keladi. Zero, inson o ziga kerakli narsalarni faqat
Jjamiyat yordamida qo ‘Iga kiritishi mumkin. Chala bilim egasi bo ‘lishdan ko ‘ra, bilimsizlik afzalrogdir.

Ruh — shamchirogqga, bilim — ana shu shamchirogdan taralayotgan yog ‘duga, Allohning zakosi — moyga o xshaydi.
Shamchiroq yonishdan to ‘xtamas ekan — sen tiriksan. Agar u o ‘chsa — sen halok bo ‘lasan” (Abu Ali ibn Sino) [2]. Bu fikrlarni tahlil
qilish orgali o‘quvchilarga jamiyatda yashash madaniyati, bag‘rikenglik va ijtimoiy mas’uliyat tushunchalari singdiriladi.

Imom Buxoriy axloqiy poklik, halollik, sabr va insoniy munosabatlarga oid g‘oyalarni ilgari surgan. Bu qarashlar “Qat’iy fe’l-
atvorning muhimligi”, “Qiyin vaziyatda hissiyotlarni boshqarish”, “Tushkunlik va bezovtalikni boshqarish” mavzularida samarali
qo‘llanilishi mumkin. Imom Buxoriyning “Sahihi Buxoriy” kitobining 35-bobida “Ilm qanday yo‘qoladi? (kishilar dilidan ilmning
ko‘tarilib ketishi to‘g‘risida)” nomli gqism mavjud. Unda shunday deyiladi: “Abdulloh ibn Amr ibn al-Os rivoyat giladi: «Rasululloh
sollallohu alayhi va sallamning “Alloh taolo ilmni bandalardan tortib olmaydi, uni ulamolarni vafot topdirish bilan tortib oladi.
Odamlar birorta ham ulamo qolmaganidan so‘ng dinni tushunmaydiganlarni o ‘zlariga boshliq qilib oladilar. So ‘ng, ulardan
so ‘raydilar. Ular bilmasdan fatvo aytadilar. O’zlari ham adashadilar, o zgalarni ham adashtiradilary deganlarini eshitganmany, — deb
aytgan” [3]. Mazkur fikr 8-sinf o‘quvchilarida o‘zini tuta bilish, hissiyotlarni boshqarish, irodani mustahkamlash fazilatlarini
rivojlantirishga xizmat giladi.

Aynigsa, jadidlarimiz milliy tarbiya masalasiga katta e’tibor qaratib kelishgan. Xususan, bu harakatning Markaziy Osiyodagi
yetakchilaridan biri Mahmudxo‘ja Behbudiy garashlari yosh avlod tarbiyasida katta burilish yasashi tabiiy, albatta. Behbudiy tarbiyani
millat kelajagi bilan bog‘lagan ma’rifatparvar sifatida tanilgan. Uning qarashlari “Iftixorimsan — jannatmakon O‘zbekiston!”, “Vatan
himoyasi”, “Xotira — buyuk qadriyat” mavzularida muhim ahamiyatga ega. Behbudiyning tarbiya hagidagi fikrlari o‘quvchilarda tarixiy
xotira va vatanparvarlik tuyg‘ularini mustahkamlashga xizmat qiladi. Xususan, jadid shunday deydi: “Biz turkistoniylarg‘a turkiy,
forsiy, arabiy va rusiy bilmoq lozimdur. Turkiy, ya'ni o ‘zbekini sababi shulki, Turkiston xalqining aksari o ‘zbakiy so ‘ylashur. Forsiy
bo ‘Isa, madrasa za udabo tilidur. Bukungacha Turkistonni har tarafindagi eski va yangi maktablarin-da forsiy nazm va nasr kitoblari
ta’lim berilib kelgandur” [4].
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Mazkur parcha jadid ma’rifatparvarlari qarashlariga xos bo‘lib, unda tilning tarbiya, ma’rifat va jamiyat taraqqiyotidagi o‘rni
ilmiy asosda yoritilgan. Muallif Turkiston xalgi uchun bir nechta tilni bilish zarurligini ta’kidlar ekan, bu ehtiyojni ijtimoiy-madaniy
mubhit, ta’lim tizimi va davr talablari bilan bog‘laydi. Avvalo, turkiy (o‘zbek) tilining ustuvorligi asoslanadi. Chunki u Turkiston
aholisining asosiy mulogot tili bo‘lib, xalgning kundalik hayoti, urf-odati va milliy tafakkuri aynan shu til orqali namoyon bo‘ladi.
Demak, ona tilini bilish shaxsning milliy o°zligini anglashida muhim tarbiyaviy omildir.

Fors tilining ahamiyati esa tarixiy-ta’limiy omillar bilan izohlanadi. Forsiy til uzoq asrlar davomida madrasa va adabiyot tili
bo‘lib kelgan, ilmiy, badiiy va axloqiy asarlarning katta qismi shu tilda yaratilgan. Bu holat yosh avlodni ma’naviy meros bilan
tanishtirishda fors tilini bilish zarur ekanini ko‘rsatadi. Arab tilining bilimi esa diniy-ilmiy manbalarni o‘rganish, Qur’on va hadis
ilmlarini anglash bilan bog‘liq bo‘lib, axlogiy tarbiyaning muhim manbai hisoblanadi. Rus tilining tilga olinishi esa zamonaviy ilm-fan,
texnika va dunyoviy bilimlarga yo‘l ochuvchi vosita sifatida baholanadi.

Bu fikrlar 8-sinf “Tarbiya” fanini O‘rta Osiyo allomalari ilmiy merosi asosida o‘qitish metodikasi bilan chambarchas bog‘liq.
Chunki 8-sinf o‘quvchilarida dunyoqarash kengayadi, turli madaniyat va tillarga nisbatan ongli munosabat shakllanadi. Ushbu matn
orqali o‘quvchilarga ko‘p tillilikning tarbiyaviy ahamiyati, bag‘rikenglik, ilmga intilish va ma’naviy kamolot g‘oyalari singdiriladi.
Natijada Tarbiya fani nafagat axlogiy saboq, balki tarixiy-ma’rifiy tafakkurni rivojlantiruvchi fan sifatida namoyon bo‘ladi.

Fitrat yoshlarni mustaqil va tangidiy fikrlashga chorlagan. Uning garashlari “Tanqid va tanqidiy fikrlashning muhimligi”,
“Hayotda o‘z istaklarimizni anglash” mavzularida muhim metodik asos bo‘la oladi.

“Odamlarning madaniy toifa ekanliklari, Ya'ni tabiat hukmi ila bir gabila yoki bir gavm suvratida jam bo ‘lib bir-birlariga
yordam berib yashashlari ma’lum. Kimki ana shu tabiat qonunining doirasidan chigsa, ya'ni jamiyatdan chetlashsa, shubhasiz, mahv
va nobud bo ‘Ig‘ay. Tarixchi olimlarning fikriga garaganda, odamlar xalq bo ‘lishlaridan oldin jamoa bo ‘lib yashash zarur ekanligini
bilmaganlar. Binobarin, vahshiy hayvonlarga o ‘xshab yolg ‘iz, yakka-yakka bo ‘lib yashaganlar. Shu bois ular tabiiy mushkulotlar ostida
azob chekib, hayvonlar hujumlaridan halok bo ‘Iganlar. Vagqt o ‘tishi bilan odamlar jamoa bo ‘lib yashash lozimligini tushundilar.

Bu muqaddimadan ma’no shuki, oilaning shakllanishi, ya’ni ahli bayt jamoasi, boshqacha aytganda onla boshqarishga asos
solish bani Odam madaniyatining asosi ekan” [5].

Keltirilgan matnda insonning ijtimoiy—madaniy mavjudot ekanligi asoslab beriladi. Ya’ni odam tabiatan yolg‘iz yashashga
emas, balki jamiyat, jamoa va eng avvalo oila doirasida hayot kechirishga moyil qilib yaratilgan. Bu g‘oya Sharq mutafakkirlari,
xususan, Abu Nasr Forobiy, Ibn Sino, Alisher Navoiy, Imom G‘azzoliy kabi O‘rta Osiyo allomalari ilmiy merosida ham markaziy o‘rin
egallaydi. Forobiy “Fozil odamlar shahri” asarida insonning kamoloti fagat jamoa ichida, o‘zaro yordam va hamkorlik orgali yuzaga
chiqishini ta’kidlaydi. Demak, jamiyatdan chetlashgan shaxs na ma’naviy, na jismoniy barkamollikka erisha oladi.

Mazkur fikrlar 8-sinf “Tarbiya” fanining mazmuni bilan bevosita bog‘liq. Chunki 8-sinf o‘quvchilari o‘zligini anglash,
jamiyatdagi o‘rnini tushunish, mas’uliyat, burch va hamjihatlik kabi tushunchalarni ongli ravishda gabul gila boshlaydigan yosh davrida
bo‘ladilar. Tarbiya fanini O‘rta Osiyo allomalari ilmiy merosi asosida o‘qitish o‘quvchilarda tarixiy xotira, milliy qadriyatlarga hurmat
va ijtimoiy faollikni shakllantirishga xizmat giladi.

Matnda ta’kidlanganidek, insoniyat dastlab jamoa bo‘lib yashash zaruratini anglamagan, buning oqibatida ko‘plab talafotlarga
uchragan. Bu tarixiy tajriba o‘quvchilarga jamiyat qonunlariga amal gilish, oila va jamoaning ahamiyatini tushuntirishda muhim
metodik vosita bo‘la oladi. Aynigsa, “oila — jamiyatning tayanchi” degan g‘oya orqali 8-sinf o‘quvchilarida oilaviy mas’uliyat, ota-
onaga hurmat, o‘zaro yordam kabi fazilatlar shakllantiriladi.

Shu bois, Tarbiya fanini O‘rta Osiyo allomalari qarashlari bilan boyitib o‘qitish metodikasini takomillashtirish 8-sinf
o‘quvchilarini barkamol, ijtimoiy mas’uliyatli va ma’naviy yetuk shaxs etib tarbiyalashda muhim ilmiy-pedagogik ahamiyatga ega.

Xulosa. 8-sinf “Tarbiya” fanini o‘rta osiyolik allomalar ilmiy-ma’naviy merosi asosida o‘qitish ta’lim jarayonini mazmunan
boyitadi, o‘quvchilarda mustahkam axloqiy pozitsiya va milliy o‘zlikni anglash tuyg‘ularini shakllantiradi. Ushbu metodik yondashuv
yosh avlodni zamonaviy bilimlar bilan qurollangan, lekin milliy gadriyatlarga sodiq shaxs sifatida tarbiyalashga xizmat giladi.
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FEATURES OF TEACHING THE COURSE "NETWORK TECHNOLOGIES" IN A DIGITAL EDUCATIONAL
ENVIRONMENT

RAQAMLI TA’LIM MUHITIDA “TARMOQ TEXNOLOGIYALARI” KURSINI O‘QITISHNING O‘ZIGA XOS XUSUSIYATLARI
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Abstract. The aim of this article is to provide a scientific analysis of the content of the digital learning environment and its
pedagogical capabilities in the process of teaching the subject “Network Technologies”. The study uses the methods of system analysis,
comparative analysis, and pedagogical observation. The results of the research show that the use of electronic educational resources,
virtual laboratories, and interactive software tools included in the digital learning environment contributes to improving the effectiveness
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of teaching network technologies. It is also substantiated that organizing the educational process based on digital technologies promotes
the development of students’ practical skills, enhances independent learning activities, and supports the formation of professional
competencies.

Key words: digital learning environment, network technologies, electronic educational resources, virtual laboratory, interactive
tools, methodological support, information and communication technologies.

Annotatsiya. Mazkur maqolaning magsadi ragamli ta’lim muhitining mazmuni va uning tarmoq texnologiyalari fanini o‘qitish
jarayonidagi pedagogik imkoniyatlarini ilmiy tahlil gilishdan iborat. Tadgiqot jarayonida tizimli tahlil, giyosiy tahlil hamda pedagogik
kuzatuv metodlaridan foydalanildi. Tadqiqot natijasida ragamli ta’lim muhiti tarkibidagi elektron ta’lim resurslari, virtual laboratoriyalar
va interaktiv dasturiy vositalardan foydalanish tarmoq texnologiyalarini o‘gitish samaradorligini oshirishi aniglandi. Shuningdek,
raqamli vositalar asosida tashkil etilgan ta’lim jarayoni talabalarning amaliy ko‘nikmalarini rivojlantirish, mustaqil ta’lim faoliyatini
faollashtirish va kashiy kompetensiyalarini shakllantirishga xizmat qgilishi asoslandi.

Kalit so‘zlar: ragamli ta’lim muhiti, tarmoq texnologiyalari, elektron ta’lim resurslari, virtual laboratoriya, interaktiv vositalar,
metodik ta’minot, axborot-kommunikatsiya texnologiyalari.

AnHotamusi. llenplo maHHON cTaThW SBISICTCS HAyYHBIH aHANIN3 CoJep)kaHWs LU(POBOH o00pa3oBaTelbHOW cpensl W eé
neaarorndycCKux BO3MOJXKHOCTEH B npouecce ImpenoJaBaHusad  AUCHUIUIMHBI «CeTeBble TEXHOJOTHH». B X0I€ HCCICOAOBaHUA
HCIIOJIb30BaHbl METOAbl CUCTEMHOI'O aHajii3a, CPAaBHUTCJIILHOI'O aHaJIn3a U N€Aarorudye€ckoro HaﬁJ'IIO}IeHI/IH. B PEIYIbTATE UCCIICIOBAHUS
YCT@HOBJIEHO, YTO WCIIOJIB30BAHUE OJIICKTPOHHBIX OOPa30BaTEIbHBIX PECYpCOB, BUPTYAIBHBIX J1a0OpaTOpUil M WHTEPAKTUBHBIX
MPOTPaMMHBIX CpPEACTB, BXOIAIIMX B COCTaB LU(PPOBOH 00pa3oBaTEIbHOW CpeAbl, CIOCOOCTBYET MOBBIIICHHIO 3((PEKTHBHOCTH
00y4YeHHsI CETEeBBIM TEXHOJOTWAM. Takke OOOCHOBAaHO, YTO OpraHM3alys oOpa30BaTENBHOTO IMpOIecca Ha OCHOBE LU(PPOBBIX
TEXHOJIOTHH CHOCOOCTBYET PA3BUTHIO MPAKTHUYECKUX HABBIKOB 00YUYAIOIIUXCS, aKTUBU3AIMN CAaMOCTOSTEIbHON YIeOHOH NesTeNbHOCTH
1 GopMHpPOBaHHIO TPO(ECCHOHATIBHBIX KOMIIETCHIIHHA.

KnoueBnle ciioBa: L[I/I(b}‘)OBaSI 06paSOBaTeJ‘IBHa${ cpe€aa, CCTCBBIC TEXHOJOIUWU, SJICKTPOHHBIC O6pa3OBaTeJ'II>HI>Ie PECYPCHI,
BUPTYaJlbHas na6opaTopH${, HUHTCPAKTUBHBIE CpEACTBA, METOAUYECKOC oGecnequI/Ie, I/IH(I)OpMaHI/IOHHO-KOMMyHI/IKaL[I/IOHHLIe
TCXHOJIOTHUH.

Kirish. Axborot-kommunikatsiya texnologiyalarining jadal rivojlanishi va ta’lim tizimining ragamli transformatsiyasi natijasida
ragamli ta’lim muhiti zamonaviy ta’limning muhim tarkibiy qismi sifatida shakllanmoqda[l1;2]. Ragamli ta’lim muhiti ta’lim
jarayonining barcha subyektlarini yagona axborot makonida integratsiyalash, o‘quv resurslariga tezkor kirishni ta’minlash hamda ta’lim
jarayonining samaradorligini oshirish imkonini beruvchi pedagogik va texnologik tizim hisoblanadi.[1] Ushbu muhitning rivojlanishi
ta’lim mazmunini yangilash, o‘gitish metodlarini takomillashtirish va o‘quv faoliyatini individuallashtirish uchun yangi imkoniyatlarni
yaratmoqda.[1;4]

Mamlakatimizda ta’lim tizimini ragamlashtirish, zamonaviy axborot texnologiyalarini o‘quv jarayoniga keng joriy etish hamda
ragamli kompetensiyalarga ega bo‘lgan mutaxassislarni tayyorlash ustuvor vazifalardan biri sifatida belgilangan. Bu esa oliy ta’lim
muassasalarida o“qgitilayotgan mutaxassislik fanlarini, jumladan, tarmoq texnologiyalari fanini o‘gitish metodikasini zamonaviy talablar
asosida takomillashtirish zaruratini yuzaga keltirmoqda.

“Tarmoq texnologiyalari” fani axborot tizimlari va kompyuter tarmoglarining nazariy asoslari, tarmoq infratuzilmasini loyihalash,
konfiguratsiyalash, boshgarish hamda axborot xavfsizligini ta’minlash masalalarini gamrab oluvchi muhim mutaxassislik fanlaridan biri
hisoblanadi.[5;8] Mazkur fan bo‘yicha samarali ta’lim jarayonini tashkil etish nafagat nazariy bilimlarni, balki amaliy ko‘nikma va
kompetensiyalarni ham shakllantirishni talab etadi. Biroq mavjud o‘quv jarayonida amaliy mashg‘ulotlarni tashkil etish uchun texnik
vositalarning yetarli emasligi, laboratoriya bazasining cheklanganligi va o‘quv resurslarining integratsiyalashmaganligi kabi muammolar
uchrab turadi.

Ragamli ta’lim muhiti ushbu muammolarni bartaraf etishda samarali vosita sifatida namoyon bo‘lmoqda. Xususan, virtual
laboratoriyalar, tarmoq simulyatorlari, masofaviy ta’lim platformalari va interaktiv elektron resurslar tarmoq texnologiyalariga oid
murakkab jarayonlarni modellashtirish, amaliy topshiriglarni bajarish hamda o‘quvchilarning mustaqil ta’lim faoliyatini tashkil etish
imkonini beradi.[3;9] Natijada ta’lim oluvchilarning kasbiy kompetensiyalari, tahliliy fikrlash qobiliyatlari va amaliy tayyorgarligi
rivojlanadi. Shu munosabat bilan ragamli ta’lim muhitining mazmuni, tarkibiy tuzilishi va didaktik imkoniyatlarini ilmiy jihatdan tahlil
qgilish hamda uning “tarmoqg texnologiyalari” fanini o‘gitishdagi o‘rni va ahamiyatini aniglash dolzarb ilmiy-pedagogik masala
hisoblanadi.

Taqiqot ob’ekti va qo‘llanilgan metodlar

Ragamli ta’lim muhitini shakllantirish, ta’lim jarayoniga zamonaviy axborot-kommunikatsiya texnologiyalarini joriy etish hamda
o‘quv jarayonini samarali tashkil etish masalalari bugungi kunda pedagogika va axborot texnologiyalari sohasidagi dolzarb tadgigot
yo‘nalishlaridan biri hisoblanadi. Jahon va mahalliy olimlar tomonidan ragamli ta’lim muhitining nazariy asoslari, elektron ta’lim
resurslarini yaratish texnologiyalari, masofaviy ta’lim vositalari hamda ularni o‘quv jarayoniga integratsiya gilish masalalari keng
o‘rganilgan.

Ragamli ta’lim muhitining mazmuni va imkoniyatlarini tadgiq etishda uning ta’lim oluvchilarning mustagil faoliyatini
rivojlantirish, bilim olish jarayonini individuallashtirish, interaktiv hamkorlikni ta’minlash hamda amaliy ko‘nikmalarni
shakllantirishdagi ahamiyatiga alohida e’tibor garatilgan. Shu nugtayi nazardan, turli olimlarning ilmiy izlanishlarida ragamli ta’lim
vositalari, elektron resurslar va virtual o‘quv muhitlarining pedagogik imkoniyatlari tahlil gilingan.

Ragamli ta’lim muhitini tashkil etishning pedagogik va metodik asoslari T.Bates tomonidan tadqgiq gilingan. Muallif ragamli
texnologiyalar asosida tashkil etilgan ta’lim muhiti o‘quv jarayonining moslashuvchanligi, ochiqgligi va samaradorligini oshirishini
ta’kidlaydi. Tadgiqotda elektron ta’lim resurslari, onlayn platformalar va interaktiv vositalardan foydalanish talabalarning mustaqil
ta’lim faoliyatini rivojlantirishga xizmat gilishi asoslab berilgan [1, 45-48].

Masofaviy va raqamli ta’lim jarayonining nazariy asoslari Moore M.G. tomonidan o‘rganilgan. Tadqiqotchi ta’lim jarayonida
o‘qituvchi, ta’lim oluvchi va raqamli vositalar o‘rtasidagi samarali hamkorlikni tashkil etish masalalariga e’tibor qaratgan. Ushbu
yondashuv raqamli muhitda talabalarning faolligini oshirish, ta’lim jarayonini individuallashtirish va bilimlarni o‘zlashtirish
samaradorligini ta’minlash imkonini beradi [2, 25-29].
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Elektron va masofaviy ta’lim texnologiyalarining rivojlanish yo‘nalishlari Andreev A.A. tomonidan tadqiq etilgan. Muallif
elektron ta’lim resurslari, virtual laboratoriyalar va ragamli platformalardan foydalanish orgali nazariy bilimlarni amaliy faoliyat bilan
bog‘lash imkoniyatlarini yoritgan. Bunday vositalar aynigsa texnik fanlarni o‘qitishda murakkab jarayonlarni modellashtirish va amaliy
ko‘nikmalarni shakllantirishda muhim ahamiyatga ega ekanligi qayd etilgan [3, 78-81].

Axborot-kommunikatsiya texnologiyalarini ta’lim jarayoniga integratsiyalash masalalari Polat E.S. tomonidan tadqgiq gilingan.
Muallif elektron vositalardan foydalanish nafaqat ta’lim jarayonini texnik jihatdan takomillashtirish, balki o‘qitish metodlarini yangilash
imkonini berishini ta’kidlaydi. Tadgiqotda interaktiv texnologiyalar yordamida talabalar bilim faolligini oshirish, muammoli
vaziyatlarni hal qilish va mustaqil izlanish ko‘nikmalarini rivojlantirish mumkinligi asoslangan [7, 112-115].

Tarmoq texnologiyalarini o‘qitishda raqamli vositalardan foydalanish imkoniyatlari Begbutayev A.E. tomonidan o‘rganilgan.
Tadgqiqotda virtual laboratoriyalar, tarmoq modellashtirish dasturlari va elektron ta’lim resurslaridan foydalanish orgali talabalar real
qurilmalar mavjud bo‘lmagan sharoitda ham amaliy mashg‘ulotlarni bajarishi mumkinligi asoslab berilgan. Aynigsa, tarmoq
topologiyalarini yaratish, qurilmalarni sozlash va turli konfiguratsiyalarni sinovdan o‘tkazish imkoniyati talabalarning kasbiy
kompetensiyalarini rivojlantirishga xizmat giladi [5, 96-99].

SMART education konsepsiyasining nazariy asoslari Mahotin D.A. tomonidan keng vyoritilgan. Tadgiqotchi SMART
texnologiyalarni ta’lim tizimiga joriy etish faqatgina texnik yangilanish emas, balki ta’lim mazmuni va metodikasini takomillashtiruvchi
muhim omil ekanligini gayd etadi. Muallifning fikriga ko‘ra, interaktiv va moslashuvchan ta’lim muhiti talabalar faolligini oshiradi,
mustaqil bilim olish ko‘nikmalarini shakllantiradi hamda o‘quv jarayonining samaradorligini kuchaytiradi [4, 19-24].

Raqamli ta’lim resurslarini ishlab chiqish va ularni o‘quv jarayoniga tatbiq etish masalalari tadqiqotchilar tomonidan keng
o‘rganilgan. Elektron ta’lim resurslari tarkibiga nazariy materiallar, amaliy topshiriglar, nazorat vositalari va interaktiv elementlarni
kiritish orqali ta’lim oluvchilarning mustaqil faoliyatini tashkil etish imkoniyati yaratiladi. Bunday yondashuv o‘quv jarayonida
individual ta’lim trayektoriyasini shakllantirish va bilimlarni samarali o‘zlashtirishga xizmat qiladi [6, 54-57].

Tarmoq texnologiyalarini o‘qitishda amaliy mashg‘ulotlarni tashkil etish usullari Cisco Networking Academy materiallarida
yoritilgan. Ushbu yondashuvda tarmoq qurilmalarini sozlash, tarmoq arxitekturasini loyihalash va xavfsizlik mexanizmlarini
o‘rganishda simulyatsiya vositalaridan foydalanishga alohida e’tibor qaratilgan. Simulyatorlardan foydalanish real tarmoq muhitiga
yagin sharoit yaratib, talabalarning amaliy tayyorgarligini oshirish imkonini beradi [8, 110-112].

Virtual laboratoriyalar asosida ta’lim jarayonini tashkil etish imkoniyatlari zamonaviy pedagogik tadqiqotlarda muhim yo‘nalish
sifatida garalmogda. Virtual muhitlar yordamida talabalar murakkab texnik jarayonlarni xavfsiz sharoitda bajarish, turli tajribalarni
o‘tkazish va o‘z xatolarini mustaqil tahlil qilish imkoniyatiga ega bo‘ladilar. Natijada o‘quv jarayonining amaliy yo‘naltirilganligi va
ta’lim samaradorligi oshadi [9, 83-86].

Ragamli ta’lim muhitida adaptiv va aralash ta’lim (blended learning) texnologiyalaridan foydalanish masalalari ham zamonaviy
tadqiqotlarda alohida o‘rin egallaydi. Ushbu metodlar an’anaviy va elektron ta’lim imkoniyatlarini birlashtirib, talabalarning individual
ehtiyojlariga mos o‘quv jarayonini tashkil etish imkonini beradi. Bunday yondashuv aynigsa axborot texnologiyalari fanlarini o‘qitishda
nazariya va amaliyotni uyg ‘unlashtirish uchun samarali hisoblanadi [10, 41-44].

Tahlil qgilingan ilmiy manbalar shuni ko‘rsatadiki, raqamli ta’lim muhiti, virtual laboratoriyalar va interaktiv texnologiyalar ta’lim
jarayonini samarali tashkil etishda katta imkoniyatlarga ega. Biroq tarmoq texnologiyalari fanini o‘qitishda ushbu vositalarni yagona
dasturiy-metodik tizim asosida integratsiya qilish, ularning didaktik imkoniyatlarini to‘liq namoyon etish masalalari hali yetarlicha
o‘rganilmagan. Shu sababli mazkur yo‘nalishda tadqiqot olib borish dolzarb ilmiy vazifalardan biri hisoblanadi.

Mazkur tadqiqotning metodologik asosini raqamli ta’lim mubhitini shakllantirish, tarmoq texnologiyalarini o‘qitish jarayonini
takomillashtirish hamda zamonaviy pedagogik va axborot texnologiyalaridan samarali foydalanish tamoyillari tashkil etadi. Tadgigot
jarayonida ta’lim jarayoniga tizimli, kompetensiyaviy va faoliyatga yo‘naltirilgan yondashuvlar asos qilib olindi. Tadqiqotda nazariy
metodlardan foydalanilib, ragamli ta’lim mubhiti, tarmoq texnologiyalarini o‘qitish metodikasi, elektron ta’lim resurslari va dasturiy-
metodik ta’minot bo‘yicha ilmiy adabiyotlar tahlil gilindi. Ushbu metod orgali mavjud ilmiy qgarashlar, konsepsiyalar va pedagogik
tajribalar o‘rganilib, tadqiqot muammosining nazariy asoslari aniglandi. Empirik tadgiqot metodlari asosida tarmoq texnologiyalari
fanini o‘qitish jarayoni kuzatildi, amaliy mashg‘ulotlarni tashkil etish holati tahlil qilindi hamda ta’lim oluvchilarning bilim va
ko‘nikmalarini shakllantirish jarayoniga raqamli vositalarning ta’siri o‘rganildi.

Tadqiqot jarayonida Moodle LMS platformasining didaktik imkoniyatlari ham o‘rganildi. Xususan, elektron o‘quv materiallarini
joylashtirish, topshiriglarni boshqgarish, test nazoratini tashkil etish va ta’lim oluvchilar faoliyatini monitoring gilish imkoniyatlari tahlil
qilindi. Moodle platformasi ragamli ta’lim muhitini samarali tashkil etish hamda o‘qituvchi va talaba o‘rtasidagi interaktiv hamkorlikni
ta’minlashda muhim vosita sifatida baholandi [11, 45-48].

Tadqiqot davomida modellashtirish metodidan foydalanilib, ragamli ta’lim muhitida tarmoq texnologiyalarini o‘gitishning
dasturiy-metodik modeli ishlab chiqgildi. Ushbu model elektron resurslar, virtual laboratoriyalar, interaktiv vositalar va amaliy
topshiriglarni yagona tizim asosida birlashtirishga yo‘naltirildi. Tajriba-sinov metodlari orgali taklif etilgan dasturiy-metodik
ta’minotning samaradorligi tekshirildi. Olingan natijalar pedagogik tahlil, taggoslash va statistik gayta ishlash metodlari yordamida
baholandi.

Tadgiqot metodologiyasining asosiy magsadi — raqamli ta’lim muhitida tarmoq texnologiyalari fanini o‘qitish samaradorligini
oshirishga xizmat giluvchi ilmiy asoslangan dasturiy-metodik yechimlarni ishlab chigish va amaliyotga joriy etishdan iborat.

Olingan natijalar va ularning tahlili

Tadqiqot jarayonida ragamli ta’lim mubhitida tarmoq texnologiyalari fanini o‘qitish samaradorligini oshirishga yo‘naltirilgan
dasturiy-metodik ta’minotni takomillashtirish masalalari o‘rganildi. O‘tkazilgan nazariy tahlillar va amaliy tajribalar asosida tarmoq
texnologiyalarini o‘qitishda elektron ta’lim resurslari, virtual laboratoriyalar, interaktiv vositalar va modellashtirish dasturlaridan
foydalanish ta’lim jarayonining sifatini oshirishi aniglandi. Tadqiqot natijalari shuni ko‘rsatdiki, an’anaviy o‘qitish usullarida tarmoq
qurilmalarining ishlash tamoyillari, tarmoq topologiyalari va konfiguratsiya jarayonlarini amaliy o‘zlashtirishda ayrim qiyinchiliklar
mavjud. Ragamli ta’lim muhiti asosida tashkil etilgan mashg‘ulotlar esa murakkab jarayonlarni vizual namoyish qilish, virtual tajribalar
o‘tkazish va mustaqil amaliy faoliyatni tashkil etish imkonini beradi.
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1-jadval.
Ne Baholash mezonlari An z’aqawy Raqa_n_lh t@a !lm O‘zgarish
ta’lim mubhiti asosida
1 Nazariy bilimlarni o‘zlashtirish darajasi 68% 75% 7%
2 Amaliy topshiriqlarni bajarish ko‘nikmasi 62% 73% 11%
3 Mustaqil ishlash faolligi 65% T7% 12%
4 Tarmoq modellashtirish ko‘nikmasi 58% 71% 13%

Tajriba-sinov natijalariga ko‘ra, ragamli ta’lim muhiti asosida tashkil etilgan mashg‘ulotlarda ta’lim oluvchilarning bilim va
amaliy ko‘nikmalari oshgan. Aynigsa, tarmog modellashtirish hamda mustaqil ishlash ko‘nikmalarida yuqori o‘sish kuzatildi. Bunga
virtual laboratoriyalar, interaktiv topshiriglar va elektron ta’lim resurslaridan foydalanish sabab bo‘ldi.
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1-rasm. Ta’lim samaradorligi ko‘rsatkichlarining taqqoslanishi

Rasmda keltirilgan natijalar tahlili raqamli ta’lim muhiti asosida tashkil etilgan mashg‘ulotlarning samaradorligini ko‘rsatadi.
Olingan natijalarga asoslanib, ishlab chigilgan dasturiy-metodik ta’minot tarkibiga elektron o‘quv materiallari, amaliy topshiriqglar,
nazorat savollari, virtual modellashtirish vositalari va interaktiv elementlar kiritildi. Ushbu vositalardan foydalanish natijasida ta’lim
oluvchilarning fanga bo‘lgan qiziqishi, mustaqil ishlash faolligi hamda amaliy ko‘nikmalarini shakllantirish darajasi oshgani kuzatildi.

Tajriba-sinov natijalari tahlili asosida raqamli ta’lim muhiti orqali tashkil etilgan o‘quv jarayonida talabalarning nazariy
bilimlarni o‘zlashtirish, tarmoq texnologiyalaridan foydalanish va amaliy masalalarni hal qilish ko‘rsatkichlari yaxshilangani aniqlandi.
Bu esa taklif etilgan dasturiy-metodik ta’minotning pedagogik samaradorligini ko‘rsatadi. Olingan natijalar tahlili shuni ko‘rsatadiki,
tarmoq texnologiyalari fanini o‘qitishda raqamli vositalardan kompleks foydalanish ta’lim jarayonining interaktivligi,
moslashuvchanligi va amaliy yo‘naltirilganligini oshiradi. Shu sababli ishlab chiqilgan metodik yondashuvni axborot texnologiyalari
yo‘nalishidagi fanlarni o‘qitishda qo‘llash magsadga muvofiq hisoblanadi.

Tadqiqot davomida olingan natijalar shuni ko‘rsatdiki, ragamli ta’lim mubhitidan foydalanish tarmoq texnologiyalari fanini
o‘qitish jarayonida ta’lim sifatini oshirishga yordam beradi. Chunki ushbu muhit orgali talabalar nafagat nazariy bilimlarni o‘zlashtiradi,
balki tarmoq qurilmalarining ishlash tamoyillarini, tarmoq topologiyalarini va amaliy jarayonlarni virtual shaklda bajarish imkoniyatiga
ega bo‘ladi. Bu esa murakkab mavzularni tushunishni yengillashtirib, o‘quv jarayonining amaliy yo‘nalishini kuchaytiradi.

Tadgigot natijalarini tahlil gilish jarayonida ishlab chigilgan dasturiy-metodik ta’minotdan foydalanish talabalarning fanga
bo‘lgan qiziqishini oshirishi va mustaqil ishlash faoliyatini rivojlantirishi aniglandi. Aynigsa, virtual laboratoriyalar va interaktiv
topshiriglardan foydalanish orqali talabalar o‘z bilimlarini amaliy vaziyatlarda sinab ko‘rish imkoniyatiga ega bo‘ldilar. Bunday
yondashuv tarmoq texnologiyalarini o‘rganishda muhim bo‘lgan amaliy ko‘nikmalarni shakllantirishga xizmat giladi. Shuningdek,
raqamli ta’lim muhitining afzalligi shundaki, u ta’lim jarayonini talabaning individual imkoniyatlariga mos ravishda tashkil etish
imkonini beradi. Talaba o‘quv materiallarini mustaqil ravishda takrorlashi, topshiriglarni bajarishi va o‘z bilimini nazorat qilishi
mumkin. Natijada o‘qituvchi va talaba o‘rtasidagi hamkorlik samaraliroq tashkil etilib, ta’lim jarayonining interaktivligi oshadi.
Umuman olganda, olingan natijalar ragamli ta’lim muhitining tarmoq texnologiyalarini o‘qitishdagi pedagogik samaradorligini
tasdiglaydi va ushbu yo‘nalishda dasturiy-metodik ta’minotni takomillashtirish zarurligini ko‘rsatadi.

Xulosa. Ragamli ta’lim muhitida “Tarmoq texnologiyalari” fanini o‘gitish jarayonini takomillashtirishda zamonaviy axborot-
kommunikatsiya texnologiyalari va pedagogik yondashuvlardan samarali foydalanish muhim ahamiyat kasb etadi. Tadgigot davomida
elektron ta’lim resurslari, virtual laboratoriyalar, interaktiv topshiriglar hamda tarmoq jarayonlarini modellashtirish vositalaridan
foydalanish talabalarning nazariy bilimlarini amaliy ko‘nikmalar bilan bog‘lash imkonini berishi aniqlandi. Tahlil natijalari shuni
ko‘rsatdiki, raqamli ta’lim muhiti asosida tashkil etilgan o‘quv jarayoni talabalarning mustaqil ishlash faolligini oshirish, murakkab
tarmoq jarayonlarini tushunishni yengillashtirish va kasbiy kompetensiyalarini rivojlantirishga xizmat giladi. Aynigsa, virtual muhitda
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tarmoq topologiyalarini yaratish, qurilmalarni sozlash va amaliy topshiriglarni bajarish imkoniyati real texnik vositalardan foydalanish
imkoniyati cheklangan holatlarda ham samarali ta’lim jarayonini tashkil etishga yordam beradi.

Tadgiqot natijalari ishlab chigilgan dasturiy-metodik ta’minot tarmoq texnologiyalarini o‘qitishda ta’lim jarayonining
interaktivligi, moslashuvchanligi va amaliy yo‘naltirilganligini oshirishini ko‘rsatdi. Ragamli vositalardan kompleks foydalanish orgali
talabalarda nafaqat fan bo‘yicha bilimlar, balki muammoli vaziyatlarni hal gilish, mustaqil izlanish va amaliy faoliyat olib borish
ko‘nikmalari ham shakllanadi.

Shu sababli raqamli ta’lim mubhitida “Tarmoq texnologiyalari” fanini o‘qitishga mo‘ljallangan dasturiy-metodik ta’minotni
ishlab chigish va takomillashtirish ta’lim sifatini oshirish, talabalarning kasbiy kompetensiyalarini rivojlantirish hamda zamonaviy
mehnat bozori talablariga mos mutaxassislarni tayyorlashning muhim shartlaridan biri hisoblanadi.
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ISSUES OF DEVELOPING PROFESSIONAL ENGLISH VOCABULARY IN THE CONTEXT OF FOOTBALL

FUTBOL SOHASI KONTEKSIDA KASBIY INGLIZ TILI LEKSIKASINI SHAKLLANTIRISH MASALALARI
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Abstract: This study is devoted to the issues of developing professional English vocabulary among football-oriented students.
The research was conducted with first-year football students at the Uzbekistan State University of Physical Culture (O‘zDJTU),
Namangan State University (NamDU), and Gulistan State University (GulDU).

Keywords: football, professional English, vocabulary, ESP, students, teaching.

Annotatsiya: Ushbu tadgiqgot futbol sohasi talabalari uchun kasbiy ingliz tili leksikasini shakllantirish masalalariga
bag‘ishlangan. Tadqiqot O‘zbekiston davlat jismoniy tarbiya universiteti (O‘zDJTU), Namangan davlat universiteti (NamDU) va
Guliston davlat universiteti (GulDU) futbol yo‘nalishi 1-kurs talabalari bilan o‘tkazildi. Tadgiqot jarayonida stajirovka va sinov
mashg“ulotlari orgali talabalar kasbiy ingliz tili leksikasini ganchalik egallashi aniglangan.

Kalit so‘z lar: futbol, kasbiy ingliz tili, leksika, ESP, talabalar, o‘gitish.

AHHOTaIII/ISI! Z[aHHOe HCCIICAOBAHUEC MMOCBALIICHO BOIIPOCAM q)OpMI/IPOBaHI/ISI HpO(i)eCCI/IOHaIIBHOﬁ JIEKCUKH aHTIIHICKOTO S3bIKa
Yy CTyIEeHTOB, oOydarommuxcs mo HampasieHuto «®Dytbom». VccnemoBanue NpOBOAMIOCH CPElW CTYIEHTOB | Kypca HarpaBICHUs
«DyTbom» B Y30eKCKOM ToCyIapcTBEHHOM yHHBepcuteTe ¢msndeckoil kympTypsl (O’zDJTU), Hamanranckom rocynapCTBEHHOM
yuusepcurere (NamDU) u I'ynncranckoM rocyaapereeHHom yHuBepeutere (GulDU).

KiioueBble ciioBa: GpyT60I1, mpodecCHOHANBHBIH aHTTIMHCKUHN S3bIK, Iekcuka, ESP, cTyneHTsl, npenoaasanue.

Kirish. So‘nggi vyillarda ingliz tilini kasbiy yo‘naltirilgan holda o‘qitish, xususan ESP (English for Specific Purposes)
yondashuvi asosida o‘gitish masalalari tilshunoslik va pedagogika sohasida keng tadqiq etilmogda. Dastlab, T. Hutchinson va A. Waters
ESP yondashuvini o‘rganishda ta’lim mazmuni o‘rganuvchilarning kasbiy ehtiyojlariga moslashtirilishi zarurligini ta’kidlab o’tganlar
[1]. T. Dudley-Evans va M. St John esa kashiy ingliz tilini o‘gitishda terminologiya va leksikaning markaziy o‘rin tutishini gayd
etganlar [2].

Mavzuga oid nazariy garashlar futbol yo‘nalishida tahsil olayotgan talabalarda kasbiy ingliz tili leksikasini shakllantirish
zarurligini ko‘rsatadi. Shu bilan birga, O‘zbekiston oliy ta’lim muassasalarida futbol yo‘nalishi talabalari uchun ingliz tilini kasbiy
yo‘naltirilgan holda o‘qitish bo‘yicha empirik tadgiqotlar yetarli darajada olib borilmagan.
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Shu munosabat bilan ushbu tadgiqot Oc¢zbekiston davlat jismoniy tarbiya universiteti (O°zDJTU), Namangan davlat
universiteti (NamDU) va Guliston davlat universiteti (GulDU) futbol yo‘nalishi 1-kurs talabalari ishtirokida amalga oshirildi.
Tadgiqotning magsadi futbol sohasi kontekstida talabalarda kasbiy ingliz tili leksikasini shakllantirish va uni mustahkamlashning
samarali metodlarini aniglashdan iborat.

Adabiyotlar tahlili

Kasbiy ingliz tili doirasida leksik kompetensiyani shakllantirish masalasi ko‘plab olimlar tomonidan til o‘qitishning markaziy
komponenti sifatida e’tirof etilgan. So‘nggi tadgiqotlarda sport yo‘nalishi talabalarida aynan terminologik leksikaning yetishmasligi
ularning kasbiy mulogotga kirishishida asosiy to“siglardan biri ekanligi gayd etilmoqda.

P. Nation leksik kompetensiyani rivojlantirishda so‘zning fagat tarjimasini bilish yetarli emasligini, balki uning kontekstual
go‘llanilishi, kollokatsiyalari va funksional xususiyatlarini o‘zlashtirish zarurligini ta’kidlaydi. Futbol sohasida bu holat yanada dolzarb
bo‘lib, masalan, pressing, offside trap, counter-attack, set-piece kabi terminlar umumiy ingliz tilida uchramaydi yoki boshga ma‘nolarda
go‘llaniladi [3].

N. Schmitt tadgigotlariga ko‘ra, kasbiy leksika o°zlashtirilishi tizimli va bosgichma-bosgich amalga oshirilmasa, talabalar
terminlarni passiv bilish darajasida qgolib ketadi [4]. Bu holat sport yo‘nalishi talabalarida tez-tez uchraydi: ular futbol nazariyasini ona
tilida yaxshi bilsalar-da, ingliz tilida shu tushunchalarni ifodalashda giyinchilikka duch keladilar.

Sport ingliz tiliga oid tadgiqotlarda leksikani o‘gitishda tarjima mashqlari, termin—ta’rif moslashtirish, kontekst asosida so‘z
o‘rganish va vizual materiallardan foydalanish samarali metodlar sifatida e’tirof etiladi. H. Basturkmen ESP kurslarida aynan leksik
topshiriglar kashiy kompetensiyaning shakllanishiga bevosita ta’sir ko‘rsatishini gayd etadi [5].

Futbolga yo“naltirilgan ingliz tili bo‘yicha olib borilgan ayrim tadgiqotlarda mashg‘ulot jarayonida autentik materiallardan —
futbol sharhlari, mashg‘ulot buyruglari, video tahlillar va terminologik lug‘atlardan foydalanish talabalarning leksik boyligini oshirishda
muhim omil ekanligi ko‘rsatilgan. Bunday yondashuv talabalarni real kasbiy vaziyatga yaginlashtiradi va leksikani uzog muddatli
xotirada saglanishiga xizmat giladi.

Sport sohasi uchun maxsus ishlab chigilgan ingliz tili materiallari talabalarning til kompetensiyasini kontekstga mos ravishda
oshirishda samarali ekanligi bir gator tadgiqotlarda ta’kidlangan. Misol uchun, K. Burhan va boshgalar sport murabbiylari uchun
kontekstual ingliz tili o‘quv materiallarini ishlab chigish jarayonida talabalar sportga oid terminologiya va mulogot ko‘nikmalarini
yanada puxta egallashini ko‘rsatdi, bu esa ESP ni real kasbiy jarayon bilan bog‘lab o‘rgatish zaruratini aks ettiradi [6].

Shuningdek, sport kontentini ingliz tili darslariga integratsiya qilish orgali talabalar motivatsiyasi, leksika yod olishi va
muloqot ko‘nikmalarini yaxshilash mumkinligi hagida K.N. Djalilova va boshgalar ma’lumot beradi [7]. Ular amaliy topshiriglar, rolli
o‘yinlar va sport kontekstidagi vaziyatlar orgali til o‘rgatish jarayonining talabalarda so‘z boyligini hamda kommunikativ
kompetensiyani oshirishga ijobiy ta’sir ko‘rsatishini ta’kidladi.

Maxsus sport va ingliz tilini birlashtirgan tadgigotlar orasida o‘gituvchi M.A. Xaydarovaning ishi alohida e’tiborga loyiqdir
[8]. Unda yosh futbolchilar bilan olib borilgan tajriba orgali ingliz tilini o‘qgitishda interaktiv metodlar, barcha til ko‘nikmalarini
integratsiya qilish, shuningdek talabalar e’tiborini sportga qaratish orgali leksika yod olinishini yanada samarali gilish mumkinligi
ko‘rsatildi.

Mazkur adabiyotlar shuni ko‘rsatadiki, futbol yo‘nalishi talabalari uchun ingliz tilini o‘qitishda soha kontekstiga
moslashtirilgan ESP yondashuvi, interaktiv metodlar, sportga oid real vaziyatlar va terminologiyani faol qo‘llash muhim strategiyalar
sifatida garaladi. Bu tadgigotlar futbol yo‘nalishi talabalari uchun ESP metodikasini ishlab chigish va takomillashtirishning asosiy
yo‘nalishlarini belgilaydi hamda hozirgi tadgiqot bilan mantigiy uzviylik kasb etadi.

Tadgiqot metodologiyasi

1. Tadqigot ishtirokchilari
Tadgiqot O‘zbekiston davlat jismoniy tarbiya universiteti (O‘zDJTU), Namangan davlat universiteti (NamDU) va Guliston
davlat universiteti (GulDU) futbol yo‘nalishi 1-kurs talabalari ishtirokida o‘tkazildi. Umumiy respondentlar soni 185 nafarni tashkil
etadi, shulardan 50 nafar talaba musobagalarda faol gatnashadi, qolgan 135 nafar esa kundalik ta’lim jarayonida o’qiydi. Tadgigotning
asosiy e’tibori 135 talabaning kasbiy ingliz tili leksika darajasini aniglashga garatildi.
Tadqiqot ishtirokchilari tagsimoti

Kundalik ta'limdagi talabalar

Musobaga qatnashchilari

1-rasm. Tadqiqot ishtirokchilari.
2. Tadqgigotning magsadi va vazifalari
Magsad: Futbol sohasi kontekstida talabalarda kasbiy ingliz tili leksikasini shakllantirish va mustahkamlashning samarali
metodlarini aniglash.
Vazifalar: Talabalar leksik darajasini aniglash va diagnostika gilish; Zamonaviy tarjima va interaktiv topshiriglar yordamida
leksikani mustahkamlash; Olingan natijalarni tahlil gilish va amaliy tavsiyalar ishlab chigish.
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3. Tadgiqot metodlari

Testlar: 135 nafar talabalar uchun leksika testlari o‘tkazildi. Testlar futbol sohasidagi kasbiy terminlarni bilish va ularni
kontekstda qo‘llashni o‘Ichaydi;

Tarjima topshiriglari: Talabalar o‘zbek tilidagi futbol terminlarini ingliz tiliga tarjima gilish va kontekstga mos qo‘llashga
yo‘naltirildi.

Interaktiv. metodlar: Rolli o‘yinlar, vaziyatli mashqlar, guruhdagi muhokamalar, video sharhlar orqali leksika
mustahkamlandi.

Kuzatuv: Talabalar faoliyati mashg‘ulot davomida kuzatildi va baholandi.

4. Ma’lumotlarni tahlil gilish

Olingan natijalar foizlar, grafiklar va jadval shaklida tahlil gilindi. Leksika darajasi test natijalari bo‘yicha aniglanib, interaktiv

metodlarning samaradorligi o‘lchandi. Shuningdek, tarjima topshiriglari orgali talabalar passiv leksikani faol leksikaga aylantirish
qgobiliyati baholandi.

D U N NN

Natijalar va ularning tahlili
Tadgiqot jarayonida 135 nafar futbol yo‘nalishi 1-kurs talabalarining kasbiy ingliz tili leksika darajasi aniglandi.
e  Talabalar umumiy ingliz tili darajasi A2-B1 (CEFR) ga ega;

e  Futbol nazariyasi bo‘yicha bilimlari mavjud bo‘lib, o‘rtacha 65% talaba asosiy futbol tushunchalarini biladi, ammo ingliz
tilida ularni ifodalash giyin kechadi;

e Test natijalari shuni ko‘rsatdiki: talabalarning aktiv leksikasi past, aksariyat so‘zlarni fagat passiv darajada biladi.

1-jadval
Leksika kategoriyasi Passiv bilish
Umumiy futbol terminlari 75 40
Mashq va o‘yin buyruqlari 68 35
Strategiya va taktika 60 25
Musobaqa va statistika terminlari 55 20

2. Tarjima va interaktiv topshiriglarning samaradorligi
Talabalarga tarjima va interaktiv tasklar berildi: so‘zlarni o‘zbek tilidan ingliz tiliga tarjima qilish, video sharhlar va futbol
situatsiyalarini ingliz tilida izohlash, guruhda rolli o‘yinlari va muhokamalar orqali leksikani mustahkamlash.
Tahlil natijalari:
e Interaktiv metodlar yordamida talabalar terminlarni faol qo‘llash darajasi 30-40% ga oshdi.
Passiv leksika faol leksikaga aylanishi tezlashdi, aynigsa: pass, tackle, offside, corner, set-piece, dribble kabi terminlarda.

Tarjima vazifalari yordamida talabalar kontekstga mos so‘z tanlashni o‘rganishdi, bu esa futbol jarayonida mulogotni
soddalashtirdi.

100 Talabalar leksika darajasining oshishi
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2-rasm. Tahlil natijalari.

3. Tahlil va ilmiy asos
Natijalar T. Hutchinson va A. Waters (1987), P. Nation (2013) va K. Burhan va boshqalar (2025) tadgiqotlari bilan mos keladi:
soha kontekstiga moslashtirilgan ESP yondashuvi leksika o‘rganishni samarali bo‘lishiga yordam beradi. Interaktiv va kontekstual
mashg‘ulotlar bilan terminologiyani mustahkamlash talabalarda faol kommunikativ ko‘nikmalarni rivojlantirdi. Shu bilan birga,
futbolga oid ESP materiallar yetishmovchiligi va terminologiyani B1 darajadagi talabalar uchun sistematik o‘rgatish zarurati aniglangan.

Xulosa

Tadgiqot shuni ko‘rsatdiki, futbol yo‘nalishi 1-kurs talabalari uchun kasbiy ingliz tili leksikasini shakllantirishda interaktiv va
kontekstual metodlar samarali. Tarjima vazifalari, rolli o‘yinlar va video materiallar yordamida talabalar passiv leksikani faol darajaga

oshirishga erishdilar. Musobaqalarda gatnashadigan talabalar bilan solishtirganda, kundalik ta’limdagi talabalar ham leksika darajasini
sezilarli darajada oshirdi.
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Shuningdek, tadgigot futbol sohasi kontekstida ESP yondashuvini takomillashtirish zarurligini ko‘rsatdi va olingan natijalar
asosida talabalarning kasbiy ingliz tilini o‘qitish metodikasini rivojlantirishga amaliy tavsiyalar berish mumkin.
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Abstract. This article develops a linguodidactic framework for selecting authentic materials to teach speaking and writing. The
aim is to move authenticity from an intuitive label to a replicable selection construct grounded in discourse, task design, and assessment.
Methodologically, the study synthesizes major research strands on authenticity, communicative competence, and task-based instruction,
then designs a parameterized rubric with decision rules and a mapping procedure from materials to integrated speaking-writing tasks.
Expert screening and simulated task alignment are used to test the internal coherence of the framework. The novelty is an integrated
model that combines discourse-pragmatic authenticity, cognitive-load diagnostics, and assessment congruence into one selection
procedure adaptable to proficiency levels. The framework explains how genre, interactional affordances, topicality, and linguistic
density jointly influence performance and learning transfer. The contribution is both theoretical, clarifying authenticity as a
multidimensional construct, and practical, enabling transparent selection of podcasts, interviews, emails, blogs, and reports for
sequenced instruction.

Keywords: authentic materials; speaking proficiency; writing proficiency; linguodidactic framework; material selection rubric;
task design; assessment alignment

Annotatsiya. Ushbu tadqiqot chet tili ta’limida talabalarning gapirish va yozish ko‘nikmalarini rivojlantirish uchun autentik
materiallarni tanlashning lingvodidaktik asoslarini ishlab chigishga garatilgan. Tadgiqotning magsadi autentiklik tushunchasini
faqatgina “real hayotga moslik” mezoni bilan cheklab qo‘ymasdan, matn xususiyatlari va kommunikativ natijalar o‘rtasidagi
bog‘liglikni aniglovchi ko‘p parametrli tanlash modelini ishlab chigishdan iborat. Tadgiqot metodologiyasi ilmiy adabiyotlarning tizimli
tahlili, baholash mezonlari va garor gabul gilish algoritmlarini ishlab chigish, shuningdek, ekspertlar tomonidan autentik materiallarni
saralash hamda ularni o‘quv topshiriqlari bilan moslashtirish jarayonlarini o°z ichiga oladi. Tadqiqotning ilmiy yangiligi autentiklikning
diskursiv-pragmatik jihatlari, kognitiv yuklama ko‘rsatkichlari va baholash mezonlari uyg‘unligini yagona tanlash tizimida
integratsiyalash orqali namoyon bo‘ladi. Tadqiqotning amaliy ahamiyati podkastlar, intervyular, elektron xatlar, bloglar va hisobotlar
kabi autentik materiallarni gapirish va yozish ko‘nikmalarini integrallashgan holda rivojlantirish uchun tanlash imkoniyatlarini yaratishi
bilan izohlanadi. Natijalar autentik matnlar, podkastlar, intervyular, bloglar va elektron xatlar kabi materiallardan foydalanish
talabalarning produktiv ko‘nikmalarini rivojlantirishga ijobiy ta’sir ko‘rsatishini tasdiglaydi. Tadqiqot natijalari o‘quv dasturlarini
takomillashtirish, autentik materiallarni saralash hamda chet tili o‘qituvchilarining metodik faoliyatini samarali tashkil etishda amaliy
ahamiyat kasb etadi.

Kalit so‘zlar. authentic materials; speaking skills; writing skills; linguodidactics; material selection rubric; task design;
assessment alignment

AHHOTaHI/Ifl. B craTthe npempjiara€Tcs JUHIBOAUAAKTUYCCKAs paMKa 0T6opa ayTeHTI/I‘IHbIX MaT€prualioB IJid pa3sBUTHUA HABBIKOB
TOBOpPE€HUA M IIMCbMa B IMpE€NnoAaBaHUU HWHOCTPAHHOI'O fA3bIKa. ]_le.]'lb HCCJICAOBAaHUA COCTOUT B OICpallMOHAIU3ANUU TIOHATUA
AyTeHTUYHOCTH Kak HaOopa H3MEpseMBIX IIapaMeTpOB, CBSI3BIBAIOIIUX CBOMCTBA TEKCTA C KOMMYHHUKATHBHBIMH pe3yJbTaTaMu
06yquH51. MeTOI[OJ'IOFI/ISI BKJIIOYacT CI/ICTeMaTI/I?,I/IpOBaHHI;Iﬁ 0630p HAYYHBIX MOAXOA0B, aHAIIUTUYCCKOC NPOCKTUPOBAHUC py6pI/IK u
MIpaBHJI NPUHATHS PELIeHUH, a TakXkKe SKCIEePTHYIO NMPOBEpKy Habopa MaTepHaloB M MOJACIMPOBAHUE MX CONPSDKEHUS ¢ ydeOHBIMHU
3aJaHUsAMMU. HaquaSI HOBU3HA 3aK/IIO4ac€TCd B HUHTCIrpalvu Z[I/ICKprI/IBHO-HparMaTH'{eCKOfI AyTCHTUYHOCTH, HWHAUKATOPOB
KOTHUTHUBHOM Harpys3ku M cCOIrjlacoBaHUs C OLICHUBAHUEM B CHHHLIfI BOCHpOI/I3BOI[I/IMI>II71 MCXaHU3M 0T60pa. Pamka IIOKa3bIBacT, Kak
TEMaTH4eCKas pPEJIEBAHTHOCTb, KAaHPOBLIE HOPMBI, MHTCPAKIHUOHAIBHBIE BO3MOXXHOCTU U JIMHIBUCTUYECKAsA IUIOTHOCTHL COBMECTHO
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MIPE/ICKa3bIBAIOT YCNEIIHOCTh BBIMNOJHEHNUs 3aJaHU M MEPEeHOC HaBHIKOB. IIpakTHdeckas 3HAYMMOCTh BBIPQXKAETCSI B MPO3PAYHOM
BBIOOpE MOJKACTOB, HHTEPBEIO, JIEKTPOHHBIX NHCEM, OJIOTOB M OTYETOB AJIsI HHTETPUPOBAHHBIX LIUKJIOB TOBOPEHUSI U MTUCHMA.

KnrodeBble coBa: ayTeHTHYHBIE MaTepHalbl; HAaBBIKM TOBOPEHUS; HABBIKM MHChbMA; JHMHIBOIAMAAKTHKA; pyOpHKa oTOOpa
MaTepHasoB; MPOEKTUPOBAHHE 3aJaHUI; COTJIaCOBAHHE OLICHUBAHMS.

Introduction. Authentic materials in language education are commonly defined as texts, audio, or multimedia artifacts created for
purposes other than teaching, yet brought into classrooms to approximate real communicative conditions and to promote transferable
competence. The mechanism by which authenticity supports speaking and writing is typically explained through increased exposure to
natural discourse patterns, pragmatic routines, genre constraints, and sociolinguistics variation, which together strengthen learners’
ability to plan, formulate, and monitor output in realistic contexts. A concrete example is the use of a customer-support chat transcript to
model turn-taking and clarification strategies for speaking, followed by an email complaint task that draws on the same discourse moves
for writing. Empirically, survey-based and classroom research has repeatedly reported that learners perceive authentic input as more
motivating and more useful for real-life communication, with motivational gains often accompanied by measurable improvements in
fluency and lexical diversity, although effect sizes vary by level and scaffolding intensity [1]. From a scientific standpoint, the key
unresolved problem is not whether authenticity matters, but how to select authentic materials systematically so that communicative
affordances match learners’ proficiency, curricular targets, and assessment criteria rather than relying on teacher intuition alone.

A second definitional complication concerns the distinction between text authenticity, task authenticity, and learner authenticity,
which can diverge in practice when real-world texts are paired with artificial classroom tasks or when learners cannot appropriate the
communicative purpose. The mechanism of mismatch is straightforward: a highly authentic text may overload working memory through
dense syntax, low-frequency lexis, or culture-bound references, leading learners to focus on decoding rather than on interactive speaking
or coherent writing. For example, assigning an investigative news report to low-intermediate learners for an oral debate may generate
superficial opinions and formulaic sentences because the informational structure is inaccessible, whereas a shorter interview excerpt
with clear stance markers may better support argumentation. In terms of indicative numbers, corpus-informed readability metrics
frequently show that journalistic long-form articles can contain 8 to 12 percent low-frequency vocabulary beyond the 5,000-word level,
which is a threshold often associated with reduced comprehension speed and decreased output quality in timed speaking and writing
tasks [2]. Scientifically, this implies that authenticity must be ope-rationalized as a multi-parameter construct that includes cognitive
load and discourse affordances, otherwise authentic materials may inadvertently suppress the very skills they are intended to develop.

Existing scholarship offers several influential approaches, including communicative language teaching and task-based language
teaching, which emphasize meaning-focused interaction and goal-oriented tasks as routes to speaking and writing development [3]. The
mechanism proposed in these traditions is that learners engage in negotiation of meaning, notice gaps, and restructure interlanguage
through output and feedback cycles, particularly when tasks require planning, performance, and reflection. A representative example is a
task sequence in which learners first analyze a podcast segment, then role-play a problem-solution dialogue, and finally write a summary
plus recommendations, thereby integrating speaking and writing around a shared communicative intent. Quantitatively, task-based
studies have documented that structured planning can increase speech rate and reduce fluency markers, while genre modeling can
improve written cohesion and clause combining; however, reported outcomes depend on careful control of task complexity and input
quality [4]. Scientifically, these findings suggest that a selection framework must connect material properties to task variables, because
authenticity alone does not guarantee the interactional and textual conditions needed for measurable improvement.

In response to these gaps, the present study aims to develop a linguodidactic framework for selecting authentic materials
specifically for teaching speaking and writing as integrated competencies. The mechanism of the proposed contribution is to translate
theoretical constructs into a rubric with explicit parameters, weights, and decision rules that guide teachers from needs analysis to
material choice and task mapping. For instance, the framework specifies how to choose between an opinion blog post, an academic
abstract, and a service announcement depending on whether the target is stance-taking, summarization, or instruction-giving, and it links
each choice to speaking and writing performance descriptors. In numerical terms, the framework is designed as a 5-domain rubric with
20 indicators, producing a composite score that can be used to rank candidate materials and to justify inclusion in syllabi and assessment
blueprints. Scientifically, the novelty lies in integrating discourse-pragmatic authenticity, cognitive-load diagnostics, and assessment
alignment in a single replicable procedure, offering both theoretical clarification and practical tools for material evaluation in 13.00.02
language teaching methodology.

Materials and Methods

In this study, the term framework denotes a structured model comprising constructs, indicators, and procedural steps that can be
applied consistently across teaching contexts to select authentic materials for speaking and writing instruction. The methodological
mechanism combines conceptual synthesis with analytic instrument design, because the research question concerns how to
operationalize selection rather than how to test a single intervention outcome. A concrete example of this approach is the way genre
theory is converted into observable indicators such as moves, steps, and discourse markers, which then become rubric items for
evaluating whether a candidate text affords appropriate speaking or writing tasks. Numerically, the study worked with a design corpus of
60 candidate materials sampled across four genres and three modalities, including audio interviews, podcasts, emails, and short reports,
to ensure variability sufficient for stress-testing the rubric. Scientifically, this design aligns with methodological recommendations in
language assessment and materials development, where construct definition precedes measurement and implementation [5].

The data sources consisted of publicly available materials produced for non-pedagogical purposes, selected to represent typical
communicative environments that learners may encounter in academic, professional, and everyday domains. The mechanism for
sampling was stratified selection by genre and communicative function, ensuring that each material instance could plausibly support
both a speaking task and a writing task within an integrated sequence. For example, an authentic meeting-minute excerpt was paired
with potential speaking tasks such as reporting decisions and negotiating follow-up actions, and writing tasks such as drafting an action
plan email. In numeric distribution, the corpus included 15 items per genre group, with average length controlled at 250 to 450 words for
written texts and 2 to 4 minutes for audio, reflecting common classroom time constraints for repeated exposure. Scientifically, length
control helps isolate discourse and lexical density effects from sheer volume, improving the interoperability of rubric-based comparisons
and reducing confounds related to time-on-task.
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The analytic procedure consisted of three stages: construct modeling, rubric specification, and task mapping with expert review.
The mechanism in stage one was deductive-inductive triangulation, where constructs from the literature were translated into domains,
then interactively refined by examining candidate materials for recurring features and constraints relevant to speaking and writing. A
specific example is the refinement of “interactional affordance” to include turn adjacency cues for speaking and audience design cues
for writing, both observable in authentic dialogues and emails. Numerically, two rounds of expert review were conducted with six
applied linguists and experienced instructors, producing item-level agreement rates that stabilized above 0.80 for domain relevance
judgments after rubric revision. Scientifically, expert validation strengthens content validity, and the iterative refinement reflects
standard instrument development logic in applied linguistics, where construct representation and usability must be balanced to support
replicability [6].

Results

The main result is a linguodidactic framework that defines authentic material selection for speaking and writing through five
domains: communicative purpose and pragmatic authenticity, genre and discourse structure, linguistic and cognitive load, interactional
affordances for output, and assessment-task alignment. The mechanism is that each domain contains indicators with observable evidence
in the material, allowing teachers to justify selection through documented features rather than preference. For example, pragmatic
authenticity is evidenced by speech acts, politeness strategies, stance markers, or hedging patterns that correspond to real
communicative goals, while genre structure is evidenced by predictable moves such as problem statement, evidence, recommendation,
or closure. Numerically, the rubric totals 100 points distributed across domains, with recommended weights of 25 for purpose-
pragmatics, 20 for genre structure, 20 for load, 20 for interactional affordance, and 15 for assessment alignment, enabling prioritization
depending on curricular aims. Scientifically, the weighted model reflects the principle that speaking and writing outcomes depend on
both input properties and the task-assessment ecosystem that governs performance conditions.

A second result is the explicit decision rules that connect rubric profiles to task designs, producing an integrated speaking-writing
sequence rather than isolated activities. The mechanism here is conditional mapping: materials scoring high in interactional affordance
but moderate in linguistic load are routed to speaking-first tasks such as role-plays or discussions, followed by writing tasks that
stabilize language through templates and genre frames. A concrete example is an interview excerpt rich in narrative sequencing and
evaluation, which is mapped first to oral retelling with stance-taking, then to a written reflective blog post that reuses evaluative lexis
and cohesive devices. Numerically, when the mapping procedure was applied to the 60-item corpus, 38 items were classified as suitable
for integrated sequences without simplification, 17 required scaffolding such as glossaries or pre-task schema building, and 5 were
rejected due to excessive load or weak alignment with target outcomes. Scientifically, the classification demonstrates that authenticity is
compatible with systematic selection, but only when cognitive and assessment constraints are treated as first-class parameters rather than
afterthoughts.

A third result is a comparative analysis showing how different genres provide distinct affordance patterns for speaking and
writing, which the framework captures through domain interactions. The mechanism is that genre determines discourse predictability
and rhetorical moves, while modality influences processing and output timing, affecting fluency, accuracy, and coherence in different
ways. For instance, emails often provide explicit openings, requests, and closings that support written genre control and can be
converted into spoken request scenarios, whereas podcasts provide prosody and discourse markers that support speaking pragmatics and
can be transformed into written summaries. Numerically, in the design corpus, emails achieved higher average scores on genre structure
and assessment alignment, while audio interviews scored higher on pragmatic authenticity and interactional affordance; short reports
tended to score highest on informational density and thus required more scaffolding for speaking tasks. Scientifically, this comparative
pattern supports the framework’s assumption that selection must consider cross-domain trade-offs, because optimizing one domain, such
as authenticity of pragmatics, can increase cognitive load and reduce immediate output quality without appropriate scaffolding.

The study also produced a tabular specification of the rubric to support transparent application across instructors and contexts. The
mechanism is to provide indicators, evidence, and scoring anchors so that selection becomes audible and can be linked to teacher
training and program evaluation. A representative example is the use of lexical density estimates and clause complexity indicators
alongside qualitative evidence such as the presence of turn-taking cues or genre moves. Numerically, the table provides a 0 to 5 scale for
each indicator, with descriptors for minimal, adequate, and strong evidence, enabling calculation of domain and total scores.
Scientifically, such specification promotes reliability and enables future empirical validation studies to test whether high-scoring
materials predict better speaking fluency gains or improved writing coherence under controlled conditions.

Discussion

The framework’s central implication is that authenticity becomes pedagogically productive when defined as a relationship among
text, task, learner, and assessment rather than as an inherent property of a material. The mechanism by which the proposed model
improves selection is its explicit handling of trade-offs, especially between discourse-pragmatic richness and cognitive load, which prior
classroom practice often resolves implicitly and inconsistently. For example, earlier work on task-based teaching emphasizes authentic
communication but does not always provide operational criteria for deciding whether a given podcast segment is appropriate for a given
level and writing outcome, whereas the present framework formalizes that decision through weighted domains and mapping rules [3].
Numerically, the observed distribution of suitable, scaffolded, and rejected items in the design corpus indicates that roughly one-third of
authentic materials may require planned support even when length is controlled, underscoring the need for diagnostic selection rather
than ad hock adoption. Scientifically, this aligns with cognitive perspectives on input processing, where manageable complexity
supports noticing and output restructuring, while excessive complexity can reduce interaction quality and textual coherence [2].

When compared with constructiveness views of authenticity that prioritize learner engagement and contextual relevance, the
framework supports these priorities but embeds them into observable indicators and assessment congruence. The mechanism here is that
engagement is treated as a predicted outcome of topicality and purpose clarity, while contextual relevance is encoded as audience design
and genre fit, both of which can be evaluated before classroom use. A concrete example is selecting a locally relevant service
announcement to practice spoken instructions and written guidance, which preserves authenticity by maintaining real constraints while
enabling measurable criteria such as clarity, cohesion, and appropriateness. Numerically, alignment indicators were intentionally
weighted at 15 percent to avoid over-testing, yet still ensure that selected materials permit observable evidence for speaking and writing
descriptors in institutional assessment systems. Scientifically, such balance reflects recommendations in assessment literacy, where
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validity is strengthened when tasks sample the target construct and scoring criteria match intended outcomes without narrowing
instruction to test preparation [5].

The study’s limitations follow from its design orientation and reliance on expert validation rather than large-scale learner outcome
trials. The mechanism of limitation is that content validity and procedural replicability do not automatically guarantee predictive validity
for learning gains, which requires longitudinal implementation and controlled comparisons of rubric-guided versus intuition-guided
selection. For instance, while experts agreed on relevance and clarity of rubric indicators, learner populations may differ in background
knowledge, motivation, and digital literacy, which can shift cognitive-load thresholds and therefore alter which materials function best.
Numerically, the expert panel size of six supports focused refinement but cannot represent the full variability of classroom contexts
across institutions and languages, and the 60-item corpus, while diverse, is not exhaustive of multimodal genres such as short-form
video or interactive social media threads. Scientifically, these limitations define a clear agenda for subsequent validation, including
experimental and quasi-experimental studies linking rubric scores to speaking fluency measures and writing coherence indices across
proficiency bands [6].

Future research directions are therefore oriented toward empirical testing, scaling, and technological augmentation of the
framework. The mechanism of scaling includes building annotated repositories where materials are pre-scored by domain, enabling
teachers to retrieve items based on target speaking functions, writing genres, and proficiency constraints. A practical example is an
institutional database where each item includes lexical profile metrics, discourse move annotations, and task templates for integrated
sequences, facilitating consistent curriculum implementation across multiple instructors. Numerically, such repositories could be
evaluated through inter-rater reliability studies and predictive models estimating expected gains, for instance correlating interactional
affordance scores with increases in mean length of run in speaking or correlating genre structure scores with improved written cohesion
scores in analytic rubrics. Scientifically, integrating corpus tools and automated text analysis could enhance efficiency while
maintaining interpretability, provided that automated indicators remain aligned with the construct definition and are periodically
calibrated against human judgments [1].

Conclusion

The study developed a linguodidactic framework that operationalizes authentic material selection for teaching speaking and
writing through a weighted, multi-domain rubric and explicit decision rules for task mapping. The framework defines authenticity as
pedagogically meaningful when communicative purpose, genre structure, cognitive load, interactional affordances, and assessment
alignment are jointly considered rather than treated separately. Application to a diverse design corpus demonstrated that many authentic
materials can directly support integrated speaking-writing sequences, while a substantial subset requires targeted scaffolding and a
smaller subset should be excluded due to misalignment or excessive load. The framework’s main contribution is a replicable procedure
that strengthens transparency in material choice and supports consistent curriculum planning and teacher training. Overall, the proposed
model clarifies how authentic input can be transformed into measurable communicative performance opportunities without sacrificing
real-world discourse features. Further empirical validation can test predictive relationships between rubric profiles and learning gains
across proficiency levels and instructional settings.
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THE INFLUENCE OF THE REGIONAL SOCIO-CULTURAL ENVIRONMENT ON THE DEVELOPMENT OF
REFLECXIVE THINKING IN ADOLESCENTS.

MINTAQAVIY NTIMOIY-MADANIY MUHITNING O‘SPIRINLAR REFLEKSIV TAFAKKURI TARAQQIYOTIGA TA’SIRI.

BJIMSIHUE PETMOHAJIBHOWM COLIMAJIBHO-KYJIbTYPHOI CPE/IbI HA PA3BUTUE PE®JIEKCMBHOIO MBILIUIEHUS
[TOJIPOCTKOB.

Obidova Dilnoza Magsud gizi
Guliston davlat universiteti, 120100. Sirdaryo viloyati,Guliston shahri, IV mikrarayon.
Email: dilnoza.obidoval9@gmail.com

Abstract. This article addresses the relevance and significance of the research topic, providing a rationale for the selected
psychological methodologies. It explores the concept of reflection, analyzing the potential implications of an excessively high level of
reflexivity, while highlighting the positive significance of normal (optimal) reflexivity in an individual's life processes. Furthermore, the
paper presents early philosophical definitions of this concept alongside A.V. Karpov’s evidence-based theory, which challenges
stereotypical views on reflexivity. Finally, the study thoroughly describes, analyzes, and concludes the impact of the regional and socio-
cultural environment on reflexive thinking in adolescence, offering a comparative analysis of the distinct differences observed between
the selected regions.
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Keywords: rumination, existential reflection, social reflection, situational reflection, retrospective reflection, prospective
reflection, cognitive reflection, personal reflection.

Annotatsiya. Ushbu magolada mavzuning dolzarbligi, ahamiyati, tanlangan metodikalar haqida so’z yuritilib, refleksiya
tushunchasiga, refleksivlik darajasi yuqori bo’sa qanday ogibatlarga olib kelishi to’g’risida shuningdek normal refleksivlikning shaxs
hayotiy jarayonlarida ijobiy ahamiyati haqida so’z yuritilgan. Undan keyin esa bu tushunchaga faylasuflarning dastlabki ta’riflari,
A.V.Karpovning refeksivlik to’g’risida steriotipik fikrlarga garshi dalillangan g’oyasi keltirilgan. So’ngra o’spirin refleksiv tafakkuriga
mintagaviy-ijtimoiy madaniy muhitning ta’siri, umumiy tavsiflovchi tahlil, tanlangan hududlar o’rtasidagi farqar alohida tavsiflanib
xulosalangan.

Tayanch so‘zlar: Ruminatsiya, ekzistensial refleksiya, ijtimoiy refleksiya, situatsion refleksiya, retrospektiv refleksiya,
prospektiv refleksiya, kognitiv refleksiya, shaxsiy refleksiya.

AHHOTanms. B naHHOI cTaThe paccMaTpUBaOTCS aKTYalIbHOCTDh U 3HAYMMOCTD HCCIEAYEMOI TEMBI, a TakKe 000CHOBBIBACTCS
BBIOOp JMArHOCTHYECKUX MeTOAHWK. OMNHCHIBAETCS CYIIHOCTh IMOHATHS «pediekcus», aHATM3UPYIOTCS IIOCHEICTBUS YpPE3MEpHO
BBICOKOT'O YPOBHS pe(b]'[eKCI/IBHOCTI/I, a TaKXK€ paCKpPbIBACTCS IMMO3UTHBHOC 3HAUCHUE HOPMATUBHOT'O (OHTI/IM&J’IBHOFO) YpPOBHA pe(b]'[eKCI/II/I
B JKU3HCHHBIX IIponeccax JIMYHOCTH. I[anee NIpeaACTaBJICHBI NEPBOHAYAJILHBIC (1)I/IJ'IOCO(1)CKI/I€ Z[e(bI/IHI/IL[I/II/I JaHHOT'O (I)eHOMeHa u
apryMeHTupoBaHHas koHuemus A.B. Kaprosa, ompoBepraromasi cCTepeoTHIIHEIE MIPEACTaBIeHUs 0 pediekCHBHOCTH. B 3aBeprieHne
CTaTbu OTACJIbHO OIMCBIBACTCSA, aHAIU3UPYCTCA U 0606H_IaeTCH BIIMAHUC peFI/IOHaJ'ILHOﬁ u COHI/IaJ'II)HO-KyJ'H)TypHOﬁ Cp€abl HA pa3sBUTHUE
PedIIeKCHBHOTO MBIIUICHHS B TIOAPOCTKOBOM BO3pacTe (B MEPHOA paHHEH IOHOCTH), a TAKKE MPUBOIATCA PE3yJIbTaThl CPABHUTEIEHOTO
aHaJIMn3a BBIABJIICHHBIX paSJII/I‘{Hﬁ MEXIOY UCCIEAYyEMBIMUA PETUOHAMU.

KioueBble cjioBa: pyMHHAIMs, OSK3HCTCHLUHUANbHAs peQIIeKCHs, CONHManbHas pedieKkcus, CHUTyaTUBHAs peQeKcHs,
peTpocnekTuBHas pediekcus, mepcueKTuBHas pedieKkcusi, KOTHUTUBHASA pedIeKCus, TMYHOCTHAS peQIIeKCHsI.

Kirish. Zamonaviy globallashuv va shiddatli ragamli transformatsiyalar davrida yosh avlodning mustaqil fikrlashi, o‘z xulg-
atvorini ongli ravishda boshqarishi va o‘zgaruvchan ijtimoiy vogeilikka moslashishi bevosita ularning refleksiv salohiyatiga bog*ligdir.
Ocspirinlik davri shaxs sotsializatsiyasining eng dinamik bosgichi bo‘lib, aynan shu bosqichda kognitiv tizimning oliy shakli - refleksiv
tafakkur faol shakllana boshlaydi. Refleksiv tafakkur o‘spirinning nafagat o‘z ichki olamini va intellektual faoliyatini anglashini, balki
kelajakka yo‘naltirilgan hayotiy strategiyalarini magsadli loyihalashini ham ta’minlovchi fundamental psixologik mexanizmdir.

O<zbekiston Respublikasida uchinchi renessans poydevorini yaratish sharoitida yoshlarning intellektual yetukligi va shaxsiy
kompetensiyalarini rivojlantirish davlat siyosatining ustuvor yo‘nalishlaridan biri etib belgilangan. Biroq, respublikamiz hududlarining
o‘ziga xos ijtimoiy-demografik, iqtisodiy va madaniy xususiyatlari o‘spirinlar kamolotiga turlicha ta’sir ko‘rsatmoqda. Yirik
urbanizatsiyalashgan markazlardagi intensiv axborot ogimi va ragamli muhit hamda subregional (viloyat va tuman) hududlardagi
an’anaviy gadriyatlar tizimi o‘spirin kognitiv uslublarining turlicha shakllanishiga zamin yaratadi. Shu bois, mintagaviy ijtimoiy-
madaniy muhit omillarining o‘spirinlar refleksiv tafakkuri taraqgiyotidagi o‘rni va differensial xususiyatlarini psixologik jihatdan tadqgiq
etish bugungi kunda alohida dolzarblik kasb etadi.

Psixologiya fanida refleksivlik muammosi L.S.Vigotskiyning madaniy-tarixiy konsepsiyasi, shuningdek, A.V.Karpov,
I.N.Semyonov va D.A.Leontiev, V.D.Shadrikov kabi olimlarning fundamental ishlarida keng o‘rganilgan. Ularning fikricha, har ganday
oliy ruhiy funksiya kabi refleksiya ham dastlab tashqgi ijtimoiy muhitda mulogot va faoliyat vositasida yuzaga keladi, so‘ngra
ichkilashadi (interiorizatsiya gilinadi). Birog, zamonaviy tadgigqotlarda mintagaviy ijtimoiy-madaniy makon va undagi mikromuhit
xususiyatlarining aniq gaysi komponentlar orgali o‘spirin refleksiyasining turlariga (retrospektiv, situativ, prospektiv) ta’sir ko‘rsatishi
masalasi yetarlicha yoritilmagan. O‘spirinlar yashayotgan hududning ijtimoiy-psixologik iglimi ularni refleksivlikka (chuqur tahlilga)
undaydimi yoki impulsivlikka (tezkor, emotsional garorlarga) - bu munosabatlarning empirik gonuniyatlarini ochib berish ilmiy
muammo sifatida kun tartibida turibdi.[2] Tadgigot magsadi turli mintagaviy ijtimoiy-madaniy muhit sharoitida yashayotgan
o‘spirinlarning refleksiv tafakkuri namoyon bo‘lish xususiyatlarini giyosiy-psixologik tahlil gilish hamda muhit omillarining refleksivlik
taraqgiyotiga ko‘rsatadigan determinatsion ta’sirini aniglashdan iborat.

Tadqiqot obyekti va qo’llanilgan metodlar

Ushbu tadgiqotda V.D.Shadrikov, S.S.Kurginyanning “Faoliyat refleksiyasi testi” , A.V.Karpovning “Refleksivlikni aniglash”
so‘rovnomasi, O.S.Anisimovninng “Tafakkurning refleksivligini aniqlash” metodikasidan foydalanilgan. Tadgigotda 323 nafat
respondent ishtirok etgan. Shundan Jizzax viloyatidan 165 nafar, Guliston vilotatidan 83 nafar, Farg‘ona vilotatidan 75 nafar.

Olingan natijalar va ularning tahlili

Refleksiya tushunchasi juda uzoq tarixga borib tagalsada, unga nom berilishi va psixologiyada alohida yo‘nalish sifatida
tadqiq gilinyotganiga ko‘p bo‘lmadi. Refleksiya — bu shaxsning o‘ziga chetdan nazar tashlash qobiliyati bo‘lib, o‘z fikrlari, his-
tuyg‘ulari, xatti-harakatlari va ularning ortida nima turganini ko‘ra bilishdir. Refleksiyadan magsad - nima uchun aynan shunday
fikrlayotganingizni, his gilayotganingizni yoki o‘zingizni tutayotganingizni tushunishdir. Masalan, inson bo‘lib o‘tgan suhbatni xayolan
gayta aylantirib: “Buni umuman nima uchun aytdim ekan?” deb o‘ylaganida yoki og‘ir kundan keyin, ishni deb oilasini unutib
qo‘yganini payqab, o‘ziga: “Men uchun aslida nima muhim? To‘g‘ri ish qilyapmanmi?” deb savol berganida refleksiya jarayoni ishga
tushadi.

“Refleksiya” atamasi lotin tilidan kirib kelgan: “reflexio” — “ortga qaytarish”, “aks ettirish”. Falsafada ilk tizimli ta’riflardan
birini XVII asrda Jon Lokk bergan bo‘lib, u refleksiyani “ichki hissiyot” - ongning o‘z faoliyatini kuzatishi deb tushungan. Keyinchalik
Immanuil Kant refleksiyani bilim asoslarini anglash, Georg Hegel esa fikrlash va 0°z-0‘zini anglashning rivojlanish mexanizmi sifatida
ko‘rib chiggan.[8]

Refleksiya metakognitiv gobiliyat bo‘lib, o‘z fikrlashi haqida o‘ylay olish mahorati ekanini ta’kidlash joiz. Refleksiya xatti-
harakatlarni ongli ravishda boshgarishga va avtomatik reaksiyalardan chigishga yordam beradi. Ammo psixologiyada refleksiya
shunchaki “o‘zi hagida o‘ylash” emas. Bu tizimli jarayon: payqash, tahlil gilish va xulosalar chigarishdir.

A.V.Karpov bu borada chuqur tadgigot olib borgan olim sanaladi, uning tadgiqot natijalaridan kelib chigadigan muhim xulosa
shuki, refleksivlikning yuqori darajasi har doim ham foydali bo‘lavermaydi. Inson eng samarali tarzda moslashadigan va harakat
qgiladigan optimal ko‘rsatkich o‘rtacha diapazonga to‘g‘ri keladi. Haddan tashqari yuqori refleksivlik bir fikrga yopishib golishga olib
kelishi, garor gabul gilishni giyinlashtirishi va mulogot sifatini pasaytirishi mumkin. Bu “o‘z-o°‘zini qanchalik ko‘p tahlil gilsang -
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shunchalik yaxshi” degan keng targalgan ishonchga muhim garshi dalildir. Refleksiya paytida qanday xatolarga yo‘l qo‘yish
mumekinligini quyida ko‘rib chigamiz.[5]

Refleksiya — foydali amaliyot, ammo ba’zida chalkashib, anigliklikni yo‘qotib goyish mumkin . Masalan:

e Refleksiyaning ruminatsiyaga — oldinga siljishsiz bir xil fikrlarni gayta-gayta “chaynashga” aylanishi. Bu xavotirni keltirib
chiqarishi va kuchaytirishi mumkin.

e O‘z-o‘zini tahlil gilish o‘rniga o°zini ayblash. Masalan, tanqid: “Men yana hamma narsani barbod qgildim”. Refleksiya
faktlarni xolis tasvirlashni talab giladi.

e Harakatsiz refleksiya. Oz ichingizda va atrofingizda nima sodir bo‘layotganini tushunish yaxshi, lekin agar bu ijobiy
o‘zgarishlarga na xatti-harakatda, na vaziyatga bo‘lgan munosabatda — aks etmasa, bu refleksiyaga tuzatishlar kiritish
kerakligidan dalolat beradi.

e  Noqulay xulosalardan qochish. Ba’zida refleksiya og‘rigli narsalarga yetaklab keladi. Masalan, shunday fikrlarga: “Men bu
munosabatlarda baxtsizman”, “Bu ish meniki emas”. Va shunda to‘xtash va u yog‘iga fikr yuritmaslik istagi paydo bo‘lishi
mumkin. Ammo aynan og‘riqli xulosalar ko‘pincha eng muhimi hisoblanadi, chunki ular hayotni o‘z ehtiyoj va
qadriyatlaringizga mos ravishda o‘zgartirishga imkon beradi.

Ammo bir masalaning har ikki tomoniga garashimiz zarur. Qachonki refleksiya normada bo‘lsa hayot sifatini oshirishga yordam beradi.
Quyida ularni ham birma-bir ko‘rib chigamiz.

Emotsional intellektni rivojlantiradi. Refleksiya qilish qobiliyati yuqori bo‘lgan odamlar o‘z his-tuyg‘ularini yaxshiroq
taniydilar va boshqgara oladilar. Ularning psixologik xotirjamlik darajasi yuqoriroq bo‘ladi [7].

Qaror qabul qilishni yaxshilaydi. O‘z gadriyatlaringiz, qo‘rquvlaringiz va motivlaringizni tushunganingizda — qarorlarni
xavotir yoki boshqgalarning kutishlari ta’sirida emas, ongli ravishda gabul gilasiz.

Professional o‘sishni tezlashtiradi. O‘z amaliyotini muntazam tahlil qilib boradigan mutaxassislar, tajribani shunchaki tahlilsiz
to‘playdiganlarga qaraganda tezroq o‘rganadilar va kamroq takroriy xatolarga yo‘l qo‘yadilar.[4]

Xavotirlikni kamaytiradi. Tizimli refleksiya miyadagi yopishqoq (tinchlik bermaydigan) fikrlarni “to‘kib solishga”, ularga
chetdan garashga va emotsional taranglikni pasaytirishga yordam beradi.

Munosabatlarni mustahkamlaydi. Mojarolarda o‘z reaksiyalaringizni tushunganingizda — sherigingizga hujum qilish o‘rniga,
bu haqda gaplasha olasiz. Masalan, o‘zingizga va boshqa odamga shunday deyishingiz mumkin: «Men g‘azabdaman, chunki meni
tushunishmayotgandek his qilyapmany.

Bargaror identifikatsiyani shakllantiradi. Shaxsiy gadriyatlarni tushunish va gabul gilish, shuningdek, ularga muvofiq harakat
qilish gobiliyati ichki tayanch nugtasini yaratadi. Bu esa stressga chidamlilikning asosidir.

Shunday qilib, psixologiyada refleksiyani quyidagicha tasniflash mumkin:

e yo‘naltirilganligi bo‘yicha (shaxsiy, ijtimoiy, kognitiv, ekzistensial);

e vagqt istigboli bo‘yicha (situativ, retrospektiv, prospektiv).

Ushbu asoslar bir-biriga zid kelmaydi, balki turli nazariyalarga tegishlidir. Ular birgalikda refleksiya fenomenini har
tomonlama tavsiflaydi.

Rossiyalik psixolog Anatoliy Viktorovich Karpov inson ganchalik murakkab mazmunni anglay olishiga garab refleksiyaning
darajalarini ajratib ko‘rsatgan [5,2].

Birinchi daraja: shaxsiy vaziyat refleksiyasi. Inson o‘zi bilan sodir bo‘layotgan narsalarni: aniq bir vaziyatdagi fikrlari, his-
tuyg‘ulari va xatti-harakatlarini baholaydi. Masalan: «Nima uchun men bu tanqgidga bunday reaksiya berdim?», «Hozir aynan nimani his
qilyapman?» Bu refleksiyaning boshlang‘ich, ammo to‘lagonli darajasi — o‘z-o°zini anglashning tamal toshidir.

Ikkinchi daraja: boshga odamning refleksiyasi. Kuzatish shaxsiy garashlar doirasidan tashgariga chigadi — inson vaziyatning
boshqa ishtirokchisi nima deb o‘ylagani va his gilganini tushunishga harakat giladi: «U nima demoqchi edi?», «U mening so‘zlarimni
ganday qabul qildi?» Bu ko‘proq kognitiv moslashuvchanlikni talab giladi hamda empatiya va samarali mulogotning asosini tashkil
giladi.[1,6]

Magolamizning keyingi bosqichida tadgigotning asososiy natijalari va ularning tavsifi bilan tanishamiz.

A.V.Karpovning “Refleksivlikni aniqlash” so‘rovnomasi bo‘yicha: Retrospektiv refleksivlik bo‘yicha minimal 19 ballni,
maksimal ball 47 ballni tashkil gildi. O‘rtacha qiymat 32,8 ni tashkil gildi. Shunga ko‘ra o‘spirinlar o‘tmishini tahlil gilishi, xulosalar
chiqarishi, hozirgi hayotida o‘tmish hayotidan chigarilgan xulosalardan foydalanishi ma’lum bo‘Idi.

Situatsion refleksivlik bo‘yicha minimal 14 ballni, maksimal ball 50 ballni tashkil gildi. O‘rtacha giymat 31,8 ni tashkil gildi.
Ocspirinlar joriy holatda tez va oson tahlil gilib xulosa gilishlari o‘rta darajada ekanligi aniglandi.

Perspektiv refleksivlik bo‘yicha minimal 13 ballni, maksimal ball 56 ballni tashkil gildi. O‘rtacha giymat 35,7 ni tashkil qildi.
Shunga ko‘ra o‘spirinlar kelajak hayotini samarali tahlil asosida reja tuzishlari, entimoliy natijalarni ko‘raolishlari oydinlashdi.

Kommunikativ refleksivlik bo‘yicha minimal 18 ballni, maksimal ball 50 ballni tashkil gildi. O‘rtacha giymat 33,6 ni tashkil
gildi. Demak sinaluvchilar mulogot va ijtimoiy munosabatlar jarayonida boshga odamlarning ichki dunyosini, munosabatlarini,
garashlarini tashxis gilaolishi ma’lum bo‘Idi.

V.D.Shadrikov, S.S.Kurginyanning “Faoliyat refleksiyasi” testi va O.S.Anisimovninng “Tafakkurning refleksivligini
aniqlash” metodikasi natijalarida ham huddi shunday o‘rta darajadagi faoliyatning axborot asosi (FAA), faoliyat motivatsiyasi va
magsad go‘yish (FMQ), garor gabul gilish va faoliyatni amalga oshirish (QQFA), refleksivlik, o‘ziga tangidiy munosabat, jamoaga
yo‘nalganlik aniglandi.

V.D.Shadrikov, S.S.Kurginyanning “Faoliyat refleksiyasi testi” , A.V.Karpovning “Refleksivlikni aniqlash” so‘rovnomasi,
0O.S.Anisimovninng “Tafakkurning refleksivligini aniqlash” metodikasi shkalalari bo‘yicha ta’lim muassasalari tafovutlarini o‘rganish
natijalarida ishonch darajasidagi tafovvutlar aniglandi. Situatsion refleksivlik shkalasi bo‘yicha tadgigotimiz obyekti bo‘lgan uchta
viloyatda ishonch darajasidagi tafavvut aniglandi (H=18,865; p>0,01). Arifmetik giymatlarning ma’lumot berishicha Jizzax politexnika
instituti talabalarining situatsion refleksivligi yuqori ko‘rsatkichni, Guliston davlat universiteti talabalari esa past ko‘rsatkichni namoyon
etdi. Jizzax viloyati o‘zining geografik joylashuvi (cho‘l, tog® va voha kesishuvi), agrar-industrial tabiati va gat’iy etnik-hududiy
submadaniyatlari bilan ajralib turadi. Bugungi kunda bu hudud jadal sanoatlashish bosgichini o‘tamoqda. Bu tadgigot obyektimizdan
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asosan yigitlar gatnashganligi sababli, situatsion refleksivlik natijalari yugori chiqdi, sababi jins tafavvutlarida yigitlarda hozir va shu
yerda tez samarali garor gabul gilish va impilsivlik yugori chiggan edi.

1-jadval
V.D.Shadrikov, S.S.Kurginyanning “Faoliyat refleksiyasi testi” , A.V.Karpovning “Refleksivlikni aniqlash”
so‘rovnomasi, O.S.Anisimovninng “Tafakkurning refleksivligini anigqlash” metodikasi yuzasidan tavsiflovchi tahlili.

Shkalalar Minimal Maksimal Oc‘rtacha giymat Standart og‘ish
Retrospektiv 19 47 32,8 4,740
Situatsion 14 50 31,8 6,484
Perspektiv 13 56 35,7 5,706
Kommunikativ 18 50 33,6 5,071
FAA 6 28 15,9 5,260
FMQ 6 30 24,0 4,369
QQFA 11 53 31,0 8,757
Refleksivlik 0 17 8,9 3,030
O‘ziga tangidiy munosabat 0 9 2,3 1,369
Jamoaga yo‘nalganlik 2 18 8,8 3,121

Refleksivlik shkalasi bo‘yicha ta’lim muassasalari kesimida yuqori ishonch darajasidagi tafovvut aniglandi (H=13,845;
p>0,05). Bu tafovvutni quydagicha izohlash mumkin. Farg‘ona vodiysi yugori demografik zichlik, chuqur ildiz otgan an’anaviylik va
sergak ijtimoiy nazorat bilan xarakterlanadi. Farg‘onalik shaxs oz xatti-harakatlarini tahlil gilganda mulogot madaniyati, nutq odobi
("sizlash™ va hurmat shakllari) va ijtimoiy rollarga moslik mezonlariga tayanadi. Ichki tahlil asosan "Mening bu harakatim tashqi
muhitda ganday aks sado beradi?" degan savol atrofida aylanadi. Shaxsiy chegaralar ko‘p hollarda jamoat manfaati foydasiga ixtiyoriy
ravishda toraytirishi va refleksivlikning oshishiga olib kelishi mumkin.

2-jadval
V.D.Shadrikov, S.S.Kurginyanning “Faoliyat refleksiyasi testi” , A.V.Karpovning “Refleksivlikni aniqlash” so‘rovnomasi,
0.S.Anisimovninng “Tafakkurning refleksivligini aniqlash” metodikasi shkalalari bo‘yicha ta’lim muassasalari tafovutlarini
o‘rganish natijalari (Kruskall-Uollis H mezoni asosida)

Ocrtacha rangalar
Shkalalar Jizzax politexnika Guliston Farg‘ona H R
instituti davlat universiteti davlat universiteti

Retrospektiv 162,69 154,36 168,95 0,985 0,611

Situatsion 183,05 130,85 150,17 18,865 | 0,000***

Perspektiv 162,30 151,99 172,41 1,897 0,387

Kommunikativ 155,10 166,95 171,71 1,953 0,377

FAA 167,67 167,61 143,32 3,922 0,141

FMQ 160,74 158,49 168,67 0,533 0,766

QQFA 163,15 171,60 148,85 2,393 0,302

Refleksivlik 148,96 156,77 196,48 13,845 | 0,001***

O°‘ziga tanqidiy

munosabat 151,00 170,09 180,24 6,164 0,046*

Jamoaga

yo‘nalganlik 166,88 163,52 149,57 1,819 0,403
I1zoh: *- p<0,05.

O¢ziga tangidiy munosabat shkalasi bo‘yicha ta’lim muassasalari kesimida yuqori ishonch darajasidagi tafovvut aniglandi
(H=6,164; p>0,05). Bu tafovvutni quydagicha izohlash mumkin. Farg‘ona vodiysi yuqgori demografik zichlik, chuqur ildiz otgan
an’anaviylik va sergak ijtimoiy nazorat bilan xarakterlanadi. Aytishimiz mumkinki, yuqori demografik zichlik kuchli ragobat muhitini
uyg‘otishi bu esa har bir shaxsda o‘ziga bo‘lgan talabning oshishiga olib kelishi, bu esa o°‘ziga tangidiy munosabat oshishiga sabab
bo‘lishi mumkin.

Jadvalga (2-jadval) diggat bilan qaralsa, aksariyat shkalalar bo‘yicha Farg‘ona viloyati talabalari peshgadamlik
gilayotganligini ko‘rishimiz mumkin. Ammo bularning barchasi ham ishonch darajasidagi tafovvut bo‘lmaganligi uchun, alohida
tavsiflamadik. Ammo ilmiy tadgigotchi sifatida har uchchala univeriteda bir necha kundan bo‘lib, ularning o‘ziga xos va fargli
jihatlarini ilg‘adik.

Gulistonda qat’iy klan yoki asriy voha an’analari bosimi Farg‘onadagiga qaraganda pastroq. Bu yerda insonlar o‘z hayotini
tahlil gilganda ko‘proq amaliy natijalar, yangi sharoitga ko‘nikish va iqtisodiy barqarorlikka e’tibor qaratadilar. Ularning refleksiyasi
"Mavjud vaziyatdan qanday qilib unumli chiqib ketsam bo‘ladi?" degan pragmatik so‘rovlarga javob izlaydi.

Jizzaxlik shaxs refleksiyasida esa o’ziga xos urug‘chilik yoki yaqin jamoaviy birdamlik mezonlari saglanib golgan. Shu bilan
birga, so‘nggi yillardagi urbanizatsiya insonlarda ichki ziddiyatlarni keltirib chiqgarmoqda. Refleksiya ko‘proq an’anaviy turmush tarzi
bilan zamonaviy talablar o‘rtasidagi muvozanatni qidirishga qaratilgan.
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1-rasm. V.D.Shadrikov, S.S.Kurginyanning “Faoliyat refleksiyasi testi” , A.V.Karpovning “Refleksivlikni aniqlash”
so‘rovnomasi, O.S.Anisimovninng “Tafakkurning refleksivligini aniqlash” metodikasi shkalalari bo‘yicha ta’lim muassasalari
tafovutlarini o‘rganish natijalari (o‘rtacha ranglar).

Xulosa. Olib borilgan tadgiqotlar va ilmiy adabiyotlar tahlili shuni ko‘rsatadiki, insonning refleksiv tafakkuri fagatgina ichki
psixologik fenomen bo‘lmay, sotsiomadaniy determinatsiyaga (tashqi muhit bog‘ligligiga) ega murakkab jarayondir. Shaxs
shakllanadigan mintagaviy-ijtimoiy muhit refleksivlikning rivojlanish darajasi va uning yo‘nalishini belgilab beruvchi asosiy omillardan
biri hisoblanadi. Mintagaviy makro- va mikromuhitning ta’siri: Mintagadagi an’anaviy gadriyatlar, etnomadaniy normalar va ijtimoiy
institutlar shaxsning refleksiv pozitsiyasini shakllantiradi. Masalan, jamoaviylik (kollektivististik) madaniyat ustun bo‘lgan hududlarda
refleksiv tafakkur ko‘proq ijtimoiy moslashuv va guruh manfaatlariga garatilsa, individuallashgan sotsiumlarda u sub’ektiv o‘z-o‘zini
rivojlantirish va shaxsiy magsadlarni tahlil gilishga xizmat giladi. Ta’lim va tarbiya tizimining o‘rni: Muayyan mintagadagi pedagogik
muhit va ta’lim texnologiyalari refleksiv fikrlashni modellashtirish kuchi hisoblanadi. Mintagaviy ta’lim dasturlarida mustaqil garor
gabul qilish va tangidiy fikrlashga urg‘u berilishi o‘quvchi va talabalarda refleksiv kompetensiyalarning o‘sishini ta’minlaydi. Ushbu
xulosalar mintagaviy ta’lim siyosatini rejalashtirish, ijtimoiy va pedagogik diagnostika vositalarini ishlab chigish hamda yoshlarning
sotsiomadaniy adaptatsiyasini yaxshilashga qaratilgan psixologik dasturlarni yaratishda muhim poydevor bo‘lib xizmat giladi.
Mintagaviy xususiyatlarni hisobga olmasdan turib, shaxsning refleksiv salohiyatini samarali rivojlantirib bo‘Imaydi.
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UDK 111.6
THE ROLE OF EDUCATIONAL ACTIVITY IN THE DEVELOPMENT OF STUDENTS' LEARNING ACTIVITY.

O‘QUVCHILARNING BILUV FAOLIYATINI RIVOJLANISHIDA TA’LIMIY FAOLIYATNING O‘RNI.
POJIb OBPA3OBATEJILHOM JEATEJIBHOCTU B PASBUTUN YYEBHOM JIESITEJILHOCTH CTYJIEHTOB.

Eshtemirov Axror Nurmaxmatovich
Shahrisabz davlat pedagogika instituti, Qashgadaryo viloyati, Shahrisabz shahri, Shahrisabz ko'cha 10-uy.
E-mail: axroreshtemirov1982@gmail.com

Abstract: The article presents scientific and practical research on the changes in students' knowledge and cognitive activities in
order to improve the level of students' knowledge in physics, and presents scientific views on changing students' cognitive activities in a
positive direction. Methods of organizing educational activities to strengthen students' physical cognitive activities and methodological
guidelines for their application in educational activities are given, and scientific views on the influence of various objective and
subjective factors in the application of these methods are studied. Philosophical views are broadly interpreted in the approach to creating
the necessary conditions for students in learning activities, based on their psychological characteristics.
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Keywords: Activity, cognitive activity, formation of a natural-scientific worldview, methods of cognition, functional structure
of activity, subject of activity.

Annotatsiya: Maqolada o‘quvchilarning fizika fanidan bilish darajalalarini yashilassh maqsdaida o‘quvchilarning bilish, biluv
faolyatlarini o‘zganish yuzasidan ilmiy amalaiy izlanishlar olib borilib, o‘quvchilarning biluv faoliyatini ijobiy tomonga o°zgartirish
yuzasidan ilmiy qarashlar bayon etilgan. O‘quvchilarda fizikaviy biluv faoliyatini kuchaytirishda ta’limiy faoliyatni tashkil etishning
metodlari va ularni ta’limiy faoliyaga tadbiq etish bo“yicha metodik ko‘rsatmalar berilgan bo‘lib, bu metodlarni qo‘llashda turli ob’ektiv
va subektiv omillarning ta’sirilari yuzasidan ilmiy garashlar tadigiq etilgan. Biluv faoliyatida oquvchiga kerakli shart-sharoitlarning
yaratilishi, ularning psixologik xarakter xusuiyatlaridan kelib chiqib yondashishda falsafiy qarashlar keng talqin etib o‘tiladi.

Kalit so‘zlar: Faoliyat, biluv faoliyati, tabiiy-ilmiy dunyogarashni shakllantirish, biluv usullari, faoliyatning funksional tuzilish,
faoliyat subyekti.

AHHOTauusA: B craThe IpenCTaBICHBI HAYYHO-NIPAKTUYECKHE HCCICAOBAaHMA H3MEHCHUHM B 3HAHUAX U II03HABATEIILHOMI
JEATEIBHOCTH YYaIIUXCS C 1IEJIbIO MOBBIMICHHS YPOBHS MX 3HAHUH MO (QU3MKE, a TAKXKe Hay4YHbIC B3IVIAbl HA NO3UTHBHOE M3MEHEHUE
MO3HABATEIBLHON JEITEIPHOCTH ydamuxcs. IIpHBENeHBI METOJBI OpraHM3alMd y4eOHOH AESITeIbHOCTH Ul YKperuieHHs (U3HuKo-
MO3HABATEIHLHON JEATENIBHOCTH YYalUXCsl U METOIMYCCKHE PEKOMCHAALMK MO MX TPUMEHCHHIO B Y4EOHOI NEeSTENbHOCTH, a TaKkKe
PacCMOTPEHbI Hay4YHBIC B3IVIS/bl HA BIMSHHC PA3IMYHBIX OOBEKTHBHBIX M CYOBCKTHBHBIX ()aKTOPOB Ha MPHMEHEHHE 3THX METOIOB.
dunocodckre B3I MIMPOKO WHTEPIPETUPYIOTCS B MOAXOAE K CO3MaHHI0 HEOOXOMMMBIX YCIOBHH Ul Y4YalluXcs B HpOIEcce
00yueHHs1, UCXO/I U3 HX TICHXOJIOTHYECKUX XapaKTEPUCTHK.

KiroueBblie ciioBa: JIeATEIbHOCTh, MO3HABATENIbHAS ACATEIBHOCTb, (JOPMHPOBAHUE ECTECTBEHHO-HAYYHOTO MUPOBO33PCHUS,
METOBI MO3HAHHS, GYHKIMOHAIBHAS CTPYKTYpa IEATEIBHOCTH, CyOBEKT NEATEILHOCTH.

Kirish: Fizika va boshqga tabiiy fanlarni o‘gitishda faoliyatli yondashuv ta’limning: chuqur va mustahkam bilimlarni
shakllantirish va o‘zlashtirish, tabiiy-ilmiy dunyoqarashni shakllantirish, biluv usullarini o‘zlashtirish, o‘quvchilarni rivojlantirish,
mulogotning ijtimoiy tajribasini egallash kabi magsadlariga erishishning ancha samarali vositasi bo‘lib hisoblanadi.

Agar biluv usullarini shakllantirish maktab o‘quvchilari ta’limida ustuvor vazifa deb hisoblansa, unda ta’limning o°‘zi
rivojlanayotgan tafakkur va faoliyatni magsadli tashkil etish shakli sifatida garalishi mumkin.

Faoliyat, o‘z navbatida, umuman insoniyatning va uning alohida vakilining rivojlanishining harakatlantiruvchi kuchi bo‘lib
hisoblanadi. Shaxsning faoliyat usuli nafagat ularning biologik qobiliyatlari, balki ko‘proq darajada tarixan shakllangan ijtimoiy-
madaniy dasturlar bilan belgilanadi. Bu dasturlar nafaqat faoliyatda amalga oshiriladi, balki uning ichida ishlb chigiladi va o‘zgartiriladi.
Shunday qilib, madaniyat, ta’lim va faoliyat bir-biri bilan chambarchas bog‘liqdir. Binobarin, bizning fikrimizga ko‘ra, umumiy o‘rta
maktabda o‘qitish jarayoniga eng istigbolli muammoli yondashuvni ishlab chiqish uchun faoliyat tushunchasini batafsil o‘rganish zarur.
V.V. Davidov ta’kidlaganidek, “faoliyat muammosi, faoliyat tushunchasi ko‘p fanli xususiyatga ega”, shuning uchun bu tushuncha turli
nuqtayi nazardan ko‘rib chigilishi lozim [1].

Adabiyotlar tahlili va mulohazalar: Ta’kidlash lozimki, yuqorida sanab o‘tilgan barcha maqsadlar orasida biluv usullarini
o‘rgatish ta’limning ustuvor maqgsadi bo‘lib hisoblanadi. Aynan ushbu usul, P.G.Shedrovitskiy fikriga ko‘ra, ta’lim doirasida
madaniyatni uzatish jarayonlarini tayanch tashkil etuvchisi, ta’limning asosiy mazmuni bo‘lishi kerak. Aynan usul mazmunning
cheksizligini ta’minlaydi, mazmunning o‘z-o0‘zini harakatlantirish shakli bo‘lib, madaniyatning ochiqligini ta’minlaydi [2].

Faoliyatni tushunishga mavjud yondashuvlarni uch turga bo‘lish mumkin: funksional, tizimli-strukturaviy va operatsion.
Faoliyatning klassik nazariyasida ko‘plab tadqiqotchilar (L.S.Vigotskiy, V.V Davidov, A.N Leontev, S.L. Rubinshteyn va boshq)
faoliyatni jarayon sifatida ko‘rishadi. Masalan, A.N. Leontev inson hayoti ketma-ket o‘zaro almashadigan faoliyatlar tizimidan iborat,
deb hisoblaydi. Uning fikricha, faoliyatning predmet mazmuni faoliyatning funksional tuzilishida psixologik aksiga ega. Shunday gilib,
har qanday faoliyat halqali tuzilmaga ega bo‘ladi.

Agar faoliyat jarayon sifatida tushunilsa, unda faoliyatni uning umumiy tuzilishini tushunish orqali boshgarish mumkin bo‘lib,
buni A.N. Leontev [3] tomonidan quyidagicha tagdim etadi: inson hayoti (uning eng oliy, aqgliy aks ettirish bilan shartlangan
ko‘rinishlarida); alohida faoliyatlar (ularni rag‘batlantiruvchi motivlar mezonlari bo‘yicha); harakatlar (anglangan magsadlarga
bo‘ysunadigan jarayonlar); operatsiyalar (muayyan maqsadga erishish shartlariga bevosita bog‘liq).

L.A.Ivanova ta’kidlaganidek, faoliyat tuzilmasini tushunishga bunday yondashuv Yu.K. Babanskiy, A.L. Juravlev, P.Ya.
Galperin, B.F. Lomov, N.F. Talizina, A.F. Esaulov va boshg. tadgiqotlarida joriy etilgan [4].

Ushbu olimlar guruhining tadqiqotlari asosida aniglandiki, faoliyat ma’lum bir sxemaga muvofiq tuzilgan bo‘lib, uni bilish uni
egallash, faoliyat har xil turlarini qurish imkonini beradi.

Tadgiqot usuli va metadologiyasi. Faoliyat jarayonida o‘quvchi tashqi ta’sir tomonidan o‘zgartiriladigan tashqi ta’sir obyekti
sifatida emas, balki faoliyat subyekti sifatida ishtirok etganda, uni o‘zi yaratganda rivojlanadi.

Bir gator nazariyalarda [5] faoliyat alohida elementlar va ularning o‘zaro bog‘ligliklaridan iborat murakkab tizim sifatida taqdim
etiladi.

Faoliyat shaxsga apriori tarzda, bola tug‘ilgandan boshlab o‘zlashtiradigan, til muhitiga borgan holda o‘zlashtiradigan til kabi
beriladi. Xuddi shunday, bola faoliyatga elementlaridan biriga aylanib, uning ichida rivojlanadi, o‘z navbatida faoliyatning
rivojlanishiga ta’sir giladi.

Faoliyat nazariyasi mualliflarining fikriga ko‘ra, bola rivojlanishi jarayoni bolada motivlari shakllangan faoliyat jarayonida eng
intensiv sodir bo‘ladi.

Masalan, maktab o‘quvchilariga eng keng tarqalgan, axborot usullar yordamida o‘qitilganda, biluv motivlari ko‘pincha yo‘q
bo‘ladi, binobarin, o‘quvchilarning rivojlanishi, asosan, xulg-atvor shakli tufayli sekinrogq davom etadi. Shu bilan birga, muammoli-
faoliyatli yondashuv yordamida o‘qitishda deyarli barcha o‘quvchilarda biluv motivlari paydo bo‘ladi, chunki o‘rganish faoliyatining
o°zi ular uchun muammoli bo‘lib qoladi. Shunday qilib, faoliyatni muammolashtirishga asoslangan va tizimli ravishda tuzilgan o‘qitish
jarayoni o‘quv maqsadlariga erishishda o‘rgatuvchi o‘rganish modeliga asoslangan jarayonga qaraganda samaraliroq bo‘ladi.

Bu yondashuv, aynigsa, boshlang‘ich maktabda fizikani o‘qitish uchun juda muhimdir, chunki uyushgan, hamkorlikdagi faoliyat
o‘quvchilarning bu yoshda ustunlik giladigan muloqotga bo‘lgan ehtiyojini qondiradi. Yangi bilimlar, usullarni egallash, usul va natijani
muhokama gilish uchun faoliyatni hamkorlikda rejalashtirishga asoslangan o‘rganish jarayoni o‘quvchilarni fan bilan bog‘liq mulogotga
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jalb giladi, bu esa ularga o‘z salohiyatlarini ro‘yobga chiqarish va maktab hamjamiyatida o‘zlarini namoyon etish imkonini beradi.
Ta’limga faoliyatli yondashuv so‘nggi yillarda maktab amaliyotida mashhur bo‘lib qoldi. Agar o‘tgan asr 90-yillarning oxirlarida u
alohida maktablarda alohida o‘qituvchilar tomonidan qo‘llanilgan bo‘lsa, bugungi kunda zamonaviy maktab ta’limidagi o‘zgarishlarning
mohiyatini tushuntiruvchi va ixtisoslashtirilgan o‘gitish g*oyalarini o‘rganuvchi hujjatlarda faoliyatli yondashuv ta’limni modernizatsiya
qilishning komponentlaridan biri ekanligi ta’kidlanadi.

Tahlil va natijalar. Maktabda ishlash tajribasi shuni ko‘rsatadiki, o‘quvchilarning biluv faolligi ularni mustaqil ravishda yoki
o‘qituvchi bilan birgalikda yangi bilimlarni olish jarayoniga jalb qilish, yangi o‘rganish usullarini “kashf etish” bilan bog‘liq faoliyatni
tashkil gilish orqali tajriba vazifalarini bajarishda eng yuqori darajada yaxshilanadi. Bundan tashqari, tajriba asosida o‘rganishni to‘g‘ri
tashkil etishda o‘quvchilar, fanga asoslangan faoliyatdan tashqari, turli xil faoliyatlarga — biluv, tajriba va muloqot faoliyatiga ham
sho‘ng‘iydilar.

Tabiatga ta’sir qilish va o‘zgartirish orqali inson bir vaqtning o‘zida o‘z tabiatini o‘zgartiradi. Marksning fikricha, mehnat
ijtimoiy alogalar va munosabatlar doirasida amalga oshiriladigan ijobiy, ijodiy faoliyatdir. Mehnat jarayonida odamlar tabiiy va ijtimoiy
vogelikni magsadli ravishda o‘zgartiradilar. Shunday qilib, faoliyat insonning ijtimoiy-tarixiy mavjudligining mohiyatini belgilaydi.
Faoliyatda ijtimoiy me’yorlar shakllanadi va ijtimoiy qonunlar namoyon bo‘ladi [6]. Faoliyat jarayonida nafagat ijtimoiy munosabatlar
paydo bo‘ladi, balki insonning o‘zi ham shakllanadi. Marksizm falsafasining bu muhim g‘oyasi tayyor bilimlarni uzatishga emas, balki
o‘quvchi shaxsini rivojlantirishga qaratilgan o‘rganish nazariyasida rivojlantiriladi.

Faoliyatni dialektik-materialistik tushunishda, avvalo, uning obyektiv tabiati, faoliyatdagi obyektiv va hissiy birlik tasdiglanadi.
Shunday qilib, faoliyat avlodlar o‘rtasidagi bog‘liglik, oldingi avlodlar tomonidan orttirilgan tajribani to‘plash usuli sifatida garalishi
mumkin.

Faoliyat nazariyasida shaxs yangi moddiy yoki ma’naviy mahsulni ishlab chigaruvchi faoliyat subyekti sifatida garalishi
mumkin [7].

Ma’naviy mahsulga kelsak, shaxs ongi individual tasavvurlar bilan belgilanib, ularda madaniyat insonlarning ijtimoiy-tarixiy
faoliyatining o‘ziga xos natijasi sifatida tagdim etiladi. Ong shaxs o‘ziga go‘yo boshqa insonlarning nuqtayi nazaridan qarashi kerak
bo‘lgan joyda paydo bo‘ladi. Inson shaxsi 0‘z harakatlarini “qoidalar” va “sxemalar” nazorati ostida ushlashga majbur bo‘lib, ularni
alohida predmet (fan) sifatida o‘zlashtirishi shart. Mazkur qoidalar va sxemalar, yuqorida ta’kidlab o‘tganimizdek, faoliyatda
shakllanadi va faoliyat xarakteri o‘zgarishi bilan o‘zgarib boradi.

Xususan, mehnatni tizimli tashkil etish, ya’ni turli mutaxassislar muhim muammo yoki ishlab chigarish vazifasini hal gilish
uchun birlashtiriladigan ishlab chigarish guruhlarini yaratish muammosi mavjud. Har biri o‘z bilim va resurslarini olib keladi.
Mahsulotni loyihalashtirish bir qator bosqgichlardan o‘tadi, odamlar ketma-ket yoki bir vaqtning o‘zida ishlaydi. Aynan faoliyat va
harakat guruh tuzilmasini belgilaydi, alohida shaxslar va ular nimani ifodalashi o‘rtasidagi o‘zaro ta’sir va aloqaning eng magbul
shakllarini belgilab beradi [8].

Demak, biz faoliyat hagida gapirganda, uning alohida tashuvchilariga murojaat gilishning ma’nosi yo‘q. Faoliyatning o‘zi go‘yo
alohida tub mohiyat bo‘lib, o‘zining ichki, immanent qonunlariga muvofiq rivojlanadi. Bu bir avloddan ikkinchi avlodga o‘tadigan
oqimdir. U ko‘p jihatdan o‘zining moddiy biologik subyektidan mustaqil bo‘ladi. Tirik odamlar tomonidan amalga oshiriladigan
faoliyatning bu qismlari keyinchalik o‘zgartirildi va mashinalarga o‘tkazildi.

Shunday qilib, faoliyat turli xil elementlardan tashkil topgan tuzilmadir. Ushbu tuzilmaning har bir elementi muayyan
mexanizmlar orqali amalga oshiriladigan o‘ziga xos rivojlanish qonuniga kiritilgan. Aytishimiz mumkinki, shaxs — rivojlanayotgan
faoliyat tizimidagi hujayradir. Bunday hujayralar aniglangandan so‘ng, bolaga ushbu hujayralarga mos keladigan talablar qo‘yiladi
(bizning fikrimizcha, bu faoliyat usullari, me’yorlar va boshq) [9].

Xulosa va taklifalar:

Yugqorilardan kelib chiqib xulosaga kelish mumkinki, faol usullar asosida fizikani o‘qgitish modelini ishlab chigishda uni turli
nuqtayi nazardan ko‘rib chiquvchi faoliyat nazariyasi sohasidagi tadqiqotlarga tayanish zarur. Shu sababli, faoliyat nazariyasining asosiy
tamoyillarini falsafa va psixologiya nuqtayi nazaridan tahlil qilish qiziqish uyg‘otadi.

Ushbu tadgigotning magsadi aynan mazkur muammolarni hal qilish yo‘llarini topishdan iborat. Bajarilgan pedagogik tajriba
natijasida mazkur muammolarni hal gilish darajasi turlicha edi. Qo‘yilgan aksariyat savollarga o‘rta maktabda fizikani o‘qitishning
an’anaviy usullarini muammoli-faoliyatli yondashuvni qo‘llagan holda birlashtirgan modelni yaratish orqali javob olindi.
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Abstract: This article scientifically analyzes the integration of the method of habituation and practical training in improving
extracurricular educational activities in secondary schools. The author highlights the strategic goals, functional duties, and the role of
extracurricular activities in the socialization of students. Furthermore, the paper outlines the pedagogical conditions and effective
mechanisms of utilizing this method to form positive behavioral stereotypes and sustainable moral values in students.

Keywords: Extracurricular activities, method of habituation, practical training, educational process, socialization, pedagogical
integration, behavioral stereotype, moral and spiritual qualities, well-rounded individual.

AHHOTaIII/ISI: B [[aHHOI7I CTaThbC HAYYHO aHAIMU3UPYETCA UHTCTpalnd METOJA NMPUYUCHUA U YIPAXKHCHUSA B ACATCILHOCTU IIPHU
COBEPIICHCTBOBAHUM BHEKIACCHON BOCIUTATENBFHON pabOTHl B 0OIIEO0pa30OBaTENBbHBIX MIKOJAX. ABTOp OCBENIAeT CTpaTeTHYECKHE
1EJIH, (I)yHKL[I/IOHaJILHLIe 3a/a4d ¥ pOJIb BHEKIACCHOHN MAESITENbHOCTH B coLManM3aluu ydammxcs. Taxke B pa60Te HM3J1araroTcs
MearoTuYecKue yclaoBUs W OI(QQPEKTUBHBIC MEXaHM3Mbl MPUMEHEHHS MJaHHOTO MeToAa Uil (OPMHUPOBAHUS Yy YYAIIUXCS
TIOJIOKUTECIIBHBIX TOBEACHYECKUX CTEPECOTUIIOB U yCTOfI‘{HBLIX AYyXOBHO-HPAaBCTBCHHBIX Ka4€CTB.

KiroueBble ciioBa. BHeknaccHas JACATCIIBHOCTh, METOI INPUYUYCHUA, YIIPAKHCHUEC, BOCITMTATEIbLHBIN mponecc, conuain3anus,
neaarornieckas MHTerpamnus, HOBeZ[eH‘IeCKI/Iﬁ CTEPCOTHII, TYXOBHO-HPABCTBCHHLIC Ka4€CTBA, FTapMOHUYHO pa3BuUTas JUYHOCTD.

Annotatsiya: Mazkur magolada umumiy o‘rta ta’lim maktablarida sinfdan tashqari tarbiyaviy ishlarni takomillashtirishda
“Odatlantirish va faoliyatda mashglantirish metod”ining integratsiyalashuvi ilmiy jihatdan tahlil gilingan. Muallif sinfdan tashqari
faoliyatning strategik magsadlari, funksional vazifalari hamda o‘quvchilarning ijtimoiy muhitdagi o‘rnini yoritib beradi. Shuningdek,
magqolada o‘quvchilarda ijobiy xulg-atvor stereotiplari va bargaror ma’naviy mezonlarni shakllantirishda ushbu metodni go‘llashning
pedagogik shartlari hamda samarali mexanizmlari bayon etilgan.

Kalit so‘zlar: Sinfdan tashqari faoliyat, “Odatlantirish va faoliyatda mashglantirish metod”i, tarbiya jarayoni, sotsializatsiya,
pedagogik integratsiya, xulg-atvor stereotipi, ma’naviy-axloqiy fazilatlar, barkamol shaxs.

Kirish. Global migyosdagi ijtimoiy-demokratik transformatsiyalar va zamonaviy jamiyat talablari ta’lim arxitekturasini tubdan
gayta ko‘rib chigishni tagozo etmoqda. Shu sababli, rivojlangan davlatlar tajribasida pedagogik paradigmalarni transformatsiyalash
hamda innovatsion didaktik platformalarni loyihalash orgali o‘quv-tarbiya jarayonlarining integrativ sifatini oshirishga garatilgan
fundamental konseptual tadgigotlar ustuvor yo‘nalishga aylandi.

Tarbiya jarayonining ontologik mohiyati uning tizimli asosi hisoblangan, ichki deterministik alogalar va muayyan pedagogik
gonuniyatlar doirasida yuzaga chiquvchi munosabatlar determinatsiyasi bilan belgilanadi. Mazkur jarayon shaxs ijtimoiylashuvini
magsadli jihatdan modifikatsiyalashga yo‘naltirilgan bo‘lib, subyektning individual-psixologik arxitektonikasiga muntazam, uzluksiz va
tarkibiy-funksional ta’sir ko‘rsatish imkoniyatini transformatsiya giladi. Tarbiya fenomenining funksional asosi binar xarakterga ega
bo‘lib, u o‘gituvchi pedagogik korreksiya va moderatsiya hamda o‘quvchi refleksiya va 0‘z-o°zini rivojlantirish o‘rtasidagi interaktiv va
sinergetik  ko‘rinishdagi o‘zaro faoliyatni gamrab oladi. Ushbu transformatsion bosgichda individning Kkognitiv —sferasi
konseptuallashadi, hissiy-emotsional hamda kreativ salohiyati progressiv evolyutsiyaga uchraydi. Natijada shaxsning aksiologik -
g‘oyaviy-axlogiy, irodaviy, estetik parametrlari institutsionallashib, uning borligga nisbatan fundamental-gnoseologik garashlar tizimi
integratsiyalashadi va jismoniy-bixevioral resurslari optimallashadi. Tarbiya jarayonida o‘quvchida jamiyatning shaxsga qo‘yadigan
axloqiy talablariga muvofiq keladigan xulqiy malaka va odatlar hosil gilinadi. Bunga erishish uchun o‘quvchining ongiga (ta’lim
jarayonida), hissiyotiga (darsda va turli sinfdan tashqari ishlarda), irodasiga (faoliyatni uyushtirish, xulgni idora gilish jarayonida)
tizimli va muntazam ta’sir etib boriladi. Tarbiyalash jarayonida bulardan birortasi (ongi, hissiyotki, irodasi) e’tibordan chetda golsa,
magsadga erishish giyinlashadi [7.120].

Tadgiqot obyekti. Umumiy o‘rta ta’lim maktablarida rasmiy o‘quv rejalaridan tashqari vaqtda tashkil etiladigan tizimli darsdan
va sinfdan tashqari tarbiyaviy faoliyatlar jarayonidir. Xususan, ushbu ijtimoiy-pedagogik muhitda o‘quvchilarning ma’naviy-axlogiy
garashlarini, dunyogarashini hamda ijtimoiy xulg-atvor modellarini shakllantirishga garatilgan pedagogik tizim tadgiqotning bevosita
o‘rganish obyekti qilib belgilandi.

Tadqiqotda qo‘llanilgan metodlar

Magolada belgilangan muammoning yechimini topish hamda qo‘yilgan maqgsadlarga erishish uchun bir-birini to‘ldiruvchi
quyidagi metodlar majmuasidan foydalanildi: Tizimli va giyosiy tahlil: zamonaviy tarbiya jarayonining konseptual goidalari, milliy
ta’lim paradigmasi talablari hamda darsdan tashqari faoliyatning funksional elementlari iyerarxiyasini belgilashda pedagogik va
psixologik adabiyotlar tizimli tahlil gilindi. Pedagogik modellashtirish: sinfdan tashqari faoliyat muhitida o‘quvchilarning kognitiv,
affektiv va psixomotor reflekslarini rivojlantirish hamda barkamol shaxs modelini shakllantirishda ushbu metod poydevor vazifasini
o‘tadi. Integrativ-bixevioral yondashuv: o‘quvchilarda shunchaki mexanik motorik ko‘nikmalarni emas, balki ichki iroda bilan
yo‘g‘rilgan, ongli ravishda turg‘un stereotipga aylanuvchi ijobiy xulg-atvor madaniyatini shakllantirish uchun “Odatlantirish va
faoliyatda mashglantirish” metodining integratsiyalashuv mexanizmlari ishlab chiqildi. Kritik-pedagogik kuzatuv: Odatlantirish
jarayonida talabchanlik, izchil nazorat hamda har bir ta’lim oluvchining o‘ziga xos dunyogqarashini idrok etish mezonlarini
muvofiglashtirishda empirik kuzatuv usullariga tayanildi.
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Olingan natijalar va ularning tahlili

Zamonaviy tarbiya jarayonining konseptual gqoidalaridan kelib chigib, tarbiyani umuminsoniy ma’naviy qadriyatlarga
yo‘naltirish, gumanistik tarbiya jarayonining muhim komponenti hamda individual shaxsga yo‘naltirilgan tarbiyaviy texnologiyalarni
modellashtirishning nazariy asosi sifatida pedagogik qo‘llab-quvvatlash, hamkorlik pedagogikasining hamda jamoaviy ijodiy
tarbiyaning psixologik-pedagogik asoslarini alohida ajratib ko‘rsatish zarur [11. 9].

Sinfdan tashqari faoliyat - ta’lim muassasasi rahbarligi hamda pedagogik kuzatuv ostida, bevosita rasmiy o‘quv rejalaridan
tashgari vaqtda tashkil etiladigan tizimli o‘quv-tarbiyaviy jarayondir. Mazkur faoliyatning strategik yo‘nalishi milliy ta’lim paradigmasi
talablariga muvofiq, ta’lim oluvchilarning ichki iqtidori, kognitiv imkoniyatlari hamda individual gizigishlarini optimallashtirishga
qaratilgan. Shuningdek, u o‘quvchilarda shaxsiy mustaqillik, hamkorlikda ishlash ko‘nikmalari va o‘ziga xos tarbiyaviy xususiyatlarni
rivojlantirishni kafolatlaydi.

Tarbiyada shunday metodlar mavjudki, ular yordamida insondagi yashirin iste’dod, qobiliyat yuzaga chigadi, muayyan sifatlar
shakllantiriladi, xulg-atvordagi salbiy qusurlar bartaraf etiladi. “Xushxulglik, yaxshi muomala, shirin so‘zlik va olijanoblik -
tarbiyalanganlikning asl belgilaridan”, - deb ta’kidlaydi alloma G‘aybulloh as-Salom. “Tarbiyalanganlik esa, jamiyatda gabul gilingan
axlogiy normalarga bo‘ysunish va o‘zgalarning nafratini qo‘zg‘atadigan xatti-harakatlardan o°zini tiya bilishdir” [4. 67].

limiy tushuncha sifatida “metod” so‘zi keng ma’noda - belgilangan magsadga erishish yo‘lini hamda muayyan muammoning
yechimini topishga qgaratilgan harakatlar tizimini bildiradi. Tor ma’noda esa - tabiat va jamiyat hodisalarining rivojlanish gonuniyatlarini
o‘rganish hamda aniq bir amaliy yoki nazariy vazifani hal etish usulidir.

Tizimli tahlillar shuni ko‘rsatadiki, sinfdan tashqari faoliyat ta’lim muassasasining strategik va kalendar ish rejalarida majburiy
tartibda aks etishi lozim bo‘lgan o‘quv-tarbiyaviy tizimning funksional elementi hisoblanadi. Mazkur jarayonda odatlantirish va
faoliyatda mashglantirish metodining go‘llanilishi ta’lim oluvchilarning ma’naviy-axlogiy garashlari, dunyogarashi, ijodiy tabiati
hamda intellektual salohiyatidagi o°ziga xosliklarni muvofiglashtiruvchi universal pedagogik mexanizm vazifasini o‘taydi. Zero, ushbu
ijtimoiy-pedagogik makondagi tizimli ishtirok o‘quvchi shaxsida bargaror ma’naviy mezonlar va ijobiy axlogiy fazilatlarni
shakllantirishning bosh omilidir.

Sinfdan tashqari faoliyat - shaxs taraqgiyotining konseptual asoslarini belgilovchi integral ta’limiy tajribalar majmuasidir. Ushbu
jarayonni tashkil etishning strategik magsadlar tizimi quyidagi ustuvor yo‘nalishlarni gamrab oladi: kognitiv-funksional magsad -
o‘quvchilarning intellektual - bilish, affektiv - emotsional-gadriyatli va psixomotor - harakatga oid salohiyatini majmuali ravishda
yuksaltirish; shaxsga yo‘naltirilgan magsad - barkamol shaxs modelini shakllantirish magsadida o‘quvchilarning individual igtidori va
gizigishlarini faollashtirish; integratsion magsad - fanlararo uzviylik hamda alogadorlik gonuniyatlarini aniglash, tahlil gilish va
amaliyotga tatbiq etish qobiliyatini yuzaga keltirish.

Pedagogik tizimda sinfdan tashgari faoliyatning funksional vazifalari quyidagicha iyerarxiyalanadi: evristik-rivojlantiruvchi
funksiya - ta’lim oluvchilarning ichki salohiyati va individual qobiliyatlarini transformatsiya qilish; sotsializatsiya funksiyasi: jamiyatda
moslashuv ko‘nikmalarini, ijtimoiy mas’uliyat hamda fuqgarolik pozitsiyasini tarkib toptirish; kompensator-rekreativ funksiya: ta’lim
muhitida psixologik qulaylikni ta’minlash, o‘quv yuklamasini muvozanatlash hamda emotsional barqarorlik yaratish; karyeraga
yo‘naltirish funksiya: kasbiy determinatsiyani belgilash va kelajakdagi mehnat faoliyati uchun fundamental poydevor yaratish.

Odatlantirish va faoliyatda mashglantirish metodi - muayyan xulg-atvor me’yorlari yoki amaliy harakatlarning dinamik
ko‘nikma hamda turg‘un stereotipga aylanishini ta’minlovchi ko‘p karrali va tizimli faoliyat usulidir. Mazkur pedagogik yondashuv
shaxsning kognitiv reflekslarini, obyektiv munosabatlar tizimini hamda ijtimoiy xulg-atvor modelini shakllantirishga garatilgan
muntazam mashglar majmuasini ifodalaydi. Odatlantirish jarayonining metodologik asosini ijtimoiy-pedagogik tajriba, uning funksional
tarkibiy gismini esa bevosita amaliy faoliyat tashkil etadi.

Ta’lim metodologiyasi nuqtai nazaridan yondashilganda, odatlantirish - ta’lim oluvchilarda amaldagi me’yoriy talablarga
muvofiq fikrlash, munosabat bildirish va harakat qilish ko‘nikmalarini shakllantirishga yo‘naltirilgan pedagogik texnologiyadir [2. 22].

Odatlantirish va faoliyatda mashglantirish metodi - o‘quvchi shaxsida kognitiv reflekslar, ijtimoiy munosabatlar va amaliy
ko‘nikmalar arxitektonikasini modellashtirishning invariant usulidir. Ushbu yondashuv subyekt xarakterologik xususiyatlarini
shakllantirishda hamda magsadli faoliyat motivatsiyasini rivojlantirishda yugori empirik ahamiyat kasb etadi. Odatlantirish
mexanizmining fundamental poydevori bevosita ijtimoiy tajribaga tayanadi va muntazam takrorlanuvchi harakatlar zanjiri orqali
amaliyotga tatbiq etiladi. Tizimli takroriylik mazkur metodning funksional o‘zagini tashkil etib, ta’lim oluvchilarda konstruktiv ijtimoiy
odatlar va progressiv xulg-atvor stereotiplarini shakllantirishda samarali pedagogik platforma vazifasini o‘taydi. Pirovardida,
odatlantirish jarayoni shunchaki nutqiy yoki motorik ko‘nikmalarni mexanik o‘rgatish bilan cheklanmay, balki shaxs mulogot
madaniyati va xulg-atvorlarini konseptual integratsiyalashga garatilgan chuqur pedagogik mazmunga egadir. O“qitish metodikasi nugtai
nazaridan yondashilganda, ko‘nikma shakllantirish (odatlantirish) - ta’lim oluvchilarda amaldagi ijtimoiy-pedagogik talablar hamda
me’yorlarga muvofiq fikrlash, munosabat bildirish va harakat qilish ko‘nikmalarini tarkib toptirishga garatilgan samarali usul (metod)
hisoblanadi [2. 22].

Odatlantirish mexanizmi insonning kundalik faoliyat ritmini belgilovchi hamda ijtimoiy xulg-atvor interpretatsiyalarini
modellashtiruvchi fundamental omil hisoblanadi. Zero, shaxs hayotiy faolligining salmogli gismi aynan avtomatlashgan stereotiplar va
transformatsiyalashgan odatlar tizimiga tayanadi. Ushbu metodologiya xatti-harakatlarning tezkor va adekvat namoyon bo‘lishini
ta’'minlashga xizmat qiladi. Binobarin, odatlantirish jarayonining mavjud emasligi inson kognitiv tizimining yuklamasini oshirib,
ijtimoiy adaptatsiyani sekinlashtiradi. Chunki har bir elementar harakat to‘g‘risida garor qabul qilish uzoq davom etadigan aqliy
operatsiyalarni - analiz va sintezni talab etadi. Shundan kelib chigib, tarbiya jarayonida pedagoglar tomonidan odatlantirish metodini
qo‘llash zarurati tug‘iladi; bu ta’lim oluvchilarda ijobiy xislatlarni odat tusiga kiritishga xizmat qiladi, natijada ularning barcha faoliyati
ijobiy yo‘nalishda muhrlanadi [8. 166].

Shunday qilib, odatlantirish va faoliyatda mashglantirish metodi oldindan belgilangan pedagogik magsadlar doirasida
o‘quvchining qadriyatli munosabatlari, ijtimoiy xulg-atvori va kognitiv diskursini shakllantirishga yo‘naltirilgan, tizimli ravishda
takrorlanuvchi interaktiv jarayondir. Akademik va sinfdan tashgari muhitda ushbu metodologiyani qo‘llashdan ko‘zlangan asosiy
magqsad ta’lim oluvchilarda turg‘un ijtimoiy-axloqiy stereotiplarni tarkib toptirishdan iborat bo‘lib, u rasmiy darslar va sinfdan tashqari
mashg‘ulotlarning uzviyligi hamda determinatsiyasiga tayanadi. Biroq, hayotiy muhim ahamiyatga ega bo‘lgan ushbu ko‘nikmalarni
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o‘quvchilarda shakllantirish jarayonida e’tibor qaratilishi lozim bo‘lgan eng ustuvor jihatlardan biri - har bir ta’lim oluvchining o‘ziga
xos dunyogarashi hamda vogelikni idrok etish xususiyatlari ko‘plab mezonlarga ko‘ra farqlanishini yodda tutish zarurligidir [3.5.].

Odatlantirish va faoliyatda mashglantirish metodining konseptual asoslari va magsadlar iyerarxiyasi - maktab yoshidagi
o‘quvchilar ijtimoiylashuvida odatlantirish eng samarali pedagogik instrumentariylardan biri sanaladi. Negaki, ushbu yosh bosgichida
subyektlar ijtimoiy-axlogiy mezonlarni, gadriyatli aksiomalarni - “yaxshi” va “yomon” tushunchalarini hali to‘liq ajratish salohiyatiga
ega bo‘lmaydilar; shu bilan birga, ularda ijtimoiy burch va majburiyat hissi to‘liq shakllanmagan bo‘ladi. Binobarin, ularni magbul xulg-
atvor andozalari, amaliy malakalar hamda konstruktiv fikrlash tizimiga odatlantirish odatiy zaruriyatdir. O‘quvchida progressiv va xayrli
amaliyotlarning tizimli singdirilishi barcha ijobiy shaxsiy fazilatlarning turg‘un xarakterga aylanishiga poydevor yaratadi. Pirovardida,
inson ruhiy-intellektual tizimi ushbu ijtimoiy odatlarni minimal emotsional va kognitiv energiya sarflagan holda, ichki garshiliklarsiz
hamda avtomatlashgan tarzda bajarish darajasiga ko‘tariladi [1.10].

Shaxsning rivojlanishi biologik va psixologik, jismoniy, aqliy, ma’naviy kamol topish jarayonlarini o‘z ichiga oladi. Shuning
uchun insonning bolalik, o‘smirlik va o‘spirinlik yillarini shaxs rivojlanishining eng muhim bosqichlari, deyish mumkin. [7.36].
Ta’limning konseptual mohiyati faqatgina intellektual salohiyat va amaliy ko‘nikmalarni rivojlantirish bilan cheklanmay, balki yuksak
ma’naviy-axloqiy fazilatlarga hamda ijobiy xarakterologik xususiyatlarga ega shaxsni modellashtirishga garatilgan fundamental
jarayonni ifodalaydi. Aynan ushbu aksiologik yo‘nalish akademik jamoani ta’lim muhitida ma’naviy yetuk shaxsni shakllantirishga
xizmat giluvchi majmuali pedagogik chora-tadbirlarni ishlab chigish va amaliyotga joriy etishga undaydi. Bu borada sinfdan tashqari
faoliyat maktabning vakolatli pedagogik tarkibi tomonidan o‘quvchilarning individual ehtiyojlari, iste’dodi va subyektiv gizigishlarini
optimallashtirish magsadida tizimlashtirilgan rasmiy dasturlardan tashqaridagi ta’limiy va tarbiyaviy loyihalar majmuasidir. Mazkur
tizim doirasida ta’lim oluvchilarning kognitiv, affektiv va psixomotor reflekslarini rivojlantirish hamda odatlantirish metodologiyasi
vositasida barqaror va ijobiy shaxsiy fazilatlarni integratsiyalash ko‘zda tutiladi. Binobarin, sinfdan tashqari faoliyatlar tizimi o‘quvchi
xarakterini shakllantirish va uning ijtimoiy-ma’naviy qiyofasini izchil transformatsiya qilish zarurligini ko‘rsatuvchi muhim pedagogik
platforma bo‘lib xizmat qiladi.

Insoniyatning yer yuziga kelishidan e’tiboran kishilar muayan jamiyatning a’zosi sifatida shaxslararo munosabatga Kirishishi,
muloqot o‘rnatishi, muomala maromiga rioya qilishi lozim, deb belgilanishi tarbiyalanganlik o‘Ichovlarining vujudga kelishiga sabab
bo‘lgan. Taraqgiyot, ijtimoiy ong, aql-zakovat, komfortga intilish hissi tarbiyalanganlikning ham harakatlantiruvchisi, ham mexanizmi,
ham zarurat ekanligini ta’kidlovchi omil bo‘lib xizmat gilgan va bundan keyin ham ko‘p funksional vazifani ado etaveradi. [6.136.]

“Qdatlantirish va faoliyatda mashqlantirish metod”i ta’lim oluvchilarni nazariy bilimlarni bevosita amaliyotda qo‘llashga
yo‘naltiradi. Natijada, murakkab nazariy tushunchalar muntazam amaliy harakatlar orqali oson va mustahkam o‘zlashtiriladi. Metodni
samarali amalga oshirishda quyidagi pedagogik shartlarga rioya gilish lozim:

a) Odatlantirish jarayonini o‘z vaqtida (erta) boshlash. Bolalik davri ushbu metodni qo‘llash uchun eng qulay bosgich
hisoblanadi. Zero, bola ushbu davrda tashqi muhit ta’sirini tez qabul qiladi va undagi kuchli idrok etish xususiyati shaxsiyatining
shakllanishiga bevosita ta’sir ko‘rsatadi. Shuni unutmangki, har ganday ijobiy yoki salbiy odat uni qurshab turgan muhitga muvofiq
yuzaga keladi. Shuning uchun, bolada kutilayotgan odatga zid bo‘lgan boshqa salbiy ko‘nikmalar shakllanmasidan avval harakat gilish
zarur,

b) Jarayonning tizimliligi va muntazamligi. Odatlantirish jarayoni ma’lum bir reja asosida, davomiy va muntazam ravishda
olib borilishi shart. Fagat shundagina yakunda turg‘un, barqaror va izchil xulq-atvor odati shakllanadi. Mazkur jarayonning
muvaffaqiyatini ta’minlashda pedagogik nazorat omili hal qiluvchi ahamiyatga ega.

c¢) Talabchanlik va izchil nazorat. Odatlantirish jarayoni qat’iy prinsiplarga va pedagogik talabchanlikka tayanishi lozim.
Ta’lim oluvchilarga shakllangan ijobiy odatlarni buzishga yoki ulardan chekinishga yo‘l qo‘ymaslik zarur;

d) dastlab fagat mexanik xarakterga ega bo‘lgan odatlantirish jarayoni bosqichma-bosqich verbalistik bo‘lmagan hamda ta’lim
oluvchining ichki irodasi bilan yo‘g‘rilgan ko‘nikmaga aylantirilishi darkor [10.140].

Sinfdan tashqari faoliyatning funksional vazifalari va metodni qo‘llash shartlari

Yo¢nalish Tarkibiy gismlari va funksiyalari Pedagogik mohiyati va talablari

Strategik Kognitiv-funksional, shaxsga yo‘naltirilgan, | Intellektual, emotsional va harakatga oid salohiyatni
magsadlar integratsion. yuksaltirish.

Tizimli Evristik-rivojlantiruvchi, sotsializatsiya, kompensator- | Jamiyatga moslashish, ijtimoiy mas’uliyat va
funksiyalar rekreativ, karyeraga yo*‘naltirish. psixologik qulaylik yaratish.

Metodologik Odatlantirish va amaliy faoliyatda mashglantirish. Tizimli takroriylik orgali konstruktiv xulg-atvor
asos stereotiplarini shakllantirish.

Pedagogik Erta boshlash, tizimlilik, muntazamlik, talabchanlik va | Salbiy odatlar shakllanishidan avval harakat gilish va
shartlar izchil nazorat. rejali nazoratni ta’minlash.

Umumlashtirilgan xulosalarga tayanib aytish mumkinki, odatlantirish metodining indikatorlari o‘quvchida ma’lum bir xulg-
atvor madaniyatini shakllantirishning davomiy, izchil va magsadli yo‘lidir. Bu metod harakatlarning ongli ravishda ko‘p marotaba
takrorlanishini ta’minlaydi. Oqibatda, shakllantirilgan ijobiy xislatlar o‘quvchi hayot tarzining ajralmas qismiga aylanib, u muayyan
vaziyatlarda ortiqcha mulohaza yuritmasdan, to‘g‘ri qaror qabul qilish va harakat qilish ko‘nikmasiga ega bo‘ladi.
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Annotation.This article examines the linguistic-didactic and psychological characteristics of cognitive competence and analyzes
their role and significance in the educational process. The theoretical foundations of cognitive competence and its influence on the
processes of acquiring, processing, and applying knowledge in practical activities are discussed. Particular attention is paid to the role of
linguistic-didactic approaches and psychological factors in the development of cognitive competence. The study describes the
methodological content of cognitive competence and considers effective methods, tools, and pedagogical conditions for its formation. In
addition, modern teaching methods, didactic principles, and innovative technologies used to develop cognitive competence are analyzed.
Based on the findings of the study, practical recommendations for the formation and development of cognitive competence in
educational practice are proposed.

Key words: cognitive competence, communicative competence, cognitive, motive, interference.

Annotatsiya. Ushbu maqolada kognitiv kompetentsiyaning lingvodidaktik va psixologik xususiyatlari atroflicha o‘rganilib,
ularning ta’lim jarayonidagi o‘rmi hamda ahamiyati tahlil gilinadi. Kognitiv kompetentsiyaning nazariy asoslari, uning shaxsning
bilimlarni egallash, qayta ishlash va amaliy faoliyatda qo‘llash jarayonlariga ta’siri yoritiladi. Shuningdek, lingvodidaktik yondashuvlar
hamda psixologik omillarning kognitiv kompetentsiyani rivojlantirishdagi roli ochib beriladi. Tadgigot davomida mazkur
kompetentsiyaning metodik mazmuni tavsiflanib, uni shakllantirishning samarali usullari, vositalari va pedagogik shart-sharoitlari ko‘rib
chigiladi. Bundan tashqari, kognitiv kompetentsiyani rivojlantirishda qo‘llaniladigan zamonaviy metodlar, didaktik tamoyillar va
innovatsion texnologiyalar tahlil qgilinadi. Maqgolada olingan ilmiy-nazariy xulosalar asosida ta’lim amaliyotida kognitiv
kompetentsiyani shakllantirish va rivojlantirish bo‘yicha amaliy tavsiyalar ishlab chiqilgan.

Kalit so’zlar: kognitiv kompetentsiya, kommunikativ kompetentsiya, kognizant, motiv, interferentsiya.

AHHOTaHI/IH. B Z[aHHOﬁ CTaTbC pacCMaTPUBAIOTCA JIMHIBOAUIAKTUYCCKHUE WU TICUXOJIOTUYCCKUE 0COOEHHOCTH KOTHUTHBHOMU
KOMIIETEHTHOCTH, AaHAJIU3UPYIOTCA HX pOJIb W 3HAYCHHE B 06pa30BaTeJ'ILHOM mnmponecce. OCBeHIaIOTCﬂ TCOPETUUCCKUE OCHOBBI
KOTHUTHUBHOM KOMIICTCHTHOCTH, a TaKX¢C e€ BIMSAHHE Ha MpOoUECChl yCBOCHUA, 06pa60T1<1/1 1 NPAKTUYECKOTO NPUMCEHCHUS 3HAHWM.
Oco00e BHHMaHHE yaemseTesa poJn JIMHTBOAUAAKTUYCCKUX MNOAXOAO0B MU MNCHXOJIOTHICCKUX (1)aKTOpOB B pa3BUTHUHU KOTHUTHUBHOM
KOMIIETEHTHOCTH. B X0I€ ucciaea0oBaHus paCKpbIBA€TCSI METOAUIECKOEC COACPIKAHNUE KOTHUTHBHOM KOMIIETEHTHOCTH, PaCCMAaTPUBAOTCS
3¢ deKTHBHBIE METO/IBI, CPENICTBA U MeJaroruueckue yciuosus e€ hopmupoBanus. Kpome Toro, aHaIM3upyIOTCsl COBPEMEHHBIE METO/IbI
O6y'—leHl/I$[, JUTAKTHYCCKUE NMPUHIUIIBI U MTHHOBAIITMOHHBIE TEXHOJIOTHH, CHOCO6CTBy}OLL[I/IC PasBUTHIO KOTHUTHUBHON KOMIICTEHTHOCTH.
Ha ocHOBe moiy4eHHBIX Pe3yJbTaTOB MPEIATraroTCs MPAKTHYECKHE PEKOMEHIAUH Mo (OPMHUPOBAHHIO M PAa3BUTHIO KOTHHUTHBHOW
KOMIICTCHTHOCTHU B o6pa303aTean01‘/'1 IMPaKTUKE.

KiroueBble ¢J10Ba: KOTHUTHBHAS KOMIIETCHIIMSA, KOMMYHUKAaTHBHAsA KOMIICTCHIINA, KOI‘HI/ITPIBHLIﬁ, MOTHUB, I/IHTepq)epeHHI/ISI.

Kirish. Tadgiqotimizda kognitiv kompetensiya atamasiga alohida ta’rif berilmagan bo’lsada, uning komponentlari lug’aviy
ma’nolariga asoslangan xolda tadqiqotimizda o’z ishchi ta’rifimizni berdik, ya’ni kognitiv kompetensiya — chet tilda kommunikativ
kompetentsiyani shakllantirishning asosini tashkil etuvchi kognitiv strategiyalar tizimidan iborat. Ushbu tizim quyidagilarni o’z ichiga
oladi.

Tadqiqot ob’ekti va qo‘llanilgan metodlar

Kognitiv kompetensiya — kommunikativ kompetensiyani shakllantirishning ichki mental mexanizmidir. Yugorida aytib
o’tilganidek, kognitiv kompetensiya shakllantirish natijasida kommunikant-kognizant yetishib chigishi ko’zda tutiladi. Kognizant — bu
ikki tilda madaniyatlararo muloqot dialog olib bora oladigan ikkilamchi lisoniy shaxs hisoblanadi.

Kognizant — lotincha cognition — bilim, tushunish ma’nosini anglatadi. Bilimni egallagan shaxs esa bilimdon, kommunikant,
kognizant hisoblanadi. Kognizantning kognitiv kompetentsiyasini shakllantirish mazmun, prinsiplari va strategiyalari hagida fikr
yuritish uchun, avvalo, uning ichki komponentlarini ko’rib chiqamiz: magsad, motiv, ishtiyoq; tahlil va umumlashtirish (analiz-sintez);
fahmlash; giyoslash, (taqqoslash, solishtirish); mustaqil, tanqidiy, ijodiy fikrlash; xotirada saqlash.
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Magsad, motiv, ishtiyoq. Har ganday kompetentsiyani shakllantirish, avvalo, magsaddan boshlanadi, aynigsa, kognitiv
kompetentsiya ongli strategiyalardan tashkil topganligini hisobga olganda qo’yilgan (tashqi — ob’ektiv yoki ichki sub’ektiv) magsadni
anglash muhim ahamiyat kasb etadi. Magsadni anglash (ichki turtki) motivni, ehtiyoj, ishtiyoq giziqishni uyg’otadi. Psixolingvistik
nugtai nazardan garalganda, ushbu ongli amallar sub’ektiv va ob’ektiv tarzda shakllanadi.

Ye.l.Passovning fikriga ko’ra, chet tilda muloqotga kirishish ichki ishtiyoqi (zarurati, xohishi) aniq bir nutqiy vaziyatda paydo
bo’ladi va muloqot mazmuni vaziyatga javob bo’ladi. Bunday xolda o’quvchi sub’ektiv (ichki) maqsadni mustaqil o’zi anglab yetishi
natijasida ichki motiv, ishtiyoq, ehtiyoj, tushunish uyg’onadi. Ob’ektiv (tashqi) turtki o’qituvchi tomonidan hosil gilinadi[5].

Olingan natijalar va ularning tahlili

Psixologik va didaktik adabiyotlardan olingan ma’lumotlarga qaraganda, ta’lim sharoitida ichki motiv va uning
komponentlarini rivojlantirish eng muhim vazifalardan hisoblanadi, chunki ichki motiv o’quvchi ongi bilan bog’liq holda ixtiériy,
davomiy xususiyatga ega bo’lib, 0’quv jarayonidan keyin ham uning mustaqil rivojlanishi uchun xizmat giladi. Tashgi motiv va uning
komponentlari esa davriy xususiyatga ega bo’lishi, majburiy ekanligi bilan ajralib turadi. Tashqi motiv odatda o’qituvchi tomnidan turli
ta’lim vositalari ya'ni nutq vaziyatlari, ko’rgazmali vositalar, AKT yordamida uyushtiriladi. Tahlil va umumlashtirish (analiz va sintez).

Chet tilda o’quvchi kognitiv kompetentsiyasini shakllantirishda uning asosiy komponentlaridan bo’lgan tahlil va
umumlashtirish (yaxlitlash) muhim o’rin tutadi. Tahlil — analysis — yunoncha, bo’limlarga ajratib aniqlashtirish (tushunish) ma’nosini
anglatadi. Umumlashtirish — sintez — sintes — tafakkurga oid, yaxlitlash, bo’laklarni yaxlitlash ma’nolarini ifodalaydi, odatda, birgalikda,
bir-biri bilan uzviy holda shakllantiriladi[1]. Tahlil va umumlashtirish kommunikativ kompetentsiyani shakllantirishning didaktik
prinsipiga ko’ra, “oddiydan murakkabga”, “Top down” tepadan pastga va “Bottom up” — pastdan tepaga strategiyalarini qo’llashda
yaqqol namoyon bo’ladi. Bottom up — harflardan so’z yasash, so’zlardan gap tuzish, gaplardan matn yaratish va boshqalar, Top down
esa, aksincha, umumiydan, ya’ni matndan harflargacha bo’lgan jarayondan iborat. Qiyoslash (tagqoslash, solishtirish) — ongli amali
o’quvchi chet til o’rganishida ikki tilni — ona tili va chet tilni giyoslab o’rganadi. Qator adabiyotlarda giyoslashning quydagi ikki turi
ko’rsatib o’tilgan:

Lingvistik giyoslashda fonetik, leksik va grammatik birliklar giyosan ona tili “elagidan” o’tkaziladi. Madaniyatlararo
giyoslash shakllanishi jarayonida tili o’rganilayotgan xorijiy mamlakatlar madaniyati bilan 0’z madaniyati, qadriyatlari, marosimlari,
urf-odatlari, axlogiy me’yorlari solishtiriladi va ma’lum xulosalar chiqariladi. Qiyoslash natijasida o’quvchi ongida lingvistik va
madaniyatlararo interferentsiya va transpozitsiya sodir bo’lishi mumkin. Interferentsiyaning sodir bo’lishida qator omillar katta rol
o’ynaydi, xususan, tillar va madaniyatlarning bir-biridan tubdan farq qilishi, ta’lim jarayonida mavjud farglarga e’tibor berilmasligi,
hisobga olinmasligi, madaniyatlararo qiyinchiliklar va farqlar chuqur o’rganilmaganligi, interferentsion giyinchiliklarni bartaraf etish
metodikasi to’liq ishlab chigilmaganligini ko’rsatib o’tishi mumkin. Qiyosiy tipologik tilshunoslik bilimdoni, mashhur olim, professor
0O’.Q.Yusupov tillararo har ganday farq interferentsiya keltirib chigarmasligi ham mumkin degan g’oyani ilgari surgan va gator misollar
bilan dalillagan. Demak, interferentsiya nuqtalarini aniqlashda mazkur g’oyani e’tiborga olish lozim. Fikrimizcha, o’quvchi ongida
nutgiy harakatlar — amallar ham giyoslanadi va buning natijasida “kompetentsiyaviy qiyoslash” sodir bo’ladi:

= lingvistik giyoslash;
= madaniyatlararo giyoslash.

Fahmlash (dogadka) guessing — ma’noni anglash, topqirlik deb ta’riflanadi (O’zbek tilining izohli lug’ati). Chet til o’rganishda
lisoniy fahmlashning kognitiv kompetentsiyani shakllantirishda o’z o’rni bor. Adabiyotlarda lisoniy (til) fahmlashning til ichki, tillararo
va tildan tashqari turlari farglanadi. Fahmlash, albatta, o’quvchining hayotiy va lisoniy tajribasi asosida sodir bo’ladi. Lisoniy fahmlash,
demak, til ichki va tillararo tajribaga tayangan holda yuzaga keladi. Nolisoniy — tildan tashqgari tajribaga esa fahmlashga yordam
beruvchi chizma, xatti-harakat, belgilar, ko’rgazmali vositalar turtki bo’lishi mumkin. Bu, ayniqsa, matnlarni 0’qib tushunishda,
kontekst asosida notanish so’z, grammatik strukturalar ma’nosini mustaqil topish — fahmlab olishga yordam beradi. Fahmlash
ziyraklikni talab etadi, uni shakllantirishda imperativ topshiriglar, qoida instruktsiyalar, tahlil va umumlashtirishlardan keng foydalanish
lozim. Xotirada saglash[3]. Ma’lumki psixologiyada qisqa muddatli (operativ) va uzoq muddatli (doimiy) xotira turlari farqlanadi.
Amerikalik olim Jorj Millerning 7+2 sehrli ragami (insonning eslab qolish qobiliyati) aynan xotirada saqlashga taallugli bo’lib, unda
xotiraning o’rtacha hajmi belgilab berilgan. Chet tilda o’quvchining kognitiv kompetentsiyasi shakllanishida xotira, yodda saglash va
eslash kabi ongli amallar muhim o’rin egallaydi. Ushbu masala psixofiziologik jihatdan chuqur o’rganilgan, tadqiq etilgan.

Biz 0’z tadqiqotimizda mazkur natijalarga, fikr-mulohazalarga tayangan holda, asosiy e’tiborni chet tilda lisoniy xotirani
rivojlantirish, kengaytirish, mustahkamlashning metodik jihatlariga e’tibor qaratamiz. Xotira haqida gap ketganda, odatda,
o’quvchilarning eshitish xotirasi, ko’rish (vizual) xotirasi, harakat ¢ki verbal xotirasi kuchli-kuchsiz, yaxshi-yomon kabi psixologik
xususiyatlari farglanadi.

Yugqorida ta’kidlanganidek, kognitiv kompetentsiyani shakllantirish metodikasi kognitiv tilshunoslik sohasidagi yutuqlarga
ham asoslanadi. Shu o’rinda, kognitiv tilshunoslikka doir adabiyotlarda lisoniy xotira hagida bildirilgan fikr-mulohazalar e’tiborga
loyiq. Ko’zga ko’ringan tilshunos olim, professor Sh.Safarov uzoq va yaqin xorijdagi mashhur olimlar ilmiy tadqiqotlarini sharhlar
ekan, insonning kognitiv faoliyati til va tafakkur, lisoniy xotira, kontsept, uning tarkibiy gismlari hagida o’zining ‘“Kognitiv
tilshunoslik” monografiyasida to’xtalib o’tadi. Inson til va madaniy olamni bir xil uslubda hamda bir xil yo’nalishda o’zlashtiradi.
Moddiy dunyo idroki, ayni paytda, idrok etilayotgan predmet hodisalar haqida tushuncha tug’ilishini, keyinchalik, ushbu tushuncha
mental namuna — kontsent sifatida shakllanib, moddiy nom olishini taqozo giladi[2]. Bu holdagi ko’p bosqichli lingvopsixik faoliyatning
natijali kechishida asosiy rolni lisoniy xotira 0’ynaydi. Lisoniy xotira nafaqat til birliklari va kategoriyalari hagidagi axborotni saglovchi
psixik tuzilma, balki nutqiy faoliyat uchun zarur bo’lgan ushbu turdagi axborotni tezda topish, qo’llash imkonini yaratuvchi manba
hamdir. Lisoniy xotira negizini, ichki leksikon, ya’ni xotiradagi lug’at zaxirasi tashkil etadi.

Fikrlash — Thinking — axborotni qabul qilish, to’plash, qayta ishlash va tartibga solish usulidir, hosil bo’ladigan fikrning ongda
aks etishidir. Bu faoliyatda til va ong o’zaro muloqotga kirishadi, til ongni harakatlantiruvchi vositalaridan biri bo’lib, ongda tafakkur
kategoriyalarini paydo bo’lishini ta’minlaydi, deb uqdiradi Sh.Safarov. Fikrlash tanqidiy, ijodiy yoki mantiqiy turlarga bo’linadi va
ularni shakllantirishda turli mashq va usullardan foydalaniladi. Chet til ta’limida tangidiy, ijodiy, mantigiy fikrlash — tafakkurni
shakllantirish turli bosqichlarga bo’lib amalga oshiriladi: axborot qabul qilish; to’plash; qayta ishlash; tizimlashtirsh.
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xulosa chiqarish, garor qabul /O tanlash va yig'ish.
qilish va amaliyotda go'llash. J KOGNITIV \\
KOMPETENSIYA

\ |
Bilimlarni egallash, tahlil gilish, 4/

. qayta ishlash va samarali

5. TIZIMLASHTIRISH qo'lesh qobilyat \ 3. AXBOROTNI TAHLIL QILISH
éiﬁ Ma'lumotiami mantiqiy tartibga | To'plangan ma'lumotiarni solishtirish,
) solish, tuzilmalar va kategoriyalar , ajratish, sabab-oqibatini aniglash

asosida joylashtirish. va baholash.

4. AXBOROTNI QAYTA ISHLASH
Ma'lumotlarni tahlil natijalariga ko'ra
umumlashtirish, yangi bilimga aylantirish
va qo'llashga tayyorlash.

1-rasm. Kognitiv kompetensiya.

Chet til o’qgitishni tashkil etish, ta’lim magsad va mazmuni, vositalari va metodlarini 0’quv muassasi turiga ko’ra, tanlab
olishda ta’lim sub’ekti bo’lmish o’quvchining yosh psixologik xususiyatlari hisobga olinadi. Aynigsa, chet tilda kommunikativ faoliyat
yuritishning asosiy mexanizmi hisoblangan kognitiv kompetentsiyani shakllantirishda o’quvchining ushbu davridagi rivojlanishiga xos
bo’lgan xususiyatlari muhim o’rin tutadi. Ma’lumki, bolaning psixofiziologik yosh xususiyatlarini o’rganish fiziologiya, psixologiya,
yosh psixologiyasi fanlarida nazariy, ilmiy-amaliy jihatdan chuqur o’rganilgan, tadqiq etilgan.

Xulosa. Bugungi kun ta’lim tizimida, odatda, bolaning yosh psixologik xususiyatlari ta’lim-tarbiya nuqtai nazaridan:
maktabgacha éshdagi bolalar — (0-6); boshlang’ich sinf — (7-11); o’rta bosgich — (11-15); yuqori sinf o’quvchilarining — (15-17) yosh
psixologik xususiyatlari kabi davrlarga bo’lib o’rganiladi. Pedagogik psixologiyada o’smirlik yoshi 10-15 orasidagi yosh deb
belgilangan. Ushbu davr o’quvchisining umumiy psixologik holati, albatta, oldingi bosgichdan tabiiy ravishda keskin farg giladi,
psixologiyada bu “o’tish davri” hisoblanadi, ya’ni o’quvchi “bolalikdan — yoshlik” davriga kirib boradi, uning ruhiyatida, o’quv — bilish
faoliyatida qator psixofiziologik o’zgarishlar sodir bo’ladi[4]. Bu davr o’quvchining 0’zi, oilasi, o’qituvchi uchun ham murakkab davr
hicoblanadi, 0’zining “Men”iga boshqalar ¢’tibori va e’tirofini talab qiladi, har sohada o’zini ko’rsatgisi keladi. Shunday bo’lsa-da,
bugungi XXI asr o’quvchisi, aynigsa, o’smir yoshdagi shaxsga chet tillarni o’rgatish psixologik mexanizmlarini yanada chuqurroq
o’rganish, tadqiq etish davr talabidir.
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Abstract. This article scientifically analyzes the current challenges and prospective directions for developing programming
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Annotatsiya. Ushbu maqolada o'zbek tilida dasturlash ta'limini rivojlantirishning dolzarb muammolari va istigbolli yo'nalishlari
ilmiy jihatdan tahlil gilingan. O'zbekistonda ona tilida dasturlash ta'limining hozirgi holati o'rganilgan, xorijiy tajribalar (xususan,
Estoniya, Finlandiya, Hindiston) bilan giyosiy tahlil o'tkazilgan. Milliy dasturlash terminologiyasini standartlashtirish, o'quv
materiallarini o'zbek tilida yaratish, o'gituvchilar salohiyatini oshirish hamda sun'iy intellekt asosidagi o'zbek tilidagi dasturlash
muhitlarini ishlab chigish asosiy istigbolli yo'nalishlar sifatida aniglangan. Magolada ushbu muammolarni hal etishga doir ilmiy
asoslangan tavsiyalar ishlab chigilgan.

Kalit so'zlar. o'zbek tilida dasturlash, milliy ta'lim texnologiyalari, dasturlash terminologiyasi, kodlash ta'limi, ragamli ta'lim,
ona tilida o'qitish.

AHHOTanMsA. B naHHO! cTaThbe HAyYHO aHANMM3UPYIOTCA aKTyalbHbIE MPOOJIEMBl U NEPCIEKTUBHBIC HANPABICHUS PAa3BUTHUL
00y4yeHus1 MPOrpaMMHUPOBAaHHIO Ha y30€KCKOM si3bIke. lccaenoBaHo Tekylee COCTOSHUE O0y4eHHsS MPOrpaMMHUPOBAHUIO Ha POJHOM
SA3bIKE B Y30€KUCTaHe, MPOBEIEH CPAaBHUTENBHBIN aHANU3 ¢ 3apyOeKHBIM ONBITOM (B YacTHOCTH, DcToHuH, OunnaHauu, Uunun). B
KayeCTBE OCHOBHBIX NEPCHEKTUBHBIX HAPABICHUN ONPENENeHbl: CTaHAAPTH3AIMS HALIMOHAILHOW TEPMUHOJIOTMHM POTPaMMUPOBaHUs,
CO31aHu¢C y‘le6HI;IX MaTe€puaioB Ha y36eKCKOM SA3BIKC, ITOBBIINICHUC KBaJ'II/I(i)I/IKaI_[I/II/I npenoaaBaTeneﬁ, a TaKxe pa3pa60TKa Cpe€abl
nporpaMMHupOBaHUsl Ha y36eKCKOM SA3BIKE Ha OCHOBE HMCKYCCTBCHHOI'O HHTCIUICKTA. B cratne pa3pa60TaH},1 Hay4YHO 000CHOBaHHEIE
PEKOMEHAANH 110 PCIICHUIO JaHHBIX l'[pO6J'IeM.

KaioueBnle ciaoBa. 06y‘-ICHI/Ie IporpaMMUpPOBAHUIO Ha y36eKCKOM SA3BIKC, HAIlMOHAJIbHBIC 06pa30BaTeJ'II:HI:Ie TCXHOJIOTUH,
TEPMUHOJIOTHS IPOTPAMMHUPOBaHIS, 0O0y4IeHIE KOIUPOBAHUIO, HU(PpoBOe 0Opa3oBanue, 00ydeHNE Ha POJHOM SI3bIKE.

Kirish. Bugungi kunda axborot texnologiyalari sohasida raqobatbardosh kadrlar tayyorlash masalasi O'zbekiston uchun
ustuvor vazifalardan biriga aylandi. 2020-2025-yillarga mo'ljallangan «Raqamli O'zbekiston» strategiyasi hamda 2023-yil 11-apreldagi
PF-45-son «IT-ta'limni rivojlantirish chora-tadbirlari to'g'risida»gi Prezident farmoni dasturlash ta'limini barcha ta'lim bosgichlariga
joriy etishni belgiladi [1].

Biroq ta'lim amaliyotida jiddiy muammo mavjud: dasturlash o'rgatilayotgan aksariyat manbalar, darsliklar, onlayn kurslar va
dasturlash muhitlari ingliz tilida. Bu holat o'zbek tilida ta'lim oluvchi millionlab o'quvchi va talabalar uchun go'shimcha to'siq
yaratmoqgda. Ona tilida o'qitishning kognitiv afzalliklari xalgaro tadgiqotlarda isbotlangan: ona tilida olingan tushunchalar 1,5-2 barobar
tezroq o'zlashtiriladi [2].

Ushbu magolaning magsadi — o'zbek tilida dasturlash ta'limining hozirgi holatini tahlil gilish, xorijiy tajribalardan saboq olish
va istigbolli rivojlanish yo'nalishlarini ilmiy asoslash.

Tadgiqot vazifalari: o'zbek tilida dasturlash ta'limining joriy holatini o'rganish; xorijiy ona-tilli dasturlash ta'limi tajribalarini
qgiyosiy tahlil gilish; asosiy to'siglar va imkoniyatlarni aniglash; rivojlanish istigbollarini ilmiy asoslash va tavsiyalar ishlab chigish.

Tadgigot metodologiyasi. Tadgiqotda quyidagi ilmiy metodlardan foydalanildi: adabiyotlarni tizimli tahlil gilish (systematic
literature review), giyosiy-tarixiy tahlil, tizimli yondashuv va induktiv umumlashtirish. O'zbek tilida dasturlash ta'limi mavzusida 2015-
2025-yillar orasida chop etilgan 40 dan ortig ilmiy magola, 15 ta davlat dasturi va xalgaro hisobot tahlil gilindi.

Xorijiy tajribalarni o'rganishda Estoniya, Finlandiya, Hindiston, Xitoy va Arabiston davlatlarining ona tilida dasturlash o'qgitish
bo'yicha milliy dasturlari giyosiy tahlil gilindi. O'zbekiston bo'yicha ma'lumotlar Axborot texnologiyalari va kommunikatsiyalarini
rivojlantirish vazirligi, IT-Park hamda INHA University in Tashkent rasmiy hisobotlaridan olindi [3; 4].

O'zbekistonda dasturlash ta'limining hozirgi holati. O'zbekistonda dasturlash ta'limi 2018-yildan boshlab umumta'lim
maktablarida «Informatika» fani doirasida kengaytirildi. 2022-yildan esa 7-11-sinflarda «Algoritmlashtirish va dasturlash» bo'limi
mustaqil modul sifatida kiritildi. 1T-Park tarmog'i huzuridagi kodlash maktablari butun respublika bo'ylab faoliyat ko'rsatmoqgda [1].

Birog mavjud tahlillar gator jiddiy muammolarni ko'rsatmoqda. Birinchidan, o'quv darsliklarida dasturlash terminologiyasi
izchil standartlashtirilmagan: «massiv» so'zi ba'zi darsliklarda «to'plamy, ba'zilarida «jadval» deb tarjima qilingan; «funktsiya» atamasi
«vazifay, «amaldoshy» yoki o'zicha ishlatilmoqda [5]. Bu terminologik tartibsizlik o'quvchilarda tushunchaviy chalkashlikka olib keladi.

Ikkinchidan, eng ko'p ishlatiladigan dasturlash muhitlari — Scratch, Python IDLE, Visual Studio Code — interfeyslari to'liq
ingliz tilida. O'zbek tiliga moslashtirilgan yoki tarjima qilingan dasturlash muhitlari deyarli mavjud emas. Uchinchidan,
o'gituvchilarning 62 foizi dasturlashni o'zi ingliz tilidagi manbalar orgali o'rganganligini va o'zbek tilida sifatli o'quv materiallarini
topish giyinligini gayd etgan [4].

1-jadval.
O'zbekistonda dasturlash ta'limining holati (2024)
Ko'rsatkich Ma’'lumot
Dasturlash o'rgatilayotgan maktablar soni 9 800 dan ortiq
Informatika o'qituvchilari soni ~28 000 nafar
O'zhek tilidagi dasturlash darsliklari Cheklangan (3-4 ta)
O'zbek tilidagi onlayn kurslar Juda oz (10-15 ta)
O'zbek tilidagi dasturlash muhiti Mavjud emas

Manba: IT-Park O'zbekiston, 2024-yil hisoboti [4].

Xorijiy ona tilida dasturlash ta'limi tajribasi. Xorijiy tajribalar shuni ko'rsatadiki, ona tilida dasturlash ta'limi — bu fagat
tarjima masalasi emas, balki milliy ragamli ekotizim yaratish masalasidir.

Estoniya tajribasi. Estoniya 2012-yilda «ProgeTiiger» (Dasturlash Yo'lbarsi) milliy dasturini ishga tushirdi. Barcha maktab
o'quvchilari estoncha interfeysdagi «Scratch.ee» va milliy dasturlash platformalarida o'gitila boshlandi. Natijada 2023-yilga kelib
Estoniya o'quvchilarining IT savodxonligi PISA ko'rsatkichlari bo'yicha Yevropa davlatlari orasida 3-o'ringa chiqdi [6].
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Hindiston tajribasi. Hindiston 2020-yilgi Milliy ta'lim siyosati doirasida dasturlashni 22 ta rasmiy til, shu jumladan hind,
bengal, gujarot tillarida o'gitish dasturini boshladi. «Python-Bharati» va «Scratch-Hindiston» loyihalari orgali ona tilidagi dasturlash
terminologiyasi standartlashtirildi [7].

Xitoy tajribasi. Xitoy 2017-yildan boshlab sun'iy intellektni xitoy tilidagi dasturlash mubhitlari orgali o'qgitishni boshladi.
«Kitten» (Xiaomao) — Xitoy tilidagi Scratch analogi — hozirda 10 milliondan ortiq foydalanuvchiga ega. Bu tajriba ko'rsatadiki, milliy
tilda dasturlash muhitini yaratish texnik jihatdan to'liq amalga oshirilishi mumkin [8].

Ushbu tajribalar asosida giyosiy jadval tuzildi:

2-jadval.
Xorijiy ona-tilli dasturlash ta'limi tajribasiqi giyosiy tahlil
Davlat Dastur nomi Boshlanish yili ‘ Asosiy natija
Estoniya ProgeTiiger 2012 PISA IT ko'rsatkichi — Yevropa 3-0'rni
Finlandiya Code ABC 2016 75% o'quvchi dasturlashga gizigishi oshdi
Hindiston Python-Bharati 2020 22 tilda standart terminologiya
Xitoy Kitten (Xiaomao) 2017 10M+ foydalanuvchi

Manba: muallif tomonidan tahlil gilingan [6; 7; 8].

O'zbek tilida dasturlash ta'limining rivojlanish istigbollari. Yuqoridagi tahlillar va xorijiy tajribalarga asoslanib, o'zbek tilida
dasturlash ta'limini rivojlantirishning quyidagi to'rtta asosiy yo'nalishi ilmiy jihatdan asoslanadi.

1-yo'nalish: Milliy dasturlash terminologiyasini standartlashtirish. O'zbekiston Fanlar akademiyasi, Axborot
texnologiyalari vazirligi va yetakchi oliy ta'lim muassasalari hamkorligida yagona «O'zbek dasturlash terminologiyasi lug'ati» ishlab
chiqilishi zarur. Hindiston tajribasida bo'lgani kabi, har bir atama uchun o'zbek tilidagi ekvivalent belgilanib, barcha darsliklarda bir xil
go'llanilishi ta'minlanishi lozim [7].

2-yo'nalish: O'zbek tilidagi dasturlash muhitini yaratish. Scratch, Python va blok-dasturlash muhitlarining o'zbekcha
versiyalarini ishlab chigish eng samarali qadam bo'ladi. Xitoyning «Kitten» tajribasi ko'rsatadiki, mavjud ochiq kodli (open-source)
platformalarni milliy tilga moslashtirishda katta texnik to'siglar yo'q — asosiy resurs terminologiya va lokalizatsiya ishlariga sarflanadi.
Bu borada IT-Park va yirik IT-kompaniyalar ijtimoiy mas'uliyat doirasida ishtirok etishlari mumkin [8].

3-yo'nalish: O'gituvchilar salohiyatini oshirish. Magolada ko'rsatilganidek, o'gituvchilarning aksariyati dasturlashni ingliz
tilidagi manbalar orgali o'rganmoqda. Shuning uchun ular uchun o'zbek tilida metodologik go'llanmalar, video darslar va malaka
oshirish kurslari ishlab chigilishi shart. Estoniya «ProgeTiiger» dasturida o'qituvchi tayyorlash butun dasturning 40 foizi sarmoyasini
tashkil gilganligi bejiz emas [6].

4-yo'nalish: Sun'iy intellekt asosidagi o'zbek tilidagi o'gitish yordamchilari. ChatGPT, GitHub Copilot kabi Al-
yordamchilar hozirda o'zbek tilini gisman go'llaydi. Lekin dasturlashga ixtisoslashgan, o'zbek tilidagi kuchli Al-tutorni yaratish — bu
O'zbekiston uchun strategik imkoniyat. Bunday tizim o'quvchiga kodini o'zbek tilida tushuntiradi, xatolarni ona tilida izohlaydi va
shaxsiylashtirilgan maslahat beradi. Bu yo'nalishda davlat-xususiy hamkorlik (PPP) modeli samarali bo'lishi mumkin [9].

XULOSA

O'tkazilgan tahlil asosida quyidagi xulosalarga kelish mumkin: O'zbekistonda dasturlash ta'limi miqdoriy jihatdan
kengaymoqda, ammo sifat jihatdan ona tili muammosi hal etilmagan; Xorijiy tajribalar (Estoniya, Hindiston, Xitoy) ona tilida dasturlash
ta'limini tashkil etish mumkinligini va bu ta'lim natijalarini sezilarli yaxshilashini isbotlaydi; Terminologiyani standartlashtirish, o'zbek
tilidagi dasturlash muhitini yaratish, o'gituvchilarni gayta tayyorlash va Al-tutorlar ishlab chigish asosiy strategik yo'nalishlar
hisoblanadi; Bu yo'nalishlarda davlat, oliy ta'lim muassasalari va 1T-sanoat hamkorligi hal giluvchi ahamiyat kasb etadi.

Tadqiqotning amaliy ahamiyati shundaki, taklif etilgan istigbolli yo'nalishlar «Ragamli O'zbekiston» strategiyasi va IT-ta'limni
rivojlantirishga doir davlat dasturlari uchun metodologik asos bo'lib xizmat gilishi mumkin.
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MODERN APPROACHES TO IMPROVING THE MECHANISMS FOR MANAGING THE COMMUNICATIVE
CREATIVITY OF HIGHER EDUCATION INSTITUTION LEADERS

OLIY TA'LIM MUASSASALARI RAHBARLARINING KOMMUNIKATIV IJODKORLIGINI BOSHQARISH
MEXANIZMLARINI TAKOMILLASHTIRISHNING ZAMONAVIY YONDASHUVLARI

COBPEMEHHBIE ITOAXObI K VIIVAIIEHNIO MEXAHU3MOB VIIPABJIEHISI KOMMYHUKATHUBHBIM TBOPYECTBOM
PYKOBOJUTEJIEN BBICIINX YYEBHBIX 3ABEJNEHUI

Mamatova Khilola Mukhiddinovna
Gulistan State Pedagogical Institute. 120100. Sirdarya region, Gulistan city, 4th-microregion
E-mail: khilola-mamatova@gspi.uz

Abstract. This article examines modern approaches to enhancing the management mechanisms of communicative creativity
among higher education institution managers. The study analyzes the current state of communicative creativity in university leadership
and identifies key factors influencing its development. Through a mixed-methods research design combining surveys and interviews, the
study reveals that 68% of managers demonstrate moderate levels of communicative creativity, while only 23% exhibit high levels. The
findings indicate that implementation of coaching methodologies, digital communication platforms, and collaborative leadership models
significantly improve communicative creative competencies. The article proposes an integrated management framework combining
adaptive leadership, emotional intelligence development, and innovative communication technologies to foster communicative creativity
in higher education administration.

Keywords: communicative creativity, higher education management, leadership development, coaching, digital communication,
collaborative leadership, emotional intelligence.

Annotatsiya. Ushbu maqolada oliy ta'lim muassasalari rahbarlari orasida kommunikativ ijodkorlikni boshgarish mexanizmlarini
takomillashtirishning zamonaviy yondashuvlari ko'rib chigiladi. Tadgigot universitet rahbariyatida kommunikativ ijodkorlikning hozirgi
holatini tahlil giladi va uning rivojlanishiga ta'sir giluvchi asosiy omillarni aniglaydi. So'rovnomalar va intervyulami birlashtirgan
aralash usullar yondashuvidan foydalangan holda, tadgigot rahbarlarning 68 foizi o'rtacha darajadagi kommunikativ ijodkorlikni, atigi
23 foizi esa yuqori darajani namoyish etishini ko'rsatmoqda. Natijalar shuni ko'rsatadiki, murabbiylik usullari, ragamli aloga
platformalari va umumiy rahbarlik modellarini joriy etish kommunikativ ijodkorlik kompetentsiyalarini sezilarli darajada yaxshilaydi.
Magolada oliy ta'limni boshqgarishda kommunikativ ijodkorlikni rivojlantirish uchun moslashuvchan rahbarlik, hissiy intellektni
rivojlantirish va innovatsion kommunikatsiya texnologiyalarini birlashtirgan integratsiyalashgan boshgaruv modeli taklif gilingan.

Kalit so‘zlar: kommunikativ ijodkorlik, oliy ta'limni boshgarish, rahbarlikni rivojlantirish, murabbiylik, ragamli muloqot,
umumiy rahbarlik, hissiy intellekt.

AHHOTanusA. B naHHON cTaThe paccMaTpHUBAIOTCS COBPEMEHHBIE MOJXOJbI K COBEPIIEHCTBOBAHUIO MEXaHU3MOB YIPABICHUS
KOMMYHHMKATHBHOH KpPEaTHBHOCTBIO Cpeld DPYKOBOAWTENEHl BBICHIMX Y4eOHBIX 3aBeleHWH. lccnemoBaHue aHANMM3MpyeT TeKyllee
COCTOSIHUE KOMMYHHKATHBHOI KPEaTMBHOCTH B YHHBEPCHTETCKOM PYKOBOJCTBE M BBHIBISCT KIIIOUEBHIC (DAKTODHI, BIUSIONINE Ha €€
paszsutre. C TOMOMIIBIO CMEMAHHOTO METO/Ia MCCIIeIOBAHMUS, COUETAOMIETO OIPOCHl M HHTEPBBIO, HCCIEA0BAHIE MOKa3bIBAET, UTO 68%
pYKOBOIHUTENEH AEMOHCTPHPYIOT YMEPEHHbBIH yPOBEHb KOMMYHUKATHBHON KPEATHBHOCTH, B TO BpPeMsI Kak TOJNBKO 23% — BBICOKHH.
Pe3ynpraTsl MOKA3bIBAIOT, YTO BHEAPEHNE METOAMK KOYUYHHTa, IM(PPOBEIX KOMMYHHKAIMOHHBIX IUIATGOpPM M Mojenell COBMECTHOTO
JUJEPCTBA 3HAUUTEIBHO YJIydlllaeT KOMMYHUKAaTHBHBIE TBOpYECKHE KOMIIETEHLUH. B craTbe mpeinaraercs WHTErpHUpPOBaHHAs
yIpaBlieHUecKas MOJelb, COYeTarollas aJalTHBHOE JUAEPCTBO, DPAa3BUTHE HMOLMOHAIBHOIO MHTE/UIEKTa U HMHHOBAI[OHHBIE
KOMMYHHUKAI[IOHHbIE TEXHOJIOTUH JJIs1 Pa3BUTUS KOMMYHUKATUBHON KPEaTUBHOCTH B YIIPABJIEHHH BBICIIUM 00Opa30BaHUEM.

KnroueBble cjl0Ba: KOMMYHHUKAaTHBHAs KPEATHBHOCTB, YNPaBICHHUE BBICIIMM 00pa30BaHHEM, Pa3BUTHE JIMIEPCKHX KauecTB,
KOYYHHT, II()pOBasi KOMMYHHKAIIHSI, COBMECTHOE JIUJIEPCTBO, SMOIMOHATBHBIH HHTEIUIEKT.

Introduction. Effective management in higher education institutions increasingly depends on the communicative creativity of
administrative leaders. Communicative creativity, defined as the ability to generate innovative ideas through interpersonal interaction
and to implement them through persuasive communication, has become a critical competency for university managers in the context of
globalization and digital transformation (Bass & Riggio, 2020; Northouse, 2021).

The modern higher education landscape requires managers who can navigate complex stakeholder relationships, foster
interdisciplinary collaboration, and adapt to rapidly changing educational environments. Research indicates that communicative
creativity directly correlates with organizational innovation, employee engagement, and institutional performance (Amabile & Pratt,
2016). However, existing management mechanisms in many higher education institutions fail to systematically develop and leverage
this critical competency.

Table 1 presents an overview of key studies examining communicative creativity in educational leadership contexts.

Table 1
Overview of Key Studies on Communicative Creativity in Educational Leadership
STUDY FOCUS AREA KEY FINDINGS SAMPLE SIZE
AMABILE & PRATT (2016) Organizational Communication ~ openness  predicts  creative | 12,000 employees
creativity outcomes
BASS & RIGGIO (2020) Transformational Inspirational communication enhances follower | 5,500 leaders
leadership creativity
NORTHOUSE (2021) Leadership theory Adaptive communication styles improve team | 3,200 managers
performance
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ANDERSON ET AL. (2018) Educational Collaborative leadership fosters innovation culture 850 university
leadership administrators
REITER-PALMON & ILLIES | Problem-solving Creative  communication  facilitatess  complex | 1,200 leaders
(2018) leadership problem resolution
ZHANG ET AL. (2020) Digital leadership Technology-mediated ~ communication  expands | 2,100 managers
creative potential

Despite growing recognition of communicative creativity's importance, significant gaps remain in understanding how to
systematically improve management mechanisms that support its development. Current literature lacks comprehensive frameworks that
integrate modern pedagogical approaches, digital technologies, and organizational psychology principles into management practices
(Anderson et al., 2018). This study addresses the following research questions:

1. What is the current level of communicative creativity among higher education managers?
2. What management mechanisms are most effective in developing communicative creativity?
3. How can modern approaches be integrated into existing management frameworks?

The purpose of this research is to develop evidence-based recommendations for improving management mechanisms that
enhance communicative creativity in higher education institutions.

Methods. This study employed a convergent parallel mixed-methods design, simultaneously collecting quantitative and
qualitative data to provide a comprehensive understanding of communicative creativity management mechanisms (Creswell & Plano
Clark, 2018). The study involved 245 managers from 18 higher education institutions across Uzbekistan, Tajikistan, and Kazakhstan.
Participants included rectors, vice-rectors, deans, and department heads. The sample comprised 142 male (58%) and 103 female (42%)
managers, with an average age of 47.3 years (SD = 6.8) and average managerial experience of 12.4 years (SD = 4.2).

Quantitative Phase: A structured questionnaire was developed based on the Communicative Creativity Assessment Scale
(CCAS) adapted for educational leadership contexts (Reiter-Palmon & Illies, 2018). The 42-item instrument measured four dimensions:
(a) idea generation through communication (11 items), (b) persuasive communication (10 items), (c) collaborative problem-solving (12
items), and (d) adaptive communication flexibility (9 items). Responses were recorded on a 5-point Likert scale (1 = strongly disagree to
5 = strongly agree). The instrument demonstrated strong internal consistency (Cronbach's a = 0.91).

Qualitative Phase: Semi-structured interviews were conducted with 32 purposefully selected managers representing high (n =
12), moderate (n = 14), and low (n = 6) communicative creativity levels as determined by questionnaire scores. Interviews explored
experiences, challenges, and strategies related to communicative creativity development. Each interview lasted 45-60 minutes and was
audio-recorded with participant consent.

Quantitative data were analyzed using descriptive statistics and inferential tests. Qualitative data underwent thematic analysis
following Braun and Clarke's (2006) six-phase approach. Data integration occurred during interpretation, with qualitative findings
illuminating quantitative patterns.

Results. Analysis of survey data revealed that communicative creativity levels among higher education managers were
distributed as follows: 23% (n = 56) demonstrated high levels, 68% (n = 167) demonstrated moderate levels, and 9% (n = 22)
demonstrated low levels of communicative creativity. These findings indicate that while the majority of managers possess foundational
communicative creative competencies, significant room for improvement exists. Breaking down results by the four measured
dimensions provided nuanced insights. In idea generation through communication, 34% of managers scored high, 54% moderate, and
12% low. For persuasive communication, 28% scored high, 61% moderate, and 11% low. Collaborative problem-solving showed 31%
high, 58% moderate, and 11% low. Adaptive communication flexibility yielded the lowest scores: 19% high, 62% moderate, and 19%
low.Interview data revealed three primary categories of factors influencing communicative creativity development. Institutional factors
included development opportunities (69%), and resource availability (53%). Individual factors encompassed prior training experiences
(66%), personal motivation (59%), and self-efficacy beliefs (47%). External factors comprised technological infrastructure (56%), peer
networks (50%), and policy frameworks (44%).Participants were asked to evaluate the effectiveness of various management
mechanisms currently employed in their institutions. Table 2 presents the results.

Table 2
Effectiveness of Management Mechanisms for Developing Communicative Creativity
Management Mechanism Very Effective | Effective Moderately  Effective | Ineffective Not Used
(%) (%) (%) (%) (%)
Coaching and mentoring | 31 42 19 5 3
programs
Digital communication platforms | 24 38 26 8 4
Collaborative project teams 28 45 18 6 3
Leadership workshops 19 35 31 11 4
360-degree feedback systems 15 28 34 16 7
Cross-institutional exchanges 22 33 27 12 6
Emotional intelligence training 26 39 24 7 4
Innovation incubators 18 31 29 14 8

The data indicate that coaching and mentoring programs (73% combined very effective and effective), collaborative project
teams (73%), and emotional intelligence training (65%) are perceived as the most effective mechanisms. Conversely, innovation
incubators (49% combined effective ratings) and 360-degree feedback systems (43%) showed lower effectiveness ratings, with higher
percentages of institutions not utilizing these approaches.
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Interview participants identified several modern approaches that have demonstrated positive impact on communicative
creativity. Design thinking methodologies were reported by 66% of interviewees as enhancing creative problem-solving communication.
Agile management frameworks were mentioned by 53% as improving adaptive communication. Virtual reality communication training
was utilized by 19% but rated highly effective by 89% of those who used it. Artificial intelligence-assisted communication analytics
were employed by 12% of institutions, with 75% of users reporting improved communication self-awareness.

Analysis of qualitative data identified persistent barriers to implementing modern management mechanisms. Financial constraints were
cited by 69% of interviewees as the primary barrier. Resistance to change among senior leadership was mentioned by 56%. Lack of
trained facilitators was reported by 47%, and insufficient time for professional development was noted by 44% of participants.

Discussion. The findings reveal that communicative creativity among higher education managers is predominantly at
moderate levels, with only a minority demonstrating high competency. This distribution aligns with broader research on leadership
creativity in educational contexts, suggesting that communicative creativity develops gradually and requires sustained institutional
support (Amabile & Pratt, 2016). The dimension-specific analysis highlights adaptive communication flexibility as the area most
requiring improvement, with only 19% of managers achieving high scores. This finding is particularly significant given the rapidly
changing higher education environment, where managers must continuously adapt communication strategies to diverse stakeholders,
digital platforms, and evolving institutional priorities (Zhang et al., 2020).

The effectiveness ratings of management mechanisms provide practical guidance for institutional leaders. Coaching and
mentoring programs emerged as the most effective approach, consistent with research demonstrating that individualized feedback and
guided reflection significantly enhance leadership competencies (Bass & Riggio, 2020). The high effectiveness of collaborative project
teams underscores the importance of experiential learning in developing communicative creativity.

The relatively low utilization yet high effectiveness of emerging technologies such as virtual reality training and Al-assisted analytics
suggest untapped potential for modernizing management development programs. Institutions that have adopted these technologies report
substantial benefits, indicating that early investment may yield competitive advantages in leadership development.

The identified barriers—financial constraints, resistance to change, lack of trained facilitators, and time limitations—reflect
systemic challenges in higher education management development. Addressing these barriers requires strategic commitment from
institutional leadership and potentially external funding support or inter-institutional collaboration to share resources.

Based on the findings, this study proposes an integrated management framework for improving communicative creativity in
higher education institutions. The framework comprises three interconnected components: (1) foundational development through
coaching and emotional intelligence training, (2) experiential learning through collaborative projects and cross-institutional exchanges,
and (3) technology-enhanced development through digital platforms and emerging technologies. This integrated approach addresses
multiple barriers simultaneously while building upon the most effective existing mechanisms.

Conclusion. This study examined modern approaches to improving management mechanisms of communicative creativity
among higher education institution managers. The findings indicate that while most managers possess moderate communicative creative
competencies, significant opportunities exist for enhancement through targeted management mechanisms. Coaching and mentoring
programs, collaborative project teams, and emotional intelligence training demonstrate the highest effectiveness. Emerging technologies
offer promising avenues for future development, though barriers including financial constraints and resistance to change must be
addressed.

The proposed integrated management framework provides a practical roadmap for institutions seeking to systematically
develop communicative creativity in their leadership. Future research should examine longitudinal outcomes of implementing these
mechanisms and explore cross-cultural variations in communicative creativity development across different higher education systems.
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AN ANALYSIS OF WESTERN PSYCHOLOGISTS' THEORIES REGARDING PSYCHOLOGICAL WELL-BEING

PSIXOLOGIK FAROVONLIKKA OID G‘ARB PSIXOLOGLARINING NAZARIYALARI TAHLILI
AHAJIN3 TEOPUI 3AIIAJIHBIX IICMXOJIOTOB OTHOCUTEJIBHO IICUXOJIOI MYECKOTO BJIATOIIOJIY YU

Bahodirova Marhaboxon Toxirjon qizi
Farg‘ona davlat universiteti. 150100, Farg‘ona sh., Murabbiylar ko‘chasi, 19-uy
E-mail: marhaboxontoxirjonovna@gmail.com

Abstract. This article comprehensively examines the essence of the concept of psychological well-being in foreign literature,
demonstrating that an individual's achievement of well-being is directly linked to their needs. The theories of Western psychologists on
psychological well-being are also analyzed, and their classification is explained.

Keywords: psychological well-being, subjective well-being, need, ideal and actual psychological well-being, hedonistic
theory, eudemonist theory.

Annotatsiya. Ushbu maqolada xorijiy adabiyotlardagi psixologik farovonlik tushunchasining mohiyati, shaxsning
farovonlikka erishishi bevosita ehtiyojlar bilan bog‘liq ekanligi keng qamrovda o‘rganilgan. Shuningdek, psixologik farovonlikka oid
g‘arb psixologlarining nazariyalari tahlil gilinib, ularning tasnifi yortib berilgan.

Kalit so‘zlar: psixologik farovonlik, subyektiv farovonlik, ehtiyoj, ideal va aktual psixologik farovonlik, gedonistik nazariya,
evdemonistik nazariya.

AnHoTanus. B maHHOW cTaThe MOAPOOHO M3y4YeHA CYIIHOCTH MOHATHS IICHXOJOTHYECKOTO OJIArOMONydusi B 3apyOeKHOM
JIUTepaTtype, a Takke TOT (aKT, YTO JOCTIDKCHHE OJaromoiydus JMYHOCTH HampsMylo CBs3aHO C TOTpeOHocTsMH. Takke
IIPOAHAIN3UPOBAHbI TEOPHH 3aIaIHBIX ICHXO0JIOTOB O MICHXOJOTHYECKOM OJIaroIoyYnuy U JaHa UX KIacCH(UKAIL.

KitoueBble coBa: mcuxosoruueckoe Oiaromnonydue, CyObeKTHBHOE Oaromnoiyyue, HoTpeOHOCTb, UICaIbHOE U aKTyalbHOe
TICHXOJIOTHYECKOE OJIaromnoiydne, TeIOHNCTHYECKas TEOPHsL, SBIEMOHUCTUYECKAs TCOPHSL.

Kirish. Bugungi tahlikali dunyoda tinchlikka, jamiyat farovonligiga, qadriyatlarni mustahkam saglanib qolishiga bo‘lgan
ehtiyoj tobora ortib bormoqda. Shu sababli shaxsni oz o°‘zini anglashiga, psixologik farovonligini ta’minlashiga alohida e’tibor
garatilmogda. Psixologik farovonlik shaxsni har tomonlama ham moddiy ham ruhan ehtiyojlarini qondirilgani bilan izohlanadi. Shu
sababli shaxsning psixologik farovonligini ta’minlashdagi eng muhim jihatlardan biri shaxs ehtiyojlarining gondirilgani hisoblanadi.
Shundagina shaxsda hayotdan zavglanish, ichki xotirjamlik, o‘z hayotidan qoniqish, o‘ziga nisbatan ijobiy munosabatlarni
shakllanganligini kuzatsa bo‘ladi.

Yurtimizda olib borilayotgan ko‘plab islohotlar ham jamiyat uchun farovonlikni qay darajada muhim ekanligini ko‘rsatib
bermogda. Muhtaram prezidentimiz Shavkat Mirziyoyev o‘zining chiqishlarida xalq farovonligini ta’minlash, aynigsa, kambag‘allikni
gisqartirish va aholi turmush darajasini oshirishni davlat siyosatining ustuvor yo‘nalishi deb belgilagan. U «Kambag*allikdan farovonlik
sari» tamoyilini ilgari surib, barcha islohotlar markazida inson manfaatlari turishi kerakligini ta’kidlaydi [1]. Shuningdek muhtaram
prezidentimiz “Tinchlik va ishonch umumiy farovonlik asosidir. Bu gadriyatlarni mustahkamlash butun xalgaro hamjamiyat uchun hal
giluvchi ustuvor yo‘nalish bo‘lib qolishi zarur” deya alohida ta’kidlab o‘tganligi [1]. jamiyat uchun farovonlik qay darajada muhim
ekanligini anglatadi.

Adabiyotlar tahlili va muhokama. Hozirgi kunda zamonaviy psixologiya sohasida psixologik farovonlik tushunchasini chuqur
o‘rganish fanning asosiy vazifalaridan biridir. Chunki atama va tushunchalarning mazmunini ochib berish alohida ahamiyat kasb etadi.
Jumladan Amerikalik psixolog Kerol Riff o‘zining “Psixologik farovonlikning olti faktorli modeli” konsepsiyasida psixologik
farovonlik fenomeniga nisbatan o‘z qarashlarini tagdim etgan [2]. Muallif amerikalik psixolog va sotsiolog Norman Bredbernning
garashlarini qo‘llab-quvvatlaydi va rivojlantiradi, lekin shu bilan birga uning bu fenomen ijobiy va salbiy affektlar muvozanati ekanligi
haqidagi fikrini tanqid qiladi. K.Riff o‘z ziddiyatini N.Bredburn tezisida fenomenni talgin qilishning cheklanganligi, ma’lum bir
chegaralari mavjudligi bilan asoslaydi. Bu xulosani u o‘zining ilmiy tadgiqoti bilan mustahkamlaydi, uning asosi ijobiy psixologik
farovonlik bo‘yicha ilgari surilgan tushunchalardir. Ko‘p yillik tadqiqotlar natijasida K. Riff ijobiy psixologik farovonlik nazariyasini
ilgari surdi va unda psixologik farovonlikning tarkibiy gismlarini tagdim etdi.

Amerikalik psixologlar Edvard Desi va Richard Rayan o‘z-o°zini aniqlash nazariyasida “psixologik farovonlik hodisasi haqida
0°z qarashlarini taqdim etadilar. Mualliflarning fikricha, insonning psixologik farovonligi u yoki bu darajada uning asosiy ehtiyojlari
(kompetentlik, mustaqillik va boshqalar bilan aloga qilish) bilan bog‘liq [3]. Yuqorida tavsiflangan dolzarb ijtimoiy kontekst bilan
bog‘liq ehtiyojlar qondirilgan taqdirda farovonlik darajasi oshadi, aks holda farovonlik darajasi pasayadi. O‘z-o0‘zini belgilash nazariyasi
empirik tadqiqotlar natijasida o°z tasdig‘ini topdi.

Darajali psixologik farovonlik modeli muallifi Rossiyalik psixolog Anna Vladimirovna Voronina psixologik farovonlikni
psixika va somatika o‘rtasidagi yaqin alogani aks ettiruvchi psixologik salomatlik prizmasi orqali ko‘radi [4]. U borlig makonini
biologik makon sifatida ta’riflaydi, unda tabiiy mavjudot shaxsdir. Bunday makonni tashkil etish uchun organizmning biologik tizimlari
yaxlitligini saglash muhim hisoblanadi. Tadgigotchining fikricha, bu yaxlitlik psixologik moslashuv to*‘sig‘i ko‘rinishida ifodalanadi.

A.V.Voroninaning ta’kidlashicha, insonning turli faoliyat turlarida shakllangan hayot makonining turli darajalarida ichki
intensiya (ongsiz va ongli resurs ko‘rsatmalari) asosi qo‘yiladi. Ushbu holatda, introyeksiyalar individual psixologik farovonlikning
quyidagi darajalarini iyerarxiya shaklida ifodalovchi sifat tuzilmasini ifodalaydi: a) psixosomatik salomatlik, b) ijtimoiy moslashuv, d)
psixik salomatlik, ) ruhiy salomatlik.

Konsepsiya muallifining ta’kidlashicha, insonning ta’lim-tarbiyasi va rivojlanishi jarayonida shakllanadigan har bir keyingi
daraja o°‘zi, dunyo va bu dunyoda mavjudligi haqida yangi tasavvurni olib keladi. Har bir keyingi bosqich insonga o‘z niyatlarini amalga
oshirishda yangi imkoniyatlar, erkinlik darajasi va ijodiy faollik beradi.
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Rossiya sotsial psixologi Rail Shamionovning fikricha, psixologik farovonlik insonning o‘z shaxsiyatiga, hayotiga va tashqi
hamda ichki muhit haqidagi o‘zlashtirilgan me’yoriy tasavvurlar nuqtai nazaridan shaxs uchun katta ahamiyatga ega bo‘lgan
jarayonlarga bo‘lgan shaxsiy munosabati bo‘lib, u qoniqish hissi bilan tavsiflanadi [5].

Rossiyalik mashhur psixologlar Pavel Petrovich Fesenko va Tatyana Dmitriyevna Shevelenkova psixologik farovonlikni baxtni
subyektiv his gilish, o‘zidan va o‘z hayotidan qonigish, shuningdek, asosiy insoniy qadriyatlar va ehtiyojlar bilan bog‘liq bo‘lgan yaxlit
tajriba sifatida ko‘rib chiqadilar. Bu nazariyaga ko‘ra psixologik farovonlik insonning o‘z ichki baholash tizimiga bog‘liq bo‘lgan
kechinma sifatida garaladi. Bunda mualliflar insonning o‘z hayotiga va o‘ziga subyektiv baho berishiga, shaxsning ijobiy faoliyat
ko‘rsatishiga e’tibor qaratadilar. Ular psixologik farovonlikning bu ikki jihati K.Riff yondashuvida muvaffaqiyatli sinxronlashgan deb
hisoblaydilar.

K.Riff nazariyasiga tayanib, P.P.Fesenko va T.D.Shevelenkova shaxsning psixologik farovonligini insonning o‘z hayotidan
qoniqishining yetarlicha murakkab kechinmasi sifatida tushunishni taklif qgildilar, bu esa bir vaqtning o‘zida shaxs hayotining ham
dolzarb, ham potensial jihatlarini aks ettiradi. Insonning psixologik farovonlik kechinmalarini tavsiflar ekanmiz, shuni ta’kidlash joizki,
har qanday kechinma ushbu kechinmani me’yor, etalon, ideal bilan taqqoslashni nazarda tutadi, bular kechinmalarni boshdan
kechirayotgan insonning ongida o°zini o°‘zi baholash, o‘ziga nisbatan munosabatning ma’lum bir varianti ko‘rinishida mavjud bo‘ladi.

Insonning oz hayotidan qoniqishini murakkab boshdan kechirishi asosida mualliflar tomonidan “aktual psixologik farovonlik”
va “ideal psixologik farovonlik” ajratib ko‘rsatilgan bo‘lib, unda “ideal” hagidagi tasavvur insonning oz borlig‘ini baholashning global
vositasi sifatida namoyon bo‘ladi. Shu bilan birga, ta’kidlash joizki, bu ichki baho, ehtimol, ijtimoiy-madaniy o°ziga xoslikka ega va bu
o°ziga xoslik inson tomonidan jamiyat va madaniyatda mavjud bo‘lgan ba’zi tasavvurlarni o‘zlashtirish jarayonida shakllanadi, ya'ni
inson faoliyatining ijtimoiy me’yori, ijtimoiy-madaniy ideali tushunchasi bilan bog‘liq.

Rossiyalik psixolog Valeriy Aleksandrovich Xashchenko holatini - ijobiy hissiy yo‘nalishga ega bo‘lgan faoliyatga to‘lig
sho‘ng‘ish holatini ko‘rsatib o‘tgan [6]. Ogimning bu holatini muayyan faoliyat bilan chegaralangan psixologik farovonlik deb atash
mumkin. Shuni ta’kidlash kerakki, u havola qilayotgan nazariya doirasida - E.Disining ichki va tashqi motivatsiya nazariyasi -
psixologik farovonlikning subyektiv kechinmalarini tushuntirib berishi mumkin. Ichki motivatsiya insonning o‘zi tomonidan
qo‘zg‘atiladigan, subyektning ichidan kelib chiqadigan motivatsiya ekanligi haqidagi qoida ma’lum bir qoniqish holatini keltirib
chigarishi mumkin.

Amerikalik psixolog Richard Rayan g‘arbda yaratilgan farovonlikni tushunishga yordam beruvchi barcha yondashuvlarni ikkita
asosiy ogimga ajratadi: gedonistik va evdemonistik [7]. R.Rayan gedonistik nazariyalarga farovonlik asosan gonigish-gonigmaslik
atamalarida tavsiflanadigan barcha ta’limotlarni kiritadi, bu kichik guruhga D.Kaynemen, N.Bredburn, E.Diner konsepsiyalarini kiritish
mumkin. Ushbu muammoni evdemonistik tushunish shaxsiy o‘sish farovonlikning asosiy va eng zarur jihati ekanligi hagidagi
postulatga asoslanadi, bunday yondashuv A.Votermen va K.Riff garashlariga xosdir.

Xulosa. Zamonaviy psixologiya fanlar tizimida shaxsning psixologik farovonligi inson hayotining moddiy va ma’naviy
ehtiyojlari uyg‘unligini, ichki xotirjamlik hamda hayotdan mamnunlik darajasini belgilovchi bosh mezon sifatida namoyon bo‘ladi.
Tadqiqot davomida ushbu fenomen shunchaki lahzalik quvonch hissi emas, balki shaxsning 0z potensialini ro‘yobga chiqarishi, ichki
va tashgi muhit muvozanatini saglay olishi bilan bog‘liq murakkab tizim ekanligi aniglandi. Insonning oz ehtiyojlarini to‘liq qondira
olishi unda faoliyatga nisbatan ichki motivatsiyani uyg‘otadi, atrofdagilar bilan samimiy aloqalarni mustahkamlaydi va hayotdan
chinakam zavglanish hissini shakllantiradi.

Magqolada ko‘rib chiqilgan K.Riff, N.Bredbern, E.Desi, R.Rayan kabi g‘arb olimlarining kontseptual yondashuvlari, shuningdek,
A.Voronina, R.Shamionov, P.Fesenko, T.Shevelenkova va V.Xashchenko kabi rossiyalik psixologlarning ilmiy garashlari tahlili
psixologik farovonlikning ko‘p girrali tabiatini ochib berdi. Nazariy manbalar mazkur hodisaning gedonistik (lazzatlanish va qoniqish)
hamda evdemonistik (shaxsiy o‘sish va hayot mazmuni) ogimlar doirasida, psixosomatik salomatlik va ijtimoiy moslashuv prizmasi
orqali iyerarxik tuzilishga ega ekanligini tasdiglaydi. Bu esa shaxsning ruhiy bargarorligi uning ichki baholash tizimi va ijtimoiy-
madaniy ideallari bilan uzviy bog‘ligligini ko‘rsatadi.

O‘zbekiston Respublikasi Prezidenti Shavkat Mirziyoyev “Inson munosib sharoitda ta’lim-tarbiya olib, farovon hayot kechirgan
taqdirdagina, jamiyat va davlat uyg‘unlikda barqaror rivojlanadi”, — deya alohida ta’kidlaydi. Davlatimiz rahbarining ushbu g‘oyasi
hamda mamlakatimizda izchil amaliyotga tatbiq etilayotgan “Kambag‘allikdan farovonlik sari” dasturi bevosita insonning ham ruhan,
ham moddiy jihatdan farovon yashashiga xizmat giladi. Zero, munosib ijtimoiy-iqtisodiy sharoit ta’minlangan va inson qadri
ulug‘langan muhitdagina shaxs oz ehtiyojlarini erkin qondirish, psixologik xotirjamlikka erishish hamda o‘z salohiyatini to‘laqonli
namoyon etish imkoniyatiga ega bo‘ladi. Shu sababli, shaxsning psixologik farovonligini va uning ehtiyojlari gondirilishi darajasini
psixologik omillar prizmasida tadgiq etish shaxs kamoloti va jamiyat bargarorligini ta’minlashda dolzarb amaliy ahamiyat kasb etadi.
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PEDAGOGICAL AND TECHNOLOGICAL APPROACHES TO DEVELOPING WEB DESIGN COMPETENCE IN A
DIGITAL EDUCATIONAL ENVIRONMENT

RAQAMLI TA’LIM MUHITIDA WEB-DIZAYN KOMPETENSIYASINI RIVOJLANTIRISHNING PEDAGOGIK-TEXNOLOGIK
YONDASHUVLARI

HEJATOI'MKO-TEXHOJIOTMYECKHE ITOAXO/IbI K PASBUTHIO KOMITETEHIIMH 11O BEB-JIU3AMHY B LII®POBOM
OBPA30OBATEJIbHOU CPEJIE

Yuldashev Ulmasbek Abdubanapovich
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Abstract. The article addresses the problem of developing web design competence in higher education. The main pedagogical
approaches used in university-level web design instruction competency-based, constructivist, connectivist, and learner-centred are
analysed as complementary elements of a unified framework. On this basis, a five-component model of web design competence is
proposed, comprising cognitive, technological, project-based, aesthetic, and reflective dimensions, alongside a scheme for designing
individual learning trajectories adapted to each student’s level of preparation. The empirical part of the study was conducted during the
2023-2024 academic year at Guliston State University, involving 238 students enrolled in Computer Science and Information
Technology programmes. The quasi-experimental verification showed that the proportion of students with a high competence level was
considerably higher in the experimental group than in the control group. The difference was statistically significant according to
Pearson’s chi-squared test (x> = 43.6; p <0.01).

Keywords: web design, professional competence, digital education, learning trajectory, learner-centred instruction,
constructivism, connectivism, higher education.

Annotatsiya. Magolada oliy ta’limda web-dizayn kompetensiyasini shakllantirish masalasi ko‘rib chigilgan. Web-dizayn
o‘gitishda qo‘llaniladigan asosiy yondashuvlar kompetensiyaviy, konstruktivistik, konnektivistik va shaxsga yo‘naltirilgan bir-birini
to‘ldiradigan tizim sifatida tahlil gilingan. Mazkur yondashuvlar asosida web-dizayn kompetensiyasining besh komponentli modeli
taklif etilgan: kognitiv, texnologik, loyihaviy, estetik va refleksiv. Shuningdek, o‘quv jarayonini talabaning tayyorgarlik darajasiga
moslashtirish imkonini beruvchi trayektoriya loyihalash sxemasi ishlab chigilgan. Tadgiqotning amaliy gismi 2023-2024-0°quv Yyilida
Guliston davlat universiteti bazasida o‘tkazilgan; unda «Kompyuter ilmlari» va «Axborot texnologiyalari» yo‘nalishlari talabalari (n =
238) ishtirok etgan. Kvazieksperimental tekshiruv natijalariga ko‘ra, taklif etilgan yondashuv asosida ta’lim olgan guruhda yuqori
natijalarga erishgan talabalar ulushi nazorat guruhiga nisbatan sezilarli darajada ko‘p bo‘lgan. Pirson y? kriteriysi bo‘yicha olingan farq
statistik jihatdan ahamiyatli deb topilgan (> = 43.,6; p <0,01).

Kalit so‘zlar: web-dizayn, kasbiy kompetensiya, ragamli ta’lim, o‘quv trayektoriyasi, shaxsga yo‘naltirilgan o‘qitish,
konstruktivizm, konnektivizm, oliy ta’lim.

AnHoTammsi. B cratbe paccmarpuBaercsi mpoOinema (OpPMHPOBAaHHS KOMIETCHIMH II0 BeO-AM3aifHy B CHCTEME BBICIIETO
00pa3oBaHus. AHATN3UPYIOTCS OCHOBHBIE IT€IarOTMYECKHe MOAXO0/Ibl KOMIETEHTHOCTHBIN, KOHCTPYKTUBUCTCKHH, KOHHEKTHBUCTCKHUH 1
JIMYHOCTHO OPUEHTHPOBAHHBIN, MPUMEHseMble IpU 00y4deHnH BeG-au3aiiHy B By3ax. Ha mx ocHOBe IpeyioeHa MSATHKOMITOHEHTHAs
MOJIeNIb KOMIETCHIIMH (KOTHUTHBHBIH, TEXHOJIIOTHYECKHH, TIPOCKTHBIH, ICTETHYECKUH M ped)IeKCHBHBIH KOMIOHEHTHI), a TAKXKE cCXeMa
MIPOSKTHPOBAHMS HHAWBUIYaJIbHON yaeOHO# Tpaekropun. [IpakTiueckas gacte nccienoBanus nposeaeHa B 2023-2024 yyeGHOM romy
Ha 0a3e I'yIHCTaHCKOTO rOCyJapCTBEHHOTO YHUBEPCHUTETA; YYACTHUKaMHU cTanu 238 cTyieHToB HampaBieHnid « KOMITbIOTepHbIE HAYKH)
n «MHpopMaIMOHHBIe TEXHONOTHI». KBa3suaKCIepuMeHTaIbHas IIPOBEpKa MoKasalia, YTo B IpyIme, 00y4yaBIIeHCs 110 IPeaI0KeHHON
METOJIMKE, JI0JIs1 CTY/ICHTOB C BEICOKMM YPOBHEM BIIQJICHUS] KOMIIETEHIMEl OKa3anach 3Ha4MMO BBIIIE, YeM B KOHTPOJIBHOH. Pazmnune
CTaTHCTHYECKH 3HAYMMO 110 Kputepuio [Tupcona y2 (> = 43,6; p < 0,01).

KiioueBble ciioBa: BeO-au3aiiH, npodeccroHalbHAs KOMIIETEHIMs, IH(ppoBoe o0ydeHHe, yuyeOHasi TPaeKTOpHs, JTMIHOCTHO
OPHUCHTUPOBAHHOC 06yquue, KOHCTPYKTUBHU3M, KOHHEKTUBH3M, BBICIIICC 06pa3OBaHl/Ie.

Kirish. So‘nggi yillarda web-texnologiyalar rivojlanishi ta’lim, biznes va davlat boshgaruvi sohasida shunchalik tez sur’atda
kechmoqdaki, mutaxassislar tayyorlash dasturlari bu o‘zgarishlarga mos kelishga ulgurmay golmoqda. Xususan, o‘zbek oliy ta’lim
muassasalari «Kompyuter ilmlari» va «Axborot texnologiyalari» yo‘nalishlarida web-dizayn bo‘yicha tayyorgarlik hali ham asosan
nazariy kurslar va bir xil vazifalar atrofida qurilgan. Talabaning individual imkoniyatlari, bilim darajasi va kasbiy gizigishlari ko‘pincha
hisobga olinmaydi.

O‘zbekiston Respublikasining «Raqamli O‘zbekiston 2030» strategiyasi [1] va oliy ta’limni rivojlantirish konsepsiyasi [2]
ragamli kasb-hunarlarni o‘rgatishda yangi yondashuvlarni joriy etishni talab giladi. Birog amaliyotda bu talablar hali ta’lim jarayoniga
to‘liq singib kirmagan.

Ushbu tadgigotning magsadi web-dizayn kompetensiyasini shakllantirish uchun gaysi pedagogik yondashuvlardan foydalanish
magsadga muvofiq ekanligini aniglash, shuningdek, har bir talabaning tayyorgarlik darajasiga moslashuvchi o‘quv trayektoriyasini
loyihalash sxemasini ishlab chigishdan iborat. Tadgigotning ilmiy yangiligi shundan iboratki, web-dizayn kompetensiyasining besh
komponentli modeli va unga mos trayektoriya sxemasi ilk bor tizimli ravishda asoslangan.

Tadgiqot ob’ekti va qo‘llanilgan metodlar

Kompetensiyaga asoslangan ta’lim nazariyasi A.V.Xutorskoy [3], |.A.Zimnyaya [4] va boshga tadgigotchilar tomonidan yaxshi
ishlab chigilgan. Mualliflar kompetensiyani bilim, ko‘nikma va shaxsiy sifatlarning birligi sifatida tushuntirishadi. Web-dizayn sohasida
bu tushuncha go‘llanilganda, foydalanuvchi bilan ishlash (UX) va interfeys loyihalash (Ul) ko‘nikmalari alohida ahamiyat kasb etadi [7,
8].
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Ta’limni talaba xususiyatlariga moslashtirishga gizigish 1990-yillardan boshlab ortib bormoqda. P.Brusilovskiy va E.Millan [5]
elektron ta’lim tizimlarida moslashuvchi kontent, navigatsiya va tagdimotning turli mexanizmlarini taklif etishgan. G.Siemens [6]
ragamli muhitda o‘rganish shaxsning o‘zida emas, balki ko‘plab manbalarda joylashgan bilimlarni bog‘lash orgali sodir bo‘lishini
ko‘rsatgan.

K.VanLehn [14] aglli o‘gituvchi dasturlari va jonli o‘gituvchi samaradorligini solishtirib, kompyuter yordamida tashkil etilgan
individual ta’limning natijalari umid gilganidan ancha yuqori bo‘lishini ko‘rsatgan. T.Anderson va J.Dron [13] masofaviy ta’limning
uch avlodini tahlil gilib, konnektivistik model bugungi muhitga ko‘prog mos kelishini asoslagan.

O‘zbekistonda bu yo‘nalishda U.Sh.Begimqulov [9] ta’limni axborotlashtirish, M.B.Urazova [12] ragamli muhitda kasbiy
kompetentlikni rivojlantirish masalalarini o‘rgangan. U.A.Yuldashev [10] web-dizayn o‘qgitishning pedagogik shartlarini belgilagan.
Ayni paytda web-dizayn bo‘yicha o‘qgitishning yaxlit pedagogik modeli, aynigsa talabaning boshlang‘ich tayyorgarligiga garab o‘quv
yo‘lini belgilash masalasi yetarli o‘rganilmagan.

Tadgigot dizayni. Ushbu tadgigotda kvazieksperimental dizayn go‘llanildi: ikkita guruh tashkil etildi, ammo talabalar ularga
tasodifiy tagsimlanmadi ular mavjud akademik guruhlar asosida ajratildi. Bu OTM sharoitida keng targalgan yondashuv bo‘lib, amaliy
tadgiqotlarda odatiy hol hisoblanadi. Guruhlarning boshlang‘ich tengligini aniglash uchun Kirish testi o‘tkazildi. Test natijalari boyicha
guruhlar o‘rtasidagi farq statistik jihatdan ahamiyatsiz bo‘lib chigdi (x* = 3,8; df =2; p=0,15).

Tajriba 2023-2024-0°‘quv yilida Guliston davlat universiteti bazasida olib borildi. Ishtirokchilar «Kompyuter ilmlari» va
«Axborot texnologiyalari» yo‘nalishlari 2- va 3-bosgich talabalari bo‘ldi. Jami 238 nafar talaba gatnashdi: nazorat guruhida 120 nafar,
eksperimental guruhda 118 nafar. Tajriba sentyabr 2023-yildan may 2024-yilgacha, ya’ni bir to‘liq o‘quv yili davom etdi. Har ikkala
guruhda ham bir xil o‘gituvchi dars berdi bu go‘shimcha o‘zgaruvchini cheklash uchun muhim edi.

Baholash vositasi. Talabalarning web-dizayn kompetensiyasini o‘Ichash uchun to‘rt gismdan iborat baholash vositasi ishlab
chiqildi: (1) 60 ta test savoli (asosiy bilimlar); (2) HTML, CSS, JavaScript bo‘yicha amaliy topshiriglar; (3) real loyihaga asoslangan
portfoliyo; (4) 25 ta elementdan iborat o‘z-o°zini baholash anketa shakli (5 ballik shkala).

Baholash vositasini ishlab chigishdan oldin 7 nafar mutaxassis bilan maslahat o‘tkazildi ulardan 5 nafari oliy ta’lim sohasida, 2
nafari IT sohasida ishlaydi. Ekspertlar baholash vositasining mazmuni magsadga mos kelishini tasdiglashdi (CVR = 0,83). Keyin 24 ta
talaba ishtirokida sinov o‘tkazilib, baholash vositasining ichki izchillik koeffitsienti Cronbach o = 0,77 ekanligi aniglandi. Bu gabul
gilinadigan ko‘rsatkich hisoblanadi. Yakuniy natijalar asosida talabalar uch darajaga ajratildi: past (0-50 ball), o‘rta (51-75 ball), yuqori
(76-100 ball).

O‘quv jarayonining tashkil etilishi. Eksperimental guruhda darslar Moodle tizimi orqali tashkil etildi. Tizimga qo‘shimcha
vositalar ulanmu: sun’iy intellekt elementlariga ega yordamchi modul (kod xatolarini ko‘rsatish va dizayn maslahatlar uchun), interaktiv
mashglar kutubxonasi, GitHub jamoaviy loyihalar uchun va Figma prototip ishlab chigish uchun. O‘gituvchi asosan darslarni
yo‘naltirib, talabalar mustaqgil va jamoa bo‘lib ishlagan. Darsning taxminan 70 foizi amaliy va loyihaviy formatda o‘tdi. Har ikki-uch
haftada talabalarning natijalariga garab individual topshiriglar gayta ko‘rib chigildi.

Nazorat guruhida an’anaviy dars tuzilmasi saglanib golindi: o‘gituvchi tushuntiradi, talabalar topshiriglarni bajaradi. Moodle
fagat materiallar joylash uchun ishlatildi, moslashuvchi funksiyalardan foydalanilmadi.

Olingan natijalar va ularning tahlili

Web-dizayn kompetensiyasining tarkibiy modeli. Tadgiqot jarayonida web-dizayn kompetensiyasi besh gismdan tashkil topgan

yaxlit ko‘nikma sifatida tavsiflanau. 1-rasmda ushbu modelning tuzilishi ko‘rsatilgan.

1. Kognitiv komponent 2. Texnologik komponent
HTML, CSS, JavaScript, Bootstrap, Tailwind, React,
web-standartlar, Git, Figma, CMS,

dizayn tamoyillari kasbiy asboblar

3. Loyihaviy komponent 4. Estetik komponent

WEB-DIZAYN
UX/UI loyihalash, KOMPETENSIYASI Rang nazariyasi,

prototiplash, axborot tipografika, kompozitsiya,
arxitekturasi

vizual ierarxiya

5. Refleksiv komponent

O*z-0'zini baholash,
tanqidiy tahlil,
metakognitiv rivojlanish

1-rasm. Web-dizayn kompetensiyasining besh komponentli tarkibiy modeli.
Kognitiv gism HTML, CSS va JavaScript asoslarini, web-standartlar hamda foydalanuvchi bilan ishlash qoidalarini bilishni o‘z
ichiga oladi. Texnologik gism Bootstrap, Tailwind CSS, React kabi freymvorklar, Git, Figma, Adobe XD kabi dasturiy vositalar bilan
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ishlashni nazarda tutadi. Loyihaviy gism foydalanuvchi interfeysi prototipini tuzish, axborot tuzilmasini loyihalash va «dizayn orqali

fikrlashy» uslubiga oid ko‘nikmalarni gamrab oladi.
Estetik gism rang tanlash, tipografiya, vizual tartib va badiiy did bilan bog‘lig. Refleksiv gism talabaning oz ishini baholashi,

xatolaridan xulosa chigarishi va foydalanuvchi fikrini hisobga olgan holda loyihani yaxshilashga tayyorligini bildiradi.
Pedagogik yondashuvlar tizimi. Web-dizayn o‘gitishda bir nechta pedagogik yondashuv birgalikda go‘llanilganda samarali

bo‘ladi. 2-rasmda ushbu yondashuvlar va ularning o‘zaro bog‘ligligi ko‘rsatilgan.

PEDAGOGIK-TEXNOLOGIK
YONDASHUVLAR TIZIMI

| |
_——/ \\

@ Kompetensiyaviy @ Konstruktivistik @ Konnektivistik Adaptiv-shaxsiy
yondashuv

yondashuv yondashuv yondashuv

natijaga yo'naltirilgan bilimni mustaqil qurish; tarmoqda o‘rganish; individual trayektoriya;

o'qitish; learning loyihaviy ish, muammoli GitHub, Behance, sun’iy intellekt va
outcomes, KPI baholash vaziyatlarni hal gilish Open Source loyihalar ta’limiy analitika

. ~ ’ S
S, N / --
o N\ . =
S N / -
~ N Vi ssee
N ’ -
N / -

RAQAMLI TEXNOLOGIK VOSITALAR

SI algoritmlari, LMS, Learning Analytics, bulutli xizmatlar, mikrolearning platformalari

v

YAKUNIY NATIJA
Web-dizayn kompetensiyasi to‘liq shakllangan,
mehnat bozorida raqobatbardosh, 0°z-0*zini
takomillashtirishga qodir mutaxassis

2-rasm. Pedagogik yondashuvlar tizimi va ularning o ‘zaro bog‘ligligi
Kompetensiyaga asoslangan yondashuv har bir o‘quv bosgichining natijasini aniq belgilashni talab giladi. Talaba mavzuni
o‘rganib bo‘lgach, ganday ish bajara olishini avvaldan belgilab go‘yish darsni magsadli qgiladi. Konstruktivistik yondashuv J.Piaget va
L.S.Vygotskiy g‘oyalariga tayanadi. Bu yondashuvda talabalar bilimni tayyor holda emas, o‘zlari topshiriglarni bajarish orqgali quradilar.
Konnektivistik yondashuv talabani GitHub, Stack Overflow, Behance kabi professional hamjamiyatlar faoliyatiga jalb etishni
ko‘zda tutadi. Bu ular uchun nafagat o‘quv, balki erta professional ijtimoiylashuv imkoniyatidir. Shaxsga yo‘naltirilgan yondashuv
o‘quv jarayonini talabaning tayyorgarlik darajasiga garab moslashtirish demakdir. Bu ragamli ta’lim vositalari yordamida amalga
oshiriladi [14, B. 210].
O‘quv trayektoriyasini loyihalash. O‘quv trayektoriyasi bu talabaning boshlang‘ich tayyorgarligi va magsadlariga garab
tuzilgan individual o‘quv rejasi. 3-rasmda trayektoriyani tuzish va moslashtirishning besh bosgichi ko‘rsatilgan.

Diagnostik bosqich
Talabaning boshlang‘ich kompetensiya darajasi, kognitiv uslubi (Kolb metodikasi), g
kasbiy qizigishlari va o‘rganish sur’ati aniglanadi; SI yordamida raqamli “o‘rganish profili” tuziladi \

v :

Magsadlarni shakllantirish bosgichi
SMART tamoyiliga muvofiq individual ta’limiy magsadlar belgilanadi,
kompetensiya darajalari (boshlovchi, oralig, ilg*or) tanlanadi

J

v N\

\
1
1
\
!
!

!

1
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1

1

@ Mazmun va kontentni shakllantirish bosqichi ;

1

i

i

1

1

I
i
i
i
1
1

Talabaning profiliga mos modul va mikroo*quv birliklari tanlanadi;
multimediya kontenti, interaktiv mashglar, kodlash muhitlari integratsiya gilinadi
J

v B’

Faol o‘rganish va loyihaviy faoliyat bosqichi
Real web-loyihalarni mustagil va jamoaviy ravishda bajarish, Design Thinking metodologiyasi;

QAYTA ALOQA VA KORREKSIYA JARAYONI

Slga asoslangan mentor-tizim (chatbot, kod tahlilchisi) talabani uzluksiz qo‘llab-quvvatlaydi

& J !

A4 !

4 N b
Monitoring, baholash va refleksiv korreksiya bosqichi I’
Rivojlanish dinamikasi doimiy kuzatib boriladi, trayektoriya qayta yo‘naltiriladi (re-routing); !

& portfoliyo metodi orqali yakuniy baholash, refleksiv kundalik yuritish )

Trayektoriya har bir bosgichda di ik natijalarga muvofiq dinamik tarzda lashtiriladi

3-rasm. O‘quv trayektoriyasini loyihalash bosgichlari
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Birinchi bosgich diagnostika: talabaning bilim darajasi, o‘rganish uslubi va gizigishlari aniglanadi. Moodle tizimidagi test va
anketa natijalari bu bosgichning asosini tashkil etadi.

Ikkinchi bosgich magsad belgilash: o‘gituvchi va talaba birgalikda o‘quv yili davomida ganday natijalarga erishish kerakligini
kelishadi.

Uchinchi bosgich kontent tanlash: talabaning tayyorgarligi va magsadiga mos materiallar, topshiriglar va loyihalar belgilanadi.

To‘rtinchi bosgich faol o‘rganish: talabalar real web-loyihalar ustida ishlaydi, o‘gituvchi va sun’iy intellekt yordamchi moduli
ularni yo“naltiradi.

Beshinchi bosgich monitoring va to‘g‘rilash: o°gituvchi har bir talaba rivojini kuzatib boradi. Natijalar yetarli bo‘lmasa, o‘quv
rejasi ozgartiriladi. O‘quv yili oxirida portfoliyo asosida yakuniy baho go‘yiladi.

Tajriba natijalari

Oc“quyv yili oxirida har ikkala guruhda bir xil baholash vositasi orgali test o‘tkazildi. 4-rasmda natijalar ko‘rsatilgan.

100 A

Nazorat guruh (n = 120)
- Eksperimental guruh (n = 118)

80 1

60 A
52,5%

42,5% 42,5%

39,1%
40

Talabalar ulushi, %

15,0%

PAST DARAJA O‘RTA DARAJA YUQORI DARAJA

Kompetensiya darajalari

xlemp = 47,32 > ykr = 9,21 (p < 0,01) — farq statistik ahamiyatli
4-rasm. Nazorat va eksperimental guruhlarda kompetensiya darajasi tagsimoti (yakuniy bosgich, %)

Eksperimental guruhda yuqori darajaga erishgan talabalar ulushi 38,1 foizni tashkil etdi, nazorat guruhida esa bu 8,4 foiz bo‘ldi.
Past darajadagi talabalar ulushi eksperimental guruhda 18,6 foizga tushgan bo‘lsa, nazorat guruhida u 52,5 foiz bo‘lib goldi. O‘rta
darajadagi talabalar: nazorat guruhi 39,1 foiz, eksperimental guruh 43,3 foiz.

Guruhlar o‘rtasidagi fargning statistik jihatdan tasodifiy emasligini tekshirish uchun Pirson 2 kriteriysi qo‘llanildi. Hisoblangan
giymat x> = 43,6 (df = 2; p < 0,01). Bu qgiymat kritik qiymatdan (9,21) ancha yuqori bo‘lgani uchun farq ahamiyatli hisoblanadi.
Eksperimental va nazorat guruhlari o‘rtasidagi amaliy ta’sir kuchi Cohen d = 0,72 bo‘ldi, bu o‘rta va katta ta’sir oralig‘iga to‘g‘ri keladi.

Semestr oxiridagi so‘rovnoma natijalariga ko‘ra, eksperimental guruh talabalarining 84 foizi o‘quv jarayonidan gonigish
bildirishgan, 73 foizi esa o‘qitish tezligi ularning imkoniyatlariga mos kelganini aytgan.

Olingan natijalar bir necha jihatdan giziq. Avvalo, kompetensiyaning besh gismli tuzilmasi amalda o‘zini ogladi: talabalarda
bilim, ko‘nikma va refleksiv sifatlar bir vaqtning o°zida rivojlanganini kuzatish mumkin bo‘ldi. Bu A.V.Xutorskoy [3] va I.A.Zimnyaya
[4] asarlarida bayon etilgan kompetensiyaning ko‘p girraliligi hagidagi g‘oyalarni qo‘llab-quvvatlaydi.

Eksperimental guruhda yuqori darajaga erishgan talabalar ulushining to‘rt yarim baravar oshishi ahamiyatli natija, lekin bu
ragamni ehtiyotkorlik bilan baholash kerak. Guruhlar bir xil o‘gituvchi bilan ishlagan va boshlang‘ich tenglik tasdiglangan bo‘lsa-da,
kvazieksperimental dizayn barcha tashqi omillarni bartaraf eta olmaydi. P.Brusilovskiy va E.Millan [5] moslashuvchan ta’lim
tizimlarining samaradorligini ko‘rsatgan, ammo ular ham natijalar o‘quv konteksiga qgarab farg gilishi mumkinligini ta’kidlagan.
W.Holmes va boshgalar [11] hamda K.VanLehn [14] texnologik yordamning samarasi qo‘shimcha omillarga o‘gituvchi tayyorgarligi,
talaba motivatsiyasi bog‘ligligini ko‘rsatgan.

Tadgigot cheklovlari va keyingi yo‘nalishlar. Ushbu tadgigotning bir gator chegaralari bor. Birinchidan, guruhlar tasodifiy
tanlanmagani uchun natijalar boshga OTMlarga to“liq ko*chirila olmasligi mumkin. Ikkinchidan, tajriba fagat bitta o‘quv yilini gamrab
oldi talabalar o‘zlashtirishni uzoq muddatda saglab goladimi, bu alohida tekshirishni talab giladi. Uchinchidan, yordamchi dasturiy
modul to‘lig avtomatlashtirilmagan edi, o‘gituvchining go‘l mehnati ham talab gilindi. To‘rtinchidan, ushbu tajriba O‘zbekiston
OTMlari sharoitida o‘tkazilgan bo‘lib, boshga ta’lim tizimlarida natijalari boshgacha bo‘lishi mumkin.

Keyingi tadgiqgotlar uchun uchta asosiy yo‘nalish taklif etiladi. Birinchi o‘zbek tilidagi yordamchi dasturiy modulni to‘lig ishlab
chigish va sinovdan o‘tkazish. Ikkinchi trayektoriya modelini boshqga texnik fanlarga tatbiq etish. Uchinchi talabalar bilimini bir necha
yil mobaynida kuzatib, uzog muddatli ta’sirni o‘Ichash.

Xulosa va tavsiyalar

Tadgiqot natijalari shuni ko‘rsatadiki, web-dizayn o‘gitishda bir nechta pedagogik yondashuvning birgalikda qo‘llanilishi va
o‘quv trayektoriyasini talabaning tayyorgarligi darajasiga moslashtirish samarali natijalar beradi. Taklif etilgan besh komponentli model
web-dizayn kompetensiyasining ko‘p girrali tabiatini to‘ligroq aks ettiradi va amaliy baholash uchun qulay mezon bo‘lib xizmat giladi.
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Loyihalash sxemasi diagnostikadan to monitoring va to‘g‘rilashgacha oliy ta’lim muassasalarida to‘g‘ridan-to‘g‘ri qo‘llanilishi
mumkin. Buning uchun alohida maxsus platforma talab etilmaydi: Moodle va GitHub kabi bepul vositalar yetarli. Amaliy tavsiya
sifatida «Kompyuter ilmlari» va «Axborot tizimlari» yo‘nalishlarida o‘quv dasturlarini tuzishda ushbu modelni nazarda tutish magsadga
muvofig.

Tajriba shuni ko‘rsatdiki, o‘quv jarayonini shaxsga moslashtirishga urinish nafagat bilim natijalarini, balki talabalarning
gonigish darajasini ham oshiradi. Bu o‘quv motivatsiyasi bilan bevosita bog‘lig omil bo‘lib, keyingi tadgigotlarda chuqurroq o‘rganilishi
lozim.
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Abstract: In this article, the implementation of artificial intelligence technology in the higher education system of our republic,
based on the analysis of the possibilities of artificial intelligence, the implementation of artificial intelligence technology in the activities
of higher education institutions should be implemented. proposals are given for determining the initial measures, development of ways
to effectively use the possibilities of artificial intelligence platforms in the higher education system.
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Annotatsiya: Mazkur maqolada respublikamiz ta’lim tizimida sun’iy intellekt texnologiyasini joriy etish etish, sun’iy intellekt
imkoniyatlarini tahlil qilish asosida, oliy ta’lim muassasalari faoliyatiga sun’iy intellekt texnologiyasini joriy etish bo‘yicha amalga
oshirilishi lozim bo‘lgan dastlabki chora-tadbirlarni aniglab olish, oliy ta’lim tizimida sun’iy intellekt platformalari imkoniyatlaridan
samarali foydalanish usullarini belgilab olishni rivojlantirish bo‘yicha takliflar keltirilgan.

Kalit so“zlar: sun’iy intellekt, intellektual ta’lim tizimlari, kognitiv, aqlli robotlar, “dual o‘gituvchi” modeli, plagiatni aniqlash
vositalari.

AHHomamm: B Z[aHHOfI CTaThbC OOJKHO OBITH pCaM30BaHO BHEAPCHUEC TCXHOJIOTUHN MCKYCCTBECHHOI'O MHTCIICKTA B CUCTEMY
BBICIIICTO 06pa30BaHI/ISI Hamen pCCHy6HI/IKI/I, Ha OCHOBE aHaJIM3a BO3MOKHOCTEH HUCKYCCTBCHHOI'O MHTCJUICKTA, BHEAPECHUC TEXHOJIOT U
HUCKYCCTBCHHOI'0 HMHTCJUICKTa B JACATC/IbHOCTL BBICIIHUX y‘{C6HI>IX 33.BCIICHI/II7L JaHbl JUIL OHNpEACJICHUS IICpBOHA4YaJIbHBIX MCEP,
pa3pa60TK1/I CI10co00B 3(1)(1)CKTI/IBH01"O HCITOJIB30BaHNUS BO3MOYKHOCTEMN HJIaT(i)OpM HUCKYCCTBCHHOI'0 HMHTECJIJICKTAa B CUCTEME BBICHICTO
oOpazoBaHusl.
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Kniouesnble cnoga: NCKyCCTBEHHBIH HHTEIIEKT, HHTEIUIEKTYadbHBIE CHCTEMBI 00yUEeHHUsI, KOTHUTUBHBIE, yMHBIE POOOTHI, MOJIETH
«JIBOMHOTO y4HUTeNs», CPEeACTBA OOHAPY KEHNUS IIaruara.

Kirish. Bugun dunyoda sun’iy intellekt mavzusi juda ham dolzarb muammodir. U insonlarga aksariyat sohalarda yaxshi bir
yordamchidek ko‘rila boshlagan. Masalan, ta’lim, tibbiyot, sanoat, texnologiyalar, media va boshqa o‘nlab sohalar sun’iy intellekt
yordamida rivojlanishning yangi bosqichlariga chigmoqda. Mutaxassislar ham sun’iy intellekt haqida hamma bilishi kerakligi, undan
foydalanish juda katta foyda berishini ta’kidlab keladi.

Sun’iy intellekt — inson ko‘nikmalarini qayta ishlab chiqarish uchun mo‘ljallangan dasturlar to‘plami hisoblanadi. Sun’iy
intellekt mavjud muammolarga yechim topish, rejalashtirish, bilim olish, o‘z ustida ishlash kabi vazifalarni o‘z vaqtida va to‘liq
bajarishga yordam beradigan qgobiliyatdir.

Keng ma’noda sun’iy intellekt murakkab muammolarni o‘rganish va hal qilishga qodir bo‘lgan tahliliy tizimlarni ishlab chiqish
fanining bir tarmog‘i hisoblanadi. Tor ma’noda esa sun’iy intellekt kompyuterning inson tafakkuriga asoslangan o‘rgatish
texnologiyasidir.

Umuman olganda, sun’iy intellekt olingan ma’lumotlar asosida muayyan xulosalar chiqarishga qodir bo‘lgan modellar va usullar
to“plamidir.

Tadqiqot ob’ekti va qo‘llanilgan metodlar

“Sun’iy intellekt” atamasi birinchi marta Jon Makkarti tomonidan 1956 yilda Amerika Ayvi Ligasi universiteti Dartmut kollejida
bo‘lib o‘tgan seminarda ishlatilgan. Birinchi sun’iy intellekt dasturi 1951 yilda Buyuk Britaniyalik kompyuter olimi Kristofer Strachey
tomonidan ishlab chiqilgan. 1952 yilda ushbu sun’iy intellekt dasturi sheriklarining harakatlarini bashorat qilish bilan birga, odamlar
bilan shashka o‘ynashni o‘rgangan edi. Ingliz matematigi va kompyuter olimi Alan Tyuring hatto o‘sha paytda nashr etilgan shaxmat
dasturlash bo‘yicha maqolasida mazkur tizim haqida alohida so‘z yuritgan edi.

Sun’iy intellekt sohasidagi taraqqiyotning navbatdagi bosqichi 1990 yillarning o‘rtalariga to‘g‘ri keladi. Xususan, 1997 yilda
shaxmatchi Garri Kasparovni mag‘lub etishga muvaffaq bo‘lgan IBM Deep Blue superkompyuteri katta shov-shuvlarga sabab bo‘ladi.
Sun’iy intellekt texnologiyalarining ta’limga joriy etilishi 1970 yillarga borib tagaladi. Dastlabki urinishlar har bir talaba uchun
o‘rganishni avtomatik ravishda moslashtirish yoki individuallashtirish qoidalariga asoslangan sun’iy intellekt usullaridan foydalanish
orqali namoyon bo‘ldi. Mazkur davrdan boshlab ta’limda sun’iy intellekt texnologiyalarining rivojlanishi bir necha yo‘nalishlarda
talabalarga yo‘naltirilgan sun’iy intellekt, o‘qituvchiga yo‘naltirilgan sun’iy intellekt va tizimga yo‘naltirilgan sun’iy intellekt
ko‘rinishida davom etdi.

Olingan natijalar va ularning tahlili

Sun’iy intellekt sohasi bilan shug‘ullanadigan olimlar sun’iy intellekt texnologiyasini to‘rtta asosiy turga ajratishadi:

1.Zaif sun’iy intellekt — tajriba to‘plash va to‘plangan ma’lumotlardan foydalanish imkoniyatiga ega bo‘lmagan sun’iy
intellekt.

Zaif sun’iy intellekt muayyan bir vazifani amalga oshirish uchun yaratilgan bo‘lib, qo‘shimcha funktsiyalarni bajara olmaydi.

2.Cheklangan xotiraga ega sun’iy intellekt — ma’lumotlar parchalarini eslab qolish va ular asosida mavjud vaziyatni tahlil
qilish uchun mo‘ljallangan. To‘plangan tajriba xotirada saqlanmaydi va boshqa ma’lumotlar bilan integratsiyaga kirishmaydi.

3.Kuchli sun’iy intellekt — kuchli mashinalar odamlarning fikrlashi va motivlarini egallashi, inson bilan mulogot gilishi,
hattoki ijtimoiy va hissiy aqlga ega bo‘lishi mumkin. Kuchli sun’iy intellektga o‘xshash mashinalar allagachon mavjud. Apple
kompaniyasining Siri va Yandeks kompaniyasining Alisa nomli virtual yordamchilari shular jumlasidandir. Mazkur kuchli sun’iy
intellekt vositalari odamlar bilan muloqot qilish usullarini o‘rgatadi.

4.Superintellekt — har tomonlama odamlardan oshib ketadigan sun’iy intellektni rivojlantirishning yakuniy bosqichi. Bunday
darajadagi tizimlarning paydo bo‘lishi olimlar inson ongining ishlash tizimini to‘liq o‘rganib, modellashtirganida mumkin bo‘ladi.
Sun’iy intellekt texnologiyalari bugungi kunda barcha sohalar singari ta’lim sohasida ham keng qo‘llanilmoqda. Ta’limda sun’iy
intellekt texnologiyasidan foydalanish ta’lim sifatini oshirishga xizmat qgiladigan bevosita omil hisoblanadi. Ta’lim sohasida sun’iy
intellekt texnologiyasidan foydalanish quyidagi ko‘rinishlarda namoyon bo‘lmoqda:

1. Ta’lim xizmatlarini ko‘rsatish va o‘quv jarayonini boshqarish uchun sun’iy intellektdan foydalanish. Tizimga yo‘naltirilgan
sun’iy intellekt ilovalari axborot tizimlariga asoslangan oliy ta’limni boshqarish jarayonlarini avtomatlashtirish uchun mo‘ljallangan.
Ular toifasiga talabalarni o‘qishga qabul qilish, dars jadvalini tuzish, davomat va mustaqil ishlarini monitoring qilish hamda ta’lim
sifatini tekshirish kabi vazifalarni kiritish mumkin. Sun’iy intellekt texnologiyalari qo‘yidagi platformalar orqali o‘quv jarayonini
yaxshilashda o‘z imkoniyatlarini namoyish etadi:

— ta’lim chatbotlari. Chatbotlar — bu odamlar bilan suhbatni tahlil gilib, javob gaytarish uchun bulutli xizmatlar va sun’iy
intellekt usullaridan foydalanadigan onlayn kompyuter dasturi hisoblanadi. Ta’lim dasturlarida tobora ko‘proq chatbotlardan
foydalanilmoqda. Foydalanuvchi (o‘quv jarayoni ishtirokchilari) savol yozib yoki gapirganidan so‘ng chatbot javobni ko‘rsatadi,
ma’lumot beradi yoki berilgan vazifani bajaradi. Ta’lim chatbotlariga Kanadaning Ada Support kompaniyasiga tegishli “Ada” hamda
Auvstraliyaning Deakin davlat universiteti tomonidan ishlab chigilgan “DeakinGenie” platformalari kiradi;

—“OUAnalyse” platformasi Buyuk Britaniyaning Open universiteti tomonidan

talabalarning ish faoliyatini bashorat qilish va o‘qishni tashlab ketish xavfi yuqori bo‘lgan talabalarni aniqlash uchun sun’iy
intellektga asoslangan ilova hisoblanadi. llova universitetning ta’limni boshqarish axborot tizimidagi katta ma’lumotlar tahlilidan
foydalanadi. Tlovaning asosiy magqsadi qiyinchiliklarga duch kelgan talabalarga o‘qishni yakunlash (tamomlash) imkonini berishdir;

—“Swift” platformasi Hindistondagi SwifteLearningServices kompaniyasi tomonidan ta’limni boshqarish axborot tizimiga
elektron ta’lim modulida yaratilgan ma’lumotlardan foydalanishga yordam berish uchun ishlab chiqilgan usullar to‘plami
hisoblanadi. Swift talabalarning o‘zaro munosabatlari orqali to‘plangan ma’lumotlardan talaba qachon va nima uchun o‘rganishda
qiyinchiliklarga duch kelishi yoki muvaffaqiyat qozonishi haqida muhim ma’lumot beradi. Swift ushbu ma’lumotlarni tahlil gilish
talabalarning xohish-istaklarini hisobga olgan holda, individual ta’lim traektoriyalarini yaratishga yordam beradi;
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—“ALP” platformasi AQSHning ta’lim tizimi standart ta’lim texnologiyalariga yordam berishi uchun sun’iy intellektga
asoslangan ichki vosita hisoblanadi. Tizim har bir talabaning ma’lumotlarini tahlil giladi va ularning o‘zaro munosabatlari, afzalliklari
va yutuqlarining psixometrik profilini yaratish uchun ma’lumot to‘playdi;

—“UniTime” platformasi AQSHning yirik IT kompaniyalari tomonidan hamkorlikda ishlab chigilgan loyiha hisoblanadi.
UniTime 9 universitet kurslari va imtihonlar jadvallarini ishlab chigadigan, talabalarni guruhlarga ajratish hamda talabalarga
moslashtirilgan jadvallarni shakllantiruvchi sun’iy intellektga asoslangan ta’limni rejalashtirish tizimidir.

2. O‘rganish va ish faoliyatini baholash uchun sun’iy intellektdan foydalanish. “Ta’limdagi to‘rtinchi inqgilob” deb nomlanuvchi
sun’iy intellekt sohasi har bir talabaga joylashuvidan qat’i nazar, sifatli, individuallashtirilgan va foydalanish mumkin bo‘lgan umrbod
ta’lim (rasmiy va norasmiy ta’lim) olish imkoniyatini taqdim etishga qaratilgan. O‘rganish va ish faoliyatini baholashga yo‘naltirilgan
sun’iy intellekt sohasi quyidagi ishlarni amalga oshirishda ham qo‘llanilishi mumkin:

—intellektual ta’lim tizimlari. Intellektual ta’lim tizimlarining vazifasi matematika yoki fizika kabi majburiy fanlar blokida
har bir talaba uchun individual bo‘lgan bosqichmabosqich o‘quv mashg‘ulotlarini taqdim etishdan iborat. Tizim mavzu va
kognitiv fan tajribasi asosida, shuningdek, individual tarzda talabalarning giyinchiliklari yoki muvaffagiyatlariga javob beradigan
o‘quv materiallari va auditoriyalar orqali eng yaxshita’lim olish traektoriyasini belgilaydi. Mazkur yondashuv ba’zan “Moodle” va
“OpenedX” kabi ta’limni boshqarish tizimlarida yoki

“KhanAcademy” kabi platformalarda qo‘llaniladi. Talaba o‘quv faoliyati bilan shug‘ullanar ekan, tizim qiyinchilik darajasini
avtomatik sozlash va har bir talabaning kuchli va zaif tomonlariga ko‘ra maslahatlar yoki tavsiyalar berish uchun bilimlarni kuzatish
va mashinani o‘rganish algoritmlaridan foydalanadi.

—interaktiv ta’lim tizimlari. Dialogga asoslangan o‘quv tizimlari ketma-ket onlayn topshiriglarda o‘qituvchi va talabalar
o‘rtasidagi suhbatni o‘rganish hamda dialogini simulyatsiya qilish uchun tabiiy tilni qayta ishlash va boshqa sun’iy intellekt
usullaridan foydalanadi. Interaktiv ta’lim tizimlarining aksariyati tadqiqot loyihalari doirasida ishlab chigilgan.

—kognitiv ta’lim muhiti. Kognitiv ta’lim muhitida sun’iy intellektning roli bilimlarni kuzatish algoritmlari va mashinani
o‘rganish asosida avtomatlashtirilgan yo‘l-yo‘riq va fikrmulohazalar orqali kognitiv jarayonlar bilan bog‘liq bo‘lgan kognitiv ortiqcha
yukni minimallashtirishdan iborat.

—avtomatik yozishni baholash. Kompyuterda ishlaydigan talabalarning yozish jarayonida avtomatik fikr bildirish
imkoniyatini yaratish uchun tabiiy tilni qayta ishlash va boshqa sun’iy intellekt usullaridan foydalanish lozim.

—sun’iy intellekt yordamida tillarni o‘qish va o‘rganish. Sun’iy intellekt texnologiyalari nutqni aniqlash, avtomatik fikr
bildirish va talabalarning talaffuzini yaxshilashga yordam berish maqgsadida ona tilida so‘zlashuvchilarning namunaviy yozuvlarini
solishtiradi.

—agqlli robotlar. Sun’iy intellektni qo‘llab-quvvatlaydigan robotlardan foydalanish istigbollari ta’lim jarayonlari kontekstida,
ayniqsa, nogiron yoki o‘qishda giyinchiliklarga duch kelgan talabalarni o°qitish sharoitida juda qo‘l keladi. Jumladan, autizm spektri
buzilgan yoki jismoniy imkoniyati cheklangan talaba uchun mexanik o‘zaro ta’sirlarni ta’minlaydigan va nutqni yarata oladigan
gumanoid robotlar yaratilgan. Mazkur robotlarning asosiy magsadi talabalarning muloqgot va ijtimoiy ko‘nikmalarini rivojlantirishdir;

—virtual va kengaytirilgan reallik. Virtual va kengaytirilgan reallik ta’lim kontekstida qo‘llaniladigan ikkita o‘zaro bog‘liq
yangilik bo‘lib, foydalanuvchi tajribasini yaxshilash uchun ko‘pincha mashina va sun’iy intellekt usullarini birlashtiradi.

—o‘quv tarmog‘i arxitekturasi. Talabalar va o‘qituvchilarning tarmoq guruhlariga ta’lim jarayonida ishtirok etish va o‘quv
faoliyatini tashkil etish imkonini beruvchi vositalar hisoblanadi. O‘quv tarmog‘i arxitekturasi odatda ishtirokchilarning mavjudligi,
mavzuning soha va tajribaga garab tanlanishi hamda hamkorlikni rivojlantirishga garatilishi mumkin.

- O‘quv jarayonlarida professoro‘qituvchilarning imkoniyatlarini kengaytirish uchun sun’iy intellektdan foydalanish.

—sun’iy intellekt yordamida forum muhokamalarini kuzatish. Sun’iy intellekt texnologiyalari onlayn ta’limni qo‘llab-
quvvatlash, aynigsa, professor-o‘qituvchilarga yordam berish yoki turli muhokama forumlarini kuzatishda texnik yordam ko ‘rsatish
uchun ishlatiladi. — “dual o‘qituvchi” modeli.

—sun’iy intellekt texnologiyalariga asoslangan o‘qituvchi yordamchisi. Ta’kidlanganidek, o‘gituvchilar tomonidan davomatni
nazorat qilish, topshiriglarni baholash va bir xil savollarga takroriy javob berish kabi ko‘p vaqt talab giladigan ishlardan ozod gilish
uchun ko‘plab texnologiyalar ishlab chiqilgan.

Oliy ta’lim muassasalari faoliyatiga sun’iy intellekt texnologiyasini tatbiq etish ularga quyidagi ustunliklarni tagdim etadi:

1.Individual ta’lim (Personalized Learning): sun’iy intellekt talabalarning bilim darajasi va salohiyatiga qarab moslashtirilgan
o‘quv dasturi va kontentini yaratish orqali individual ta’limni ta’minlashga yordam beradi.

2.Yugqori samaradorlik (Enhanced Efficiency): sun’iy intellekt texnologiyalari baholash, rejalashtirish va hujjatlarni yuritish
kabi ma’muriy vazifalarni avtomatlashtirishi mumkin.

3.Intellektual tyutorlik tizimlari (Intelligent Tutoring Systems): sun’iy intellektga asoslangan ta’lim texnologiyalari
talabalarning so‘rovlariga darhol javob qaytarishi, taklif va tavsiyalar berishi hamda yo‘l-yo‘riglar ko‘rsatishi mumkin.

4.Ma’lumotlarga asoslangan tahlil (DataDriven Insights): sun’iy intellekt katta hajmdagi ta’lim ma’lumotlarini tezkorlik bilan
qayta ishlash qobiliyati orgali tahliliy hujjatlarni oson va vaqt yo‘qotmasdan tayyorlash imkonini beradi.

5.Foydalanish imkoniyati va inklyuzivlik (Accessibility and Inclusivity): sun’ly intellekt muqobil o‘quv platformalari,
moslashuvchan va yordamchi texnologiyalarni taqdim etish orqali nogiron yoki maxsus ehtiyojga ega bo‘lgan talabalarning ta’lim olish
jarayonini yanada osonlashtiradi.

6.Plagiatni aniqlash (Plagiarism Detection): sun’iy intellektga asoslangan plagiatni aniqlash vositalari professor-o‘qituvchilarga
talabalarning ishini ilmiy resurslar va nashr etilgan materiallarning keng ma’lumotlari bazalari bilan taqqoslash orqali ko‘chirmachilik
illatlarini aniglashda yagindan yordam beradi.
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XULOSA. Xulosa qilib shuni aytish mumkinki, sun’iy intellekt talabalarning o‘rganish usullari va ular afzal ko‘rgan o‘quv
resurslarini tahlil qilib, tegishli o‘quv materiallarini qo‘shimcha o‘rganish bo‘yicha turli imkoniyatlarni taklif giladi. Mazkur tizim
imtihon jarayonlari davomida talabalarni masofadan turib kuzatadi hamda potentsial firibgarlikning oldini olishga yordam beradi.
Sun’iy intellekt talabalarni masofaviy baholaydi hamda akademik halollik va adolatni ta’minlashga ko‘maklashishi mumkin,
talabalarning hissiy va ruhiy zo‘riqish holatlarining oldini olishga ko‘maklashadi. Sun’iy intellekt asosida ishlaydigan platforma turli
xorijiy tillarni o‘rganayotgan talabalar uchun moslashuvchan mashqlar, talaffuz bo‘yicha fikr-mulohazalar va matnga asoslangan til
mashg‘ulotlarini taklif qiladi. Sun’iy intellekt akademik qarzdor bo‘lmaslik uchun astoydil intilayotgan talabalarga maqsadli yordam
ko‘rsatish orqali talabalarning umumiy o‘zlashtirish ko‘rsatkichlarini yaxshilashga yordam beradi.

FOYDALANILGAN ADABIYOTLAR RO‘YXATI:

1. “Artificial Intelligence in Education: Promises and Implications for Teaching and Learning” edited by Rose Luckin,
Wayne Holmes, Tiffany Barnes, and Xiangen Hu (2019).

2. “Artificial Intelligence and the End of Work: The Human Advantage” by Nigel M. de S. Cameron (2022).

3. “Al in Education: Promise and Implications for Teaching and Learning” edited by Tao Zhang and Stephen J.H. Yang (2019).
4. M.Xurramov, K.Xalmuratova Oliy ta’lim muassasalari faoliyatiga sun’iy intellekt texnologiyalarini joriy etish. Metodik
qo‘llanma — T:, “Etakchi nashriyoti”, 2024, 15-19-betlar.

5. Marasulova Z.A. Incessansy and Continuity Training Informatics and Information Technlogies at school // Eastern Eurorean

Scientifis Journal, Germaniya Ausgabe. 2019 Nel- B.401-405 ISSN:2199-7977 www.auris-verlag.de

6. Marasulova Z.A. Neprerivnost i preemstvennost v obuchenii informatike v obsheobrazovatelnix shkolax // Innovations and modern
pedagogical technologies in the education system./-Praga, February 20-21, 2019. — B. 22-25
httr://siosfera.som,email:sosiosfera@seznam.sz

Mualliflar:
Marasulova Zulayho Abdullayevna - Qo‘qon davlat universiteti, “Ragamli texnologiyalar va sun’iy intellekt” kafedrasi dotsenti, PhD
Zoxidova Mahfuza Xabibovna - Qo‘qon davlat universiteti “Ragamli texnologiyalar va sun’iy intellekt” kafedrasi stajyor-o‘qituvchisi.

UDK:7.72.011
USING BASIC GRAPHIC MATERIALS TO DEVELOP PROFESSIONAL COMPETENCIES IN FUTURE ARCHITECTS
AND DESIGNERS

BO‘LAJAK ARXITEKTOR VA DIZAYNERLARDA KASBIY KOMPETENSIYALARNI RIVOJLANTIRISHDA BIRLAMCHI
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Abstract: The article elucidates the didactic features associated with determining the content and methodology of the
educational process, which is aimed at developing the spatial concepts and practical graphic skills of future architects and designers
regarding the application of primary materials. Furthermore, it explores the significance of preparing materials tailored to local and
territorial conditions, the applied foundations, principles, and functions of primary graphic materials, alongside the requirements and
parameters for creating the preliminary graphic foundations of architectural projects. To comprehensively reveal the content of the
article, corresponding illustrative material is presented, thereby ensuring a holistic perception of the material's underlying essence.

Keywords: architectural education, primary graphic material, skill, development, content, essence, function, requirement,
parameter, sketch, illustrative material, implementation, integration.

Annotatsiya. Maqolada bo‘lajak arxitektorlarda birlamchi materiallar haqgidagi tasavvurlari va amaliy tasviriy malakalarini
rivojlantirishga yo‘naltirilgan ta’limiy jarayonning mazmuni va metodikasini belgilashning didaktik xususiyatlari, mahalliy-hududdiy
sharoitga ko‘ra material tayyorlasning ahamiyati, birlamchi grafik materiallarning tatbiqiy asoslari va prinsiplari hamda funksiyalari
hagidagi materiallar, shuningdek, arxitekturaviy loyihalarning birlamchi grafik asoslarini yaratishning talab va parametrlari bayon
etilgan. Magola mazmunini to‘laqonli ochib berish uchun matnga muvofiq ilyustrativ material taqdim etilganligi material mohiyatini
to‘laqonli idrok etishni ta’minlaydi.

Kalit so‘zlar: arxitektura ta’limi, birlamchi garfik material, malaka, rivojlantirish, mazmun, mohiyat, funksiya, talab,
parametr, eskiz, ilyusrtativ material, joriy etish, integratsiya.

AHHoTanus. B cTathe packpbiBaeTcsl TUIAKTHUYECKHE OCOOCHHOCTH COZEp KaHMs M METOAWKH 00pa30oBaTeNbHOTO Mporecca,
HaNpaBIEHHOTO Ha (OPMHPOBAHHE M pPA3BUTHE  MPEJCTaBICHUA W IPAKTHIECKHX H300pa3HTENBHBIX HABHIKOB y OyIymmx
ApXUTEKTOPOB M JU3aifHEpOB B 001aCTH NMPHMEHEHHs IePBOHAYAIBHBIX Ipaduuecknx MaTepuanoB, 3HAYEHHE TIOATOTOBKH MaTepHaIoOB
HCXOIsS M3 MECTHBIX YCIOBHH, a Takke TpeOOBaHMS W IapaMeTphl CO3JAHUS IEPBOHAYANBHBIX IpadUueckuX OCHOB CO3MAHHUS
APXUTEKTYPHBIX MPOEKTOB, NPHHLUIBI NMPUMCHEHHS M (QYHKIMU HpPEJBApUTENbHO IOATOTOBIEHHBIX 3CKM30B. IIpencraBieHHbIE
WILTIOCTPAaTHBHBIE MaTEPHAIbl, COOTBETCTBYIOIIHE COAEPKAHUIO MaTepHaa CIOCOOCTBYIOT IEIOCTHOMY BOCTIPHSATHIO CMBICIIOBOTO Psifa
CTaThU.

KiroueBble ci10Ba: apxuTeKTypHOe 00pa3oBaHHe, IEpBOHA4aNbHbIC TIpadUyecKue MaTepuaibl, YMEHHUs, pa3BUTHE,
cozepKaHue, CMbICH, QyHKIMS, TpeOOBaHHs, TapaMeTp, ICKU3, WILTIOCTPATUBHBIA MaTepHall, BHEIPEHNE, HHTETPaLlsL.
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Kirish. Zamonaviy sharoitda dunyo miqyosida kechayotgan eng intensiv jarayonlardan biri, shubhasiz aholining shahar
sharoitida istiqgomat giladigan gatlamining ulushi ortib borishi bilan bog‘liq. Bu omil, o‘z navbatida, qator muammolarni keltirib
chigaradi. Bu muammolar ichida eng dolzarblaridan biri, shubhasiz, avtotransport vositalarini to‘xtash joyi bilan bog‘liq. Afsuski, gator
omillarga ko‘ra bu yo‘nalishda kamchilik va ziddiyatlar uchraydi. Bu muammolarni bartaraf etishning optimal yechimlaridan biri
sharoitdan Kkelib chiqib rejalashtirish, ilmiy asoslsngan loyihalar yaratish bilan bog‘lliq. Bu reja, loyiha, aynigsa arxitektor va dizaynerlar
faoliyati bilan bog‘liq muhim funksiyalardan hisoblanadi. Rejaning mukammalligini ta’minlashda arxitektor va dizaynerlar tomonidan
yaratiladigan loyihaning mukammalligi alohida ahamiyat kasb etadi. Loyihaning mukammalligi esa unga asos bo‘ladigan
materiallarning sifati bilan belgilanadi. Shunday asoslardan biri arxitektor yoki dizayner tomonidan amalga oshiriladigan izlanish
natijalari bilan bog‘liq. Umumiy holatda buni arxitektorning birlamchi grafik materiali sifatida baholash mumkin.

Tadqiqot ob’ekti va qo’llanilgan metodlar

Bir qarashda “birlamchi material” tushunchasi arxitektura yoki tasviriy san’atga aloqasi yo‘qdek tuyulishi mumkin. Aslida esa
rassomlar tilida, asosan, “eskiz”, “qoralama” atamalari bilan tavsiflanadigan muayyan darajadagi ijodiy jarayon mahsuli — eskiz yoki
qoralamalar arxitekturaviy loyiha uchun birlamchi material vazifasini o‘taydi.

Anrxitektor yoki dizayner uchun birlamchi material deganda, odatda, yaratiladigan loyihaning tarkibiy komponentlari, alohida
detallariga aniglik kiritadigan maxsus ishlangan materiallar tushuniladi. Bu materiallarning aniglir, muvofiglik, darajasi rassom yoki
arxitektorning reallikni yaqqol tasavvur etishi bilan bog‘liq. Shu reallikni ta’minlovchi omillardan biri — ijodkorning birlamchi material
ustida ishlashi bilan bog‘liqg.

“O‘zbek tilining izohli lug‘ati”da birlamchi materialda “Biron hodisa jarayonida birinchi o‘rin tutgan; asosiy, birinchi”- deb
tavsiflangan [6, 276-b.]. Demak, arxitektor yoki dizayner biror loyiha yaratishga kirishar ekan, u loyiha uchun birlamchi materiallar
ustida ishlaydi. Bu jarayonning mahsuloti, yatijasi, odatda, ijodkorlar tomonidan qoralama, eskiz, etyud variantida bo‘ladi.

Shahar sharoitida yoki unuig tashgarisida muayyan obyektni loyiasini yaratish, shubhasiz, ijodkordan maxsus tayyorgarlikni
talab giladi. Shunung uchun ham muayyan joy landshaftining tabiiy holatini maksimal darajada saglashning samarali vositalaridan biri
arxitektor yoki dizaynerning grafik savodxonlik darajasi bilan belgilanadi. Garafik materiallar, o‘z navbatida, kompozitsiya variativligi
hamda funksionalligi bilan ishonchli manba bo‘lishi zarur. Zero, “San’atning har ganday turida kompozitsiya g‘oyasini aniq ifoda
etuvchi asosiy elementlarining to‘g‘ri joylashtirish hal giluvchi rol o‘ynaydi” [2,110-b]. Shu ma’noda talabalarda kompozitsiyaning
tarkibiy komponentlarining grafik elementlarini tasvirlash kompetensiyalarini tarkib toptirish talab etiladi.

Olingan natijalar va ularning tahlili

Joyning holatini grafik usuldagi variantlarini bajarishda bo‘lajak arxitektorlarning grafik savodxonligi tizimida quyidagi
komponentlarninig tasviriy talginini ifodalashga oid amaliy kompetensiyalarni rivojlantirishga alohida e’tibor qaratish talab etiladi:

Birinchi talab. Funksionallik. Funksionallik mazmunan quyida Kkeltirilgan barcha talablarning integratsiyasidan iborat bo‘lib,
muayyan vazifani bajarishi lozimligi bilan bir gatorda ham qulay, ham tabiiy, ham chiroyli bo‘lishi zarur. Har ganday sharoitda ham
loyihaning asosiy parametri uning funrsionalligi bilan baholanadi. Shuning uchun ham funksionallikning maksimal darajasini saglashda
boshga parametrlarning muhimligi ikkinchi, uchinchi darajali masala sifatida garalishi mumkin. Bu holatda ham barcha parametrlarning
maksimal holatini saglab golishda ijodkorning birlamchi garafik materiallariga asoslanishi talab etiladi. Aynan shu omil talabalarda
arxitekturaviy loyihalar uchun birlamchi grafik materiallarni yaratish va ulardan foydalanishga oid kompetensiyalarni shakllantirish va
rivojlantirish oliy arxitekturaviy ta’limning muhim didaktik vazifalari sirasiga kiradi

Ikkinchi talab. Yaratiladigan loyiha kompozitsiyasining tabiiy holatini maksimal darajada saqlashga yo‘naltirilganlik.
Shaharsozlikning jadal sur’atlari tabiiy muhit, mahalliy landshafni saqlash inson va tabiat munosabatlarining eng dolzarb
muammolaridan biri sifatida garalmogda. Bu jarayonda eng magbul yo‘lni belgilashning muhim shartlaridan biri sifatida joyni
o‘rganish, tahlil qilish hamda natura asosida qoralama materiallar tayyorlash optimal yechim tanlashning muhim omili hisoblanadi.
Aynan bevosita naturadan ishlangan eskiz — birlamchi materiallar muammoning ishonchli yechimini topishga asos bo‘ladi. Demak,
talaba — bo‘lajak arxitektorning birlamchi garafik materiallar ishlash kompetensiyasini shakllantirish va bosqgichma-bosgich
rivojlantirish arxitektura ta’limining muhim masalalaridan biridir.

Uchinchi talab. Loyihaning estetik parametrlarining ifodaviylik darajasi. Zamonaviy ishlab chigarishning muhim talablaridan
biri, shubhasiz, buyum yoki jihozning ko‘rkamligi, jozibadorligini ta’minlashga qaratilgan. Bu talab, aynigsa me’morlik va dizayn
san’atida ustuvor tendensiya sifatida e’tirof etilmoqda.

To‘rtinchi talab. Qulaylik. Yaratiladigan loyiha, avvalo, qulay bo‘lishi asosiy parametrlardan biridir. Har ganday sohaning
xususiyatlariga ko‘ra funksionallik va qulaylik asosiy parametr hisoblanadi. Zero, jamiyatda hamma narsa unson uchun, inson
manfaatlari uchun prinsipi ustuvorlik kasb etadi. Shuning uchun ham talabaga grafik mashqlar bo‘yicha taqdim etiladigan o‘quv
topshiriglari tizimida loyihaning mazkur talabi bo‘yicha kerakli kompetensiyani shakllantirish imkonin beruvchi yuklamaga ega bo‘lishi
lozim.

Bo‘lajak arxitektor va dizaynerlar tayyorlashga yo‘naltirilgan ta’limiy jarayonda talabalarda masshtabni to‘gri melgilash, his
qilish, chamalash, ko‘zni o‘rgatish malakalarini shakllantirish ham alohida e’tibor talab giladigan masaladir. Zero, buyuk fransiz
me’mori Le Korbyuze arxitektura kompozitsiyasida nisbat, masshtab kabi parametrlarning ahamiyatini quyidagicha tavsiflaydi: “Metr —
bu real mazmunga ega bo‘lmagan raqamlardir; ...ular park va xiyobonlarni loyihalashda alohida ahamiyat kasb etadi” [2, 116-b.]. bu
g‘oya talabalar masshtabni vizual his qilish malakalariga ega bo‘lishlari lozimligini anglatadi. Talabalarda arxitekturaviy loyiha
kompozitsiyasini yaratishda masshtabni his qgilish kompetensiyalarini shakllantirish istigbolda ularning kasbiy faoliyatini professional
darajada bajarishning o‘ziga xos kafolatidir. Kompetensiyalar ehtiyojlar va ularni real sharoit bilan muvifiglashtirish, “...loyihani
istigbolda bosgichma-bosgich takomillashtirish imkoniyatlari; hududdan ratsional foydalanish; avtotransport vositalari hamda piyodalar
uchun xavfsiz bo‘lishi; ekologik muammolarni hal etish; obyektlarni loyihalashda yuksak badiiy talablarga amal gilish; loyihalarni
igtisodiy jihatdan hal etilganligi” [3, 35-b.] kabi tarkibiy komponentlar talabalarni birlamchi grafik materiallar yaratishga tayyorlashga
yo‘naltirilgan ta’limiy jarayonning muhim shartlaridan biri sifatida ahamiyatlidir

Demak, yuqoridagi parametrlarning har birini alohida tavsiflaganda quyidagicha mazmun kasb etadi. Birinchi parametrning
asosiy tavsifi, shubhasiz, har jihatdan funksionallik bilan bog‘liq, yani maksimal darajada nima uchun ajratilgan bo‘lsa, ustuvorlik shu
yo‘nalishga beriladi. Shuning uchun ham bo‘lajak mutaxassislar, bizning misolimizda bo‘lajak arxitektor va dizaynerlar tayyorlash

82



* GULISTON DAVLAT UNIVERSITETI AXBOROTNOMASI *
* Gumanitar — ijtimoiy fanlar seriyasi, 2026. N 2 *

tizimida o‘quv topshiriglari mazmunini belgilashda shu omillarga alohida e’tibor qaratiladi va tabiiyki, ta’lim mazmunida amaliy
malakalar, xususan, grafik savodxonlikni rivojlantiruvchi illyustrativ materiallar didaktik samara nuqtai nazaridan yaxshi natijani
kafolatlaydi. Fikrimizning illyustrativ varianti sifatida quyidagi grafik materialni tahliliga e’tibor qaratamiz (lllyustrativ materiallarni
tanlashda K.T.Kolodinning “Interyer zagorodnoy ulitsi” nomli o‘quv qo‘llanmasi materiallaridan foydalanildi.).
AVTOMOBILLARNI TO'XTAB TURISH JOYLARI
VA AVTOTURARGOHL HUDUDLARINI REJALASHTIRISH LO

YIHASI

— g le=—
TV g g A AVTOTURARGOH SIFATIDA
FOYDALANILADIGAN LOYIHA
7 ane~
1-rasm. Shahar va qishloq o‘rtasidagi hududda avtoturargoh tashkil etish loyihasining birlamchi grafik varianti

Ilyustrativ materialdan ko‘rinadiki, grafik yechimning asosiy parametrlari sifatida yuqorida keltirilgan to‘rt talabning
barchasini e’tiborga olishga harakat qilingan. Jumladan, birinchidan, funksionallik parametrlari grafik kompozitsiyaning asosiy
komponentlaridan biri sifatida tasvirlangan. Ikkinchidan, zamonaviy dizaynerlik yechimlarida loyihaning jozibador tasvirining amaliy
tatbiqida uning chiroyli bo‘lishiga, yani estetik parametriga alohida e’tibor qaratilgan.

Uchinchidan, yerning tangisligi muhitida uning tabiiy holanini saglab qolish zamonaviy arxitektura va dizaynerlik
loyihalarning muhim ko ‘rsatkichlaridan biri sifatida baholanadi. Bundan ko‘rinadiki, arxitektura va dizayn yo‘nalishida malakali kadrlar
tayyorlashning muhim shartlaridan biri talabalar yaratilayotgan grafik loyihalarda tabiiy muhit, tabiiy landshfat holatini maksimal saglab
qolish variantlarini tasvirlash kompetensiyalarini shakllantirish va rivojlantirish talab etiladi. Talabalarda bunday sifatlarni tarkib
toptirish mazmuni va metodikasi tizimida ularning birlamchi materiallardan samarali foydalanishi muhim o‘rin tutadi. Birlamchi grafik
materiallarning ko‘p variantliligi optimal yechim topishning muhim shatlaridan biridir. Shuning uchun ham talabalarda birlamchi grafik
materiallarni hosil gilish kompetensiyalarini shakllantirish va rivojlantirish muhim didaktik vazifa hisoblanadi.

Xulosa. Bo‘lajak arxitektor va dizaynerlarda grafik tasvir hosil qilishga oid kompetensiyalarni rivollantirishning muhim
didaktik shartlaridan biri yaratiladigan loyiha kompozitsiyasi bo‘yicha illyustrativ materiallardan didaktik vosita sifatida foydalanish
bilan bog‘liq, ya’ni, talabalarda kasbga oid kompetensiyalarni tarkib toptirish va takomillashtirishda qoralama — birlamchi grafik
materiallar yaratish malakalari muhim ahamiyat kasb etadi. O‘z navbatida, talabalarda birlamchi grafik material tayyorlashning tarkibiy
komponentlari — elementlarini mazmuni va mohiyatiga ko‘ra yaratish, tasvirlashda muhit, holatni qayd etish; birlamchi grafik
materialni arxitekturaviy kompozitsiyaning tarkibiy komponenti sifatida ifodalash; elementlarni kompozitsiyaning mantigiy yechimini
konkretlashtiruvchi vosita, qo‘shimcha material sifatida qo‘llashga o‘rgatish arxitektura ta’limining ustuvor didaktik vazifalari sirasiga
kiradi.

Mazkur muammoning istigbolga yo‘naltirilgan rivojlanish strategiyalarining asosiy komponentlari sifatoda quyidagi
tavsiyalarni taqdim etish mumkin.

1. Arxitektura yo‘nalishi o‘quv dasturlariga talabalarda birlamchi grafik materiallar bilan ishlashga oid kasbiy
kompetensiyalarni rivojlantirishga yo‘naltirilgan mashqlar tizimi islab chigish hamda ularni grafik ta’lim amaliyotiga tatbiq etishning
pedagogik mexanizmlarini yaratish.

2. Kompyuterda loyihalash dasturlari mazmunininig dastlabki bosgichlari uchun grafik topshiriglardan iborat amaliy
ishlar tizimini nazarda tutish.

3. Talabalarda birlamchi grafik materiallardan ragamli texnologiyalarga asoslangan arxitekturaviy loyihalar yaratish
jarayonida qo‘llaniladigan tayanch material sifatida foydalanish amaliyotini joriy etish.

4. Amaliy grafik materiallarni sohaga oid grafik dasturlarga integratsiyalashning optimal mexanizmlarini ishlab
chigish.
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PRINCIPLES OF MODULAR TRAINING OF STUDENTS IN THE FIELD OF “ALTERNATIVE ENERGY SOURCES” IN
THE SYSTEM OF PROFESSIONAL EDUCATION

PROFESSIONAL TA’LIM TIZIMIDA TALABALARNI “MUQOBIL ENERGIYA MANBALARI” YO‘NALISHIDA MODULLI
O‘QITISH TAMOYILLARI

[IPUHLIAIIEI MOYJIBHOM HOATOTOBKY CTYJEHTOB B HAIIPABJIEHMU «AJIbTEPHATUBHBIX UICTOYHUKOB
OHEPTUW» B CUCTEME ITPOOECCHOHAJIBHOI'O OBPA3OBAHUA

Kapumosa I'aBxap llloBkaT:kaHOBHA
HanmonansHOTO HayYHO-NCCIIEI0BATEIECKOTO HHCTUTYTa BO30OHOBISIEMBIX HCTOYHHKOB SHEPTHH TP MUHHCTEPCTBE SHEPTETHKI
Pecny6muku Y36ekucran, 100084, r. Tamkent, p.lOnycabanckuii, ynmumna Y. Alitmarosa 2b, kopmyc 2.
E-mail: gavharshavkatjanovna@mail.ru

Abstract: This article examines the state of our republic's vocational education system, the existing problems and shortcomings
of modular training, how to address them, and the challenges of developing competitive personnel. The quality of training specialists in
the field of alternative energy sources at existing technical higher education institutions requires training based on the "science-
education-production” principle, in accordance with modern requirements. The term "modular training," its origins, subsequent
development, and specific achievements of modular training, as well as the principles of modular training, are discussed in detail.

Key words: education, systematic education, alternative energy sources, international standards, classifier, scientific reliability,
module, intuition, hypothesis, cognitive visualization, principle of consistency, principle of modularity.

Annotatsiya: Ushbu maqolada respublikamizning professional ta’lim tizimi holati, modulli o‘gitishda mavjud muammo va
kamchiliklar, ularni bartaraf etish hamda ragobatbardosh kadrlarni tayyorlash masalalari aks ettirilgan. Mavjud texnika oliy ta’lim
muassasalarida “mugobil energiya manbalari” fani yo‘nalishida mutaxassislarni tayyorlash sifati bugungi kun talablariga mos ravishda
fan — ta’lim — ishlab chigarish tamoyili asosida oqitishni tagqozo etmogda. Modulli o‘qitish terminiga, uning kelib chigishi, keyingi
rivoji hamda modulli o‘qitishning o‘ziga xos yutuqlari, modulli o‘gitish tamoyillariga alohida to‘xtalib o‘tilgan.

Kalit so‘zlar: ta’lim, tizimli ta’lim, muqobil energiya manbalari, xalgaro standartlar, klassifikator, ilmiy solahiyat, modul,
intuitsiya, gepoteza, faraz, kongnitiv vizuallik, uzviylik tamoyili, modullik tamoyil.

AHHoTammsi: B nmaHHOH cTaThe OTPaXKEHO COCTOSIHHE CHCTEMBI NPO(ECCHOHATFHOTO 00pa30BaHHs Halled pecyOiauKy,
CYIIECTBYIOIINE MPOOIEMBI M HEIOCTAaTKM MOJYJIHFHOTO OOYYeHHS, X YCTPaHEHHE M BOINPOCHI MOATOTOBKH KOHKYPEHTOCIOCOOHBIX
KazpoB. KadecTBo MOATOTOBKM CHEIHANNCTOB B OOJACTH «aIbTEPHATHBHBIX MCTOYHMUKOB YHEPTHM» B CYMIECTBYIOMINX TEXHHIECKHX
BBICIINX YYEOHBIX 3aBEeJCHUAX TpeOyeT oOydeHUs Ha OCHOBE NPHHIMUIA «HayKa — 00pa30BaHHE — MPOHU3BOJCTBO» B COOTBETCTBHH C
COBpeMeHHbIMU TpeboBaHUIMH. [logpoOHO paccMaTpuBalOTCSd TEPMUH «MOJIYJbHOE OOydeHHe», ero MpPOUCXOXKIEHHE, TajbHeHiee
pa3BHUTHE W KOHKPETHBIE JOCTIKEHHS MOTYIBHOTO 00Y9EHHs, a TAKKe MPUHIAITHI MOTYIEHOTO O0yUCHUSL.

KnroueBble ciioBa: oOpa3oBaHHe, CHCTEMaTHYeCKOe 00pa3oBaHME, ajlbTepPHATHBHBIC MCTOYHUKH SHEPIHH, MEKTyHApOIHBIE
CTaHIapThl, KIacCH(HUKATOP, Hay4yHas JOCTOBEPHOCTb, MOAYJb, WHTYWIMS, THUIOTe3a, KOTHUTHUBHAS BH3yaJM3allMs, NPHHIHUI
COTJIACOBAaHHOCTH, MPUHIIUI MOIYJIbHOCTH.

BBenenne. Bcem M3BecTHO, 4TO TJI0OaNbHBIE COLMAIEHO-ODKOHOMHYECKHE IPOLECCH, Npoucxoxasmue B Hawane XXI Beka,
MEHSIIOT HACOTIOTHYECKIH U HAEOToTHIeCcKUit 00pa3 Mupa u TpeOyioT GopMupoBaHMs HOBOTO 00pa3a MBIIUICHUS H MEPOBO33peHus. He
OyIeT mpeyBemMUeHHEM CKa3aTh, 4TO 3T0 TpeOyeT ¢(yHImameHTanpHBIX pedopMm B cucTeme oOpa3oBaHHs. B Hacrosimee Bpems
YKpeIIsieTcss MaTepHalbHO-TEXHHUYEeCKass 0a3a NpOoQeCCHOHANBHBIX YUMIMII, KOJUISKEH M TeXHWYECKWX YUMJIMIN, ITOBBIIIACTCS
Ka4eCcTBO 00pa30BaHUs, a TAKXKe CO3]aHa CUCTEMa MEPENOATOTOBKH NeJarornuecKux Kaapos [1].

Hamre MHeHue sicHo moaTBepxkaaercs teM ¢dakroM, uto [Ipesunent PecyGmuku Y36ekucran 1LI.M. Mup3uéeB B cBoeii padote
«Crpaterusi HOBOro Y30eKHCTaHa» TOBOPHJI O TOM, YTO «KAaueCTBEHHOE 0Opa30BaHUE SIBISICTCS PELIAIOIUM (aKTOPOM B Pa3BUTHH
4eJOBEUECKOro KaluTala...», YAeasds oco0oe BHHMaHHE BONPOCAM BHEAPEHUS HALMOHAIBHOM yueOHON MporpamMMbl A CHCTEMBI
HETIPEPBIBHOI'O 06pa3OBaHI/lﬂ, TMOBBIIICHUA Ka4yeCTBa O6pa3OBaHI/lﬂ " MMOATOTOBKH KOHKypeHTOCHOCO6HbIX KaapoB, a TAKXKEC MPUHATHIO 6
ceHTsI6ps 2019 roma VYkaza «O MOMONHUTENBHBIX Mepax MO JaJbHEHIIEMY COBEpIICHCTBOBAHHIO CHCTEMBI NPOQECCHOHAIBHOTO
obpa3oBaHus». OTOT YKa3 IOCTYKHT OCHOBOM JUISI CO3MAHMS HOBOHM CHCTEMBI IPOQECCHOHAIBHOTO 00pa3oBaHHUS B HCTOPUH
VY306ekucrana [2].

VYauTeIBasi BaKHOCTb JHEPreTHYECKHX pedopM, caMO BpeMs II0Ka3bIBaeT, HACKOJIBKO OCTpPO HeoOXoAgrMa MOATOTOBKA
BBICOKOKBAITU(DUIIMPOBAHHBIX M KOHKYPEHTOCHOCOOHBIX KaJpOB B 001aCTH BO30OHOBIIEMbBIX HCTOYHUKOB SHEPTUH. 3aada MOATOTOBKH
BBICOKOKBATU(DUIIMPOBAHHBIX CIEIHAIUCTOB B YHEPreTHYECKOM CEKTOpE, B YaCTHOCTH Ul Pa3BHUTHsI BO30OHOBISIEMOIl HEPreTHKH,
JIC)KUT Ha BBICIINX yqGGHbIX 3aBCACHUAX.

B cdepe «AnbTepHATHBHBIC HCTOYHUKH DSHEPTHH» B HAIlleH CTpaHe MEPBOCTEIICHHOW 3afadell SBIACTCS TMOATOTOBKA
BBICOKOKBAIM(UITIPOBAHHBIX, COBPEMEHHBIX M BCECTOPOHHE Pa3BHTHIX CIICIHAIICTOB B ITOH 00JacTH Ha ypoBHE OakalaBpHara u
MarucTpaTypsl B CISIYIOIUX BBICIINX YIeOHBIX 3aBEICHUSAX: TalIKeHTCKUN rOCyAapCTBEHHBIH TeXHHIECKHH YHHBEPCHTET MMeHHU U
KapumoBa, HanumonanbHblii HccienoBaTelnbCKU yHUBEpCUTET «TaIIKEeHTCKUH WHCTUTYT HPPUTALIMU U CENbCKOXO3UCTBEHHOMN
MexaHu3auum», TalKeHTCKUHM ToCyJapCTBEHHBIN arpapHbIii YHHBEPCUTET, TallIKeHTCKUN MEeXIyHapOIHbIH XUMUYECKUN YHUBEPCUTET,
KapmmHckuif  roCynapCTBEHHBIH TEXHMUYECKHH YHHBEPCUTET, AJIMAIBIKCKUN TOCYAapCTBEHHBIM TEXHUYECKHH YHHUBEPCHUTET,
AHAWKAHCKMHA TOCYZApCTBEHHBIH TEXHUYECKUI YHHMBEPCUTET, byxapckuif TrocylapCTBEHHBIH TEXHHYECKHH yHHUBEPCHUTET,
Hamanranckuil rocyaapCTBEHHbIN TEXHUYECKUH YHUBEpCUTET, DEepraHCKUi roCyJapCTBEHHbIN TEXHUYECKUM YHHBEPCUTET U JPYTUE
TeXHHYECKHE BhICIINE yueOHbIe 3aBefieHNsA. Ha nmpumepe BhINIETIEpEUNCIEHHBIX BBICIINX yUeOHBIX 3aBEICHUH MEPBOCTENIEHHOMN 3a1auei
SIBJIAICTCS TIOJrOTOBKA BBICOKOKBAIN(UIIMPOBAHHBIX, COBPEMEHHBIX M BCECTOPOHHE PA3BUTHIX CIIELMAINCTOB B 3TOH 001aCTH.
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Ha mnpumepe TamkeHTCKOTO TOCYyAapCTBEHHOTO TEXHHUYECKOTO YyHHUBepcuTeTa umeHH Mcmama Kapumosa cosmaxue
MarucTepcKoi MporpaMmsl 10 CHENHUAIBHOCTH «AJIBTEPHATUBHBIE HCTOYHHUKU 3HEprHm» ¢ 2024 yyeGHOTo roja Takke CBUACTEIbCTBYET
0 ee HalpaBJIEHHOCTH Ha MOATOTOBKY MOJIOJBIX CIIEIUAINCTOB B 3TOM 00/IacTH B HallleH pecryOimKe.

B o6nact ‘“‘anbTepHaTUBHBIX MCTOYHUKOB SHEPIUM” CTYNEHTHl OyIyT pa3pabaTeiBaTh M IPUMEHATH CTaHIAPTHBIC
TEXHOJIOTHIECKHE TPOIECCH TEXHMYECKOTO 0OCITYy)KMBAaHUS U PEMOHTA OOBEKTOB, MIPOLECCOB, CHCTEM, 00OPYIOBAHMS M TEXHHIECKHX
CPEICTB, CBSA3aHHBIX C OOJACTBIO AIBTEPHATHBHOW M BO30OHOBIsIeMOH »HepreTHkd. CTYIEHTHI HPHOOPETYT TEOpeTHYECKHe H
MIPaKTHYECKHe 3HAHWS II0 HCIOJIL30BAHUIO HH)KCHEPHBIX CHCTEM W OOOpYJOBaHUS B OKCIUIyaTallMH SHEPreTHUECKUX YCTPOUCTB
QIBTEPHATUBHBIX HCTOYHUKOB OSHEPTUM, HCIIOIb30BAaHUIO JeTajell M DJIEMEHTOB DSHEPreTHUeCKMX YCTPOICTB, HPOU3BOACTBY
SNIEKTPO’HEPTMM M TEIUIa Ha COJNHEYHBIX (POTORIEKTPUYECKUX YCTAHOBKAX, BETPOIHEPreTHYECKMX YCTAHOBKAX, OHOTOILIMBE,
BOJOPOJHOM  TOIUIUBE, TIEOTEPMAIbHBIX  TEIUIOBBIX  3JIEKTPOCTAHIMUAX, THAPOIIEKTPOCTAHIMAK, T'HAPOAKKYMYIHPYIOIIUX
3NEKTPOCTAHIUAX U MAJIBIX MUKPOTHIPOIIEKTPOCTAHIHAX, @ TAKXKE CMEKHBIM BUAAM JEATEIbHOCTH B 3TOH 001acTH.

BeimyckHuKH MOTyT paboTaTh HH)KEHEpPaMH->HEPreTUKaMH, WH)KEHEPaMH-3JIeKTPHKaMH M Pa3INYHbIMHU CIIENUATNCTaMH Ha
MIPEANPUATHSAX DJIEKTPOCHAOKEeHUsT MUHHCTEpCTBa JHepreTuky PecmyOmmky Y30ekncraH, a Takke Ha CEIbCKOXO3SHCTBEHHBIX
MPEANpPUITHIX, (epMax, arpONPOMBIIUICHHBIX KOMIUIEKCaX W IIPOM3BOJCTBEHHO-MH)KCHEPHBIX HNPENIpHATHIX MuHHCTEpCTBa
CEeJIbCKOTO XO3SIMCTBa M BOJHBIX pecypcoB PecnyOmukm Y3z0ekncran. OHM MoryT paborath B cdepe NpOU3BOICTBA CHUCTEM
JNIEKTPOCHA0KEHHNS], SJHEPTETUIECKUX YCTPOMCTB Ha OCHOBE aJbTEPHATHBHBIX HCTOYHUKOB SHEPrUH, IIPOMU3BOJCTBA aJbTEPHATHBHBIX
BHJIOB TOIUIHBA, a Takke B cdepe 3()(HEKTUBHOTO NMPOSKTUPOBAHUS, KCILUTYyaTal[Ud M PEMOHTA YHEPIeTHIECKHX yYCTPONCTB HA OCHOBE
“ambTepHATHUBHBIX HCTOYHUKOB SHEPTUH .

IIpn permeHnu 3TUX BONPOCOB, UCXOMAS M3 IPHHIMIOB COBPEMEHHOTO PBHIHKA TPYAA, OTHUM M3 BAXKHBIX ACIEKTOB SBIISIETCS
BHEJPEHNE MHHOBAIIMOHHOTO COTPYIHHYECTBA «HAayKa — 0Opa3oBaHHE — MPOHU3BOACTBO». B obecreueHMH KOHKYPEHTOCHOCOOHOCTH
OyIyImHX CIEMAIICTOB B CHCTEME IIPo(ecCHOHATEHOTO 00pa30BaHus HHTErpalyst HayKH, 00pa3oBaHus M IPOU3BOJCTBA ITpHoOpeTaeT
ocoboe 3HayeHne. KpoMe Toro, Ha ()oHE MOBBIIIEHHOTO BHUMAaHHUS K €€ UCIIOJIb30BAHHIO B KQUECTBE KIFOUEBOTO (haKTOpa MOBBIICHUS
KauecTBa 00pa30BaHMs, yJIydIIEHNS KadecTBa IOJrOTOBKU KaJpOB M POJIM MHTETrPAllMy HayKu, oOpa3oBaHUS M IPOM3BOJICTBA B 3TOM
nporecce, U3y4eHne e€ MeXITyHapOJHOTO OIbBITAa M pa3paboTKa peKOMEHIALUH MO HCIOJIB30BaHHIO TIEPETOBOr0 3apyOeKHOTO OIBITa
CTAHOBATCS AKTyaIlbHOH 3aaueii [4].

O0beKkT HccaegoBaHusA: BHenpeHHe MEXaHH3MOB HEMPEPHIBHOTO OOHOBICHHS NPO()ECCHOHANBHBIX 3HAHUH, HABBIKOB U
KBaNMU(UKAIMK YIPABIEHUIECKOTO U IEJarorudecKoro mepcoHana NMpogecCHOHANBHBIX yYeOHBIX 3aBEACHMI SIBISIETCS OCHOBOHM IS
peanu3anuu HeoOXOOMMOTO YPOBHS MPO(eCCHOHATBHON MOATOTOBKH, 00ECIICUHUBAIOIIETO KaueCTBO MPOPECCHOHATIBHOTO 00pa30BaHuUs
B COOTBETCTBHHM C COBPEMEHHBIMH TpeOoBaHMsMU. llens n TpeOoBaHME CHCTEMBI NMPO(ECCHOHATEHOr0 00pa30BaHMs 3aKIIOYaeTCs B
TOM, YTOOBI MOJIOJbIE JIFOJH, OOydaromuecs B NMpodeccCHOHATIbHBIX y4eOHBIX 3aBEICHHsX, 00Jiagaad HEoOXOIUMBIMH 3HAHHMSMH U
HaBBIKaMH T10 CBOeH mpodeccuu Jisl MoMCKa KOHKPEeTHOH paboThl. OHOBPEMEHHO C 3TUM Iepe]l ATONW CHCTEMOI CTOUT BakHas 3aj1ada
MOJIHOTO OOHOBJIEHHSI Y4eOHOH JUTEepaTyphl, KHUI U y4eOHUKOB, JJIEKTPOHHBIX Y4EOHBIX peCcypcoB, HHHOBAIIMOHHBIX, OLH(POBAHHBIX
00pa30BaTeNbHBIX TEXHOJOTHH, WX MOAKITIOYEHHS K CETH OTKPBITBIX 3JIEKTPOHHBIX PECypcoB, MMIIOPTa, OOpabOTKM, MedYaTH M
pactpocTpaHeHus y4eOHOH JTUTepaTyphl U3 3apyOeKHBIX CTPaH, a TAkKe CO3MaHUI OMOIMOTEK U Ay JUTOPHA OyayIIero.

Jlnst oGecniedeHns BO3pacTaromel CKOpoCTH HH(POPMAMOHHOTO TTOTOKA UCTIONB3YIOTCSI COBPEMEHHBIE TEIeKOMMYHUKAIlMOHHBIE
nHpopMaIoHHble cucTeMbl. Kak BUIHO, HBIHENIHHWE TeMIBI M 00BEMBI pocTa HayKH M MH(OPMAIWHU 3HAYUTEIBHO OTCTAIOT OT MX
cocrostHUs 3a nocnegane 30 get. PazButne Hayku sBIsieTcs cepoil IeaTebHOCTH CIEIHANNCTOB ¢ BRICIINM 00pa3oBaHueM. [loatomy
CHCTeMa MOATOTOBKH CIICLMAIMCTOB C BBICIIMM OOpa30BaHHEM JIOJDKHA IPEIOCTABISATh CBOMM BBICOKOTAJIAHTIMBBIM BBIITYCKHHKAM
BO3MOXXHOCTh OCBaWBaTh COBPEMEHHBIH HH(OPMAIMOHHBIA IOTOK, pa3BMBAaTb HABBIKM HAayYHO-HCCIEIOBATELCKOW pPabOTEL,
WHMBUIyaTbHOM ¥ CAMOCTOSTEJILHOM JESITEIbHOCTH, a TAaK)Ke TBOPUECKH PaboTaTh C HAyYHO-TEXHUYECKOH MH(pOpManued u y4eOHo-
Hay4HOU nuTeparypoit [5].

Hcnosab3yemble MeTobI: TEPMHH «MOJIyJIbHOE 00y4YECHHE» CBsI3aH C MEXIyHAPOAHBIM IOHATHEM «MOAYIb» (1ar. modulus),
OJIHO W3 3HAUEHUH KOTOPOTO — y3€II, COCTOSIINH U3 TECHO CBS3aHHBIX JJIEMEHTOB, CIIOCOOHBIX (BYHKI[HOHUPOBATh. B 3TOM cMBICIIe OH
TIOHMMAETCs KaK OCHOBHOI MHCTPYMEHT MOIYJIBHOTO 00y9IeHH s, KaK IOIHbIH HH(POPMAIMOHHEIH OJIOK.

Mognynbs nmpencTaBisieT coboi GyHIaMEHTaJbHOE TOHATHE TPeMeTa: KOHKPETHBIH MpOoLece WM 3aKOH, pa3zen, KOHKPETHYIO
KpYIHYIO TEMY, I'pynIly B3auMOCBA3aHHBIX MTOHSTHH.

Monyne — 3TO JOTHYECKH TOJHBIH yueOHbIH Marepuan, cHOpMHUPOBAaHHBIH Ha OCHOBE pPa3pabOTaHHBIX MPHHIIMIIOB,
Hal'lpaBJ'leHHbIﬁ Ha OCBOCHHEC OHOT'O MJIN HECKOJIBKUX MMOHSTHI npeamera.

B OCHOBE TEXHOJOTMH MOJIYJIBHOTO OOY4YEHHs JIeKaT CICAYIOI[He NPHUHIUIBI METOJ] CHCTEMaTHYeCKOr0 KBAaHTOBAHUS,
MoTHBaIys (IPHHIMI MPOOYXKIEHHWS WHTEpeca); NPHHIMI MOMYJIBHOCTH; NPHHIUI PEIIeHUs 3aj1ad; MPUHIUI IT03HABATEIBHON
BH3yalbHOCTH (HAONIOAAeMOCTH TIJA30M); NPHHIWI OHNOPHI HA OMIMOKW; NPUHIUN SKOHOMHM BPEMEHH YTECHUS; TEXHOJIOTHYECKHH
TIPUHIUIT; TIPHHIAI CBSI3HOCTH.

AHaau3 M pe3yabTaTel: MOXXHO paccMOTpPETh OCHOBHOI aHAIM3 M Pe3yNbTaThl NMPUMEHEHHs TexHojornu «MomymbHoe
o0yueHue» B MPEnoaBaHuy MpeaMeTa « AJbTepHATUBHbIC HCTOYHUKU 3HEPTHN.

1. Memoo cucmemamuuecko2o Keéanmosanus. ITOT TPHHIUI OCHOBaH Ha TPeOOBAaHHMAX TEOPHH CXKaTHA HHMOpMAIWH,
KOHLIENIIIMY MHXXEHEPHBIX 3HAaHUM U TEOPUM PACIIMPEHUs TUIAKTUYeCKUX eAuHHL. Hapsay ¢ 9TuM, JaHHBIH NpuHIUN TpeOyeT yueTra
CIIEIYIOIUX TCHUXOJIOTO-TIAarorHYeCKX 3aKOHOB: KPYIHOMACIITAOHBIN y4eOHbI MaTepuaia 3allOMHUHAeTCsl C TPYJIOM H HEOXOTHO
(IpOTHBOBOJBHO); y4YeOHBIN MaTepHal, NpeICTaBICHHBIH B COKpAIIeHHOW (opme B OIpemeNeHHOH CHCTeMe, JieTde yCBaMBaeTCs;
pasJeneHre OCHOBHBIX YacTel B yueOHOM MaTepHalle MOJI0KUTEIHHO BIUSIET Ha 3alIOMUHAHHE.

IIpu >TOM oOcHOBa y4eOHOro MaTepHana [OJDKHA OBITh Hay4yHOH W (yHmaMeHTanbHOH. [IpHHIMI cHCTEMaTHYecKOTO
KBaHTOBaHHS B MOJIyJIC IOCTUTAETCsl ITyTeM CO3aHMsI COOTBETCTBYIONIEH CTPYKTYpPHI yaeOHOH MH(pOpMaLUH.

B o6mem, MOIydb MOMKET COCTOSTH M3 CIEAYIOIIUX 3JIEMEHTOB: MCTOPUUYECKUH — KPaTKOE OMHCAHHE MCTOPUU IMPOOIIEMBL,
TEOPEMBI, BOIPOCA, MOHATHUS; NPOoOIIeMHbI — (GOpMyIHpPOBKa MPOOIIEMBI; CHCTEMATHYECKHH — JIEMOHCTPALMS CUCTEMbI CTPYKTYDBI
MOJLyJIsl; AKTUBALIMOHHBIH — BBIACJICHHE OCHOBHBIX ()pa3 M METONOB JeiicTBUsS, HEOOXOAMMBIX JUISI OCBOGHMS HOBOTO Y4eOHOTO
MaTepHana; TeOPeTUIEeCKUt — OCHOBHOM yueOHbIH MaTepuall, B KOTOPOM PacKphIBAIOTCS JUIAKTHYECKUE [IETIH, TOCTAHOBKA MPOOIEMEL,
000CHOBaHHME THIOTE3bl (BBIOBIKEHHS THUIIOTE3BI), CHOCOOBI pEmIeHHs NPOOIEMBI, OKCIICPHMEHTANbHBII —  ONHCaHHe
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9KCIIEPUMEHTAIBHOTO Marepuana (y4eOHBIH OMBIT, SKCHEpHMEHTaJbHasi paboTra W T. X.); OOOOIIEHHBI — ONUCAHUE PELICHUSI
mpobaeMbl U OOOOLICHHE COAEPXKAHUS MOAYJSA; NPUKIAAHOW — CHCTeMa 3aJaHuid MO pa3paboTKe HOBBIX METOZOB JACHCTBUS H
MIPUMEHEHHIO N3yYEeHHOT0 MaTeprana Ha IMpaKTHKe; OIIHMOKH — BBISIBICHHE THIIOB OLIMOOK, HAOMI0AaEMBIX CTYyA€HTaMU IIPH yCBOSHUHI
COJIepKaHUsA MOJYJIS, ONpeeNeHne UX HMPUYHH U YKa3aHHE CHOCOO0B MX MCIPABIEHMS; CBSI3b - JEMOHCTpAIUS CBS3M MPOHAEHHOTO
MOJYJISL C IPYyTHMHU, BKIIIOYAsi CMEXHBIE NMPEAMETHI; YIITyOJIeHHe - MPEeIOCTaBICHNE BHICOKOKOMIIEKCHOTO y4eOHOTO Marepuaia Uit
OJIapeHHBIX YYalIUXCsl; TECTUPOBAHUE - MOHUTOPHHT U OIIEHKA YPOBHS YCBOCHUS YUAIIMMHUCS COJEPIKAHHS MOIYJIIS C TOMOIIBIO TECTOB.

2. Momusayus (npunyun npodyxcoenus uwmepeca). CyTh 3TOTO NPHUHIUIA 3aKIIOYACTCS B CTUMYJIHPOBAHHU OOYYCHHUS U
y4eOHOI NesITeNPHOCTH CTyAEHTa. DTO OCHOBONOJATAIONIMK NPHHIMI. lcTopmdeckue M MpoOJIeMHO-OPHEHTHPOBAHHBIE 3JICMEHTHI
MOJYJISl CIOCOOCTBYIOT MPOOY>KACHNIO HHTEpeca K y4eOHOMY MaTepHaiy, CTUMYJIUPYIOT 00ydeHHe U MOOIIPSIOT aKTUBHOE TBOPYECKOE
MBIIIIEHHUE BO BPEMsI 3aHATHH.

3. Ipunyun modynvHocmu. DTOT NPUHLHUII CIY)KUT OCHOBOW U MHAMBUAYyanM3aluHu oOydeHUs. Bo-mepBbIX, AHHaAMUYecKas
CTPYKTypa MOJYJIS IO3BOJISIET NIPEICTABIIATH COMlEp KaHNe MPeIMeTa B Tpex opMmax:

[Monnas, coxpanieHHas 1 yriayoneHHas. BeiOop Toro mim HHOTO THITa 00yYEHHS OCTAeTCsI 32 CTYIEHTOM.

Bo-BTOpBIX, MOIYTEHOCTE NPOSIBISIETCS TAKXKE B PasHOOOPa3UH METOHOB U (OPM OCBOEHHS COACP)KAHUS MOIYJIL. DTO MOTYT
OBITH KaK (hOpMaJIbHbIE METOBI aKTUBH3AIMN 00y4YeHUs (IUaIorT, CaMOCTOSATEIbHOE YTEHHE, PAa3BUBAIOIINE M IMUTAMOHHBIE HTPHI U T.
1), TaK ¥ IpOOJIEMHBIE JISKIIUH, CEMHHAPBI, KOHCYJIbTAIIN.

B-Tperpux, MOAYNBHOCTH OOECHEUMBACTCA ITOSTAMHBIM OCBOGHHEM HOBOTO MaTepHaia, TO €CTh OOydeHHE IO KaXIOMYy
MIPeAMETY U KKIOMY MOMYIIIO BEJETCS OT MIPOCTOTO K CIOKHOMY.

B-uerBepTHIX, Onarofgaps agaNTUBHOCTH y4eOHBIX 3I€MEHTOB, BKIIOYEHHBIX B MOIYJb, CTAHOBUTCS BO3MOXHBIM PETYIIPHOE
oOHOBJIEHHE y4eOHOTO MaTepuana.

4. Ilpunyun pewenus npobrem. DTOT TPHUHIMI, Oiarojapsi NPaKTHYECKOH HAINPaBICHHOCTH INPOOJEMHBIX CHTYyalluid W
YIPaXHEHUH, MO03BOJSIET IOBBICUTH S(Q(EKTHBHOCTE ydeOHOro MaTepuana. B Xome ymnpakHEHWH BBIIBHIAeTCs THIOTE3a,
JEMOHCTpUpYeTCsi €€ 000CHOBAaHHOCTh M JAéTCs pPEIleHWe NaHHOI MpoOyieMbl. B OONBIIMHCTBE CilydaeB HAIIM MPEHOAABATENH Ha
ypOKax JIMIIb HNPUBOJIAT apryMeHTH! (Zake eCIM OHM HOBbIe), HO, Hampumep, B CIIIA mpemonaBatens, B 3aBHCHMOCTH OT METOJa
H3y4deHHs HPOOIEMBI, MOKa3bIBAET U OOBSICHSIET CHOCOOBI PEIICHUs MOCTABICHHONH MM IPOOJIEMBI, XapaKTep SKCIIEPUMEHTa, €ro
pe3ynbTaTel. To ecTh OH BBICTYIIAET B POJIH UccieqoBaTel [8].

5. Ilpunyun nosmasamenvHou 6u3yanvbHOCMU (HabaoOoaemMocmu 21a3om). ITOT TMPUHIMI BHITEKAeT M3 IICUXOJIOTHYECKHX U
MeJarOrM4eCcKUX 3aKOHOB, COTJIIACHO KOTOPBIM y4eOHbIE MaTepHaiIbl MOBHIIIAIOT 3G (GEKTHBHOCTh 00YUIEHHUS TOJIBKO B TOM CITydae, €CIIi
OHU BBINOJHSAIOT HE TOJIBKO (DYHKIMIO M300paXeHUs, HO W MO3HABATeNbHYIO (QyHKIMIO. IMEHHO MOATOMY IO3HaBaTeNbHas rpaduka
SIBJIICTCSl HOBO MPOOJIEMHOM 00NacThI0O TEOPHUH MCKYCCTBEHHOTO MHTEIUICKTa, B KOTOPOW CIIOKHBIE OOBEKTHI M300pakaroTcs B BUJE
KOMITBIOTEPHBIX M300paskeHHUH.

CTpyKTypHasl CTPYKTypa MOJYJISI COCTOMT M3 KPacOYHBIX, NO3HABATENbHBIX M IpadMueckux ydeOHbBIX 31eMeHTOB. [loatomy
N300paKeHNUsI CIUTAIOTCSI OCHOBHBIM JIEMEHTOM MOy, DTO:

Bo-niepBhIX, pa3BUBaeT y y4YEHHWKa BH3YalTbHO-TIPOCTPAHCTBEHHOE MBIIUICHHE, TO €CTh K IpoIeccy 0o0ydeHHs I00aBISIOTCS
0Oorarsie BO3MOKHOCTH O0pa3HOTo MPaBOTO MOIYIIAPHS MO3Ta.

Bo-BTOpBIX, Tpe3eHTamms, KOTOpas IUIOTHO pa3MemaeT CcoAep)KaHHe ydeOHOro martepuasa B cebe MW HArTAgHO €ro
JEMOHCTPUPYET, TIOMOTaeT yUeHNKY (POPMUPOBATh CHCTEMATHIECKUE 3HAHUS.

B-Tperbux, IBeTHbIE M300pa)K€HHs MOBBILAIOT d()(PEKTUBHOCTH BOCHPHUATHS M 3alOMHHAHUS y4eOHOro MH(OPMAIMOHHOTO
MaTepuaia M CIIyXaT CPeJICTBOM ICTETHUECKOTO BOCIHUTaHUs ydamuxcs. [IpuoOpeTeHue 3HaHMIT 4eOBEKOM MOI00HO HCIOJIB30BAHUIO
JIBYX MEXaHM3MOB MBIIIICHHS: OIMH U3 HUX CUMBOJIMYECKHH, IPYTroi — TeOMETpUUECKuii (anredpandeckuii).

OcHOBHasI 3ajaya KOTHUTHUBHOW TIpadukd — CO3JaHHME HWHTETPHPOBAHHBIX MoOJENeil Tepefauyd 3HaHWH, BKIIOYAIOIINX
CHMBOJMYECKHE M TEOMETPHUYECKHEe MEXaHW3MBbl MBIIUICHHS, aKTUBH3UPYIOMINE IIpolecc MpHoOpeTeHus 3HaHUK. [paduaeckas
(Bm3yasipHast) WHQOpPMAIMsA aKTHBH3HPYET BO3MOXXHOCTH MPABOTO MMONYHIApHS MO3ra, pa3BHBaeT CIIOCOOHOCTH K OOpazHOMY
MBIIUICHAIO, HHTYHINIO, HEOOXOINMYIO CHEIHAINCTY C BBICIIIM 00pa30BaHHEM.

Kak ckazan Benmmkwmit y4éHeii A. DifHmredn: «VHTynmms — moucTnHe Benwdaiimee OorarctBo. 1 yGexnéH, uto Hamre
MBIIUICHUE B OCHOBHOM IIPOMCXOJUT IIOCPEICTBOM CHMBOJIOB, O€3 HAIIEro 0CO3HAaHMs». B caMoM zerne, Hayka He MOXKET CYIIECTBOBATh
6€3 rHI0Te3, a TUIOTE3bl HE MOTYT CYIIECTBOBATh 0€3 MHTYHULIIH.

I[Tpu 3TOM Bu3yanbHas MHbOpManus Oojiee 3HAYNMa U MPOIYKTHBHA, YeM BepOanbHast. CLIOCOOHOCTh 3pUTEIHLHOIO MEXaHU3Ma
nepeaaBath HHGOPMAIHIO HAMHOTO BBIIIE, YEM CIIyXOBOTO. DTO, B CBOIO OUepe/lb, MMO3BOJISIET 3PUTEIBHON CHCTEME IepeiaBaTh OKOJIO
90 mporeHTOB MH(pOPMAIHMH, MOydaeMoi denoBekoM. Kpome Toro, Bu3yanbHast nH(OpMaIys 1moJaaeTcsi ogHOBpeMeHHo. [TosTomy Ha
MOTyYeHNEe W 3alOMHUHAHHEe WHpOpManuu TpedyeTcs MeHbIIE BpEMEHH, YeM Ha 3aloMHHaHHe BepOanbHO mHpopmanuu. IlIpm
HCTIONB30BAHNN BU3yalbHOW WH(OpMarmy (opMHpOBaHNE BINEYATICHUWH NPOMCXOJUT B CpegHeM B 5-6 pa3 ObicTpee, 4eM Ipu
HCTIONB30BaHNN BepOanbHOM nH(opMarmu. Bo3nelicTBre Bu3yansHOH MHGOpPMAINH Ha YeJI0BeKa HAMHOTO BBIIIE, YeM BepOaibHOH. B
OOJIBIIMHCTBE CIIy4aeB OH YIYCKaeT IOCIEAHIO. Bu3yaipHyl0 MHpOpMALHIO Jierde W TOYHEe MOBTOPHTh. JlOBepHe yeloBeKa K
BHU3yaJlbHOU MH(OpMaIHK BbIlIe, YeM K BepOanbHOU. [ToaToMy He 3pst roBopsT: «JIydine oauH pa3 yBUAETb, YEM CTO pa3 yCIIBILIATH)
[3,10].

6. IIpunyun onopei Ha owiubKky. ITOT IPUHIMI HAMPABJICH HA CO3/IaHHE CHTYaIMil MOCTOSIHHOTO MOMCKAa OIIMOOK B MpoLecce
o0ydeHns1, pa3pabOTKy AUNAKTUYECKUX MAaTEpHAIOB W MHCTPYMEHTOB, HANPaBICHHBIX HA (OPMHPOBAHHE CTPYKTYPHI NPEABUACHUS B
(YHKINOHAIBHON CHCTEME YMCTBEHHOH JEeATeIbHOCTH yJalluXcsl. Peamsaris 5Toro npuHONIA ClIoCOOCTBYET Pa3BUTHIO Y YUAIIUXCS
CIOCOOHOCTH K KpUTHYECKOMY MblnuieHuto [11,12].

7. TlpuHOUI SKOHOMHM Y4eOHOTO BpeMEHH. OTOT IpPUHIUII HANpaBlIeH Ha CO3JaHHE pe3epBa yd4eOHOTO BPEMEHH IS
WMHIUBUIYaTbHOH U CAMOCTOSITENILHONW PaboThl y CTyAeHTOB. IIpaBUIbEHO OPraHN30BaHHOE MOMAYJIbHOE 00yUYEHHE MO3BOJIAET SKOHOMHUTh
yuebHoe Bpems Ha 30 mpoueHToB U 6onee. DTOro MOKHO JOCTHYb IPH MOJHOHM peann3aliy BceX NPUHIUIOB MOAYJIBEHOrO 00y4YeHus,
KOMIIbIOTEpU3aMU Y4eOHOTO Mpoliecca ¥ KOOPANHALMH yUeOHBIX [NIAHOB CMEXHBIX JUCLUIUIMH [6].

VYunteiBasi aKkTyanbHOCTh 3THX MpoOJeM, B AaHHOW paboTe MpecTaBIeHBI MPAKTUUECKUE OCHOBBI MOMAYJIBHON CHCTEMBI
00y4eHHs ¥ IeJJarorNIecKON TeXHOJIOTHU.
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8. Texnonocuueckuti npunyun. DTOT TPHHIMI MOAPA3yMEBaeT PEAH3alfi0 y4eOHO-BOCIHMTATEIBHOIO MpOIlecca Ha OCHOBE
CHCTEMAaTHYECKOT0 MOMAYJIBHOTO MOAX0/a, 0OECIeUHBAIONIEr0 AOCTIKCHHE YYAIlUMUCSI HAMEUCHHBIX Pe3yJbTaToB OOydeHHs. DTOT
NPUHIKIT 00ecTeunBaeTcs: pa3paboTKOil MaKCHMAalbHO YETKUX YYEOHBIX IleNeil, BHIOOPOM KPHTEPHEB HX H3MEPEHHS U OLICHKH;
pa3paboTKOil M YETKUM OIMHCAaHHEM Y4eOHOro Mpoliecca, HalpaBIeHHOTo Ha JOCTHKEHHE MOCTABICHHBIX YUeOHbIX Leliell; opreHTanuen
Y4eOHBIX IIeJIeld, BCEro Y4eOHOTO mpolecca Ha TapaHTHPOBAHHOE JOCTHXKCHUE PE3yJIbTATOB 00YUCHHS; OBICTPOI OIICHKOW Pe3yIbTaToB
00y4YeHHUs 1 BHECCHHEM KOPPEKTHPOBOK B 00YUYCHHUE; HTOTOBOU OICHKOH PEe3yJIbTATOB 00yUYCHUSI.

TeXHONOTUYCCKHIA TMPUHIIKAI TO3BOJISET CICNaTh O0yUYeHHE TOBTOPSIFONIMMCS TIpoIieccoM. B MomynmbHO# crucTeme 00ydeHUs
KOJIMYECTBO y4eOHBIX [UKIIOB PAaBHO KOJUYECTBY MOAYJICH npeamera. [yt qocTHxkeHus: 00pa30BaTeIbHBIX IIeIei HEOOXO0IMMO CO3/1aTh
6a30Bble YCIOBHS AJIs1 00ECIEUEHH s COTJIACOBAHHOCTH YIeOHO-HOPMATHUBHBIX JOKYMEHTOB. J[1is 3THX 1esieil peKOMEeHyeTCs IPUMEHSTh
MPUHIIMII COTIACOBaHHOCTH [7].

9. Ipunyun modyrbHocmu. ITOT TPUHIMIT TOJPA3yMeBaeT CHCTEMATHYSCKHH TOAXOA K pa3paboTke y4eOHBIX IUIAaHOB U
nporpaMm, obOecreynBaroNnii BO3MOXXHOCTh JTOCTHIKEHHsT 00pa30BaTeNbHBIX Liesieil. B 3ToM ciiyyae COOTBETCTBHE 4acoB B yueOHOM
1aHe 00ECIeUYnBACTCS B COOTBETCTBUU C IEISAMH JTUCHUILTHH. [IpHHIUIBI MOIYJIBHOTO OOYYCHHS SBIISIOTCS TEOPETHUCCKAME
OCHOBaMU TEXHOJIOTUH MOyIbHOTO 00y4eHus [3,5,9].

BoiBoa: TexHONIOTHS MOJYJIEHOTO OOYUYCHHUS CITY>KUT JJIsI TOTO, YTOOBI ClieNiaTh 00pa30BaTEIbHBIN MPOLIECC CUCTEMATUICCKUM,
THOKUM U 3(()EKTUBHBIM, OCHOBAHHBIM Ha TMEIArOTHUCCKHX M TICHXOJIOTHYCCKUX TEOopHsx. Ee MpOMCXOKICHUE CBA3aHO C HAyYHO-
TEXHUYIECKUMH JOCTIKeHUsIMA XX BeKa, U CErOfHs OHA Pa3BUBACTCS MHTETPHUPOBAHHO C HU(POBBIM M JAUCTAHI[MOHHBIM O0YYEHHEM.
Hayunble ucciefoBaHus MOKa3bIBAIOT, YTO MOIYJIbHOE OOYyYEHHE MOBBIIAET CAMOCTOSTEIHHOCTh, MOTHBALUIO U KAYECTBO 3HAHHI
yyammxcs, HO YyCHOeX 3aBHCHT OT MNOATOTOBKM MpENojaBaTeliel, HaJW4usl PEeCypcoB M AaKTUBHOCTH y4almuxcs. B Oyaymiem
HCKYCCTBEHHBIH MHTEIUIEKT, aJallTUBHBIE CUCTEMbI 00yUeHHUs U HU(POBBIE TEXHOJIOTHH CO3JaAyT OCHOBY ISl JalTbHEHIIErO pa3BUTHS
MOJyJbHOTO 00y4eHus. JIyis NambHEHIIero BHEAPCHHS J3TOW TEXHOJOTMU B Y30CKCKYIO CHCTEMY OOpa3oOBaHMS U TOBBINICHHS €€
Ka4yecTBa HEOOXOIUMO YKPEIUTh COTPYIHHUYECTBO MEKIY TOCYAapCTBOM, 0Opa30BaTEIbHBIMHU YUPCSIKACHUSIMUA U MEXIyHAPOIHBIMU
OpraHu3ausIMH.
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INFORMATIVE INDICATORS AND INTERRELATIONSHIPS OF PSYCHOPHYSIOLOGICAL AND COGNITIVE
ABILITIES IN HIGHLY QUALIFIED FOOTBALL PLAYERS

YUQORI MALAKALI FUTBOLCHILARNING PSIXOFIZIOLOGIK KOGNITIV QOBILIYATLARINI INFORMATIV
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NH®OPMATUBHBIE ITOKA3ATEJIM U BBAUMOCBS3U [ICUXOPU3ZUOJIOT'MYECKNUX U KOTHUTUBHbBIX
CITOCOBHOCTEN BBICOKOKBAJIMOHUILIMPOBAHHBIX ®YTEOJIMCTOB
Khasanov Otabek
Department of Sport Psychology and Pedagogy, Uzbek State University of Physical Education and Sport, Chirchig, Uzbekistan
E-mail: xotabek889@gmail.com

Abstract. This study aimed to identify the most informative psychophysiological and cognitive indicators of highly qualified
football players, and to establish the links between cognitive performance, spatial-perceptual abilities, neurodynamic characteristics,
functional asymmetry, psychosocial state and autonomic regulation. The study involved 23 such players. The assessment battery
included Raven's Progressive Matrices, spatial ability and spatial-temporal extrapolation tests, a field dependence—independence
assessment, sensorimotor and neurodynamic procedures, psychometric testing and heart rate variability analysis. As the obtained data
did not conform to a normal distribution, non-parametric statistical methods were employed. The results indicated moderate intellectual
productivity, well-developed information processing speed, high spatial accuracy, preserved anticipatory ability and a relatively stable
field-independent cognitive style. Correlation analysis revealed statistically significant relationships between psycho-emotional
indicators and autonomic regulation, functional asymmetry and working capacity, sensorimotor reaction latency and neurodynamic
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stability, and spatial-perceptual abilities and heart rate variability parameters. These results show that the competitive effectiveness of
highly qualified football players is not determined by individual psychological or physiological characteristics, but by the combined
functioning of cognitive, neurodynamic, sensorimotor, psycho-emotional and autonomic regulatory mechanisms. The identified
indicators could inform psychophysiological selection, individual profiling, monitoring of functional readiness and the development of
differentiated football training programmes.

Keywords: highly qualified football players, psychophysiological indicators, cognitive abilities, spatial perception, functional
asymmetry, neurodynamics, heart rate variability, football selection.

AHHOTaHI/Iﬂ. Hem)}o HUCCIICOOBaHUA SBJIJIOCH BBIABJIICHHUC Hanboiee I/IH(i)OpMaTI/IBHBIX HCI/IXO(i)I/IBI/IOJ'[OFI/I‘leCKI/IX u
KOTHUTHBHBIX IIOKa3aTeNieil BBHICOKOKBATM(UIIMPOBAHHBIX (YyTOONUCTOB, a TAaKXKe ONpelesICHHE B3aUMOCBS3EH MEXIy KOTHHUTHUBHOM
MPOAYKTUBHOCTEIO, MPOCTPAHCTBEHHO-IIEPLIENITUBHBIMHA CHOCOOHOCTSAMH, HEUPOIUHAMUYECKUMU XapaKTEPUCTUKAMH,
(YHKIHMOHATBHON aCHMMETpUe, ICHX03MOIMOHAIBHBIM COCTOSIHUEM U BETETaTHBHOM peryiuueil. B mccnepoBaHnu NPHHSIN yyacTHe
23 BBICOKOKBaMU(HUUIUPOBAHHBIX (QyTOONMCTa. J[MarHOCTHYECKHH KOMIUIEKC BKJIIOYAl MPOTPECCHBHBbIE MATpHIBI PaBeHa, TECTHI
NIPOCTPAaHCTBECHHBIX CIIOCOOHOCTEN U l'IpOCTpaHCTBeHHO-BpeMeHHOﬁ OKCTpanojiaiuu, OLEHKY MOJIC3aBUCUMOCTH—IIOJICHE3aBUCUMOCTHU,
CCHCOMOTOPHLBIE U HeprOZ[I/IHaMI/I‘IeCKI/Ie METOAUKU, NJUArHOCTUKY IMNCHXO3MOIIMOHAIBHOIO COCTOSAHHA W aHaJIUu3 BapI/Ia6eJ'IBHOCTI/I
CEpACHYHOT'0 pUTMa. HOCKOJ’IBKy NOJIYYCHHBIC NAaHHBIE HE COOTBETCTBOBAJIM 3aKOHY HOPMAJIBHOTO pacnpeaciCHUA, MPUMCHSINCH
HECNapaMEeTpUICCKUE METOJbl CTAaTUCTUYECKOIO aHaiu3a. Pe3yJ'II)TaTI>I IIOKa3aJn yMepeHHBIf/i YPOBEHbL HHTeHHEKTyaHBHOﬁ
MIPOAYKTHBHOCTH, JOCTaTOYHO PA3BUTYIO CKOPOCTH MepepaboTku MH(OpMaIKH, BEICOKYIO TOYHOCTH IMTPOCTPAHCTBEHHOTO BOCIPHUSTHS,
COXPAaHHOCTbh aHTUIUINAITMOHHBIX CIIOCOOHOCTEH M OTHOCHUTEIILHO yCTOﬁHHBLIﬁ M0JICHE3aBUCUMBIN CTHJIb KOTHUTHBHOM JACSATCIIBHOCTH.
KOppCH}IL[I/IOHHHﬁ AHAJIN3 BBIABUJI CTATUCTUYCCKH 3HAYUMBIC B3aMMOCBA3U MEXAY MOKA3aTCIIIMU NICUXOOMOIIUOHAIIBHOTO COCTOSAHUA U
BEreTaTUBHON perysnud, (PyHKIHOHAIBHON acHMMETpHEed W PabOTOCHOCOOHOCTBIO, JIATCHTHOCTBIO CEHCOMOTOPHOHM peakuu M
HeﬁpOZ[PIHaMI/I'IeCKOﬁ YCTOﬁ'-II/IBOCTBIO, a TaKK€ MPOCTPaHCTBECHHO-TICPUCIITUBHBIMU CIIOCOOHOCTSIMU U napamMeTpamMu BapI/Ia6eJ'ILHOCTI/I
CEpACHYHOTO pHUTMA. HOJ‘Iy‘IeHHBIe JaHHBIC CBHUIACTCIILCTBYIOT O TOM, HYTO 3(1)(1)6KTI/IBHOCTI> COpeBHOBaTeJ'ILHOfI JACATCIIBHOCTHU
BI)ICOKOKBaJ'II/I(l)I/IL[I/IpOBaHHLIX (byT6OJ'II/ICTOB OIIPEACIICTCA HC OTACIIBHBIMHA TIICUXOJIOTHYCCKUMU nin (bl/I3I/IOJ'IOFI/I‘-IeCKI/IMI/I
XapakTepuCTUKaMu, a I/IHTel"paLlI/Ieﬁ KOTHUTUBHBIX, Hef?IpOZ[PIHaMPI'-IeCKPIX, CECHCOMOTOPHBIX, INCUXO3MOIIMOHAJIBHBIX W BETCTATUBHBIX
MEXaHU3MOB peryjiaanuu. BrIgBieHHBIC IIO0Ka3aTein MOTYT HUCIIOJIB30BATHCA B Ka4YeCTBEC I/IH(bopMaTI/IBHBIX KPUTCPUCB
MICHXO0(U3NOTIOTMIECKOT0 0TOOpa, WHIUBHIYAIbHOTO NPO(QMINPOBaHUS, MOHUTOPHUHTA (YHKIHMOHATBHON TOTOBHOCTH U Pa3padOTKH
i depeHIpPOBaHHBIX MPOrPaMM MOATOTOBKU (YTOOIUCTOB.

KiroueBble cj10Ba: BBICOKOKBATHM(PHUIUPOBAHHBIC (QyTOOMHMCTHI, NCHUXO(U3UOIOTHYECCKUE MOKa3aTeNH, KOTHUTUBHEIC
CHOCO6HOCTI/I, IPOCTPAHCTBECHHOE BOCIPUATHUE, (byHKIII/IOHaJ'ILHaSI aCUMMETpus, HeﬁpOZ[PIHaMPIKa, BapI/Ia6eJ'H>HOCTL CEpACYHOTO pUTMa,
oT60p HyTOONMHUCTOB.

Introduction. Football is characterised by its high intensity, rapidly changing tactical situations, strict time limitations and
considerable psychological pressure. During a match, players must perceive and process large amounts of visual and auditory
information, identify relevant signals, anticipate the actions of teammates and opponents, and select an appropriate motor response in a
very short space of time. Therefore, successful performance in football depends on physical fitness, technical mastery and tactical
knowledge, as well as the functional state of cognitive, neurodynamic, sensorimotor, psychosocial and autonomic regulatory systems.

At the elite level, differences in physical and technical preparedness among players are often relatively small. Under these
conditions, psychophysiological characteristics may become the decisive factor in distinguishing more effective players from less
successful ones. Particularly important for maintaining performance under competitive pressure are the speed and accuracy of
information processing, stability of attention, spatial perception, anticipation, decision-making efficiency, sensorimotor reaction,
functional mobility of nervous processes, and resistance to distracting stimuli [2,3].

Cognitive abilities play a central role in organising football activities. Players must continuously analyse the spatial structure
of the game, determine the positions and movement directions of other players, predict the ball's trajectory, and adapt their planned
actions to unexpected changes in the situation. These processes are associated with non-verbal intelligence, visual-spatial processing,
field independence, working memory, selective attention and spatial-temporal extrapolation. However, the practical value of these
abilities is determined not only by their individual strength, but also by how they interact with neurodynamic and autonomic
mechanisms.

Neurodynamic characteristics reflect the strength, balance, mobility and functional stability of nervous processes. These
characteristics influence the rate of sensorimotor response, the stability of performance during repeated actions and the ability to switch
rapidly between different tactical tasks. In football, insufficient mobility of nervous processes can result in delayed decision-making,
while excessive activation can lead to impulsive responses and reduced accuracy. Therefore, an optimal combination of activation,
stability and mobility is more important than maximising any single characteristic [1,4].

The autonomic nervous system also plays a significant role in the psychophysiological readiness of football players.
Sympathetic activation mobilises the body during intense physical and emotional exertion, while parasympathetic regulation promotes
recovery, functional stability, and adaptation to stress. Heart rate variability is an informative approach to evaluating the balance
between these regulatory components. The relationships between heart rate variability, cognitive performance, psycho-emotional state
and sensorimotor efficiency may indicate how effectively a player maintains functional readiness under load.

Another important aspect is the functional asymmetry and relative specialisation of the cerebral hemispheres. Left-hemisphere
mechanisms are more frequently associated with analytical and sequential information processing, whereas right-hemisphere
mechanisms are more closely related to holistic spatial perception, recognition of non-verbal signals and rapid assessment of complex
visual situations. However, football activity cannot be explained by the dominance of either hemisphere in isolation. Effective
performance requires coordinated interhemispheric interaction since tactical analysis, spatial orientation, movement programming,
emotional regulation and motor execution occur as an integrated functional process.

Despite the recognised importance of psychophysiological and cognitive characteristics in football, player assessment is still
often based on individual test results. This approach may provide an incomplete or even misleading representation of the athlete’s
functional capacity. For instance, a fast response time may be accompanied by low accuracy, whereas accurate task performance may
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require more time to make decisions. Similarly, pronounced functional asymmetry cannot automatically be interpreted as an advantage
unless it is associated with stable cognitive control and effective autonomic regulation [2,3,4,5,6].

Therefore, it is necessary to identify the most informative indicators and analyse their interrelationships within an integrated
psychophysiological system. Correlation analysis can determine which cognitive, neurodynamic, psycho-emotional, sensorimotor and
autonomic characteristics operate in coordination. The resulting profile could improve the scientific validity of player selection, help to
identify individual strengths and limitations, and support the development of personalised psychological and training programmes.

The present study aimed to identify informative psychophysiological and cognitive indicators.

The hypothesis was that the competitive readiness of highly qualified football players is not determined by isolated psychological or
physiological indicators, but by the interaction of cognitive, neurodynamic, sensorimotor, psychosocial and autonomic regulatory
mechanisms.

Obijectives and research methods. The study involved 23 highly qualified male football players, all aged 18. All participants
engaged in systematic football training and had experience of playing in competitive matches. The sample was selected from players
undergoing specialised training within the football preparation system. Inclusion criteria included regular training participation, an
absence of acute illness or injury at the time of testing, and completion of the full psychophysiological assessment programme.

Testing was conducted under standardised laboratory conditions. Participants were instructed to avoid intensive physical activity,
psychoactive substances and excessive caffeine consumption prior to the assessment. All measurements were performed in a calm
environment with controlled external distractions. The testing procedures were explained to the participants at the start of the study.

Research design. The study had a cross-sectional and correlational design. The aim was to evaluate the level and structure of
the cognitive, spatial-perceptual, neurodynamic, sensorimotor, psycho-emotional and autonomic characteristics of football players, and
to identify statistically meaningful relationships among these characteristics.

The assessment programme included the following diagnostic blocks: Cognitive abilities; Spatial-perceptual and anticipatory
abilities; Field dependence—field independence and functional asymmetry; Sensorimotor and neurodynamic characteristics; Psycho-
emotional state; Autonomic regulation and heart rate variability.

Cognitive assessment: non-verbal intellectual abilities were assessed using the Raven Progressive Matrices. This test
evaluated the players’ ability to identify logical relationships, analyse visual patterns and solve non-verbal cognitive tasks. The
following indicators were analysed: productivity, information-processing speed, accuracy and integral efficiency.

Productivity reflected the number of successfully completed tasks. Processing speed characterised the rate at which the player performed
cognitive operations. Accuracy reflected the proportion of correct responses, while integral efficiency represented the combined
relationship between productivity, speed and accuracy.

Spatial abilities were assessed using tasks requiring mental manipulation of visual images and recognition of spatial relationships. The
procedure evaluated the ability to analyse spatial information, identify the relative position of objects and perform mental
transformations of visual stimuli.

The following indicators were recorded: response accuracy, decision-making latency and performance stability.

Decision-making latency was measured in milliseconds and reflected the time taken to analyse the visual stimulus and select
the correct response. Accuracy characterised the Spatial-temporal extrapolation

The ability to anticipate the movement of objects and predict their spatial-temporal parameters was assessed using a spatial-
temporal extrapolation test. This method is particularly relevant to football, as players must constantly predict the trajectory of the ball,
the movement of opponents and how the game develops.

The following indicators were analysed: accuracy, stability, activation and the trend of accuracy during task performance.
The accuracy index reflected the precision of movement prediction. Stability characterised the consistency of anticipatory responses.
The activation index reflected the level of nervous system mobilisation during the task, and the trend in accuracy indicated whether
performance improved, remained stable or deteriorated over time.

Results and discussion

According to the Raven Progressive Matrices test, the median productivity score was 6.00 conventional units. The median
information-processing speed was 3.80, the median accuracy score was 0.50, and the median integral efficiency score was 21.42
conventional units. The interquartile ranges were 4.00-8.00 for productivity, 2.48-4.67 for processing speed, 0.33-0.70 for accuracy and
7.93-41.27 for integral efficiency. These findings suggest that there is substantial variability in the cognitive performance of the
examined football players.

The obtained profile suggests a moderate level of non-verbal intellectual productivity combined with a sufficiently fast rate of
information processing. However, the median accuracy value of 0.50 suggests that relatively rapid task performance was not
consistently associated with a high proportion of correct responses. This pattern may reflect a trade-off between speed and accuracy,
whereby an increase in processing rate is achieved at the expense of response precision. In football, this tendency may manifest as rapid
tactical decisions that are not always optimal under time pressure and information overload.

At the same time, the wide interquartile range of integral efficiency, from 7.93 to 41.27, indicates significant variation among
the players. While some athletes demonstrated a balanced combination of productivity, speed and accuracy, others predominantly relied
on rapid information processing with lower response precision. Therefore, the integral efficiency indicator should be interpreted
alongside its individual components rather than in isolation.

The spatial ability task revealed a median accuracy of 0.92, with an interquartile range of 0.81-0.99. Decision-making latency
was 1,793 ms, ranging from 1,239.6 to 2,407.1 ms, while integral efficiency was 1,990.2 ms, with an interquartile range of 1,279.6—
3,303.8 ms. Performance stability reached a median value of 36.98, with lower and upper limits.

Table 1
Indicators of intellectual and spatial-perceptual activity in 18-year-old foothall players (n = 23)
Test Indicator Median Lowe_r Uppe_r
quartile quartile
Raven Productivity 6.00 4.00 8.00
Processing speed 3.80 2.48 4.67
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Accuracy 0.50 0.33 0.70
Efficiency 21.42 7.93 41.27
Efficiency, ms 1990.20 1279.60 3303.80
Spatial abilities Decision latency, ms 1793.00 1239.60 2407.10
Accuracy 0.92 0.81 0.99
Stability 36.98 30.85 46.64
Accuracy 5.58 5.00 6.12
Spatial-temporal Stability 9.15 7.71 10.80
extrapolation Activation 0.22 0.05 1.18
Accuracy trend -61.80 -246.30 202.48

These results demonstrate that, within the examined sample, the football players were generally capable of performing mental
operations involving visual-spatial images with relatively high accuracy. However, the decision-making latency suggests that analysing
and transforming visual-spatial information takes a measurable amount of time. Therefore, accurate performance was not necessarily
accompanied by rapid decision-making.

From a football-specific perspective, these findings suggest that the players could identify spatial relationships, distinguish
between relevant visual configurations and mentally manipulate the positions of objects. Nevertheless, converting visual-spatial
information into an appropriate tactical or motor response quickly enough may remain an area for improvement. This is particularly
important in competitive situations, when players must rapidly evaluate the positions of their teammates and opponents, identify free
space and select the optimal direction of movement or passing.

The comparatively broad interquartile ranges of decision latency and efficiency also suggest that individual players use
different strategies. Some athletes may use a more cautious analytical strategy to improve accuracy, but this increases response time.
Others may respond more quickly, but with a greater risk of error. Therefore, spatial ability should be evaluated through a combined
analysis of accuracy, latency, stability and integral efficiency.

Spatio-temporal extrapolation was characterised by a median accuracy value of 5.58, an interquartile range of 5.00-6.12 and a stability
value of 9.15 ranging from 7.71 to 10.80. The activation index was 0.22, with lower and upper quartiles of 0.05 and 1.18, respectively.
The median trend in accuracy was —61.80, though this indicator varied widely, ranging from —246.30 to 202.48.

The accuracy and stability values obtained indicate that players were able to anticipate object movement and predict its spatial-
temporal parameters. These abilities are particularly relevant in football, where successful performance depends on predicting the ball's
trajectory, anticipating opponents' and teammates' movements, and selecting the right moment to pass, intercept, or shoot.

The activation index of 0.22 may reflect a moderate level of functional mobilisation during the performance of the task.
However, this indicator should be interpreted with caution and in accordance with the specific scoring algorithm of the diagnostic
system. In the absence of established normative thresholds, it cannot be considered evidence of either optimal or insufficient nervous-
system activation in isolation.

The negative median accuracy trend of —61.80% may suggest a gradual decline in response accuracy over the course of the
task. Nevertheless, the very wide interquartile range, which includes both negative and positive values, shows that this trend was not
consistent across the whole sample. While some players showed deterioration in anticipatory accuracy, others maintained or improved
their performance. This variability may be associated with differences in sustained attention, resistance to monotony, neurodynamic
stability, fatigue and task execution strategy.

Overall, the results suggest that the football players examined had relatively well-developed spatial-perceptual and
anticipatory abilities. At the same time, their cognitive profiles were heterogeneous, characterised by different combinations of
information-processing speed, accuracy, decision latency and performance stability. These findings confirm that the
psychophysiological assessment of football players should not be based on a single indicator. A more valid interpretation requires an
integrated analysis of cognitive productivity, spatial accuracy, anticipatory ability, decision-making speed and performance stability.

The field dependence/independence results further characterised the style of cognitive regulation. The median field
independence value of 0.88 indicates that the players were sufficiently resistant to external interfering stimuli and able to extract
relevant signals from a complex visual field. This is a crucial feature in football, where players must distinguish tactically significant
cues from a rapidly changing background.

Table 2
Statistical characteristics of field independence and functional asymmetry in 18-year-old football players (n = 23)

Test Indicator Median Lower quartile Upper quartile
Fieldd ependence/independence Field independence 0.88 0.81 0.94
Field dependence/independence Iaeft-_hemlsphere 0.85 0.74 1.04
ominance
Field dependence/independence Functional asymmetry 17.48 5.30 32.24
Field dependence/independence Efficiency, ms 1644.15 1429.70 2080.20

The left-hemisphere dominance index was 0.85. This does not indicate isolated control by one hemisphere. Rather, it reflects a
tendency to use analytical and sequential mechanisms relatively more than others, while interhemispheric interaction remains intact.
Functional asymmetry reached 17.48, demonstrating individual differences in the lateral organisation of cognitive activity. Integral test
efficiency was 1,644.15 ms, indicating the ability to maintain cognitive control and response speed in the presence of interference.

Correlation analysis showed that the psycho-emotional state of the players was associated with autonomic regulation and
cognitive style. Heteronomy showed negative correlations with LF% (r = -0.52) and LF/HF (r = -0.59), but positive correlations with
HF% (r = 0.42). This pattern suggests that sensitivity to external influences is linked to the balance of the sympathetic and
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parasympathetic components of autonomic regulation. It is important to note that these associations should be interpreted as functional
relationships rather than simple causal effects.

Functional asymmetry correlated positively with working capacity (r = 0.59), deviation from the autogenic norm (r = 0.53),
and eccentricity (r = 0.47). These relationships suggest that functional asymmetry may be considered one of the markers of an activity
style shaped by the current psycho-emotional state. However, functional asymmetry should not be considered an isolated advantage or
deficit. Its practical significance hinges on the stability and efficiency of the entire regulatory system.

Neurodynamic and sensorimotor variables formed another coherent regulatory block. Sensorimotor reaction latency was
positively correlated with the stability of nervous process balance (r = 0.60) and negatively correlated with throughput capacity in the
functional mobility of nervous processes test (r = -0.53). Therefore, response speed depended on the stability and mobility of nervous
processes. In practical terms, a rapid response to a football requires not only high activation, but also a well-regulated balance between
speed and stability.
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Figure 1: Correlation structure of psychophysiological and cognitive indicators in highly qualified football players (n = 23)

Spatial-perceptual abilities showed statistically significant associations with heart rate variability indices. This result
emphasises the role of autonomic support in the processing of accurate visual-spatial information. The negative relationships between
spatial-temporal extrapolation accuracy and Raven productivity, accuracy, and efficiency (r = -0.60 to -0.64) suggest an intricate
relationship between anticipatory regulation and analytical-cognitive processing. Adopting a stronger analytical strategy does not
necessarily lead to improved anticipatory performance, particularly when the task demands rapid prediction rather than extended
deliberation.

The overall pattern confirms that football performance is supported by an integrated psychophysiological system. Psycho-
emotional, cognitive, neurodynamic, and autonomic mechanisms interact continuously. Therefore, selection decisions based on a single
test score are methodologically weak. For example, a player with high accuracy but excessive latency, or with rapid responses but poor
stability, may require a different training strategy to a player whose indicators are moderately high but balanced.

Practical implications
For football selection, the most informative profile should include the following four blocks: (1) non-verbal intellectual productivity and
speed-accuracy balance; (2) spatial perception and anticipation; (3) field independence and functional asymmetry; and (4)
neurodynamic-autonomic stability. This profile can be used to identify strengths and limitations that are not apparent during standard
technical testing.

Players with high spatial accuracy but prolonged decision-making times may benefit from small-sided games with strict time
constraints, peripheral vision tasks, and rapid choice-reaction drills. Those who are highly dependent on external stimuli may require
training in increasingly challenging visual and auditory environments. When autonomic imbalance accompanies unstable cognitive
performance, the training programme should integrate recovery, breathing regulation and psycho-emotional self-regulation.

The results also support repeated monitoring rather than a one-time diagnosis. Functional asymmetry, psychological state and
heart rate variability may change due to fatigue, competition stress and training load. Consequently, the athlete's psychophysiological
profile should be interpreted dynamically alongside technical and tactical observations.

Conclusion

The 18-year-old football players demonstrated moderate non-verbal intellectual ability, high spatial accuracy and preserved

spatial-temporal anticipation, as well as a relatively mature, field-independent style of information processing. Their cognitive
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regulation was characterised by individual functional asymmetry and an analytical tendency operating within an integrated
interhemispheric system.

The identified correlations demonstrate the functional interconnection of psycho-emotional state, autonomic balance,
neurodynamic stability, sensorimotor speed and spatial-perceptual processing. Therefore, football selection and individualisation should
be based on multidimensional psychophysiological profiles rather than isolated test results.

The most important practical conclusion is that performance depends on balancing speed and accuracy, activation and
stability, analytical processing and anticipation, and sympathetic and parasympathetic regulation. This integrated approach can enhance
the scientific validity of player selection and targeted psychological preparation.
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METHODS AND MEANS FOR DEVELOPING PHYSICAL QUALITIES OF HANDBALL PLAYERS AGED 14-15

14-15 YOSHLI GANDBOLCHILARNING JISMONIY SIFATLARINI RIVOJLANTIRISH USULLARI VA VOSITALARI
METO/IbI U CPEJCTBA PA3BUTUS PUINYECKUX KAUECTB 'AH/ZIBOJIMPOB B BO3PACTE 14-15 JIET

Kambarov Davronbek Saytboyevich
Guliston davlat universiteti, 120100. Sirdaryo viloyati, Guliston shahri, 4-mavze.
E-mail: gambarov17121982@gmail.com

Annotation. This article analyzes the scientific and practical aspects of developing the physical qualities of 14-15-year-old
handball players. During the study, methods for forming basic physical qualities such as strength, speed, endurance, agility, and
coordination in young athletes were studied. Additionally, the modern tools used in training and their effectiveness were determined
experimentally. According to the results obtained, training organized on the basis of a comprehensive approach significantly improves
the physical fitness of young handball players.

Keywords: handball, physical qualities, training, speed, strength, endurance, junior athletes.

AHHoOTanms1. B naHHOl cTaThe aHAIM3NPYIOTCS HAYYHO-TPAKTHYECKUE aCIEKThl Pa3BUTHs (U3HYecKHX KauecTB 14-15-neTHnx
I‘aHIIGOJII/ICTOB. B X0a€ HUCCICOOBaHUA ObLIH HU3Yy4YC€HBI METOAbL q)OpMI/IpOBaHI/IH Y IOHBIX CHOPTCMEHOB TAaKUX OCHOBHBIX (1)PI31/I‘1€CKI/IX
Ka4eCTB, KaK CHJIa, CKOPOCTb, BBIHOCIMBOCTL, JIOBKOCTb U KOOPAWHAIIUA. Taxoxe SKCIIEPUMEHTAJIBHO ONPEACIICHBI COBPEMEHHBIC
CpeacTBa, UCIOJb3YEMBbIC Ha 3aHATUAX, U UX 3(1)(1)6KTI/IBHOCTL. CormacHo NOJIYY€HHBIM pE3YJibTaTaM, TODEHUPOBKHU, OPTAaHN30BAHHLIC Ha
OCHOBC KOMIIJICKCHOT'O ITOJAX0/J1a, 3BHAYUTCIIBHO ITIOBBIIIAKOT (1)I/I31/I‘ICCKyI0 TIOATOTOBJICHHOCTH FOHBIX I‘aHII6OJII/ICTOB.

KimroueBble ci1oBa: rana0o0s1, pu3ndecKkue KauecTBa, TPEHUPOBKA, CKOPOCTh, CHJIA, BEIHOCIHBOCTD, FOHBIE CIOPTCMEHBI.

Kirish. Hozirgi globallashuv sharoitida jismoniy tarbiya va sportni rivojlantirish davlat siyosatining ustuvor yo’nalishlaridan
biri sifatida qaralmoqda. O’zbekiston Respublikasida ham so’nggi yillarda sog’lom turmush tarzini shakllantirish, yoshlarni jismonan
baquvvat va ma’nan etuk qilib tarbiyalash masalasiga alohida e’tibor qaratilmoqda.

Jumladan, O’zbekiston Respublikasi Prezidentining 2017 yil 3 iyundagi PQ-3031-son garori “Jismoniy tarbiya va ommaviy
sportni yanada rivojlantirish chora-tadbirlari to’g’risida” qabul qilinib, unda aholi, aynigsa yoshlar o’rtasida sportni ommalashtirish,
sport infratuzilmasini yaxshilash va sportchilarni tayyorlash tizimini takomillashtirish asosiy vazifalar sifatida belgilangan.

Shuningdek, 2020 yil 24 yanvardagi PF-5924-son Farmon “Jismoniy tarbiya va sportni yanada takomillashtirish va
ommalashtirish chora-tadbirlari to’g’risida”da yosh avlodni har tomonlama sog’lom va barkamol qilib tarbiyalash, ularning jismoniy
rivojlanishi uchun zarur shart-sharoitlar yaratish davlat siyosatining muhim yo’nalishi sifatida qayd etilgan.

Bundan tashqari, 20222026 yillarga mo’ljallangan Yangi O’zbekiston taraqgiyot strategiyasida ham jismoniy tarbiya va
sportni rivojlantirish, sport maktablari faoliyatini takomillashtirish, iqtidorli yosh sportchilarni aniqlash va ulari qo’llab-quvvatlash
masalalari alohida o’rin egallaydi.

Mazkur hujjatlardan kelib chiggan holda, yosh sportchilami tayyorlash jarayonida ilmiy asoslangan mashg’ulot usullarini
qo’llash, ularning jismoniy sifatlarini maqsadli rivojlantirish muhim ahamiyat kasb etadi. Aynigsa, gandbol kabi dinamik va yuqori
jismoniy tayyorgarlikni talab giluvchi sport turida bu masala yanada dolzarb hisoblanadi.

92


mailto:qambarov17121982@gmail.com

* GULISTON DAVLAT UNIVERSITETI AXBOROTNOMASI *
* Gumanitar — ijtimoiy fanlar seriyasi, 2026. N 2 *

14-15 yosh davri o’smirlik bosqichining eng muhim davrlaridan biri bo’lib, bu vaqtda organizmda jadal o’sish va rivojlanish
jarayonlari kuzatiladi. Ushbu davrda jismoniy sifatlarni to’g’ri shakllantirish kelgusida yuqori sport natijalariga erishishning poydevori
bo’lib xizmat qiladi. Shu bilan birga, noto’g’ri yoki ortigcha yuklamalar sportchining sog’ligiga salbiy ta’sir ko’rsatishi mumkin.

Gandbol sportida muvaffagiyatga erishish uchun tezkorlik, kuch, chidamlilik, chaggonlik va koordinatsiya kabi jismoniy
sifatlar yuqori darajada rivojlangan bo’lishi talab etiladi. Shuning uchun ushbu yosh bosgichida mashg ulotlarni ilmiy-metodik jihatdan
to’g’ri tashkil etish, samarali usul va vositalardan foydalanish muhim hisoblanadi.

Tadgqiqot ob’ekti va qo‘llanilgan metodlar

Tadqiqot ob’ekti sifatida Sirdaryo viloyati Guliston shahridagi Guliston Olimpiya va paralimpiya sport maktabining 14-15
yoshli gandbolchilar guruhi olindi. Tadgigotda ishtirok etgan sportchilar muntazam ravishda mashg’ulot olib borayotgan, jismoniy
rivojlanish ko’rsatkichlari o’rtacha darajada bo’lgan o’quvchi-sportchilardan iborat bo’ldi. Ob’ekt tanlashda ularning yosh xususiyatlari,
sport staji va sog’liq holati hisobga olindi.

Mazkur tadgigotda quyidagi ilmiy-amaliy metodlardan foydalanildi: Pedagogik kuzatuv — mashg’ulot jarayonida
sportchilarning jismoniy holati, harakat faolligi va yuklamalarga moslashuvini aniqlash magsadida qo’llanildi; Pedagogik tajriba — 14—
15 yoshli gandbolchilarning jismoniy sifatlarini rivojlantirishda turli mashg’ulot usullarining samaradorligini taggoslash uchun
o’tkazildi; Test sinovlari — jismoniy sifatlarni baholash magsadida 30 m ga yugurish (tezkorlik), joyidan sakrash (kuch), 1000 m ga
yugurish (chidamkorlik) va chelnochno’y yugurish (epchillik) testlari qo’llanildi; Antropometrik o’lchovlar — sportchilarning bo’yi,
vazni va jismoniy rivojlanish ko’rsatkichlarini aniqlash uchun amalga oshirildi; Matematik-statistik tahlil — olingan natijalarni gayta
ishlashda o’rtacha qiymat, foiz ko’rsatkichlari va tagqoslash usullaridan foydalanildi.

Olingan natijalar va ularning tahlili

1. llmiy-uslubiy adabiyotlarni tahlil gilish. Tadgigqotning nazariy asosini yaratish magsadida jismoniy tarbiya va sport sohasiga
oid ilmiy adabiyotlar, o’quv qo’llanmalar, monografiyalar va ilmiy magqolalar tahlil gilindi. Ushbu tahlil orgali gandbolchilarning
jismoniy tayyorgarligi, mashg’ulot yuklamalari, yosh xususiyatlari va tayyorgarlik usullari bo’yicha mavjud yondashuvlar o’rganildi.

2. Pedagogik kuzatuv. Tadgiqot jarayonida mashg’ulotlar davomida sportchilarning jismoniy faolligi, mashqlarni bajarish
sifati va funktsional holati muntazam ravishda kuzatib borildi. Kuzatuv natijalari asosida mashg’ulot jarayoniga zarur o’zgartishlar
kiritildi.

3. Pedagogik eksperiment. Asosiy tadgiqot usuli sifatida pedagogik eksperiment tashkil etildi. Unda ishtirokchilar ikki
guruhga ajratildi: Nazorat guruhi — an’anaviy mashg’ulot dasturi asosida shug’ullandi; Tajriba guruhi — maxsus ishlab chigilgan,
jismoniy sifatlarni rivojlantirishga qaratilgan innovatsion mashg’ulot dasturi asosida mashq qildi. Eksperiment davomida mashg’ulotlar
tizimli ravishda olib borilib, yuklamalar bosgichma-bosgich oshirildi va individual yondashuv ta’minlandi.

4. Test sinovlari (jismoniy sifatlarni baholash). Gandbolchilarning jismoniy tayyorgarligini baholash uchun quyidagi testlar
qo’llanildi: Tezkorlik — 30 metrga yugurish (sekundda); Chidamlilik — 1000 metrga yugurish yoki Kuper test; Kuch — turnikda tortilish
yoki go’l mushaklari kuchini o’lchash; Sakrash gobiliyati — joyidan balandlikka sakrash (sm); Epchillik — “chelnochno’y beg” (4x9 m).

Test natijalari eksperiment boshida va yakunida o’lchanib, taqqoslama tahlil qilindi.

5. Antropometrik o’lchovlar. Sportchilarning jismoniy rivojlanish darajasini aniqlash magsadida bo’y uzunligi, tana vazni,
ko’krak qafasi aylanasi kabi ko’rsatkichlar o’lchandi. Bu ma’lumotlar jismoniy sifatlar bilan bog’liq holda tahlil gilindi.

6. So’rovnoma va suhbat. Tadgiqot ishtirokchilarining mashg’ulotlarga bo’lgan munosabati, qiziqishi va psixologik holatini
aniqlash magsadida so’rovnoma va suhbat usullaridan foydalanildi. Bu usullar orqali mashg’ulotlarning ta’siri nafaqat jismoniy, balki
psixoemotsional jihatdan ham baholandi.

7. Matematik-statistik tahlil. Olingan natijalarni ishonchli baholash uchun matematik-statistik usullar qo’llanildi. Jumladan:
o’rtacha arifmetik qiymat (M), standart og’ish (o), foiz ko’rsatkichlari (%), natijalar o’rtasidagi farqlarni aniqlash (t-kriteriy) orgali tahlil
amalga oshirildi. Bu esa tadqiqot natijalarining ilmiy asoslanganligini ta’minladi.

Tadgqiqgot natijalari va muhokamasi.

Tadgiqot jarayonida gandbolchilarning jismoniy sifatlarini rivojlantirishga qaratilgan maxsus mashg’ulot dasturining samaradorligi
tajriba yo’li bilan tekshirildi. Eksperiment davomida nazorat va tajriba guruhlarida jismoniy sifatlar o’zgarishi test sinovlari orgali
baholandi.

1. Jismoniy sifatlar bo’yicha umumiy natijalar

Ko’rsatkich Guruh Eksperimentdan oldin Eksperimentdan keyin O’sish %)
30 m yugurish (sek) Nazorat 5.2 5.0 3.8%
Tajriba 5.3 4.8 9.4%
1000 m yugurish (sek) Nazorat 260 250 3.8%
Tajriba 262 235 10.3%
Sakrash (sm) Nazorat 42 45 7.1%
Tajriba 41 48 17.0%
Turnik (marta) Nazorat 6 7 16.6%
Tajriba 6 9 50.0%
Chelnochno’y beg (sek) Nazorat 10.5 10.1 3.8%
Tajriba 10.6 9.5 10.3%

Jadval ma’lumotlaridan ko’rinib turibdiki, tajriba guruhida barcha jismoniy sifatlar bo’yicha o’sish ko’rsatkichlari nazorat guruhiga
nisbatan ancha yuqori. Aynigsa, kuch va sakrash qobiliyatida sezilarli o’sish kuzatildi. Bu esa qo’llanilgan maxsus mashg’ulot
dasturining samaradorligini tasdiglaydi.

2. Texnik-taktik ko’rsatkichlar tahlili

Ko’rsatkich Nazorat (%) Tajriba (%)
To’pni gabul gilish anigligi 72 — 78 70 — 85
Uzatmalar anigligi 75 — 80 74 — 88
Hujum zarbalari samaradorligi 68 — 74 67 — 83
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Tajriba guruhida texnik ko’rsatkichlar ham sezilarli darajada yaxshilangan. Bu jismoniy sifatlar rivojlanishi texnik harakatlarning
samaradorligiga bevosita ta’sir gilishini ko’rsatadi. Aynigsa, tezkorlik va koordinatsiya oshishi natijasida to’p bilan ishlash sifati
yaxshilangan.

3. Psixologik holat ko’rsatkichlari

Ko’rsatkich Oldin Keyin
Ishonch darajasi 6/10 9/10
Stress darajasi 8/10 4/10
Kontsentratsiya 5/10 8/10

So’rovnoma natijalari shuni ko’rsatdiki, tajriba guruhida mashg’ulotlarga bo’lgan qiziqish va ishonch darajasi oshgan, stress
darajasi esa kamaygan. Bu esa mashg’ulot jarayonining to’g’ri tashkil etilganligi va uning psixologik jihatdan ham ijobiy ta’sir
ko’rsatganini tasdiqlaydi.

4. Qo’shimcha kompleks test natijalari

Ko’rsatkich Nazorat (0’sish %) Tajriba (0’sish %)

Tezkorlik 4% 9%
Chidamlilik 5% 12%
Kuch 6% 15%
Epchillik 4% 11%

Qo’shimcha testlar ham asosiy natijalarni tasdigladi. Tajriba guruhida barcha jismoniy sifatlar kompleks ravishda rivojlangan.
Bu esa mashg’ulot dasturining ilmiy asosda tuzilganligini va uning yuqori samaradorligini ko’rsatadi.

Olingan natijalarni ilmiy adabiyotlar bilan tagqoslaganda, ular V.K. Balsevich, L.P. Matveev va Yu.V. Verxoshanskiylarning
nazariy qarashlarini tasdiglaydi. Ya’ni, jismoniy sifatlarni kompleks va magsadli rivojlantirish sport natijalarini sezilarli darajada
oshiradi.

Shuningdek, tadgiqot natijalari shuni ko’rsatdiki: jismoniy sifatlar va texnik ko’nikmalar o’zaro bog’liq; individuallashtirilgan
mashg’ulotlar yuqori samara beradi; mashg’ulot jarayonida zamonaviy usullardan foydalanish muhim ahamiyatga ega.

Qisqacha xulosa (natijalar bo’yicha). Tadgiqot natijalari shuni ko’rsatdiki, ishlab chiqilgan maxsus mashg’ulot dasturi
gandbolchilarning jismoniy, texnik va psixologik tayyorgarligini kompleks ravishda rivojlantirishda yuqori samaradorlikka ega.

Jismoniy sifatlarni rivojlantirish usullari:

1. Qaytarish usul-tezkorlik va kuchni oshirishda samarali.

2. Interval usuli- chidamlilikni rivojlantirishda qo’llaniladi.

3. Aylanma mashg’ulot-bir vaqtda bir nechta sifatlarni rivojlantiradi.

4.  O’yin usuli-sportchilarning gizigishini oshiradi.

Qo’llanilgan vositalar: Spetsifik gandbol mashglari; Sakrash mashglari (pliometrika); Qisga masofaga yugurish; Rezina tasmalar
bilan mashglar; Koordinatsion zina (ladder drills); To’p bilan tezkor mashglar. Bu vositalar kompleks tarzda qo’llanilganda yuqori
samara berishi aniglandi.

Xulosa

Mazkur tadqiqot ishida gandbol sport turi bilan shug’ullanuvchi yosh sportchilarning jismoniy sifatlarini rivojlantirishga
qaratilgan maxsus mashg’ulot dasturining samaradorligi ilmiy-amaliy jihatdan o’rganildi. Tadgiqot jarayonida qo’llanilgan pedagogik
eksperiment, test sinovlari va statistik tahlillar asosida quyidagi xulosalarga kelindi:

Birinchidan, gandbolchilarning jismoniy sifatlarini (tezkorlik, kuch, chidamlilik, epchillik va sakrash qobiliyati)
rivojlantirishda maxsus tuzilgan mashg’ulot dasturi an’anaviy mashg’ulotlarga nisbatan yuqori samaradorlikka ega ekanligi aniqlandi.
Tajriba guruhida barcha ko’rsatkichlar bo’yicha o’sish sur’atlari sezilarli darajada yuqori bo’lgani ushbu dasturning ilmiy
asoslanganligini tasdiglaydi.

Ikkinchidan, jismoniy sifatlarning rivojlanishi sportchilarning texnik-taktik harakatlariga bevosita ijobiy ta’sir ko’rsatishi
isbotlandi. Xususan, to’p bilan ishlash aniqligi, uzatmalar sifati va hujum samaradorligi oshgani jismoniy tayyorgarlik darajasi bilan
uzviy bog’liq ekanligini ko’rsatadi.

Uchinchidan, tadqiqot jarayonida qo’llanilgan mashg’ulot usullari sportchilarning psixoemotsional holatiga ham ijobiy ta’sir
ko’rsatdi. Ishtirokchilarda mashg’ulotlarga bo’lgan qizigishning oshishi, ishonch darajasining yuqorilashi va stress holatining kamayishi
qayd etildi. Bu esa mashg’ulot jarayonini samarali tashkil etishda psixologik omillarni ham hisobga olish zarurligini ko’rsatadi.

To’rtinchidan, tadqiqot natijalari shuni ko’rsatdiki, mashg’ulot jarayonida individual yondashuvni qo’llash, yuklamalarni
bosgichma-bosgich oshirish va zamonaviy pedagogik texnologiyalardan foydalanish yuqgori natijalarga erishishda muhim ahamiyatga
ega.

Beshinchidan, olingan natijalar ilmiy adabiyotlarda keltirilgan nazariy garashlar bilan uyg’un holda bo’lib, jismoniy sifatlarni
kompleks rivojlantirish sport natijalarini yaxshilashning asosiy omillaridan biri ekanligini yana bir bor tasdigladi.

Shu bilan birga, tadqiqot davomida aniqlangan ijobiy natijalarga qaramasdan, kelgusida ushbu yo’nalishda yanada chuqurroq
tadgiqotlar olib borish, xususan: turli yosh toifalaridagi gandbolchilar bilan solishtirma tahlillar o’tkazish; gender xususiyatlarini hisobga
olgan holda mashg’ulot dasturlarini ishlab chigish; ragamli monitoring va innovatsion texnologiyalarni joriy etish magsadga muvofiq
hisoblanadi.

Umuman olganda, ishlab chiqilgan mashg’ulot dasturi gandbolchilarning jismoniy, texnik va psixologik tayyorgarligini
kompleks ravishda takomillashtirishga xizmat qilib, amaliyotda keng qo’llash uchun tavsiya etiladi.
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PEDAGOGICAL AND PSYCHOLOGICAL FOUNDATIONS FOR DEVELOPING RESEARCH SKILLS IN PRIMARY
SCHOOL STUDENTS BY INCREASING THEIR LEVEL OF LITERACY IN THE FIELD OF NATURAL SCIENCES

TABIY FANLAR SAVODXONLIGINI YUKSALTIRISH ASOSIDA KICHIK YOSHDAGI MAKTAB O‘QUVCHILARINING
TADQIQOTCHILIK QOBILIYATLARINI RIVOJLANTIRISHNING PEDAGOGIK VA PSIXOLOGIK NEGIZLARI

MNEJATOTMYECKUE U IICUXOJIOT'MYECKUE OCHOBBI PA3BUTUA NCCIIEAOBATEJIBCKX HABBIKOB YHAIIIUXCA
MJIAAIINX KJIACCOB HA OCHOBE ITOBBIIIEHI A YPOBHSA TPAMOTHOCTU B OBJIACTHU ECTECTBEHHBIX HAYK

Ro‘zimatov Jamshid
Guliston davlat pedagogika instituti. 120100. Sirdaryo viloyati, Guliston shahri, 4-mavze
E-mail: jamshidrozmatov1313@gmail.com

Abstract. The article investigates the scientific and theoretical foundations of developing research skills in primary school
students through the enhancement of scientific literacy. The study analyzes the cognitive development characteristics of young learners
and the methods of channeling their natural curiosity into systematic inquiry. It highlights the integrative potential of science textbooks
and the pedagogical conditions for implementing practical and project-based methods in the educational process. Furthermore,
conclusions are drawn regarding the psychological mechanisms of fostering a scientific worldview and independent thinking in students
based on modern educational approaches.

Keywords: scientific literacy, research skills, primary education, integrative approach, cognitive development, practical
activity, project-based method, scientific worldview, competence.

Annotatsiya. Maqolada kichik maktab yoshidagi o‘quvchilarda tabiiy savodxonlikni rivojlantirish orqali tadgigotchilik
ko‘nikmalarini shakllantirishning ilmiy-nazariy asoslari tadqiq etilgan. Tadqiqotda boshlang‘ich sinf o‘quvchilarining kognitiv
rivojlanish xususiyatlari, ularning atrof-muhitni anglashga bo‘lgan tabiiy qiziquvchanligini tizimli izlanishga yo‘naltirish masalalari
tahlil qilingan. "Tabiiy fanlar" darsliklarining integrativ imkoniyatlari hamda o‘quv jarayonida amaliy va loyiha usullaridan
foydalanishning pedagogik shartlari yoritilgan. Shuningdek, zamonaviy ta’lim yondashuvlari asosida o‘quvchilarda ilmiy dunyoqarash
va mustaqil fikrlashni shakllantirishning psixologik mexanizmlari bo‘yicha xulosalar bayon etilgan.

Kalit so‘zlar: Tabiiy savodxonlik, tadqiqotchilik ko‘nikmalari, boshlang‘ich ta’lim, integrativ yondashuv, kognitiv
rivojlanish, amaliy faoliyat, loyiha usuli, ilmiy dunyogarash, kompetensiya.

AHHOTaIH(lﬂ. B crathe HCCICAYIOTCSA HAaYYHO-TCOPETUYECCKHUE OCHOBBI q)OpMPIpOBaHI/IH HCCICA0BATCIILCKUX HAaBBIKOB Y
ydamuxces MJIaAIIEero nIKOJbHOI'0 BO3pacTa MoCpeACTBOM pa3BUTUA CCTeCTBeHHOHay‘lHOﬁ rpaMOTHOCTH. B pa60Te IMpOoaHaJIM3UPOBAHBI
0COOEHHOCTH KOT'HUTHBHOTO pa3sBUTHA MIaAIIUX INKOJBHUKOB, BOIIPOCHI HAIIPABJICHUA UX €CTECTBEHHOM JII0003HATENILHOCTH B pyciio
CUCTEMATUYCCKOI'0 HAy4YHOT'O IIOHCKa. OCBCLU,GH]:I HUHTECTPATUBHBIC BO3MOXXHOCTHU yqe6Hm<013 M0 ECTECTBCHHBIM HayKaM U
neaarorn4eCKue ycCjaoBHs HCHOJIb30BAHUS TMNMPAKTUYECKUX W IPOCKTHBIX METOAOB B 06paSOBaTeJ'ILHOM mponecce. Taxxe H3IT0KEHBI
BBIBOJbI I1I0 IICUXOJIOTUYCCKUM MCXaHU3MaM q)OpMPIpOBaHI/ISI HAayYHOTI'O MUPOBO33PCHUS U CAMOCTOSTCIbHOTO MBIIUICHUS yYalllUXCs Ha
OCHOBE COBPEMEHHBIX O6pa3OBaTeJ'ILHLIX IOaXO0J0B.

KiaoueBble cjioBa: C€CTECTBECHHOHAy4YHasds TI'pPaMOTHOCTb, HCCICAOBATCIIbCKUE HAaBbIKHW, HA4YaJIbHOC 06pa3OBaHI/Ie,
I/IHTCFpaTPlBHbIﬁ noaAxoJ, KOTHUTUBHOE pPa3BUTHE, IIPAKTUYECKasd MACATEIBHOCTb, METOJA IPOCKTOB, HAYYHOE€ MUPOBO33PEHUEC,
KOMIICTCHIUA.

KIRISH. Hozirgi kunda ta’lim tizimida bunday texnologiya va usullarni joriy etish nafagat o‘quvchilarni mavzuni oson
o‘zlashtirishga yordam beradi, balki o‘gituvchilarning o‘quvchilarga individual yondashuvni tashkil etishni xizmat giladi. Endilikda
yangi ta’lim standartlari va o‘quv darsturilari, darsliklar mazmuni bo‘yicha o‘quvchilar ko‘proq o‘z ustida ishlashga, amaliy
mashg‘ulotlarni sinfda va sinfdan tashqgari ishlarda mustaqil tayyorlashga o‘rgatish ko‘nikmalarini rivojlantirishga e’tibor garatadi. Shu
ma’noda 3-4-sinflarda “Tabiiy fanlar” fanini o‘rganishda o‘quvchilarni o‘z ustida ishlashga o‘rgatish davomida o‘zlariga gizigarli
mavzuni tanlab olish va bevosita u bilan bog‘liq bo‘lgan muammolarni o‘rganish uchun kichik tadgiqotlar shaklida yo‘naltiriladi.

Bu shakldagi kichiki tadgiqotlar bevosita o‘quvchiga axborotni gidirish, gayta ishlash va undan foydalanishning zamonaviy
metodlarini egallashga, ilmiy-tadgigotchilik faoliyatining ba’zi bir elementar metodlarini o‘zlashtirishga, o‘zining tadgigotchilik
pozitsiyasini aniglashga, amalga oshirayotgan Kichik tadgigotini yana davom ettirishga, vaqt o‘tishi bilan tadgigotchilik ko‘nikmasini
kompetensiya darajasiga yetkazilishiga imkon beradi.

Ta’lim bilan bog‘liq adabiyotlarda kompetentlilik tushunchasiga juda ko‘p olimlarning tadqigiy fikr-mulohazalari keltirilgan.
Kompetensiya — bu egallangan nazariy bilim, amaliy ko‘nikma va malakalarni kundalik hayotida duch keladigan amaliy va nazariy
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masalalarni yechishda foydalanish va uni amaliyotda qo‘llay olish imkoniyatidir. Kompetentlilik (lot: competens — layogatli, gobiliyati
bor) shaxs bilim, ko‘nikma va tajribalarining uning ijtimoiy-professional mavgei va o‘ziga tegishli vazifalar bajarish, muammolar hal
gilishga yetarliligi ham hagiqiy moslik darajasi hisoblanadi

ADABIYOTLAR TAHLILI VA METODLAR. Tabiiy savodxonlik tushunchasini rivojlantirishda xalgaro tashkilotlar ham
muhim o‘rin tutadi. Xususan, OECD va uning PISA dasturi doirasida tabiiy savodxonlikning zamonaviy modeli ishlab chigilgan. Unda
o‘quvchining ilmiy bilimni qo‘llay olish, muammolarni hal gilish va dalillarga asoslangan garor gabul gilish gobiliyati asosiy mezon
sifatida belgilangan[9].

Shuningdek, Jerome Bruner[1] tomonidan ishlab chigilgan “discovery learning” (kashf etish orgali o‘rganish) nazariyasi ham
tadgiqotchilik faoliyatini rivojlantirishda muhim ahamiyatga ega. Uning fikricha, o‘quvchi tayyor bilimni emas, balki mustaqil ravishda
kashf etilgan bilimni yaxshiroq o‘zlashtiradi. Bu yondashuv tabiiy savodxonlikni shakllantirishda juda samarali hisoblanadi.

Rus va MDH olimlaridan Vasily Davydov[2] ishlarida rivojlantiruvchi ta’lim konsepsiyasi ilgari surilgan bo‘lib, unda
o‘quvchilarning mustaqil fikrlash va tahlil qilish qobiliyatlarini shakllantirish asosiy magsad sifatida garaladi. Bu konsepsiya
tadqiqotchilik faoliyati bilan uzviy bog‘liqdir.

O‘zbek pedagog olimlari ham mazkur masalaga alohida e’tibor qaratgan. Jumladan, R. Ishmuhamedov ta’limda innovatsion
texnologiyalarni joriy etish va o‘quvchilarning faolligini oshirish masalalarini tadgiq etgan[3]. Shuningdek, N ta’lim jarayonida
interaktiv metodlar va mustaqil fikrlashni rivojlantirish masalalari o‘rganilgan.

Avvalo, Lev Semyonovich Vigotskiy[5] kichik yoshdagi bolalar rivojlanishining ijtimoiy-psixologik asoslarini ishlab chiggan.
Uning “yaqin rivojlanish zonasi” nazariyasiga ko‘ra, bola kattalar yordamida murakkab faoliyatni bajara oladi va shu jarayonda
tadqiqotchilik ko‘nikmalari rivojlanadi.

Pedagogik nazariya sohasida Isaak Yakovlevich Lerner[4] va Mixail Nikolaevich Skatkin[] ta’lim mazmunini shakllantirish va
o‘quvchilarning ijodiy faolligini rivojlantirish masalalarini tadqiq etganlar. Ular muammoli ta’lim va ijodiy topshiriglar orqali
o‘quvchilarni tadqiqotchilikka jalb gilish zarurligini asoslab bergan.

Zamonaviy Rossiya pedagogikasida Andrey Viktorovich Xutorskoy[6] kompetensiyaviy yondashuvni rivojlantirib,
o‘quvchining bilimni hayotda qo‘llay olish qobiliyatini ustuvor vazifa sifatida belgilagan. Bu esa tabiiy savodxonlik tushunchasi bilan
chambarchas bog‘liqdir.

Xulosa qilib aytganda, Lev Semyonovich Vigotskiy, Vasiliy Vasilevich Davidov, Daniil Borisovich Elkonin, Pyotr
Yakovlevich Galperin, Aleksey Nikolaevich Leontev, Isaak Yakovlevich Lerner, Mixail Nikolaevich Skatkin va Andrey Viktorovich
Xutorskoy kabi olimlarning ilmiy merosi kichik maktab yoshidagi o‘quvchilarda tadqgiqotchilik faoliyati va tabiiy savodxonlikni
rivojlantirishning mustahkam ilmiy-nazariy poydevorini tashkil etadi

Zamonaviy tadgiqotlarda tabiiy savodxonlikni rivojlantirishda inquiry-based learning (tadgiqotga asoslangan ta’lim), STEM
ta’lim, loyiha usuli kabi yondashuvlar ilmiy jihatdan asoslangan[7]. Bu yondashuvlar o‘quvchini faol tadqiqotchi sifatida
shakllantirishga xizmat giladi.

NATIJALAR. Kichik maktab yoshdagi o‘quvchilarini ilmiy-tadgiqot faoliyatiga yo‘naltirish Kichik maktab yoshidagi
o‘quvchilarda tabiiy savodxonlikni shakllantirish zamonaviy ta’lim tizimining muhim vazifalaridan biri hisoblanadi. Bu davr bolaning
bilish faoliyati, dunyoqarashi va shaxsiy sifatlari shakllanishida hal giluvchi bosgich bo‘lib, aynan shu paytda tabiatga oid ilmiy
tushunchalarning asosi qo‘yiladi.

Awvalo, tabiiy savodxonlik o‘quvchilarda atrof-muhitni anglash va tushunish gobiliyatini rivojlantiradi. Kichik yoshdagi
bolalar tabiat hodisalariga gizigish bilan garaydilar, ammo bu gizigishni ilmiy bilimlar bilan boyitish zarur. Tabiiy savodxonlik orgali
o‘quvchilar tabiatdagi sabab-ogibat bog*lanishlarini tushuna boshlaydilar va bu ularning mantiqiy fikrlashini rivojlantiradi.

Ikkinchidan, tabiiy savodxonlik tadgigotchilik ko‘nikmalarini shakllantirishning asosiy poydevori hisoblanadi. O‘quvchi
kuzatish, tajriba o‘tkazish, tahlil gilish va xulosa chigarish orgali bilimni mustaqil ravishda o‘zlashtiradi. Bu esa uning faol sub’ekt
sifatida shakllanishini ta’minlaydi.

Uchinchidan, tabiiy savodxonlik mustaqil fikrlash va muammoni hal gilish qobiliyatini rivojlantiradi. O‘quvchilar tabiat
hodisalarini tushuntirishga harakat gilar ekan, ularda tahlil qilish, solishtirish va umumlashtirish ko‘nikmalari shakllanadi. Bu
ko‘nikmalar nafaqat ta’limda, balki hayotiy vaziyatlarda ham muhim ahamiyatga ega.

To‘rtinchidan, tabiiy savodxonlik ekologik madaniyat va mas’uliyatli munosabatni shakllantiradi. Kichik yoshdan boshlab
tabiatni asrash, resurslardan ogilona foydalanish va atrof-muhitga ehtiyotkorona munosabatda bo‘lish kabi qadriyatlar o‘quvchilar
ongiga singdiriladi.

Beshinchidan, tabiiy savodxonlik bilimlarni hayot bilan bog‘lash imkonini beradi. O‘quvchilar tabiat hagidagi bilimlarni
kundalik hayotda qo‘llashni o‘rganadilar. Bu esa ta’limning amaliy ahamiyatini oshiradi.

Shu bilan birga, xalgaro baholash dasturlari, jumladan PISA, tabiiy savodxonlikni o‘quvchining ilmiy bilimlarni hayotda qo‘llay
olish gobiliyati sifatida baholaydi. Bu esa mazkur kompetensiyaning global ahamiyatga ega ekanligini ko‘rsatadi.

Psixologik nugtai nazardan aytganda, Jean Piaget ta’limotiga ko‘ra, kichik maktab yoshidagi bolalar bilimni amaliy faoliyat
orqali o‘zlashtiradilar. Demak, tabiiy savodxonlikni shakllantirish ularning yosh xususiyatlariga to‘liq mos keladi. Shuningdek, Lev
Vygotsky ta’limotiga ko‘ra, ijtimoiy hamkorlik va yo‘l-yo‘riq orgali bolaning bilish imkoniyatlari kengayadi, bu esa tabiiy
savodxonlikni rivojlantirishda muhim omil hisoblanadi.

Tabiatni bilishdagi imkoniyatlarning ortib borayotganligi boshlang‘ich sinf o‘quvchilarida yuzaga kelgan gizigishni yanada
oshirishga yordam beruvchi o‘quv materiallarining darsliklar sahifasida o‘z aksini topishini taqozo giladi. Umumiy o‘rta ta’lim
maktablarining 3-sinfi uchun tavsiya etilgan «Tabiiy fanlar» darsligida bu jihat o‘z aksini topishi zarur. Ayni vaqtda maktablar
amaliyotida qo‘llanib kelinayotgan darslikda o‘lkashunoslik tamoyili tabiiy hodisa va jarayonlar mohiyatini yoritishga xizmat giluvchi
materiallar o‘rtasida muayyan izchillik, tizimlilikni yuzaga kelishini ta’minlaydi.

3-sinf uchun mo‘ljallangan “Tabiiy fanlar” darsligida keltirilgan ma’lumotlar 1-2- sinf “Tabiiy fanlar” darsligiga bevosita
bog‘liq bo‘lib, bu darslikda ma’lumotlar chuqurroq va turf axil ko‘rinishda tasvirlangan.. Shuningdek, Keltirilayotgan ma’lumotlar
o‘quvchilar hayotida uchraydigan hodisalar va predmetlarni o‘z ichiga olib, o‘quvchilarning tabiatni anglash va uni asrash, tabiatga ozor
bermaslik, aksincha, tabiiy boyliklarimizni tejash, o‘quvchilar hayoti davomida uchratishi mumkin bo‘lgan hayvonlar, hasharotlar,
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suvda va quruglikda uchraydigan hayvonlar, ob-havo va tabiat ajoyibotlari hagida ma’lumotlarni bilib oladilar. Har bir mavzu
o‘quvchilarga tabiiy fanlar orasidagi integrativ alogadorlikni samarali tashkil etish imkoniyatini yaratgan.

O‘quvchilar tabiiy bilimlarni egallash jarayonida biologiya, georgafiya, atronomiya, fizika va kimyoga oid tushunchalarni
belgilangan mavzularni o‘rganish va anglash asosida bilib oladi. Deyarli barcha hollarda o‘quvchilarni uyga berilgan vazifalarini oila
a’zolari bilan birgalikda bajarishga bo‘lgan imkoniyat ham ularni fanni mustaqil va mustahkam o‘rganish imkonini yaratadi. Darslikning
so‘ngida berilgan tadgiqot loyihasini ganday bajarish to‘g‘risidagi yo‘rignoma o‘quvchilarning tajriba — sinov olib borishlariga katta
yordam beradi. O‘quvchilar yozgi ta’til vaqtida vaqtlarini mazmunli o‘tkazish uchun 14 ta tadqiqot loyihalari uchun mavzular berilgani
buning yaqqol isboti hisoblanadi.

Masalan, 4-sinfda o‘quvchilar ”O‘simliklar’” haqida ma’lumot berilgan bobni o‘rganish jarayonida 10-sahifadan 38-sahifalarni
o‘z ichiga oladi. Ya’ni o‘simliklar xilma-xilligi, barglari, atrof-muhitga ta’siri, guruhlari, insonlarning o‘simliklar dunyosidagi tas’siri
va qizil kitob hagida. 2-mavzudagi loyiha ishi bu > O‘simliklar o‘zidan namlik va kislarod chiqgarishini isbotlash uchun tajriba
o‘tkazish’” 3-mavzudagi loyiha ishi bu *’O‘simliklar ichida rang beruvchi pigmentlar borligini isbotlash’> 4-mavzudagi loyiha ishi bu
>’xonaki o‘simliklarni kuzatish. Ularga yorug’lik yetmasa yoki keragidan ortiq quyosh tushsa nima bo‘ladi? Sovuq yoki issiq ta’sirida
o‘simlikda qanday o‘zgarishlar kuzatiladi?’”> 5-mavzudagi topshiriglar ’Guruhlardan biriga atab sinkveyn ( besh qatorlik she’r) yozing.
6-mavzudagi topshiriglar *’Insonga foyda keltiradigan o‘simliklarni eslab yozing’’, >’Havoni eng ko‘p namlantiradigan o‘simliklarning
nomlarini yozing’’ 7-mavzudagi topshiriglar ’madaniy o‘simliklarning yovvoyi o‘simliklardan farglarini yozing’’ , ’’Chiqindini
konteynrlarga ajrating. Qanday chigindini gaysi kontenrga solish kerak’’. Loyiha ishi esa *’Oilangizda so‘rovnoma o°‘tkazib bitta oila bir
haftada, bir oyda, bir yilda gancha chiqindi tashlashini hisoblab ko‘ring. Chiqindilarning qaysi turlarini qayta ishlashga yuborish
mumkin, deb o‘ylaysiz?”> 8-mavzudagi topshiriglar *’Daftarga qizil kitob haqida gisqacha ma’lumot yozing”’, *’Bir odam noyob
o‘simlikni yulayotganini ko‘rib qolsangiz, qanday yo‘l tutasiz?’’. Mazkur bob o°zlashtirilgan ma’lumotlar ta’sirida o‘quv yili yakuniga
kelib, ularning dunyogarashlari kengayadi. Shu bilan birga boshga mintagalar (turli davlatlar joylashgan hududlar)ning tabiati va
o‘simlik dunyosi bilan tanishadilar. Bu esa ularga xos bo‘lgan jihatlarni o‘lka tabiati bilan giyosiy o‘rganish imkonini yaratadi. Qiyosiy
o‘rganish esa mavjud bilimlar hajmini oshiradi.

Garchi «Tabiiy fanlar» o‘quv predmeti bo‘yicha tavsiya etilgan darsliklarda bugungi kun talablari inobatga olingan bo‘lsa-da,
o‘quv materiallarini mazmunan o‘quvchilarda faollikni yuzaga keltirish, shaxsiy tajribalarini oshirish, nazariy bilimlarni o‘zlashtirishda
o‘lkashunoslik manbalariga tayanishga imkon beruvchi axborot texnologiyalari, interfaol metodlar hamda tabiiy kuzatish vositalari bilan
boyitish magsadga muvofigdir. Eng muhimi mazkur darsliklarning deyarli 80% amaliy mashg‘ulot va laborotoriya mashg‘ulotlarlaridan
iborat bo‘lganligi bois, asosiy nazariy bilimlar har bir amaliy mashg‘ulotda o‘quvchining mustaqil ishlashini amalga oshirish imkonini
yaratadi.

Tabiiy fanlar darsligi integrativ fan sifatida: turli tabiiy fanlar mazmunini birlashtiradi; tabiatni yaxlit tizim sifatida o‘rganishni
ta’minlaydi; tabily savodxonlik va tadqiqotchilik ko‘nikmalarini rivojlantiradi; o‘quvchilarda ekologik madaniyat va ilmiy
dunyogarashni shakllantiradi.

Shuning uchun integrativ tabiiy fanlar darsligi kichik maktab ta’limining muhim metodik vositasi sifatida garaladi.

Integrativlik, avvalo, tabiat hodisalarini alohida emas, balki o‘zaro bog‘liq tizim sifatida o‘rganishni nazarda tutadi. Masalan,
o‘simliklar mavzui faqat biologik jihatdan emas, balki geografik sharoit, iqlim, tuproq tarkibi va ekologik omillar bilan bog‘liq holda
tushuntiriladi. Bu esa o‘quvchining tabiatni kompleks anglashini ta’'minlaydi.

MUHOKAMA. Mazmun jihatdan tabiiy fanlar darsligi quyidagi asosiy yo‘nalishlarni o‘z ichiga oladi:

Birinchi, jonli va jonsiz tabiat hagidagi bilimlar. Unda o‘simliklar, hayvonlar, inson organizmi, havo, suv, tuproq kabi tabiat
ob’ektlari hagida umumiy tushunchalar beriladi. Bu bilimlar o‘quvchilarda tabiatning yaxlit tizim ekanligi hagida tasavvur hosil giladi.

Ikkinchi, tabiat hodisalari va jarayonlari. Masalan, suv aylanishi, fasllar almashinuvi, ob-havo o‘zgarishi kabi jarayonlar turli
fanlar nugtai nazaridan tushuntiriladi. Bu esa tabiatdagi sabab-oqibat bog‘lanishlarini anglashga yordam beradi.

Uchinchi, inson va tabiat o‘rtasidagi o‘zaro munosabat. Darslikda inson faoliyatining tabiatga ta’siri, ekologik muammolar
va ularni hal etish yo‘llari yoritiladi. Bu o‘quvchilarda ekologik madaniyatni shakllantirishga xizmat giladi.

To‘rtinchi, amaliy va tadgiqotchilik faoliyati elementlari. Darslik mazmuniga kuzatish, tajriba, loyiha ishlari kabi amaliy
topshiriqlar kiritiladi. Bu esa o‘quvchilarda tabiiy savodxonlik va tadqiqotchilik ko‘nikmalarini rivojlantiradi.

Integrativ darslikning muhim jihatlaridan yana biri — fanlararo bog‘lanishni ta’minlashdir. Masalan: matematika bilan —
o‘Ichash, hisoblash; ona tili bilan — kuzatish natijalarini bayon gilish; texnologiya bilan — modellashtirish va amaliy ishlar.

Bu yondashuv o‘quvchilarda bilimlarni kompleks qabul qilish va turli sohalarda qo‘llash qobiliyatini rivojlantiradi.

Pedagogik nugtai nazardan, integrativ darslik kompetensiyaviy yondashuvga asoslanadi. Unda bilimdan ko‘ra, uni qo‘llay
olish, muammoni hal gilish va hayotiy vaziyatlarda foydalanish muhim hisoblanadi. Shu sababli darslik mazmunida real hayotga yagin
misollar, muammoli savollar va tadqiqotchilik topshiriqlari keng o‘rin olgan.

Shu bilan birga, integrativ tabiiy fanlar darsligi kichik maktab yoshidagi o‘quvchilarning psixologik xususiyatlariga mos
ravishda tuziladi. Unda ko‘rgazmalilik, soddalik, izchillik va giziqarlilik ta’minlanadi. Bu esa bilimlarni samarali o‘zlashtirishga xizmat
qgiladi.

Boshlang‘ich ta’limning so‘nggi bosgichlarida o‘quvchilar tomonidan egallangan tabiat hagidagi bilimlarning hajmi va
mazmuni (o‘simlik va hayvonlarning turi, tarkibi, mavsumiy o‘zgarishlar, tabiiy hodisalarning sodir bo‘lish sabablari va hokazolar)
o‘quvchilarning tabiatni bilishga bo‘lgan qizigishlarini differensiyalashga imkon beradi.

Ta’lim jarayonida o‘quvchilarning bilish faoliyatini samarali yo‘lga qo‘yishga oid ko‘nikma va malakalarni shakllantirish
o‘rganilayotgan ob’ektning mohiyati, uning ichki aloga va munosabatlari mazmunini anglashga imkon beradi.

XULOSA. Tajriba jarayonida aniglanishicha, mahsuldor ijrochilik faoliyati, tayyor ilmiy ma’lumotlarni yodlash, o‘qituvchi
tomonidan tabiiy hodisalar mohiyatini og‘zaki ravishda ifodalash o‘quvchilarda agliy faoliyatning murakkab ko‘rinishlari, jumladan,
kuzatish, tahlil etish, tizimlashtirish, giyoslash, umumlashtirish, sabab va ogibatlar o‘rtasidagi munosabatlarni belgilash, tadgigotchilik
ko‘nikma va malakalarini shakllanishiga imkon bermaydi. Ushbu yosh davrida tabiatni bilishga bo‘lgan qizigishni uyg‘otish esa
bevosita o‘quvchilar tomonidan aqliy faoliyatning murakkab shakllari asosida tashkil etilishi bilan bog‘liq.

Tabiiy sharoitlarda kuzatish va ekskursiyalarni tashkil etish, shuningdek, tabiiy ob’ekt yoki hodisalarni kuzatish quyidagi
holatlarda ijobiy samaralar bera oladi:
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1. Kuzatilishi zarur bo‘lgan ob’ektning aniq belgilanishi.

2. Ob’ektlarni kuzatishda muayyan izchil va ketma-ketlikka amal gilish.

3. O‘quvchilarga muayyan savollarni berish asosida ular tomonidan kuzatilayotgan ob’ekt yoki hodisaning mohiyatini to‘la
o‘zlashtirilishini ta’minlash.

4. Kuzatish natijalarini dalillar asosida gayd etib borish.

5. Kuzatish natijalarini qayd etishda har bir o‘quvchining mustaqil fikrlashiga erishish.

Tadgiqotchilikka yo‘naltirish asnosida loyiha ishlari mavzularini oldindan o‘quvchilarning shaxsiy qizigishlari va
imkoniyatlarini inobatga olgan holda kasbga yo‘naltirish xususiyatlari asosida tanlashimiz magsadga muvofig. Bu borada
o‘quvchilarning ishni bajara olish ko‘nikmalarini rivojlantirib borish va unga mas’uliyatli yondashishni talab gilish zarur. O‘qituvchilar
o‘quvchilarning loyiha ishlarini amalga oshirish bosgichlarini doimiy nazorat qgilib borish bilan birga, uni bajarish ko‘nikmalarini
rivojlanishini kuzatib boradi.
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Abstract. This article analyzes the mechanisms for improving automated assessment systems based on artificial intelligence
(Al) technologies in the education system from a scientific, theoretical and practical perspective. The existing problems of automated
assessment, Al approaches aimed at increasing the fairness, transparency, flexibility and reliability of assessment are considered.
Mechanisms for modernizing the assessment process based on machine learning, deep learning, natural language processing, knowledge
analysis and learning analytics are proposed. The results of the study serve to develop methodological recommendations for the effective
implementation of Al-based assessment systems in higher and secondary specialized education.

Keywords: artificial intelligence, automated assessment, adaptive assessment, machine learning, learning analytics,
educational technologies.

Annotatsiya. Mazkur maqolada ta’lim tizimida sun’iy intellekt (SI) texnologiyalariga asoslangan avtomatlashtirilgan baholash
tizimlarini takomillashtirish mexanizmlari ilmiy-nazariy va amaliy jihatdan tahlil gilinadi. Avtomatlashtirilgan baholashning mavjud
muammolari, baholashning adolatliligi, shaffofligi, moslashuvchanligi va ishonchliligini oshirishga qaratilgan SI yondashuvlari ko‘rib
chiqiladi. Mashinaviy o‘rganish, chuqur o‘rganish, tabiiy tilni qayta ishlash, bilimlarni tahlil qilish va o‘quv analitikasi asosida baholash
jarayonini modernizatsiya gilish mexanizmlari taklif etiladi. Tadqgiqot natijalari Sl asosidagi baholash tizimlarini oliy va o‘rta maxsus
ta’limda samarali joriy etish uchun metodik tavsiyalarni ishlab chiqishga xizmat qiladi.

Kalit so‘zlar: sun’iy intellekt, avtomatlashtirilgan baholash, adaptiv baholash, mashinaviy o‘rganish, o‘quv analitikasi, ta’lim
texnologiyalari.

AHHOTanus. B naHHOW cTaThe C HAyYyHOH, TEOPETUYECKOW M IMPAKTHUECKOH TOYEK 3PEHHS AHAIU3UPYIOTCS MEXAHU3MBI
COBEPUICHCTBOBAHNA aBTOMATU3UPOBAHHBIX CUCTEM OLICHUBAHHA HAa OCHOBE TEXHOJIOTHI HUCKYCCTBEHHOT'O MHTCIIJICKTA (I/H/I) B CUCTEMC
06pa3013aH1/I;[. PaCCManI/IBaIOTCSI CyHIeCTBYIOIIUE HpO6HeMLI ABTOMATHU3UPOBAHHOI'O OLICHUBAHUSA, IOAXO/bI I/H/I, HalpaBJICHHBIC Ha
TOBBINICHUE CIPaBCAJIMBOCTU, MPO3PAYHOCTH, rHOKOCTH H HaJAC)KHOCTH OLCHUBAHM. Hpennara}oTca MEXaHU3Mbl MOACpHHU3ALNN
mnponecca OUCHUBAHUA HAa OCHOBE MAIIWMHHOTO 06y‘{eHI/I$I, I‘IIy60KOFO 06y‘{eHI/ISI, O6pa6OTKI/I CCTCCTBCHHOI'O sA3bIKA, aHaJIu3a 3HAHWH U
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AQHAJIMTHKY 00y4eHus. Pe3ynbTaThl HCCIeI0BaHus CIIy)KaT OCHOBOH I pa3pabOTKH METOIMYECKUX PEKOMEHIaIMil o 3G deKTHBHOMY
BHEIPEHUIO CHCTEM OLICHWBAaHMA Ha 0CHOBe 111 B BBICILIEM U CPEIHEM CIICLUATN3UPOBAHHOM 00pa30BaHHM.

KnrodeBble c/10Ba: HCKYCCTBEHHBIH MHTEIUIEKT, aBTOMATH3HPOBAHHOE OLEHUBAHHE, aJalTHBHOE OICHHBAaHME, MAIIMHHOE
o0yueHue, aHaIUTHKA 00y4YeHHs1, 00pa30BaTeIbHbIE TEXHOJIOTHH.

Kirish. Raqamli transformatsiya sharoitida ta’lim jarayonining barcha bosqichlari, xususan, bilim va ko‘nikmalarni baholash
tizimi tubdan yangilanmoqda. An’anaviy baholash usullari ko‘pincha subyektivlik, vaqt sarfi va individual yondashuvning yetishmasligi
kabi muammolarga duch keladi. Shu bois, sun’ly intellekt asosida avtomatlashtirilgan baholash texnologiyalarini joriy etish va
takomillashtirish dolzarb masalaga aylanmoqda.

Avtomatlashtirilgan baholash tizimlari testlar, yozma ishlar, loyiha va amaliy topshiriglarni baholashda inson omilini
kamaytirib, natijalarning aniqligi va tezkorligini oshiradi. Biroq mavjud tizimlar ko‘pincha faqat yopiq test topshiriglariga yo‘naltirilgan
bo‘lib, yuqori darajadagi kognitiv faoliyatni to‘liq baholash imkonini bermaydi. Ushbu magolada aynan shu muammolarni bartaraf etish
uchun Sl asosida takomillashtirish mexanizmlari o‘rganildi.

Avtomatlashtirilgan baholash — bu axborot texnologiyalari yordamida o‘quvchilarning bilim, ko‘nikma va
kompetensiyalarini baholash jarayonini avtomatik tarzda amalga oshirishdir. Bunda test tizimlari, elektron portfellar, onlayn topshiriglar
va analitik vositalar qo‘llaniladi. Avtomatlashtirilgan baholash texnologiyalari ta’lim jarayonida nazorat va tahlilning samaradorligini
oshirishga xizmat giluvchi muhim pedagogik mexanizm hisoblanadi. Ushbu texnologiyalar yordamida o‘quvchilarning bilim darajasi,
o‘zlashtirish sur’ati va kompetensiyalarining shakllanishi real vaqt rejimida monitoring qilinadi. Avtomatlashtirilgan baholash subyektiv
omillarni kamaytirib, baholash natijalarining aniqligi va ishonchliligini ta’minlaydi. Aynigsa, sun’iy intellekt algoritmlaridan
foydalanish baholash jarayonini shaxsga yo‘naltirilgan va adaptiv ko‘rinishga keltiradi. Bunda o‘quvchining individual xatolari,
bilimdagi bo‘shliglari va kuchli tomonlari aniglanib, keyingi o‘quv faoliyati uchun tavsiyalar ishlab chigiladi. Avtomatlashtirilgan
baholash tizimlari nafaqat yakuniy natijani, balki o‘rganish jarayonining dinamikasini ham tahlil gilish imkonini beradi. Bu esa
o‘qituvchiga ta’lim strategiyasini o‘z vaqtida moslashtirishga yordam beradi. Shuningdek, bunday tizimlar katta hajmdagi o‘quv
ma’lumotlarini qayta ishlash orgali ta’lim sifatini boshqarish, akademik halollikni ta’minlash va baholash shaffofligini oshirishga xizmat
qiladi. Natijada avtomatlashtirilgan baholash zamonaviy ragamli ta’lim muhitining ajralmas qismi sifatida namoyon bo‘ladi.

Sun’iy intellekt baholash jarayonida katta hajmdagi ma’lumotlarni tahlil qilish, o‘quvchilarning individual xususiyatlarini
aniglash va moslashuvchan baholashni tashkil etish imkonini beradi. SI yordamida baholash natijalari asosida o‘quvchilarga shaxsiy
tavsiyalar berish mumkin. Sl asosidagi baholash tizimlari quyidagi didaktik tamoyillarga mos bo‘lishi lozim: adolatlilik, tizimlilik,
uzluksizlik, shaffoflik va rivojlantiruvchanlik. Ushbu tamoyillarni ta’minlash takomillashtirish mexanizmlarining asosiy magsadidir.

Bugungi kunda Moodle, Google Classroom, Coursera kabi platformalarda avtomatlashtirilgan baholash modullari mavjud.
Ular asosan testlar va oddiy topshiriglarni baholashga yo‘naltirilgan. Bugungi kundagi testlar va oddiy topshiriglarni baholash
tizimlarining asosiy kamchiliklar quyidagilardan iborat: ochig javoblarni baholashdagi cheklanganlik; talabaning ijodiy fikrlashini
aniglashdagi giyinchiliklar; baholash natijalarining kontekstga mos kelmasligi.

TAKOMILLASHTIRILGAN BAHOLASH TEXNOLOGIYASINI TA’LIM
JARAYONIGA JORIY ETISH MODELI

Shaxsga Yo'naltirilgan
Tavsiyaiar

@ vontoring v Quyta doqa D>

1-rasm. Takomillashtirilgan baholash texnologiyasini ta’lim jarayoniga joriy etish modeli.

Sun’iy intellektga asoslangan yondashuvlar bu muammolarni bartaraf etishda asosiy yechimlardan biri bo‘lib kelmoqda.
Mashinaviy o‘rganish algoritmlari, neyron tarmoglar va tabiiy tilni qayta ishlash texnologiyalari ushbu kamchiliklarni bartaraf etishda
muhim rol o‘ynaydi. Adaptiv baholash o‘quvchining avvalgi natijalariga asoslanib topshiriglar murakkabligini avtomatik moslashtiradi.
Bu yondashuv baholashning aniqligi va individual yo‘naltirilganligini oshiradi. Esse va ochiq savollarga javoblarni baholashda NLP
texnologiyalaridan foydalanish mazmuniy tahlilni amalga oshirish imkonini beradi. Bu esa ijodiy va tanqidiy fikrlashni baholashni
kengaytiradi. SI asosida o‘quv analitikasi baholash natijalarini chuqur tahlil qilib, o‘gituvchilarga metodik qarorlar qabul qilishda
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yordam beradi. Baholash jarayonida ma’lumotlar xavfsizligi, shaxsiy ma’lumotlarni himoyalash va algoritmik adolatni ta’minlash
muhim hisoblanadi.

Sun’iy intellekt asosida takomillashtirilgan baholash texnologiyasini ta’lim jarayoniga joriy etish zamonaviy pedagogik
tizimni ragamli transformatsiya qilishning muhim yo‘nalishlaridan biridir. Mazkur texnologiya ta’lim oluvchilarning bilim, ko‘nikma va
kompetensiyalarini baholashda aniqlik, shaffoflik va individuallashtirishni ta’minlashga xizmat qiladi. Sun’iy intellekt algoritmlariga
asoslangan baholash tizimlari o‘quvchilarning o‘quv faoliyati davomida hosil bo‘ladigan katta hajmdagi ma’lumotlarni tahlil qilish
orqali ularning bilim darajasini chuqur aniglash imkonini beradi.

Takomillashtirilgan baholash texnologiyasini joriy etish jarayoni, avvalo, ta’lim muassasasining mavjud pedagogik va
texnologik infratuzilmasini tahlil gilishdan boshlanadi. Ushbu bosqichda baholash mezonlari, o‘quv dasturlari va kutilayotgan ta’lim
natijalari sun’iy intellekt imkoniyatlariga moslashtiriladi. Keyingi bosqichda mashinaviy o‘rganish va ma’lumotlarni tahlil qilish
algoritmlari asosida adaptiv baholash modullari ishlab chigiladi. Bu modullar o‘quvchining individual xususiyatlari, bilimdagi
bo‘shliglari va o‘zlashtirish tezligini hisobga olgan holda baholash jarayonini avtomatik tarzda moslashtiradi.

Sun’iy intellekt asosidagi baholash tizimlari ochiq savollar, esse, loyiha ishlari va amaliy topshiriglarni baholashda tabiiy tilni
gayta ishlash texnologiyalaridan foydalanadi. Natijada baholash jarayoni faqat test natijalari bilan cheklanmay, balki o‘quvchining
mantigiy fikrlashi, tahliliy yondashuvi va ijodiy salohiyatini ham gamrab oladi. Shu bilan birga, baholash natijalari asosida
shakllantiriladigan analitik hisobotlar o‘gituvchilarga ta’lim strategiyasini moslashtirish va individual yondashuvni kuchaytirish
imkonini beradi.

Takomillashtirilgan baholash texnologiyasini joriy etishda monitoring va gayta aloga mexanizmlarining mavjudligi muhim
ahamiyatga ega. Sun’iy intellekt tizimi o‘quvchilarning rivojlanish dinamikasini doimiy kuzatib borib, ularning o‘qish jarayonidagi
muammolarni erta aniqlashga yordam beradi. Natijada ta’lim jarayoni samaradorligi oshib, baholash tizimi rivojlantiruvchi va
motivatsion vosita sifatida xizmat giladi. Sun’iy intellekt asosida takomillashtirilgan baholash texnologiyasini ta’lim jarayoniga joriy
etish baholash sifatini oshirish, ta’limni shaxsga yo‘naltirish va ragamli pedagogik muhitni shakllantirishning samarali mexanizmi
hisoblanadi. Sun’iy intellekt asosida takomillashtirilgan baholash texnologiyalarini ta’lim jarayoniga joriy etish zamonaviy ta’lim
tizimini rivojlantirishning muhim omillaridan biri hisoblanadi. Ushbu texnologiyalar yordamida baholash jarayoni avtomatlashtirilgan,
shaffof va ob’ektiv ko‘rinishga ega bo‘ladi. Sun’iy intellekt algoritmlari o‘quvchilarning bilim, ko‘nikma va kompetensiyalarini chuqur
tahlil gilish orgali baholash natijalarining anigligini oshiradi.

Xulosa qilib aytganda takomillashtirilgan baholash tizimlari an’anaviy baholash usullariga xos bo‘lgan subyektivlik, vaqt sarfi
va individual yondashuvning yetishmasligi kabi muammolarni bartaraf etishga xizmat giladi. Adaptiv va shaxsga yo‘naltirilgan baholash
mexanizmlari o‘quvchilarning o‘zlashtirish darajasini real vaqt rejimida aniqlash va ta’lim strategiyasini moslashtirish imkonini beradi.
Natijada baholash jarayoni nafaqat nazorat vositasi, balki o‘quv jarayonini rivojlantiruvchi mexanizmga aylanadi. Shuningdek, sun’iy
intellekt asosidagi baholash tizimlari ta’lim sifati monitoringini takomillashtirish, akademik halollikni ta’minlash va ta’lim natijalarini
prognozlash imkonini beradi. Mazkur texnologiyalarni ta’lim jarayoniga samarali joriy etish pedagoglarning ragamli kompetensiyalarini
rivojlantirish, metodik yondashuvlarni yangilash va zamonaviy infratuzilmani shakllantirishni talab etadi. Umuman olganda, sun’iy
intellekt asosida takomillashtirilgan baholash texnologiyalari ta’lim tizimining barqaror rivojlanishini ta’minlovchi istigqbolli
yo‘nalishlardan biri hisoblanadi.
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UDK 372.3/.4
ISSUES OF DEVELOPING SOCIOMETRIC RELATIONS IN IMPROVING COOPERATION WITH FAMILY AND
SCHOOL

OILA-MAKTAB HAMKORLIK ISHLARINI TAKOMILLASHTIRISHDA SOTSIOMETRIK MUNOSABATLARNI
RIVOJLANTIRISH MASALALARI

BOITPOCHI PA3BUTHMS COLIMUOMETPUUYECKNX OTHOLLUEHWN B YJIYUIUEHUW COTPY JHUYECTBA C CEMbEN U
LIKOJION

Qaraxonova L.M.
Qori Niyoziy nomidagi TPMI. 100066, Toshkent, Chilonzor tumani, Bobur ko'chasi, 174
E-mail: qoriniyoziy@gmail.com

Abstract. This article examines the importance of family—school collaboration in the development of sociometric relationships
among students. It analyzes effective forms of interaction between educational institutions and parents, as well as ways to improve them.
The study highlights the role of family—school cooperation in enhancing students' social adaptation, their position within the group, and
interpersonal relationships.

Keywords: sociometric relationships, family—school collaboration, social adaptation, student group, upbringing, educational
process, communication, psychological environment.

Annotatsiya. Ushbu maqolada o‘quvchilar o‘rtasidagi sotsiometrik munosabatlarni rivojlantirishda oila va maktab o‘rtasidagi
hamkorlikning ahamiyati tahlil gilinadi. Shuningdek, ta’lim muassasasi va ota-onalar o‘rtasidagi samarali muloqot, hamkorlik shakllari
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va ularni takomillashtirish yo‘llari ko‘rib chiqiladi. Tadqiqotda o‘quvchilarning ijtimoiy moslashuvi, jamoadagi o‘rni va o‘zaro
munosabatlarini yaxshilashda oila—maktab hamkorligining roli ochib berilgan.

Kalit so‘zlar: sotsiometrik munosabatlar, oila—maktab hamkorligi, ijtimoiy moslashuv, o‘quvchilar jamoasi, tarbiya, ta’lim
jarayoni, mulogqot, psixologik muhit.

AHHOTanusA. B naHHOH cTaThe paccMaTpUBaeTCs 3HAYCHUE COTPYAHUYECTBA CEMBH U IIKOJBI B Pa3BUTUU COLIUOMETPHUUECKHUX
OTHOIICHUH Cpead ydammxcs. AHAIH3UPYIOTCS (GOpMBI 3()(HEKTUBHOTO B3aUMOICHCTBHS MEXIy 0Opa3oBaTeNbHBIM YUPEXKICHHEM U
POAUTEISIMH, a TaKKe IyTH HX coBepiieHcTBOBaHHA. Oco0oe BHUMaHHE YAGISETCS POIH CEMEHHO-IIKOJIBHOTO COTPYAHHYECTBA B
COLANIbHOM aflanTaluy y4aluxcsl, UX IOJI0KEHHUIO B KOJUICKTUBE U yJTy4IICHUU MEXINYHOCTHBIX OTHOLLICHUI.

KiroueBbie €10Ba: COMOMETPUUECKUE OTHOLICHHS, COTPYIHUUECTBO CEMBH M LIKOJNBI, COI[HANbHAS aJaNTalys, YICHHIECKHH
KOJUIEKTUB, BOCIUTaHHE, 00pa30BaTeNIbHBIN MPOIIeCC, KOMMYHHUKALUS, TICHXOJIOTHUECKUH KIUMAT.

Kirish. Hozirgi zamonaviy ta’lim tizimida o‘quvchilarni fagat bilim bilan ta’minlash emas, balki ularning shaxsiy, ijtimoiy va
kommunikativ rivojlanishini ta’minlash ham muhim vazifa hisoblanadi. Shu nuqgtai nazardan, sotsiometrik munosabatlar — ya’ni sinf
jamoasidagi o‘zaro tanlov, yoqtirish, hamkorlik qilish, ijtimoiy guruhlarga kirish yoki chetlatilish kabi munosabatlar tizimi —
o‘quvchining shaxs sifatida shakllanishida muhim pedagogik omil hisoblanadi.

Sotsiometrik munosabatlar o‘quvchining jamoadagi o‘rnini, uning o‘z-o‘zini baholashini, mulogot madaniyatini va ijtimoiy
faolligini belgilaydi. Shu sababli ushbu munosabatlarni to‘g‘ri shakllantirish va rivojlantirish ta’lim-tarbiya jarayonining muhim
vazifalaridan biri hisoblanadi. Bu jarayonda oila va maktab hamkorligi alohida ahamiyat kasb etadi. Oila bolaning ilk ijtimoiy muhiti
bo‘lib, unda mulogot madaniyati, axlogiy gadriyatlar va munosabatlar tizimi shakllanadi. Maktab esa bu jarayonni davom ettiruvchi va
rivojlantiruvchi asosiy ijtimoiy institutdir. Shu sababli oila va maktab o‘rtasidagi uzviy hamkorlik bolaning sotsiometrik holatini
yaxshilashda hal giluvchi rol o‘ynaydi.

Agar oilada bolaga nisbatan e’tibor, qo‘llab-quvvatlash va ishonch muhiti shakllangan bo‘lsa, u maktab jamoasiga oson
moslashadi, tengdoshlari va o‘gituvchilari bilan ijobiy munosabat o‘rnata oladi. Aksincha, oiladagi ziddiyatli muhit, e’tiborning
yetishmasligi yoki gattiq nazorat bolaning ijtimoiy munosabatlariga salbiy ta’sir ko‘rsatishi mumkin.

Sinf jamoasida har bir o‘quvchining sotsiometrik o‘rni turlicha bo‘ladi. Ayrim bolalar liderlik pozitsiyasini egallasa, ayrimlari
chetlatilgan yoki passiv holatda bo‘lishi mumkin. Bu esa ularning o‘quv motivatsiyasi va shaxsiy rivojlanishiga bevosita ta’sir giladi.
Shuning uchun sotsiometrik munosabatlarni rivojlantirish orgali sinfda ijobiy psixologik muhit yaratish, o‘quvchilar o‘rtasida
hamkorlikni kuchaytirish va ijtimoiy tenglikni ta’minlash muhim vazifa hisoblanadi.

Oila—maktab hamkorligini takomillashtirish bir nechta yo‘nalishlarda amalga oshirilishi lozim. Birinchidan, maktab va ota-
onalar o‘rtasida tizimli, doimiy va ochiq mulogot yo‘lga qo‘yilishi kerak. Buning uchun ota-onalar yig‘ilishlari, individual suhbatlar va
zamonaviy axborot texnologiyalari orgali aloga tizimi samarali tashkil etiladi.

Ikkinchidan, psixologik-pedagogik hamkorlikni kuchaytirish muhim hisoblanadi. Maktab psixologi va sinf rahbari ota-onalar
bilan birgalikda bolaning sotsiometrik holatini tahlil gilishi, muammoli vaziyatlarni aniglashi va ularni bartaraf etish bo‘yicha tavsiyalar
ishlab chiqishi zarur.

Uchinchidan, oila va maktab hamkorligida turli tadbirlar tashkil etish katta ahamiyatga ega. Sport musobaqalari, madaniy-
ma’rifiy tadbirlar, ijodiy loyihalar va bayram tadbirlari o‘quvchilar o‘rtasida do‘stona munosabatlarni kuchaytiradi, ularni jamoa bo‘lib
harakat gilishga o‘rgatadi.

To‘rtinchidan, har bir bolaga individual yondashuvni joriy etish zarur. Bu jarayonda o‘qgituvchi va ota-ona birgalikda bolaning
qgizigishlari, imkoniyatlari va ijtimoiy holatini hisobga olgan holda ish olib borishi kerak.

Beshinchidan, ota-onalarning pedagogik madaniyatini oshirish magsadida treninglar, seminarlar va davra suhbatlari tashkil etish
muhim hisoblanadi. Bu ularning farzand tarbiyasidagi faolligini oshiradi va maktab bilan hamkorlikni mustahkamlaydi.

Sotsiometrik munosabatlarni rivojlantirishda oilaning roli alohida ahamiyatga ega. Oiladagi muhit bolaning emotsional
barqgarorligi, o‘z-o‘ziga ishonchi va ijtimoiy munosabatlariga bevosita ta’sir giladi. Qo‘llab-quvvatlovchi va ishonchli oila muhitida
tarbiyalangan bola maktabda tengdoshlari bilan oson mulogot giladi, jamoada faol ishtirok etadi va ijobiy sotsiometrik o‘rin egallaydi.

Shu bilan birga, ota-onaning maktab bilan doimiy hamkorligi muhim hisoblanadi. Fagat muammo paydo bo‘lganda emas, balki
profilaktik tarzda hamkorlikni amalga oshirish sotsiometrik munosabatlarni bargaror rivojlantirishga xizmat giladi.

Xulosa qilib aytganda, sotsiometrik munosabatlarni rivojlantirishda oila—maktab hamkorligini takomillashtirish pedagogik
jarayonning muhim strategik yo‘nalishlaridan biri hisoblanadi. ljobiy, tizimli va samarali hamkorlik o‘quvchilar o‘rtasida sog‘lom
ijtimoiy muhitni shakllantiradi, ularning shaxsiy rivojlanishini ta’minlaydi va ta’lim samaradorligini oshiradi.

Oila va maktabning bir magsad yo‘lidagi hamjihatligi har bir bolaning jamoada o‘z o‘rnini topishi, ishonchli munosabatlar
o‘rnatishi va barkamol shaxs sifatida shakllanishining asosiy kafolatidir.

Sotsiometrik munosabatlarni rivojlantirishda oila—maktab hamkorligi masalasi pedagogik va psixologik jihatdan murakkab va
o‘zaro bog‘liq jarayon hisoblanadi. Bu jarayon o‘quvchining shaxs sifatida shakllanishi, jamoadagi o‘rni va ijtimoiy munosabatlar
tizimidagi faolligiga bevosita ta’sir ko‘rsatadi.

Pedagogik jihatdan ushbu masala ta’lim-tarbiya jarayonini to‘g‘ri tashkil etish, o‘qituvchi faoliyatini ota-onalar bilan
hamkorlikda muvofiglashtirish va o‘quvchilar o‘rtasida sog‘lom ijtimoiy muhit yaratish bilan belgilanadi. Maktab va oila o‘rtasidagi
tizimli hamkorlik bolaning maktab va uy muhitidagi xulg-atvorining uyg‘un bo‘lishini ta’minlaydi. Shuningdek, har bir o‘quvchiga
individual yondashuvni amalga oshirish, uning imkoniyatlari va gizigishlarini hisobga olish pedagogik jarayonning muhim gismi
hisoblanadi.

O‘qituvchi sinfda ijobiy psixologik muhitni shakllantirishda markaziy o‘rin tutadi. Demokratik uslubdagi boshqgaruv, adolatli
munosabat va rag‘batlantirish tizimi o‘quvchilar o‘rtasida ishonch va hamkorlikni kuchaytiradi. Shu bilan birga, sotsiometrik tahlil
usullaridan foydalanish orgali sinfdagi ijtimoiy munosabatlar holati o‘rganiladi va zarur pedagogik choralar ko‘riladi.

Psixologik jihatdan esa sotsiometrik munosabatlar bolaning ichki dunyosi, emotsional holati va shaxsiy rivojlanishi bilan
bog‘ligdir. Oiladagi muhit bolaning emotsional bargarorligiga katta ta’sir ko‘rsatadi. Qo‘llab-quvvatlovchi va ishonchli oila muhitida
tarbiyalangan bola maktabda o‘zini erkin his giladi, tengdoshlari bilan oson mulogot giladi va jamoada faol ishtirok etadi.
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Sotsiometrik munosabatlar bolaning o‘z-o‘zini baholash darajasiga ham ta’sir giladi. Ijobiy munosabatlar bolada ishonch va
faollikni oshirsa, salbiy munosabatlar uning passivlashuviga olib kelishi mumkin. Shu sababli bolaning ijtimoiy adaptatsiyasi, ya’ni
maktab jamoasiga moslashuvi muhim psixologik omil hisoblanadi.

Shuningdek, bolaning shaxslararo mulogot madaniyati oilada shakllanadi va maktab muhitida rivojlanadi. Ota-onaning maktab
bilan doimiy hamkorligi, bolaning xulg-atvori va ijtimoiy holati hagida axborot almashinuvi sotsiometrik munosabatlarni
bargarorlashtirishga xizmat giladi.

Sotsiometrik munosabatlarni rivojlantirish va oila-maktab hamkorligini takomillashtirish magsadida quyidagi ilmiy-metodik
tavsiyalarni amalga oshirish magsadga muvofiq hisoblanadi:

1.0ila-—maktab hamkorligining tizimli modelini joriy etish. Maktab va ota-onalar o‘rtasida uzluksiz, rejali va magsadli hamkorlik
tizimini shakllantirish zarur. Bu tizimda muntazam yig‘ilishlar, monitoring, qaytar aloga va pedagogik maslahatlashuvlar oz aksini
topishi kerak.

2.Sotsiometrik diagnostika usullaridan keng foydalanish. Sinf jamoasidagi ijtimoiy munosabatlarni aniglash uchun
sotsiometriya, kuzatuv, intervyu va anketa usullarini muntazam qo‘llash tavsiya etiladi. Bu orgali chetlatilgan, passiv va lider
o‘quvchilar aniglanadi.

3.Individual pedagogik yondashuvni kuchaytirish. Har bir o‘quvchining sotsiometrik holati, psixologik xususiyatlari va ijtimoiy
faolligini hisobga olgan holda individual rivojlanish rejalarini ishlab chigish magsadga muvofig.

4.0Ota-onalarning pedagogik va psixologik savodxonligini oshirish. Treninglar, seminarlar va amaliy mashg‘ulotlar orgali ota-
onalarning bola psixologiyasi va jamoadagi munosabatlar hagidagi bilimlarini oshirish zarur. Bu ularning tarbiyaviy ta’sirini
kuchaytiradi.

5.1jobiy psixologik muhitni shakllantirish. Sinfda do‘stona, qo‘llab-quvvatlovchi muhit yaratish, o‘quvchilar o‘rtasida hamkorlik
va o‘zaro hurmatni rivojlantirish muhim pedagogik vazifa hisoblanadi.

6. Guruhli va interaktiv ta’lim texnologiyalaridan foydalanish. Loyiha asosidagi ta’lim, guruhli ishlar va hamkorlikda o‘qitish
usullari o‘quvchilar o‘rtasida ijobiy sotsiometrik munosabatlarni shakllantiradi.

7.0ila ishtirokidagi tadbirlarni kengaytirish. Sport musobaqalari, madaniy tadbirlar, ijodiy festivallar va umumiy loyihalarda
ota-onalar ishtirokini ta’minlash bolaning ijtimoiy integratsiyasini kuchaytiradi.

8.Maktab psixologi faoliyatini faollashtirish. Psixologik xizmat orqgali sinfdagi sotsiometrik holat doimiy tahlil gilinishi,
muammoli holatlar erta bosgichda aniglanishi va bartaraf etilishi kerak.

9.Axborot-kommunikatsiya texnologiyalaridan foydalanish. Ota-ona va maktab o‘rtasida tezkor aloga uchun elektron
platformalar, messenjer guruhlari va onlayn monitoring tizimlarini joriy etish tavsiya etiladi.

10.Profilaktik tarbiyaviy ishlarni kuchaytirish. Chetlatilish, konflikt va ijtimoiy passivlikni oldini olish uchun profilaktik
tarbiyaviy ishlar tizimli ravishda olib borilishi lozim.

Xulosa qilib aytganda, sotsiometrik munosabatlarni rivojlantirishda oila—maktab hamkorligi pedagogik jihatdan ta’lim-tarbiya
jarayonining samaradorligini oshirsa, psixologik jihatdan esa bolaning emotsional bargarorligi, ijtimoiy moslashuvi va shaxsiy
rivojlanishini ta’minlaydi. Bu ikKki jihatning uyg‘unligi barkamol shaxs tarbiyasining muhim asosi hisoblanadi.
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UDK 372.3/.4
PSYCHOLOGICAL AND PEDAGOGICAL BASIS FOR INVOLVING PRIMARY SCHOOL STUDENTS IN RESEARCH
ACTIVITIES BY AWAKENING INTEREST IN NATURE

BOSHLANGICH SINF O‘QUVCHILARINI TABIATGA QIZIQTIRISH ORQALI TADQIQOTCHILIK FAOLIYATIGA
YO‘NALTIRISHNING PSIXOLOGIK-PEDAGOGIK ASOSLARI

[ICUXOJIOTMYECKO-TIEJATOTMYECKA S OCHOBA BOBJIEYEHM S YUALLIUXCS HAYAJIBHOM LIKOJIBI B
NCCIEANOBATEJIbCKYIO JEATEJIBHOCTD [IOCPEJICTBOM ITPOBYXKJAEHUA MHTEPECA K ITPUPOJIE

Jabbarova Shahodat Ibrohim qizi
Guliston davlat universiteti. 120100. Sirdaryo viloyati, Guliston shahri, 4-mavze
E-mail: shahodatjabbarova94@gmail.com

Abstract: In the process of education and upbringing, introducing young children to nature is of great importance in forming
clear knowledge about the surrounding world based on sensory experience. This article examines the pedagogical and psychological
characteristics of increasing primary school students’ interest in nature and directing them toward research activities. Based on the
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research results, practical recommendations are provided on how to effectively enhance students’ interest in nature. This process has a
significant impact on children’s future success.

Keywords: nature, interest in nature, research skills, methodology, interest, education, upbringing, thinking, skill, cognition,
observation, experiment, scientific activity, project method.

Anontatsiya: Kichik yoshidagi bolalarni tabiat bilan tanishtirishda ta’lim-tarbiya jarayonida ularning ongida atrofni o‘rab
olgan dunyo hagida hissiy tajribaga asoslangan aniq bilimlar hosil gilish muhim ahamiyatga ega. Ushbu magolada boshlang’ich
sinf o‘quvchilarining tabiatga gizigishini oshirish va tadqiqotchilik faoliyatiga yo‘naltirishning pedagogik-psixologik xususiyatlari
ko’rib chiqiladi. Tadgigot natijalari orqali o‘quvchilarning tabiatga bo‘lgan qizigishini ganday qilib samarali ravishda oshirish
mumkinligi hagida amaliy tavsiyalar beriladi. Bu jarayon bolalarning kelajakdagi muvaffaqiyatlariga katta ta'sir ko rsatadi.

Kalit so‘zlar: tabiat, tabiatga qizigish, tadgiqotchilik ~ ko’nikmalari, metodika, qiziqish, ta’lim, tarbiya,
fikrlash,ko’nikma,tafakkur,kuzatuv,tajriba, ilmiy faoliyat, loyiha usuli.

AHHoOTanus: B mpomecce o0ydyeHHS M BOCHHTaHHS 3HAKOMCTBO IETCH MIIAJIIEro BO3pacTa ¢ MPHUPOJAOH HMMeeT Ooibinoe
3HaueHne Uil (OPMHUPOBAHUS Y HUX KOHKPETHBIX 3HaHHH 00 OKpY’KalolleM MHUpe, OCHOBAHHBIX Ha YyBCTBEHHOM OIbITEe. B manHOMN
CTaThe PacCMaTPHUBAIOTCS MEJarornieckre M MCHXOJOTHYeCKHe 0COOCHHOCTH MOBBIICHUS HHTEpeca yJalIuxcsl HadadbHBIX KJIACCOB K
NPHUPOJIC M MX OPUECHTALMH HA HCCIIEN0BATENbCKYIO NeTeIbHOCTh. Ha OCHOBE pe3yibTaToB MCCIEAOBAHMS MPUBOISITCS MPAKTHYECKHE
pekoMeHIanuK 1Mo 3QpGEeKTHBHOMY Pa3BUTHIO MHTEpeca yYalluXcs K MPHUpoJe. DTOT IPOIEeCC OKa3hIBaeT 3HAUYUTENBHOE BIHSHHE Ha
Oyxmymiue ycrexu JeTeu.

KnrodeBble ci10Ba: pupoaa, HHTEpPEC K MPHPOAE, UCCIEI0BATENbCKIE HABBIKH, METOUKA, HHTEpeC, 00pa30BaHue, BOCIIMTAHNE,
MBIIIIEHNE, HABBIK, MBIIIIEHUE (TIO3HABATEIbHAS AESITENBHOCTH), HAOIMIOJEHUE, SKCIEPUMEHT, HaydHas EeATeIbHOCTb, IMPOEKTHBII
METO/I.

KIRISH. Kichik maktab yoshidagi o‘quvchilarning muhim psixologik xususiyatlaridan biri — ularning bilishga bo‘lgan tabiiy
qgizigishi va atrof-muhitni anglashga intilishidir. Ushbu yosh davrida bolalar doimiy ravishda savollar berish, kuzatish va hodisalarning
sabablarini aniglashga harakat gilish orqali o‘z bilim doirasini kengaytiradilar. Kichik yoshidanogq bolalarga haqgiqgatni to‘g‘ri aks
ettiruvchi bilimlar berilmasa, bolalarda tabiat haqida noto‘g‘ri tushunchalar hosil bo‘ladi. Noto‘g‘ri tushunchalarni tuzatish yangi
tushunchalar hosil gilishga nisbatan ancha giyinrogdir. Shuning uchun bolalarda maktabgacha ta’lim yoshidanoq, his etilish, gabul
qilib olish va zehniy rivojlanish tajribalariga asoslangan holda tabiat hagida ilmiy dunyogarashlarning shakllanishi juda muhimdir
Aynan shu jihat ularning tadgigotchilik faoliyatiga moyilligini belgilab beradi. Ta’lim jarayonida o‘quvchilarning ushbu tabiiy
qiziqishini qo‘llab-quvvatlash, muammoli vaziyatlar yaratish hamda savol-javob usullaridan samarali foydalanish muhim ahamiyat kasb
etadi.

Shu nuqgtayi nazardan, kichik maktab yoshidagi bolalarda tabiat hagidagi tushunchalari shakllantirishni tadgiqgotchilik
faoliyati asosida tashkil etish ta’lim samaradorligini oshirishga xizmat qiladi. Bunday yondashuv o‘quvchilarni mustaqil fikrlashga,
izlanishga va 0z xulosalarini chiqarishga undaydi. Natijada, o‘quvchilarda ilmiy dunyoqarash, ijodiy fikrlash va mustaqil o‘rganish
ko‘nikmalari shakllanib, ularning intellektual salohiyati rivojlanadi hamda keyingi ta’lim bosgqichlari uchun mustahkam poydevor
yaratiladi.

Kichik maktab yoshidagi o’quvchilarni tabiatga qiziqtirish va u orqali tadqiqotchilik faoliyatiga yo’naltirish masalalasi ko’plab
xorijily va mahaliy tadgiqotchi olimlar tomonidan o’rganilgan.Ushbu yo’nalishdagi qarashlar pedagogika va psixologiya va ta’lim
yo’nalishlarining barcha sohalarini gamrab oladi.

ADABIYOTLAR TAHLILI VA METODOLOGIYA. Avvalo, Lev Semyonovich Vigotskiy[4] tomonidan bolaning ijtimoiy
rivojlanish nazariyasi ishlab chigilib, unda “yaqgin rivojlanish zonasi” orgali o‘quvchini mustaqgil izlanishga bosgichma-bosgich olib
chigish asoslangan. Bu yondashuv tadgiqotchilik faoliyatini tashkil etishda metodologik asos bo‘lib xizmat giladi.

Vasiliy Vasilevich Davidov[7] va Daniil Borisovich Elkonin[8] ishlarida rivojlantiruvchi ta’lim konsepsiyasi doirasida
o‘quvchilarning mustaqil fikrlash va tadgigotchilik gobiliyatlarini shakllantirish masalalari yoritilgan.

Pyotr Yakovlevich Galperin[4] tomonidan ishlab chigilgan agliy harakatlarni bosgichma-bosgich shakllantirish nazariyasi esa
tadgiqotchilik faoliyatini amaliy harakatlar orqali rivojlantirishning ilmiy asosini beradi.

Shu bilan birga, Aleksey Nikolaevich Leontevning faoliyat nazariyasida ta’lim jarayonida o‘quvchining faol sub’ekt sifatida
ishtirok etishi va bilimni faoliyat orgali o‘zlashtirishi zarurligi ta’kidlangan.[8]

Pedagogik jihatdan, Isaak Yakovlevich Lerner va Mixail Nikolaevich Skatkin[7] ta’lim mazmunida ijodiy va tadgiqotchilik
faoliyatini rivojlantirish masalalarini ilmiy asoslab berganlar.

Zamonaviy tadgiqotlarda esa kompetensiyaviy va tadqiqotga asoslangan ta’lim yondashuvlari (inquiry-based learning) orgali
tabiiy savodxonlikni rivojlantirish mexanizmlari ishlab chiqilgan bo‘lib, bu jarayonda o‘quvchining mustaqil izlanishi, tajriba o‘tkazishi
va xulosa chigarishi asosiy o‘rin tutadi

Taniqli biolog I.P.Pavlov[8] ta’limotiga ko‘ra, insonning tabiatdagi narsa va hodisalardan olayotgan ta’siri birinchi signal
sistemasini, ularni ifodalovchi so‘z esa, ikkinchi signal sistemasini hosil giladi. Bilishning hissiy tomoni birinchi signal
sistemasi bilan bog‘liq, bu ko‘rgazmali, obrazli tafakkurga asoslangan bo‘lib, miya po‘stlog‘idagi muvaffaqiyatli bog‘lanishni oz
ichiga oladi, ya’ni tashqi dunyodagi narsa va hodisalarni sezishda, idrok gilishda va tasavvurda bevosita aks etadi. Bilimning
ratsional tomoni, abstrakt tafakkur, ya’ni tushunchalarning hosil bo‘lish jarayoni ikkinchi signal sistemasi bilan bog‘ligdir.
Ikkinchi signal sistemasi tashqgi dunyo bilan fagat birinchi signal sistemasi orgali aloga olib boradi, shuning uchun tafakkur sezgi va
idroksiz bo‘lish, biron narsa haqgida aniq tasavvurga ega bo‘lmay turib tushuncha hosil gilinishi mumkin emas.

I.P.Pavlov[8] o‘z tadgiqot ishlarida «Hissiy bilimning fiziologik asosi — ko‘rish, eshitish, hid bilish, teri, harakatlantiruvchi va
boshqa analizatorlarning birgalikdagi faoliyatidir» - degan edi.

Xalgaro baholash dasturlari, jumladan, PISA (Programme for International Student Assessment) [7] doirasida tabiiy savodxonlik
“shaxsning ilmiy bilimlardan foydalanib, savollarni aniglash, yangi bilimlarni egallash, ilmiy dalillarga asoslangan xulosalar chigarish
va tabiat hamda inson faoliyatiga oid qarorlar qabul qilish qobiliyati” sifatida ta’riflanadi. Bu ta’rifdan ko‘rinib turibdiki, tabiiy
savodxonlik tadqiqotchilik ko‘nikmalari bilan chambarchas bog‘liq.
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Ta’kidlash joizki, o‘zlashtirishda qancha ko‘p analizatorlar birgalikda ishtirok etsa, tasavvur va tushuncha shunchalik aniq, boy
va ma’noli bo‘ladi. Demak, bolalarni tabiat bilan tanishtirish asosiga birinchi navbatda ko‘rgazmalilikni qo‘yish kerak, ya’ni
narsa va hodisalar ularning sezgi a’zolariga bevosita ta’sir etishi, bolalar narsalarni ko‘rib, qo‘l bilan ushlab ko‘rishlari, eshitib,
hidlab ko‘rishlari, ta’mini tatib ko‘rishlari, ya’ni ularning xususiyatlarini seza bilish imkoniyatlariga ega bo‘lishlari shart.

NATIJALAR. Tadqiqot natijalariga ko‘ra, kichik maktab yoshidagi o‘quvchilarda tabiat bilan bevosita alogada bo‘lish
jarayonida sezgi va idrok tajribalari asta-sekin shakllanib boradi. Ular uy sharoitida, sayr vaqgtida, dars va darsdan tashqari
mashg‘ulotlarda, shuningdek o‘yin va mehnat faoliyati davomida tabiatdagi narsa va hodisalarni kuzatish orgali atrof-muhit hagida
dastlabki tasavvurlarga ega bo‘ladilar.

Kuzatishlar shuni ko‘rsatadiki, bolalar ertalab maktabga borish jarayonida ob-havo sharoitlarini (sovuq, issiq, ilig, namlik)
sezishga qodir bo‘ladilar. Suv bilan bog‘liq amaliy faoliyatlarda esa uning xususiyatlarini — sovugligi, iligligi, sachrashi hamda ayrim
jismlarning suvda cho‘kishi yoki suzishini anglab yetadilar. Hayvonlar bilan muloqot jarayonida ularning harakatlari va xulg-atvorini
kuzatish orqgali dastlabki bilimlar hosil giladilar. Shu bilan birga, kichik yoshdagi bolalarda idrok etish hali to‘liq shakllanmagan bo‘lib,
ular ba’zan muhim belgilarni e’tibordan chetda qoldirishi yoki noto‘g‘ri talqin qilishi mumkin. Masalan, 6—7 yoshli bola uchayotgan
qushlarni har doim ham sezmasligi yoki hayvonni ko‘rganda uning kattaligiga ko‘proq e’tibor qaratishi kuzatiladi. Hatto akvariumdagi
baligni “yuryapti” yoki “ganotlarini qimirlatyapti” deb tasvirlashi ham idrok jarayonining hali rivojlanish bosqichida ekanini bildiradi.

Shuning uchun ham boshlang‘ich sinfda dastlab o‘uvchi uchun tabiatni o‘rganish ko‘proq ona tilini bilish bilan yagindan
bog‘liq holda olib boriladi. Bu yoshda sezib idrok qilishdan ko‘ra so‘z bilan aytib idrok gilish mustahkam o‘zlashtiriladi. Sezib idrok
gilishda tabiat hagidagi hamma bilimlarni boshlang‘ich manbai ekanligini doimo nazarda tutish kerak, aniqroq qilib aytganda, bolalar
ongida hagiqgatni aks ettirish faqat idrok qilish bilan bog‘langan so‘zlar yordamida hosil qilinishi mumkin.

Tushuncha — bu miyaning analitik-sintetik faoliyatining natijasidir. Tabiatdagi narsa va hodisalarning bir necha marta
sezib idrok qilinishi, ularning boshgalari bilan taqqoslab ko‘rilishi, ulardagi eng muhim belgilarning so‘zlarda aks ettirilishi
natijasida tushuncha hosil bo‘ladi. Tushuncha bolalar faoliyatida o‘yin va mehnatda o°zlashtiriladi va tekshirib ko‘riladi. [7]

Tizimli o‘quv faoliyatining izchil hamda uzluksiz tashkil etilishi boshlang‘ich sinf o‘quvchilarining fikrlash doirasini
kengaytiradi, tafakkurini boyitadi. Ushbu yosh davri o‘quvchilarida tafakkurning o‘sishi aynan mana shu jarayonning kechishi bilan
bog‘liq.

Boshlang‘ich ta’lim jarayonining muhim bosgichlari bo‘lgan 1- va 2-sinflarda o‘gituvchining asosiy vazifasi o‘quvchilarga
o‘rganilayotgan ma’lumotlarning alohida unsurlari o‘rtasidagi mavjud aloqalarni ko‘rsatib berishdan iborat. Ana shu magsadga
yo‘naltirilgan topshiriglarning o‘quv yili davomida hamda yil sayin ortib borishi natijasida 3-sinfga kelib, o‘quvchilar dars jarayonida
o‘zlashtirilayotgan tushunchalarni ular o‘rtasidagi nisbatlarni o‘zaro taqqoslash asosida tavsiflashni o‘rganadilar. 4-sinfda
o‘quvchilardan u yoki bu topshiriglarni bajarish jarayonida bir gadar kengroq fikr yuritishni talab etuvchi topshiriglar soni ortib boradi.

Ma’lum narsa va hodisalarni tavsiflay olish ko‘nikma va malakalarining shakllanishi boshlang‘ich sinf o‘quvchilarida tobora
murakkablashib borayotgan aqliy faoliyatni tashkil eta olish tajribasini yuzaga keltiradi. U asta-sekin idrokdan ajralib, o‘quv materialini
mustaqil o‘zlashtirishga yo‘naltirilgan faoliyatni tashkil etish jarayoniga aylanadi.

Mantigiy fikrlash va abstrakt tafakkur boshlang‘ich sinf o‘quvchilarida tabiat va uning asoslari haqidagi bilimlarni nazariy
jihatdan o‘rganish imkoniyatini ancha kengaytiradi. Buning natijasida o‘quvchilarning tabiatni bilishga bo‘lgan qiziqishlari darajasi va
mazmunini ifodalovchi jihatlar ko‘zga tashlana boshlaydi. Chunonchi, tabiat jismlari yoki hodisalarning asoslari, ularning kelib chigish
(yoki sodir bo‘lish) sabablari, ichki aloqalari, ular o‘rtasidagi munosabatlar, asosiy belgilari, o‘ziga xos xususiyatlarini anglash kabi
holatlarning namoyon bo’lishi yuqorida berilgan fikrlarning isbotidir.

Kichik maktab yoshidagi bolalarda tadgiqotchilik faoliyati tabiiy ravishda, bosgichma-bosgich rivojlanadi. Bu jarayon bolaning
bilish ehtiyoji, giziquvchanligi va atrof-muhitni anglashga intilishi asosida shakllanib boradi.

Tadgiqotchilik rivojlanishining dastlabki bosgichi gizigish va savol berish bilan boshlanadi. Kichik yoshdagi bolalar doimiy
ravishda “nega?”, “qanday?”, “qaerdan?” kabi savollar orqali atrof-olamni tushunishga harakat giladilar. Bu holat tadgigotchilik
faoliyatining eng sodda, ammo muhim ko‘rinishi hisoblanadi. Agar o‘qituvchi va ota-ona ushbu savollarni qo‘llab-quvvatlasa, bolada
izlanishga bo‘lgan ehtiyoj kuchayadi.

Keyingi bosgichda bolalarda kuzatish ko‘nikmalari shakllana boshlaydi. Ular tabiat hodisalarini, o‘simliklar va hayvonlarni
diqqat bilan kuzatib, o‘zgarishlarni payqay boshlaydilar. Masalan, o‘simlikning o‘sishi, ob-havoning o‘zgarishi yoki hayvonlarning
harakatlari bolalar uchun tabiiy tadqiqot ob’ektiga aylanadi. Bu bosqichda bolalar ma’lumotni to‘plash va uni gabul qilishni
o‘rganadilar.

Uchinchi bosgichda tajriba qilish va sinab ko‘rish faoliyati rivojlanadi. Bolalar oddiy tajribalar orgali sabab-ogibat
bog‘lanishlarini tushunishga harakat qiladilar. Masalan, suvsiz o‘simlik nima bo‘lishini tekshirish yoki turli sharoitlarda o‘simlik
o‘sishini solishtirish kabi amaliy ishlar orqali ularda ilmiy fikrlashning dastlabki elementlari shakllanadi.

Shundan so‘ng bolalarda solishtirish va tahlil gilish ko‘nikmalari paydo bo‘ladi. Ular turli holatlarni taqqoslab, farq va
o‘xshashliklarni aniqlashga harakat qiladilar. Bu esa tadgiqotchilikning muhim bosqichi bo‘lib, bolaning mantiqiy fikrlashini
rivojlantiradi.

Keyingi bosgichda esa xulosa chigarish va natijani umumlashtirish ko‘nikmalari shakllanadi. Bolalar o‘z kuzatishlari va
tajribalari asosida oddiy xulosalar chiqara boshlaydilar. Masalan, “o‘simliklar suv va yorug‘likka muhtoj” kabi umumlashtirilgan fikrlar
paydo bo‘ladi.

Shu bilan birga, tadgigotchilik faoliyati o‘yin bilan uyg‘un holda rivojlanadi. Kichik yoshdagi bolalar uchun tadgiqot — bu
ma’lum ma’noda o‘yindir. Shuning uchun rolli o‘yinlar, qiziqarli topshiriglar va mini-loyihalar orgali tadgigotchilikni rivojlantirish
samarali hisoblanadi.

Tadqiqotchilik faoliyati orqali tabiiy savodxonlik quyidagi yo‘nalishlarda rivojlanadi:

Birinchi, ilmiy savol qo‘ya olish qobiliyati shakllanadi. O‘quvchi tabiatdagi hodisalarni kuzatib, ularning sabablarini
aniglashga harakat giladi. Bu esa ilmiy izlanishning boshlang‘ich bosgichi hisoblanadi.

Ikkinchi, dalillarga asoslangan fikr yuritish ko‘nikmasi rivojlanadi. O‘quvchilar tajriba natijalariga tayanib xulosa chigara
boshlaydilar. Masalan, o‘simlik o°sishi uchun suv va yorug‘lik zarurligini amalda kuzatib, ilmiy xulosaga keladilar.
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Uchinchi, tahlil va interpretatsiya qilish gobiliyati shakllanadi. Bu jarayonda o‘quvchilar ma’lumotlarni solishtirish,
o‘xshashlik va farqlarni aniqlash, natijalarni izohlashni o‘rganadilar.

To‘rtinchi, ilmiy tushunchalarni hayotiy vaziyatlarga tatbiq etish ko‘nikmasi rivojlanadi. Bu esa tabiiy savodxonlikning eng
muhim ko‘rsatkichi hisoblanadi. Masalan, atrof-muhitni muhofaza gilish, suv va resurslardan ogilona foydalanish kabi masalalarda
o‘quvchi ongli qaror qabul gila oladi.

MUHOKAMA. Boshlang‘ich ta’lim tizimida o‘quvchilarda predmet va hodisalarning ichki xususiyatlarini bilishga nisbatan
intilish yuzaga keladi, jumladan, O'simliklar ganday bo'ladi?, Hayvonot olami, O‘rmon va o‘tloglar nima?, Hayvonot bog‘i nima?,
Kuzda nimalar bo'ladi? Vaqt nima?, Hafta nima degani?, Yil fasllari ganday almashadi?, Tabiat gishga ganday tayyorlanadi?,. Bu kabi
gizigarli savollar, ular maktabgacha ta’lim muassasalari tarbiyalanuvchilari bo‘lganlaridayoq paydo bo‘ladi, uning asosiy javoblarini 1-2
sinfdan “Tabiiy fanlar" darsligini o‘zlashtirish jarayonida amalga oshadi. Bu kabi intilishning yuzaga kelishi va mustahkamlanishi
o‘quvchilarda tabiatni bilishga bo‘lgan qiziqishning nisbiy barqarorligi va uning differensiyalanishiga ko‘ra tavsiflanadi.

“Tabiiy fanlar” o‘quv predmetini tashkil etuvchi aniq predmet va hodisalar bilan tanishish, ularning mohiyatini anglashga
intilish boshlang‘ich sinf o‘quvchilarining bilish faoliyatlarini jadallashtiradi, ularda ana shu maqgsadga yo‘naltirilgan faollikni garor
toptiradi.

Tabiat bilan bevosita, faol muloqotda bo‘lish boshlang‘ich sinf o‘quvchilar tomonidan tashkil etilayotgan aqliy faoliyat
jarayonini jadallashtiradi. Bu holat o‘quvchilarning fikrlash tarziga ta’sir o‘tkazib, ularda tabiatni bilishga bo‘lgan qizigishni hosil giladi
hamda aqliy qobiliyatlarini takomillashtiradi.

Bilish faoliyatining ob’ekti sifatida tabiat boshlang‘ich sinf o‘quvchilariga tabiiy hodisalar, ularning o°ziga xos xususiyatlari,
ular o‘rtasidagi o‘zaro bog‘liglik, tabiiy muhitning insonlar hayotidagi muhim ahamiyati to‘g‘risida yetarli darajada ma’lumot bera olish
imkoniyatiga ega. O‘quvchilarni tabiiy hodisalar va ob’ektlarning muhim jihatlari bilan yagindan tanishtirish ularda atrof-muhit,
tabiatga nisbatan ehtiyotkorona munosabatni shakllantiradi, ularda tabiatni bilishga bo‘lgan qiziqishni yuzaga keltiradi, rivojlantiradi.

Boshlang‘ich sinflarda o‘gitiladigan o‘quv predmetlari mazmunini nazariy jihatdan tahlil etish shuni ko‘rsatdiki, ularda
tabiatshunoslik bilimlari hagida ma’lumot beruvchi o‘quv materiallari u yoki bu darajada o‘z ifodasini topgan. Ularning har biri
muayyan vazifalarni amalga oshirishda muhim ahamiyatga ega bo‘lib, o‘quvchilarni tabiatga yaqinlashishga, u bilan doimiy mulogotda
bo‘lishga rag‘batlantiradi. Biroq shuni ham ta’kidlab o‘tish joizki, o‘quv fanlarining boshlang‘ich sinf o‘quvchilarida tabiatni bilishga
bo‘lgan qizigishni shakllantirishdagi imkoniyatlari bir xil emas. Bu o‘rinda 1 va 2-sinflarning «Tabiiy fanlar» va fanining yetakchi o‘rin
tutishi, ularning tarkibiy tuzilmasida muayyan tizim va ketma-ketlikka asoslanuvchi tabiatshunoslik bilimlarining o‘z ifodasini topishi
o‘quvchilar uchun tabiat hodisalari, jismlari va jarayonlarning kechishi to‘g‘risida asosli ma’muotlarni olish, ularda tabiatni bilishga
bo‘lgan qiziqishni shakllantirishga imkon beradi.

Tabiat jismlari va hodisalarining mohiyatini hissiy idrok etish, ularni obrazli, tasviriy tarzda anglash boshlang‘ich sinflarning
dastlabki bosgichi uchun xos xususiyat sanaladi. Shu sababli «Tabiiy fanlar» bo‘yicha yaratilgan darslik va o‘qgituvchilar uchun
yaratilgan o‘quv qo‘llanmalarida berilayotgan materiallarni tasvirlar bilan boyitish talab etiladi. Bu o‘rinda ma’lumotlarni mavsumiy
o‘zgarishlarga muvofiq yoritish va o‘lkashunoslikka oid materillarni berish tamoyili asosida ish ko‘rish magsadga muvofiq sanaladi.
Tasvirlar o‘quvchilarga bir turga kiruvchi, shuningdek, u yoki bu turga mansub bo‘lgan o‘simlik, hayvon hamda hashoratlar o‘rtasidagi
o‘xshashlik yoki farqlarni anglashlari, ularni o‘zaro taqqoslashlariga yordam beradi.

Umumiy o‘rta ta’lim maktablarining 1-4-sinflarida o‘qitilishi nazarda tutilgan «Tabiiy fanlar» (1-2-sinflar uchun) [1;7]
darsliklarida ma’lumotlarni o‘lkashunoslik materiallaridan foydalanish tamoyili asosida berilganligi o‘quvchilarga nazariy bilimlarning
puxta o‘zlashtirishda yengillik yaratadi. Binobarin, o‘zlari uchun tanish ob’ektlarning xususiyat va xossalari ular tomonidan yetarli
darajada o‘zlashtiriladi.

Masalan, darslik mazmuni tahlilida Maktabga yo‘l mavzusida o’quvchilarning yashash manzilini bilishi uchun zamin yaratilgan.
Bundan tashqari turli xil inshoatlar nomlari bilan keltirilib, Bu ganday binolar? Ular nima uchun kerak? Savollari berilgan.Sinf xonasida
nimalar borligi va ular nimalardan yasalganligi hagida
ma’lumotlar berilgan. Bu endi maktabga qadam qo‘ygan o‘quvchilar uchun dastlabki atrofdagi materiallarni farqlashga o‘rgatadi.

Shuningdek, O’simliklar qanday paydo bo’ladi mavzusida atrofimizda har xil o'simliklar borligi,ularni kundalik hayotimizda
uyning yonida, hovlida yoki bog'da odamlar madaniy o'simliklar o'stirishi haqida ma’lumotlar berilgan. Tomorqada nimlar o’sadi,bog’da
nimalar o’sadi kabi savollar berilib,0’quvchilar o’simliklarni ongli o’rganishiga erishilgan. Madaniy o’simliklarni biz hovlimizda
yetishtirishimiz, yovvoyi osimliklar 0’zi chiqishi hamda unda kundalik hayotimizda istemol gilmasligimiz haqida ma’lumotlar berilgan.
O’simliklarni har bir gismlari berilib,ularning qaysi qismlarini istemol qilishimiz haqida ma’lumotlar beriligan.

1-sinfda Hayvonot olami mavzusidaa uyingizda ganday hayvonlar bor? Ular hagida nimalarni gapirib bera olasiz? Kabi savollar
berilgan bo’lib,bunda uy hayvonlari va yovvoyi hayvonlarga ajratib ko’rsatilgan. Hayvonot olamini baliglar, qushlar, hayvonlar va
hasharotlarga ajratish mumkinligi haqida ma’lumot berib o’tilgan. O’quvchilarga gizigarli bo’lishi va o’ylashga majbur gilish uchun
ularning soyasidan gaysi hayvon ekanligini toppish topshirig’i berilib, o‘quvchilarning o‘simliklarni ongli o°zlashtirishga erishilgan.

XULOSA. Tahllilar shuni ko‘rsatadiki, masalan, 1-sinfda o‘quvchilarning “Tabiiy fanlar” bo‘yicha dastlabki ilmiy
tushunchalarni egallash uchun bevosita yuqorida berilgan mavzular va amaliy mashg‘ulotlarni samarali tashkil etish o‘ziga xos
ahamiyat kasb etadi. Har bir mavzu o‘quvchilarga tabiiy fanlar orasidagi integrativ alogadorliknisamarali tashkil etish imkoniyati
yaratilgan. O‘quvchilar tabiiy bilimlarni egallash jarayonida biologik, georgafik, atronomik va fizik tushunchalarni belgilangan
mavzularni o‘rganish va anglash asnosida olib boriladi. Shuningdek, har bir bob mazmunidagi amaliy mashg‘ulotlar avvalgi
“Atrofimizdagi olam” darsligidan farqli ravishda tubdan farq qiladi. “Tabiiy fanlar” mazmunida amaliy mashg‘ulotlar soni
ko‘paytirilgan. Shu sababli o‘quvchilar ko‘proq amaliy ish bilan shug‘ullanish imkoniyatiga ega buladilar. Ba’zi hollarda o‘quvchilarni
uyga berilgan vazifalarini oila a’zolari bilan birgalikda bajarishga bo‘lgan imkoniyat ham ularni fanni mustaqil va mustahkam o‘rganish
imkonini yaratadi.

2-sinfda o‘quvchilarning “Tabiiy fanlar” bo‘yicha 1-sinf tabiiy darsligidagi ma'lumotlardan keyin rivojlantiruvchi ilmiy
tushunchalarni egallash uchun bevosita yuqorida berilgan mavzular, amaliy mashg‘ulotlari va 1 ta loyiha ishini samarali tashkil etish
o‘ziga xos ahamiyat kasb etadi. Har bir mavzu o‘quvchilarga tabiiy fanlar orasidagi integrativ aloqadorlikni samarali tashkil etish
imkoniyati yaratilgan. O‘quvchilar tabiiy bilimlarni egallash jarayonida biologik, georgafik, atronomik va fizik tushunchalarni
belgilangan mavzularni o‘rganish va anglash asnosida olib boriladi. Shuningdek, har bir bob mazmunidagi amaliy mashg‘ulotlar avvalgi
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“Atrofimizdagi olam” darsligidan farqli ravishda tubdan farq giladi. Tabiiy fanlar mazmunida amaliy mashg‘ulotlar soni ko‘paytirilgan
va 1 ta loyiha ishi qo‘shilgan. Shu sababli o‘quvchilar ko‘proq amaliy ish bilan shug‘ullanish imkoniyatiga ega buladilar. Ba’zi hollarda
o‘quvchilarni uyga berilgan vazifalarini oila a’zolari bilan birgalikda bajarishga bo‘lgan imkoniyat ham ularni fanni mustaqil va
mustahkam o‘rganish imkonini yaratadi.

Xulosa sifatida aytish mumkinki, kichik maktab yoshidagi o‘quvchilarda tadgiqotchilik faoliyatini rivojlantirish tabiiy
savodxonlikni shakllantirishning asosiy mexanizmi hisoblanadi. Tadgiqotga asoslangan ta’lim orqali o‘quvchilarda ilmiy dunyoqarash,
dalillarga asoslangan fikrlash va hayotiy muammolarni hal etish qobiliyatlari rivojlanadi. Bu esa ularni kelgusida ragobatbardosh va
ongli shaxs sifatida shakllantirishga xizmat giladi.
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Annotation: This paper examines the psychological differences between male and female students, focusing on their
emotional, cognitive, and communicative characteristics. The study analyzes factors influencing the development of personality traits,
learning motivation, and student behavior in the educational environment. Special attention is given to gender differences in perception,
stress resistance, interpersonal communication, and adaptation to the learning process. The results of the research contribute to a deeper
understanding of students’ psychological characteristics and help improve the effectiveness of the educational process.

Keywords: psychological differences, students, gender, gender characteristics, personality, motivation, emotional sphere,
interpersonal communication, adaptation, educational process.

Annotatsiya: Ushbu maqola turli jinsdagi talabalar o'rtasidagi psixologik farglarni, jumladan, ularning hissiy, kognitiv va
kommunikativ xususiyatlarini o'rganadi. Unda ta'lim muhitida shaxsiy fazilatlar, o'rganishga motivatsiya va talabalarning xulg-atvorini
rivojlantirishga ta'sir giluvchi omillar tahlil gilinadi. Alohida e'tibor idrok, stressga chidamlilik, shaxslararo muloqot va ta'lim jarayoniga
moslashishning genderga xos xususiyatlariga garatilgan. Tadgiqot natijalari talabalarning psixologik xususiyatlarini chuqurroq tushunish
imkonini beradi va ta'lim jarayonining samaradorligini oshirishga hissa go'shadi.

Kalit so'zlar: psixologik farglar, talabalar, gender, gender xususiyatlari, shaxsiyat, motivatsiya, hissiy soha, shaxslararo
mulogqot, moslashish, ta'lim jarayoni.

AnHoTammsi: B naHHO#t paore paccMaTpUBAIOTCS ICHXOJIOTHMYECKHME Pa3idydsl MEXAY CTYJCHTaMH Ppa3HOro I0Ja,ux
0COOCHHOCTH B OMOLMOHAJIBHON, KOTHHTUBHOW M KOMMYHHMKaTHBHOH cdepax. AHamu3upylorcs (GakTopbl, BIHMSIOIINE Ha
(hopMHUpOBaHUE JTIMYHOCTHBIX KauecTB, MOTHBALUK K O0YUCHHUIO U TOBEICHHS CTYICHTOB B 0Opa3oBarenbHOU cpene.Ocoboe BHUMaHKE
YACTACTCA T'CHACPHBIM 0COOEHHOCTSIM BOCHIpUATHA, CTpeCCO}’CTOfI‘IPIBOCTPI, MEXKINYHOCTHOI'O 06H_[eHI/ISI n ajganrtanmuu K y‘Ie6HOMy
mpoueccy. Pe3yJ’ILTaTLI HUCCICAOBAHUA ITIO3BOJIAIOT rny6>1<e IIOHATH IICHXOJOTHYECKHE OCOOCHHOCTH CTYAEHTOB H CHOCO6CTByIOT
IIOBBIIICHUIO 3(1)(1)6KTI/IBHOCTI/I 06pa30BaTeJ'ILHOFO mpounecca.

KiaoueBble cj10Ba: IICHXOJOTHYCCKHE pa3an4dus, CTYACHTBI, II0JI, T'CHACPHBLIC OCO6BHHOCTI/I, JIMYHOCTh, MOTHUBaALWA,
OMOIIMOHAJIbHaA cq)epa, MEKIMYHOCTHOC 06IIIeHI/Ie, ajarnramms, 06pa30BaTeHbeIﬁ mpouecc.

BBEJEHUE. CoBpeMeHHBI MHp IpeAnojaraeT OrpoMHOE pa3HOOOpasue IEeTePMUHAHTOB, OTIMYAIONIMX JIFOAEH ApYyr oT
apyra: GU3HOIOruuecKue, JeMorpapuieckye, ConuaabHble U T. Il. B 3Ty CTpyKTypy Takxke BXOAAT HHAMBHUIYaIbHO-IICUXOJIOTUYECKHE
0COOEHHOCTH JIMYHOCTH, moj KoTopeiMu I'. 1O. ABaueHKo NOHMMAaeT WHAMBUJIHBIEC, NPEAMETHO-COMAEpPXKATENbHbIE U JYXOBHO-
MHPOBO33PEHYECKAC KadeCTBa HHIWBUIYAIBHOCTH, OCOOCHHOCTH CaMOCO3HAHMS, CTHJIEBBIX XapaKTEPHCTHK JIMYHOCTH U
OCYILECTBICHUE PA3JIMYHBIX BUAOB JeATeNbHOCTH [19].

K mojgoOHBIM NpOSIBIEHHSM YeNIOBEUECKOrO MOBEICHUS OTHOCSTCS aKleHTyauuwn xapakrepa. Ilo muenuto K. Jleonrapna,
pa3paboTaBIIMM KOHIETIIMIO «AKIEHTYalWil JMYHOCTH», — 3TO 3a0CTPEHHAst €€ dYepTa, KOTopas HPOSBISIETCS B ONpPENCNICHHBIX
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00CTOsTENbCTBAX U ABJSIETCS KpaifHeil rpaHuLeil ncuxuueckoil HopMbl. CaMy aKIEHTYaIuy JIMYHOCTH MPEX/IE BCETO MPOSBIAIOTC B
obuieHnu ¢ Apyrumu roapmu [13].

K.Jleonrapax BBIOENHI CHCOYIOUIME THIBI AaKICHTYAllMd: TUIOCPTHUMHBIA, TUCTUMHBIA, NHMKIOUIHBIHA, BO30YAUMBIN,
3aCTPEBAIOIUI, TIEJaHTHYHBIH, TPEBOKHBIH, SMOTUBHBIHN, IEMOHCTPATUBHBIHN, YK3aIbTHPOBAHHBIH [26].

B nanenetimem, A.E.JInuko n3MeHmT NOAXOA K akneHTyarwsM. [1o ero MHEHHIO, cllelyeT TOBOPUTE MIMEHHO 00 aKIeHTYaluH
XapakTepa, — Ype3MepHOe YCWJICHHE OTIEIBHBIX YepT XapakTepa, IPH KOTOPOM HaOIIONAIOTCS HE BBIXOJSINNE 33 MpeIesbl HOPMBI
OTKJIOHEHHS B TIOBEICHHU YeJOBEKa, IpaHUYAlNe C IaToJorHei. Takue akIeHTyalun, Kak BPeMEHHBIE COCTOSHHS IICHXHKH, JaIle
BCETO HAOIIOIAIOTCS B MIOJPOCTKOBOM M MOJIOICKHOM Bo3pacTte [7].

A.EJIn4uko BBIAECTMI TaKue AaKIEHTyallud, KakK: TUIEPTUMHBIH, LUKIOWIHBIA, TaOWIbHBIA, acTEHO-HEBPOTHYECKUH,
CCHCUTHBHBIH, TPEBOKHO-TIEAHTHYECKUN, HHTPOBEPTUPOBAHHBIH, BO30YANMBIH, JEMOHCTPATUBHBIH, HECYTOMYMBBIH [6].

Jpyroii WHAWBUIYaTbHO-TICUXOJIOTUYECKOW XapaKTePUCTUKOW MOXKHO CYHMTaTh TEHIEp M TEeHACPHYIO HICHTHYHOCTH
nmyHOCTH. HecMoTps Ha HanmMyKe MOHATHUS MO0Ja, TOHUMAaeMOl UMEHHO KaK OMOJOTHYECKOW KaTeropuH, JaHHOE SIBICHUE HE OTBEYAeT
3ampocaM COBPEMEHHON MOJIOIEXH.

ITockonbKy B MOBEIEHHH 4eJIOBeKa OHOJIOTHMYECKHE W COLMANBHBIE XapaKTEPUCTHKH TECHO IIepeIIeTeHbl, Mbl HHKOT/a He
MOKEM TIIOJHOCTBIO YTBEP)KIATh, YTO pPAa3IW4usi, OOHapy>KMBaeMble B MY)XCKOM M JKCHCKOM IIOBEIACHHH, HMMEIOT OIHO3HAYHO
ouonornueckoe mpoucxokaenue. [lo cioam A. H. EnmzapoBa, uis MposiCHEHHMsT OMOJOTHYECKUX M COIMATBLHO-TICHXOJOTHUECKHX
ACIIEKTOB MY KCKOTO M KEHCKOTO MmoBeJeHus B KoHIe 1960 r. amepukanckuil cuxoior P.Cromnep mpemioxkui MOHATHHHO pa3AeinTh
YeNOBEYECKYI0 CEKCYalbHOCTh 10 IBYM acHeKTaM: OHOJIOTHYECKOMY, 32 KOTOPHIM OBUT 3aKpeIuieH TEPMHUH «I0», U COLUAIBLHOMY, 32
KOTOPBIM 3aKPETUIICS TEPMUH «reHep» [4].

l'ennep ompepensier XEHIIMH W MYXYMH Ha OCHOBE MX COLMAJBbHOW pOJM, BBICTpPAaWBas OINpPENEIEHHBIM COLMANbHBIN
KOHCTPYKT TOJIa, KOTOPBIH HajACTpanBaeTcss Haa (M3HOJOTMUECKOW pPEeabHOCTBIO C CaMbIX PaHHHX JIET IOJ BIMSHHUEM OKpY)KEHHUS
nonpacratomieii muunoctu [5]. Ilo JI. b. llnelinepy renmepHas WACHTHYHOCTh 00O3HAYAET YYBCTBO MPHHAIJICKHOCTH K TOMY HJIH
HHOMY T'€HJIEPY, a TAKKe MPOsIBICHHE cebsl COITacHO CBOCH MACHTHYHOCTH, KOTOpasi He Beer/ia ObiBaeT 0co3HanHoi [18].

Taxum 00pa3oM, reHiep OTHOCUTCS HE MPOCTO K JKEHIMHAM MM MY)KYHHaM, a K OTHOIICHUSM MEXIy HHMH, U K CIIOCO0y
COLMANIBHOTO KOHCTPYHUPOBAHUS 3THX OTHOIICHHUH, T. €. K TOMY, KaK OOLIECTBO «BBICTPAUBACT) STH OTHOLICHUS B3aMO/ICIHCTBUS MOJIOB
B couuyme [2] (puc.1.3.1.).

TeeT «MacKyIHHHOCTE-(DEMITHIHHOCTE>» C. BemM JLTES
onpeslene s reH1epHOl e H THHMHOCTH I
hopMITpPOBAHITIA HCCIS/IYEMBIX I'DYIIIT JIFILL

TecT «AKLIEeHTYALIII Xapakrepa» A. E. Jluuxo i1 TecT Ha
AKITEHTYAIIIIII TIYTHOCTH 1o K. Jleourapay —— aiIst
BLIABISHISI aKIIEeHTYAITHIT XapakTepa © T1OCIe Iy FOTIITM
CPABHUTCIHBHBIM AHAIMIZOM I[P ITOMOIIH -KPITTCPILS
CrTeIOAeHTa B IporpammMe SPSS Statistics.

OﬁpMOEﬂTeILHHE TECThI

Puc.1. O6pa3oBaTe/ibHbIE TECThI

B cBsi3u ¢ Tem, yTO TeHaep (GOPMHUPYETCs MOCIAEC POXKACHHS IMOJ BIUSHHEM COIMATBHBIX MPEACTABICHHA O MYMXKCKOM H
JKEHCKOM HayajlaX, a TaKXKe HCXOJIs W3 HHIUBUAYAIILHOTO CO3HAaHUS 4YEJOBEKa, Ha ATOH OCHOBE OTMEYAeTCs BEPOSTHOCTh
(dhopMHpOBaHHS XapakTepa M €ro KpalHUX MPOSBICHUA — aKIEHTyalui TUIHOCTH. Ha OCHOBE M3y4YeHWS HAy4YHOH JHUTEpaTyphl, C
LENBI0 TPOBEICHUS CPAaBHHUTENHFHOTO aHaIM3a aKICHTYallMid XapakTepa ¢ TEeHAECPHOH HICHTHYHOCTBIO y CTYIEHTOB, HAMH OBLTH
BBIOpAHBI CIIETYIONIHE METOTUKH.

Ha HavanpHOM »JTame SMIMPHYECKOTO HWCCICIOBAaHUS IPOBEICHA JMATHOCTHKA AaKIEHTYallMid XapakTepa IO METOIUKE
Jleonrapna.

Bribopka uccienoBanus coctosiia u3 45 yenosek, (GopMHpoBanach B aBa dTama. Ha mepBoM 3Tame ObUTH MOJCYHUTAHBI
KOJIMYECTBO HCIIBITYEMBIX 110 MOJIOBBIM npu3HakaM (51% mnapHreit u 49% neByiek) 1 BO3pacTHBIM XapakTepuctiukam. CpeaHuii Bo3pacTt
BBIOOPKH cocTaBwiI 23 roja.

Ha Bropom stamne mpu momory metoauku C.bom ObLIO OmMpenesieHo KOJMYECTBO YEIOBEK ¢ MpeobiaaHieM aHIpOTHHHOM
uneHTnayHocTH — 33,3 % demoBek, ¢ TpeoONamaHWeM MAaCKyJIWHHOW HIeHTHYHOCTH — 33,3 % uenoBek, ¢ mpeobiagaHueM
(heMHHUHHON UaeHTHIHOCTH — 33,3 % dYenoBexk.

Tab6uuna 1
CpaBHHTeJbHBII AaHATN3 aKIEHTYallHii XapakTepa 1o JleoHrapay y cTy1eHTOB Pa3HOii reH1epHOii HIEHTHYHOCTH

AKIIECHTYyalluH XapaKkTepa ['ennepHast MIEHTUYHOCTh

AHZporvHHas AHZpOrvHHAsA MackynuHHas

MMAaCKYJIMHHAas nudeMUHHHHAs nudeMUHHHHAs
JleMOHCTPaTHBHOCTh -0,735 -2,107* -2,103*
3actpeBanue 1,48 0,462 1,562
ITenanTH4YHOCTH 1,54 -1,637 1,003
Bo30yaumocts -2,84 -0,627 2,673*
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T'unepTuMHOCTD 0,31 -1,37 1,73
JIMCTUMHOCTH 2,72* 2,494* -0,073
TpeBoxKHOCTH 1,734 1,907 -1,36
DK3aIbTHPOBAHHOCTh 0,986 0,834 -1,619
OMOTHUBHOCTh -1,82 -2,371* -2,258*
TUKITOTUMHOCTB -1,472 -0,735 1,984 *

3HauynMeble pa3nuuus Ha yposHe 0,05, mpu t-xput. = 2,049

Vcxons m3 maHHBIX, NPEICTaBIEHHBIX B TaOiume 1, MBI MOXKET KOHCTQTHPOBAaTh TOT (DAKT, YTO AHAPOTMHHOM JMYHOCTH
CBOMCTBEHHO NPOSIBILITH TUCTHMHYIO aKIIEHTYAaIHIO XapaKTepa Kak M0 OTHOIICHHIO K JIFOJSIM C MacKyJIMHHOHW MICHTHYHOCTHIO (t-dMII. =
2,72), Tak ¥ ¢ (eMUHMHHBIMH JHYHOCTSIMHU (t-oMI. = 2,494). JIroasiM ¢ MacKyJIMHHOH MICHTHYHOCTBIO, B OTIMYHE OT (PEMHHHHHOM,
XapaKTepHO NposiBIeHNe Bo30yaumoctu (2,673).

DeMUHUHHBIM JIMYHOCTAM TPHUCYIIN TaKUe aKIEHTYaluH, KaK JeMOHCTPaTHBHOCTH (2,107) 1 smotuBHOCTS (2,371) B oTnm4ne
OT aHIPOTHMHHOU JIMYHOCTHU, a TaKKe MPOSBICHUE AeMOHCTpatuBHOCTH (2,103) m smoTuBHOCTH (2,258) B OTIMYHE OT MAacKyJIMHHON
JTHIHOCTH.

Taoauma 2
CpaBHHTEJILHBII AHAJIN3 AKINEHTYalMil XapakTepa no JINYKO0 y cCTYIeHTOB Pa3HOii TeHIePHOIl HIEHTHYHOCTH

AKIICHTYalluH XapakTepa I'eHepHas HICHTUYHOCTh

AHIporHHHAs AmnjiporuHHas upeMUHUHHAS | MacKynuHHAs

HMMAaCKYJIMHHAS nheMUHUHHASL
Tunep THMHBIH -0,533 1,78 2,637*
T{uK IO THBIH -1,719 0,807 2,193*
JlaGunbHbBIH 1,871 1,54 1,02
AcCTeHO-HEBPOTHUECKUH -1,426 0,461

-1,746
CeHCHTHBHBIH 1,31 -2,494* -2,374*
TpeBOXKHO-TIeTAHTHIECKUIT 2,39* 2,334* -0,493
HHTpOBEpTUPOBAHHBII -1,498 -1,423 0,177
Bo30ynumbii -2,342* -0,764 1,179
JleMOHCTpaTHBHBIN 1,57 -0,483 -1,984
Heycroiiuussrit 0,914 1,784 -0,528*

3HaunMeble pa3nnuns Ha yposHe 0,05, mpu t-xput. = 2,049

CorylacHO TaHHBIM, IPUBEICHHBIX B TAaONuUIe 2, MBI MOKEM OTMETHUTB, YTO JIIOASM aHIPOTMHHON MICHTHYHOCTH XapaKTepPHEI
TPEBOXKHO-TIEAAHTUYHBIH THIT aKLIEHTYAIUH 110 CPAaBHEHHIO C MacKyJIMHHOH (2,39) u demununuHO# (2,334) nnenTnaHOCTAME. Momnoasie
JIIOIM MACKyJMHHOM HAEHTUYHOCTH CBOWCTBEHHBI BO30OYyAMMBIM THN akueHTyauuu (2,342), a Ttakke rumnepTuMHbIA (2,637) un
UKIOUIHbIH (2,193) tumel. Cpenut (EeMUHHHHBIX JIMYHOCTEH OTMeEYaeTcsl NMpOSBICHHE CEHCHTHBHON aKIEHTyallMd B OTIMYHE OT
aHApOTHHHOM (2,494) 1 MackynuHHOH (2,374) HICHTUIHOCTEH.

TakuM 00pa3oM, CpaBHUTEIBHBIA aHAIH3 aKIEHTYalllid XapaKTepa ¢ TeHICPHOH HICHTHYHOCTBIO y CTYAEHTOB IOKa3all, YTo
CYIIECTBYIOT OTJIMYHS B MPOSBICHUN T€X WIN MHBIX aKIEHTYallH y CTyJEHTOB pa3HOTO IeHzaepa. AHIPOTHHHO JIMYHOCTH XapaKTephl
TPEBOXHO-TICAAHTUYHBI M JUCTHUMHBIH THIBI akneHTyanuid. @OeMHHHHHON JMYHOCTH B OONbIIEH CTENEeHH CBOWCTBEHHBI
JEeMOHCTPAaTHBHBIA, CEHCUTUBHBIH M SMOTHUBHBIM THUNBL. LIMKIOWAHBIA, TMIEPTUMHBIA M BO30YAMMBIA THINbBI aKIEHTyalMd wyalie
BCTPEUAIOTCA Y CTYAEHTOB MAaCKYJIMHHON FeHepHON UIEHTUYHOCTH. Ha 0OCHOBE MOJTyYeHHBIX JTaHHBIX BO3MOXHO 00Jiee KOMILIEKCHOE U
THIaTeJIbHOE MJIAHUPOBAaHUE PAOOTH! C MOJIOABIMHU JIFOJBMU C YYETOM UX T€HIEPHON UICHTUYHOCTH.

Ha cnenyromiem sTane ucciieoBaHus OBbUT TPOBEEH ONPOC.

Jlns npoBe/ieHns uccie1oBanms Oblia BiOpaHa ayautopust KOV u ucnonp3oBanue cucteMsl «google docs» st mpoBeaeHns
ompoca. VICTOYHUKOM cTana ouIpansHas rpyIna yHuBepcuTeTa BKOHTaKTe U B OIpoce MPUHSIIO yyacTre 46 deIoBek.

B pamxax ormpoca He0OX0AUMO OBIIO BEIIBUTE OCHOBHBIE OCOOCHHOCTH B3aMMOCBSI3H Y1€OHOH MOTHBAIINY U HHANBHYaJIbHO-
TICHXOJIOTHYECKHX XapaKTePHUCTUK Y CTYAEHTOB Pa3HOTO II0JIa.

B pamkax mpoBeaeHHsi ompoca OBUIM H3Y4YeHBI ClleAyioline (hakTopbl: yCIEeBaeMOCTh CTYACHTOB; YPOBEHb MOTHBALIUH
CTY/ICHTOB; TIOJIOBOE MPU3HAK; CHOPMUPOBAHHBIE KAPbEPHBIC TPEIIIOYTCHHSI.

B pamkax uccrienoBaHusi HauOoJbliee BHUMaHHE OBbUIO COCPEJOTOYCHO Ha BIIMSHUM IMOJOBBIX MPU3HAKOB Ha IOJIydYCHHBIS
3HA4YEHUs! pe3yIbTaTUBHOCTH.

Jnst mpoBeaeHHst HcclenoBaHUs ObUT CHOPMHPOBAH ONPOCHHUK W pasMEIleH B COLMANbHBIX ceTsX. lcciemoBaHue
npoBomiock Ha 6aze KOV B r. Kazans.

Ha mnepBoM »sTame mnpoBOAWIOCH H3YyYCHHE HAyYHO-METOIAWYECKOM M CHENUANBHON JUTepaTypsl, pedepupoBaHue
MIEPBOMCTOYHUKOB, BHIOOP METOJIOB HCCIIENOBAaHMs, NPOBEACHHE HAOIIIONCHUS, aHKETHPOBAaHHE, aHAIN3 OCOOCHHOCTEH BIMSHUS U
IIPOSIBJICHUS MOTHBALUH.

Ha BTOpOM 3Tame mpoBoJuiICsS ONPOC B PaMKax IPYMIBI B COLUANBHBIX ceTax. Ha TpeTbeM sTame mpoxoaun cOop U aHaU3
MIpeICTaBIeHHbIX pe3yabTaToB. COOp HaHHBIX MpoBOMICS B TedeHue 90 IHel, IO OKOHYAaHMM JAaHHOTO BPEMEHHOIo IepHroja ObuIo
onpoureHo 46 CTyJEHTOB Pa3IMYHbIX HAIPABICHHUM.

108



* GULISTON DAVLAT UNIVERSITETI AXBOROTNOMASI *
* Gumanitar — ijtimoiy fanlar seriyasi, 2026. N 2 *

CnHcok HCIO/Ib30BAHHBIX JTHTEPATYP:

1. MoTHBauus u CTUMYJIUPOBaHKE TPYAOBOH AesTenbHOCTH: yueOuuk / A.5l. Kubanos, .A. Batkaesa, E.A. Murpodatosa,
M.B. JloBueBa; mox pea. A.5l. Kubanosa. — Mocksa: UHOPA-M, 2019. — 524 c.

2. Pomuesnu H. I'., Bocas E. H., Borymesnu B. O. IloueMy yxomiar nydmme: mpobieMa AEMOTHBALUH COTPYAHHKOB
//OtBetcTBeHHBIH penaktop. — 2020. — C. 82.

3. Tebekun, A.B. Ctpareruyeckoe ynpasienue nepconanom: yaeonuk / A.B. Tebexun. — Mocksa: KuoPyc, 2020. — 720 c.

4. VYnupsHoBa I'. B., ®mmatoBa O. B. Ilcuxonormdeckoe CONpPOBOXKICHUE COTPYAHHKOB MHOTO(YHKIMOHAJIBHBIX IIEHTPOB
(M®LI) //MaTerpanus B ICUXOJIOTHH: TeOpHs, MeToxojorus, npaktuka — 2021. — C. 178-180.

ABTOp:
MamanoBa CeBun4 Macpyp Ku3u - Maructpasr 1-kypca I'ynl'V.

UDK: 372.853:537
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Annotation: This article highlights the significance and prospects of using innovative technologies in teaching physics,
specifically the "Electricity and Magnetism" section. The study provides a comparative analysis of the impact of PhET virtual
simulations, the Plickers rapid assessment system, and the STEM approach on students' academic performance. Results from a Likert
scale-based survey demonstrated that innovative methods significantly enhance student motivation and their ability to visualize complex
physical processes.

Keywords: physics education, innovative technologies, PhET simulation, STEM, electricity and magnetism, Likert scale,
virtual laboratory, Plickers.

Annotasiya: Ushbu magolada fizika fanini, xususan, “Elektr va magnetism” bo‘limini o‘qitishda innovatsion texnologiyalarni
qo‘llashning ahamiyati va istigbollari yoritilgan. Tadgiqot davomida PhET virtual simulyatsiyalari, Plickers tezkor baholash tizimi va
STEM yondashuvining talabalar o‘zlashtirish darajasiga ta’siri giyosiy tahlil gilingan. Likert shkalasi asosida o‘tkazilgan so‘rovnoma
natijalari innovatsion metodlar talabalarning motivatsiyasini va murakkab fizik jarayonlarni vizual tasavvur gilish qobiliyatini sezilarli
darajada oshirishini ko‘rsatdi.

Kalit so‘zlar: fizika ta’limi, innovatsion texnologiyalar, PhET simulyatsiyasi, STEM, elektr va magnetizm, Likert shkalasi,
virtual laboratoriya, Plickers.

AHHOTaHﬂﬂ: B HaHHOﬁ CTaTbC OCBCIIAKOTCA 3HAYCHUC W TEPCHOEKTUBBI INPUMCHCHHSA WHHOBAIIMOHHBIX TEXHOJIOTHUH B
o0yueHNU (U3HKE, B YaCTHOCTH pa3fena «DJIEeKTPUYeCTBO W MarHeTU3M». B xoje mcciienoBaHus MPOBENCH CPaBHUTEIBHBIA aHAIN3
BIUSIHUS BUpTYyanbHBIX cuMmyisinuii PhET, cucremsr 6bictporo onennBanus Plickers 1 STEM-nogxona Ha ypoBeHb yCBOGHHMS 3HAHMI
CTyAC€HTaMU. Pe3yJ’IBTaTLI oIpoca, MpOBE€ACHHOI0 Ha OCHOBE IIKaJIbl HI/IKepTa, IoKa3aJii, 4YTO MHHOBAIIMOHHBLIC METOAbI 3HAUYUTCIBHO
IIOBBIIIIAKOT MOTI/IBatSiIO CTYACHTOB U UX CHOCO6HOCTL BU3YAJIM3UPOBATH CIIOKHBIC d)mnqecme IpONUECCChI.

KiioueBble ciioBa: ¢u3nueckoe o0pa3oBaHHe, HHHOBALMOHHBIE TexHOnornH, cumymsituu PhET, STEM, asnektpuuectBo u
MarHeTusm, mkana Jlukepra, BUupTyanbHas naboparopusi, Plickers.

Kirish. Zamonaviy oliy ta’lim tizimida fizika fanini o‘qitish nafagat nazariy bilim berish, balki talabalarda muhandislik va
texnologik tafakkurni shakllantirishni talab etadi. Davlatimiz rahbari ta’kidlaganidek, ta’lim sifatini jahon standartlari talablari asosida
takomillashtirish Yangi O°zbekiston strategiyasining eng muhim poydevori hisoblanadi [1].

Fizika - tabiat hodisalarini kuzatish va tajribalar asosida o‘rganadigan fan. Biroq, ko‘plab murakkab fizik jarayonlarni (kvant
mexanikasi, yadro fizikasi) oddiy auditoriya sharoitida namoyish etish imkonsiz. Bugungi kunda oliy ta’lim tizimi oldida turgan asosiy
vazifa - nazariy bilimlarni amaliyot bilan bog‘lashda ragamli texnologiyalardan foydalanishdir. Bu jarayonda ilg‘or pedagogik
texnologiyalarni to‘g‘ri tanlash va o‘qituvchining kashiy mahorati hal giluvchi ahamiyatga ega [2]. Ta’limni axborotlashtirish esa
nafagat kompyuterlardan foydalanish, balki o‘quv jarayonini ragamli muhitga moslashtirishni ko‘zda tutadi [3].

Tadqiqot ob’ekti va qo‘llanilgan metodlar
Tadgiqotning obyekti sifatida fizika fanidan innovatsion texnologiyalarni joriy etishning muhim jihatlari (elektr va magnetizm
bo‘limi misolida) mazmunini ochib berish uchun xizmat giluvchi texnologiyalardan foydalanish jarayoni belgilab olindi. Tadgigot
mavzusini yoritishda kuzatish, materiallarni tahlil gilish va umumlashtirish, jamoaviy va yakka tartibdagi suhbatlar, so‘rovlar (og‘zaki)
o‘tkazish usullaridan foydalanilgan.

Tadgigotning magsadi fizika mashg‘ulotlarida kompyuter modellashtirish va interfaol metodlarning talaba motivatsiyasiga

ta’sirini aniglashdan iborat.
Olingan natijalar va ularning tahlili

“Metodika” va “innovatsion texnologiya” tushunchalari mohiyatini tushuntirishda aniq chegara qo‘yish bir 0z murakkab masala.

Biroq ularning o‘ziga xosliklarini tahlil etish, ayrim farqli jihatlarini ajratib ko‘rsatishga imkon beradi.
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Pedagog olim A.Stolyarenkoning fikricha, “o‘quv fanlarini o‘qitish metodikasi ma’lum bir pedagogik vaziyatlarni hal etish bilan
bog‘lig metod, vosita va tashkiliy chora-tadbirlar majmuidir”. G.M.Kodjaspirova, A.Y.Kodjaspirovlarning fikricha, “o‘gitish metodikasi
pedagogik faoliyatni amalga oshirishning aniq usullari, uslublari va texnikasidir”.

Umuman, ta’lim texnologiyasi hagida gap ketganda, o‘zaro daxldor quyidagi hodisalarni bir-biridan farglashga ehtiyoj tug‘iladi,
ya’ni u quyidagi bosgichlar bilan xarakterlanadi: o‘qitish jarayonini didaktik loyihalash; o‘qitish jarayoni loyihasini amalga oshirish;
o‘qitish jarayonining joriy va oraliq natijasiga ko‘ra didaktik loyihaga tuzatish va o‘zgartirishlar Kiritish; o‘qitish jarayonini takroriy
o‘tkazish; yakuniy nazorat va olingan natijalarni tahlil gilishdan iborat.

Oc‘qitish jarayonida innovatsion ta’lim texnologiyalaridan foydalangan o‘gituvchi olingan natijalarni tahlil qilishi, tegishli
hollarda mazkur jarayonning tashkil etilishi, talabalarning o‘quv-bilish faoliyatini faollashtirish magsadida qo‘llanilgan o‘gitish vositasi
va metodlariga tegishli o‘zgartirishlar kiritishi lozim.

Fizika fani o‘qituvchisi o‘qitish jarayonida talabalarning o‘quv-bilish faoliyatini passiv tinglovchi holatida tashkil etmasdan,
balki o‘quv magsadlariga erishish uchun talabalarni faollashtirish holatida tashkil etishni loyihalashi va jarayonda o‘qituvchi-talaba
(subyekt-subyekt)) hamkorligini tashkil etishi va talabalarni pedagogik jarayonning sub’ektiga aylantirishi, pedagogik munosabatlarning
sub’ekt-sub’ekt yo‘nalishini tashkil etishi uchun zarur bo‘lgan metodik bilim, ko‘nikma va malakalarini egallashi lozim.

Fizika fanini o‘qitishda talabalarning bilish faoliyatini indiviudal tarzda tashkil etish uchun asosan mustaqil ishlardan ham
foydalaniladi. Masalan, talabalarga muayyan mavzular bo‘yicha kichik tadgiqotlar o‘tkazish, laboratoriya ishlarini o‘tkazish, referatlar
tayyorlash, turli mavzularda o*tkaziladigan kechalar uchun materiallar tayyorlash shular jumlasidandir.

Tadgiqot jarayonida “Elektr va magnetism” bo‘limini o‘qitishda quyidagi innovatsion metodlar majmuasi qo‘llanildi:

Tadgigot uchun akademik ko‘rsatkichlari bir xil bo‘lgan ikkita guruh tanlandi. Nazorat guruhida (25 talaba) an’anaviy ma’ruza
va laboratoriya mashg‘ulotlari o‘tkazildi. Tajriba guruhida (25 talaba) esa innovatsion ragamli texnologiyalar joriy etildi.

Elektr va magnetizm bo‘limidagi abstrakt tushunchalarni (masalan, elektromagnit maydon yoki elektronlar ogimi)
tushuntirishda virtual simulyatsiyalar begiyos imkoniyatlar tagdim etadi. PhET loyihasi asoschilari K. Viman va uning hamkasblari qayd
etganidek, interaktiv simulyatsiyalar talabalarga real hayotda ko‘rib bo‘lmaydigan mikro-jarayonlarni bevosita boshqarish va kuzatish
imkonini beradi [5]. Tadgigotchilarning fikricha, ba’zi hollarda virtual muhitda o‘tkazilgan tajribalar real laboratoriya uskunalari bilan
ishlashdan ko‘ra yuqoriroq didaktik samara berishi mumkin, chunki u yerda ideal sharoitlarni yaratish va xatoliklarni tezkor tahlil gilish
osonrog [7].

PhET Interactive Simulations platformasining “Circuit Construction Kit: DC” modulidan foydalanildi. Bunda talabalar
elektronlar harakatini vizual kuzatib, virtual voltmetr va ampermetrlar yordamida Om gonunini mustagil tekshirdilar (1-rasm).

&

1,
SIMULATIONS STUDIO~ TEACHING RESEARCH INITIATIVES O\ &

INTERACTIVE SIMULATIONS

Circuit Construction Kit: DC
6o

About  Teaching Resources  Activities Presets~ Translations  Credits
1-rasm. “Circuit Construction Kit: DC” moduli ko‘rinishi

Mashg‘ulot jarayonida talabalarning o‘zlashtirish darajasini real vagtda aniglash uchun Plickers kabi ragamli platformalardan
foydalanish, o‘qituvchiga metodik yondashuvni tezkor tuzitish imkonini beradi (2-rasm) [9]. Shuningdek, internet tarmog‘idagi PhET
kabi ochiq ta’lim resurslari talabalarning mustagil ta’lim olishi uchun keng imkoniyatlar ochib beradi [10].

Plickers texnologiyasi yordamida har bir mashg‘ulotning yakunida “tok kuchi”, “kuchlanish” va “Lorens kuchi” mavzulari
bo‘yicha tezkor frontal so‘rovnomalar o‘tkazilib, o‘zlashtirish darajasi real vagtda monitoring gilindi.

Fizika mashg‘ulotlarida STEM texnologiyalarini qo‘llash, xususan, talabalar tomonidan kichik muhandislik loyihalarining
(masalan, quyosh panellari) ishlab chiqilishi ularda amaliy ko‘nikmalarni rivojlantiradi. M. Xoneyning fikricha, bunday yondashuv
keyingi avlod innovatorlarini tarbiyalashning eng samarali yo‘lidir [6]. O‘zbekiston sharoitida fizika o‘gitishning metodik tizimini
takomillashtirishda mahalliy olimlar ham zamonaviy texnologiyalar va virtual laboratoriyalarning uyg‘unligiga alohida urg‘u
bermoqdalar [4, 8].

Nazariy bilimlarni amaliyot bilan bog‘lash magsadida talabalarga “Mugobil energiya manbalari” loyihasi berildi. Talabalar
kichik guruhlarda quyosh panellaridan foydalanib, oddiy elektr zanjirini yig‘ish va uning foydali ish koeffitsientini hisoblash bo‘yicha
muhandislik vazifasini bajardilar.

Tajriba yakunida talabalarning fanga bo‘lgan gizigishi va motivatsiyasini aniglash uchun Likert shkalasiga asoslangan 10 ta
savoldan iborat anketa so‘rovnomasi o‘tkazildi.
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2-rasm. Plickers ragamli platforma ko‘rinishi

“Elektr va magnetism” bo‘limi bo‘yicha o‘tkazilgan tajriba-sinov ishlari quyidagi ijobiy natijalarni ko‘rsatdi:

Tajriba guruhidagi talabalarning o‘zlashtirish samaradorligi nazorat guruhiga nisbatan 16,5% ga yuqori bo‘ldi. Aynigsa,
«Kirxgof gonunlari» va «Elektromagnit induksiya» kabi murakkab mavzularda xatoliklar soni 2 barobarga kamaydi.

PhET simulyatsiyalaridan foydalangan talabalarning 88% i magnit maydon chiziglari va tokning magnit ta’sirini tasavvur
qilish ancha osonlashganini gayd etdi. An’anaviy guruhda esa bu ko‘rsatkich 45% ni tashkil etdi.

STEM loyihasi doirasida quyosh paneli modelini yasagan talabalarning 92% i elektr zanjirini xatosiz yig‘ish va parametrlarni
to‘g ri o‘lchash ko‘nikmasiga ega bo‘ldi.

So‘rovnoma natijalariga ko‘ra, tajriba guruhidagi talabalarning 94% i fizika mashg‘ulotlarining gizigarli o‘tishini va ragamli
texnologiyalar ularni mustaqil izlanishga undashini bildirgan.

Muhokama. “Elektr va magnetism” bo‘limi abstrakt tushunchalarga boy bo‘lgani sababli, innovatsiyalarni joriy etish muhim
ahamiyatga ega. Tadgiqot shuni ko‘rsatdiki, PhET simulyatsiyalari talabalarda “ko‘rinmas” hodisalarni (magnit maydoni, elektronlar
ogimi) vizuallashtirish orgali konseptual tushunishni shakllantiradi.

Birog, tajriba davomida ma’lum bo‘ldiki, innovatsion texnologiyalar o‘gituvchining o‘rnini to‘liq bosa olmaydi, balki uning
faoliyatini yo‘naltiruvchi sifatida kengaytiradi. Shuningdek, STEM loyihalari talabalarda nafaqgat fizika, balki matematik hisoblash va
muhandislik ko‘nikmalarini ham bir vagtda rivojlantiradi.

Xulosa. Fizika ta’limida innovatsiyalarni qo‘llash - ta’lim sifatini oshirishning eng samarali yo‘lidir. Bu talabalarni
kelajakdagi muhandislik va yuqori texnologiyalar sohasiga tayyorlashda poydevor bo‘lib xizmat giladi.
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Abstract. This article examines the issues of developing the professional competence of future physics teachers based on
person-centered education technologies. The research was conducted within the framework of the "Methods of Teaching Physics"
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course, analyzing the effectiveness of differential approaches and individual learning trajectories. Experimental results showed a 25%
increase in students' practical skills and professional motivation. Practical recommendations for improving educational curricula are
provided in the conclusion.

Key words. Methods of teaching physics, person-centered education, professional competence, differential approach, individual
trajectory, case-study, innovation, project-based learning.

Annotatsiya. Ushbu maqolada bo‘lajak fizika o‘qituvchilarining kashiy kompetensiyasini shaxsga yo‘naltirilgan ta’lim
texnologiyalari asosida shakllantirish masalalari yoritilgan. Tadgiqot “Fizika o‘qitish metodikasi” fani misolida olib borilgan bo‘lib,
unda differensial yondashuv va individual ta’lim traektoriyalarining samaradorligi tahlil gilingan. Tajriba-sinov ishlari natijasida
talabalarning amaliy ko‘nikmalari va kasbiy motivatsiyasi 25% ga oshganligi ragamlar bilan ishotlangan. Yakunda o‘quv dasturlarini
takomillashtirish bo‘yicha amaliy takliflar berilgan.

Kalit so‘zlar. Fizika o‘qitish metodikasi, shaxsga yo‘naltirilgan ta’lim, kashiy kompetensiya, differensial yondashuv, individual
traektoriya, keys-stadi, innovatsiya, loyihaviy ta’lim.

AHHoOTammsi. B naHHOW cTaThe OCBEHIAIOTCS BONPOCH (POPMHPOBAHHS NMPOPECCHOHATBHON KOMIICTEHIMH OyIyIINX yduTenel
(I)I/IBI/IKI/I Ha OCHOBE JIMYHOCTHO-OPUCHTHUPOBAHHBIX TEXHOJIOTUHA 06y‘I€HI/I$[. HCCJ‘IeI[OBaHI/Ie MpOBEACHO Ha MNPUMEPE AUCHUIINHBI
<<MeTOZ[I/IKa TpenoJiaBanus (1)I/I3I/IKI/I>>, B XO0J€ KOTOpOro IpoaHaliM3upoBaHa B(b(I)eKTI/IBHOCTI) }:[I/I(l)q}epeHL[I/IpOBaHHOI‘O nmoaxoaa u
WHIUBUYaJIbHBIX 06pa3OBaTeJ'ILHI:IX TpaeKTOpI/Iﬁ. PeByJ‘[BTaTI:I OIBITHO-UCIIBITATEIEHOM pa60TLI Ha LII/I(I)an JOKa3bIBAKOT, 4YTO
MIPAaKTUYECKHe HABBIKM U TPOQECCHOHATbHAS MOTHBAIMSA CTYJICHTOB NOBBICHINMCh Ha 25%. B 3akmoueHMn MaHBI MpPaKTUYECKHE
MIPEIIOKCHNUS 110 COBEPILICHCTBOBAHHIO YUEOHBIX IPOTPAMM.

KioueBble cioBa. MeToauka mpenogaBaHus (U3WKH, JUYHOCTHO-OPHEHTHPOBaHHOE OOydeHHe, MpodeccHoHaIbHAsS
KomreTeHuus, TuddepeHIMPOBaHHBINA TOAX0, MHIUBHAYAIbHAS TPACKTOPHs, KeHC-CTali, THHOBALIUS, TPOEKTHOE OOYUICHHE.

Kirish. Zamonaviy ta’lim paradigmasida fizika o‘qituvchisining roli tubdan o‘zgardi. Endilikda u nafagat bilim beruvchi, balki
talabaning shaxsiy rivojlanishini yo‘naltiruvchi shaxs hisoblanadi. Jamiyatga fagat formulalarni yodlagan mutaxassis emas, balki
mustaqil garor gabul gila oladigan, kreativ fikrlaydigan va o‘z ustida doimiy ishlaydigan shaxs kerak.

Fizika - tabiat hagidagi fan bo‘lib, u talabada dunyoqarashni shakllantirish va mantiqgiy fikrlashni rivojlantirish uchun eng katta
imkoniyatga ega. Shaxsga yo‘naltirilgan yondashuv esa talabaning individual gobiliyatlarini ochishga xizmat giladi.
Tadqiqot ob’ekti va qo‘llanilgan metodlar

Tadgigotning ob’ekti sifatida talabalarning kasbiy kompetensiyasini shaxsga yo‘naltirigan ta’lim asosida shakllantirish
(“Fizika o‘qitish metodikasi” fani misolida) jarayoni belgilab olindi. Tadgigot mavzusini yoritishda tasniflash, tavsiflash va tahlil
usullaridan foydalanilgan.

Olingan natijalar va ularning tahlili

An’anaviy ta’lim tizimida haligacha ba’zi tizimli kamchiliklar saglanib gqolmoqda:

- talabalar murakkab fizik gonunlarni nazariy jihatdan bilsalar-da, ularni maktab sharoitida o‘quvchilarga ganday qilib gizigarli va
sodda tushuntirishda (kasbiy kompetensiyada) giyinchilikka uchraydilar;

- ta’lim jarayoni ko‘pincha “o‘rtacha bilimga ega talaba”ga moslashtirilgan bo‘lib, igtidorli yoki o‘zlashtirishi sustroq bo‘lgan
talabalarning individual ehtiyojlari e’tibordan chetda qoladi;

- talaba ta’lim jarayonining ob’ekti sifatida qolib ketmoqda, vaholanki kasbiy kompetensiya fagat sub’ekt sifatida faol ishtirok
etgandagina shakllanadi [3. B.398-400].

Ushbu magolaning magsadi — “Fizika o‘gitish metodikasi” fanini o‘qitish jarayonida shaxsga yo‘naltirilgan ta’lim
texnologiyalarini qo‘llash orgali:

- talabalarning kasbiy kompetensiyalarini (pedagogik mahorat, kommunikatsiya, muammoli vaziyatlarni yechish) rivojlantirish
modelini ishlab chiqish;

- bo‘lajak o‘qituvchilarda o‘z kasbiy faoliyatiga nisbatan mas’uliyat va ijodiy yondashuvni shakllantirish yo‘llarini asoslash;

- ta’lim jarayonini talabaning shaxsiy traektoriyasiga moslashtirish orgali o‘qitish sifatini oshirish bo‘yicha amaliy tavsiyalar
berish.

Shaxsga yo‘naltirilgan ta’lim konsepsiyasi jahon pedagogikasida K. Rojers, A. Maslou kabi olimlar tomonidan asoslab berilgan.
Ular ta’limning markaziga bilimni emas, balki inson shaxsini qo‘yishni taklif gilganlar.

R.J. Ishmuhamedov oz tadgiqotlarida shaxsga yo*naltirilgan ta’limning quyidagi muhim jihatlarini ta’kidlaydilar:

- o‘gituvchi va talaba (sub’ekt-sub’ekt munosabati) teng huquqgli sheriklar sifatida harakat giladi;

- har bir talabaning o‘zlashtirish tezligi (individual traektoriya) va uslubi (vizual, audial, kinestetik) hisobga olinadi [1].

“Fizika o‘qitish metodikasi” fani bo‘lajak o‘qituvchi uchun nafagat nazariy fan, balki kasbiy qurol bo‘lib hisoblanadi. Bu yerda
shaxsga yo‘naltirilgan yondashuv quyidagilarni talab giladi:

- talaba “Men bu mavzuni o‘quvchiga ganday gilib gizigarli tushuntira olaman?” degan savolni o‘ziga berishi va o‘z ustida
ishlashi (refleksiya);

- fizik tajribalarni loyihalashda andozalardan qochib, yangicha, gizigarli metodlarni o‘ylab topish (kreativlik) [2. B. 290-292].

Tadgiqotning asosini differensial yondashuv tashkil etdi. Bunda talabalar o‘zlarining o‘zlashtirish darajasi va gizigishlariga ko‘ra
3 ta shartli darajaga ajratildi:

- reproduktiv daraja (nazariy bilimlarni takrorlay oladigan talabalar);

- produktiv daraja (fizik masalalarni yechish va standart tajribalarni o‘tkaza oladiganlar);

- kreativ daraja (yangi metodik ishlanmalar yarata oladigan va muammoli vaziyatlarga yechim topa oladigan talabalar).

Har bir talaba uchun o‘zining kuchli va kuchsiz tomonlaridan Kkelib chigib “individual ta’lim traektoriyasi” belgilandi.
Traektoriyani belgilashdan avval talabaning kuchli va kuchsiz jihatlari aniglanadi:

- kuchli tomonlari: masalan, talaba fizik tajribalarni a’lo darajada o‘tkazadi, matematik hisob-kitoblarga mohir yoki murakkab
mavzularni sodda tilda tushuntirib bera oladi;

- kuchsiz tomonlari: masalan, talaba auditoriya oldida hayajonlanadi, zamonaviy ragamli dasturlar (PhET simulyatorlari va h.k.)
bilan ishlashga giynaladi yoki dars konspektini mantigiy tuzishda ogsaydi [4. B. 445].
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Har bir talabaning individual yo‘li quyidagi elementlarni o‘z ichiga oladi:

- shaxsiy sur’at: Kimdir mavzuni tez o‘zlashtirib, ijodiy loyihaga o‘tadi, kimdir nazariyani chuqurroq o‘rganish uchun ko‘proq
vaqt sarflaydi;

- tanlov erkinligi: Talaba o‘zini gaysi yo‘nalishda (masalan, maktab o‘qituvchisi, to‘garak rahbari yoki ilmiy tadgigotchi)
ko‘rsatishni istasa, topshiriglar shunga yo‘naltiriladi;

- refleksiya va tuzatish: Har bir bosgich oxirida talaba o‘z yutuglarini tahlil giladi (“Nimani o‘rgandim va yana nima ustida
ishlashim kerak?”).

“Fizika o‘qitish metodikasi” fani doirasida quyidagi innovatsion vositalardan foydalanildi:

Keys-stadi (Case-study): Talabalarga real maktab darslarida yuzaga kelishi mumkin bo‘lgan muammoli vaziyatlar berildi.
Masalan: “O°quvchi kvant fizikasi bo‘yicha ziddiyatli savol berganda o‘qituvchining shaxsga yo‘naltirilgan javobi ganday bo‘lishi
kerak?”

Loyihaviy ta’lim (Project-based learning): Talabalar guruhlarga bo‘lingan holda fizikaning ma’lum bir bo‘limini (masalan,
Optika) o‘qitish uchun virtual laboratoriya yoki mobil ilova loyihasini ishlab chigdilar.

Masofaviy va mustagil topshiriglar: Talabalarning mustaqil ishlashi individual darajadagi testlar va ijodiy video-darslar tayyorlash
topshiriglari berildi.

Tadgiqgot natijalarini baholash uchun quyidagilardan foydalanildi:

- tajriba boshida va oxirida kasbiy bilimlarni tekshirish;

- talabaning yaratgan metodik ishlanmalari sifati (Portfolio baholash);

- talabalarning pedagogik amaliyot davomida o‘zini tutishi va mulogot mahorati [5. C. 35].

Tajriba davomida talabalarning kashiy kompetensiyasi uchta asosiy mezon bo‘yicha baholandi: bilim (nazariy), ko‘nikma (amaliy
metodlar) va motivatsiya (kasbga giziqgish).

Tajriba boshida har ikki guruhda ham ko‘rsatkichlar deyarli bir xil edi. Birog, shaxsga yo‘naltirilgan ta’lim texnologiyalari
qo‘llanilgandan so‘ng quyidagi natijalar qayd etildi (1-jadval):

1-jadval
Talabalarning kasbhiy kompetensiyasi shakllanish darajasi (foizda)

Ko‘rsatkichlar Guruh | Tajribagacha | Tajribadan keyin | O‘sish (%)
Nazariy bilimlar Nazorat 62% 68% +6%
Tajriba 61% 84% +23%
Amaliy ko‘nikmalar Nazorat 45% 52% 7%
Tajriba 47% 75% +28%
Kasbiy motivatsiya Nazorat 25% 8% 3%
Tajriba 54% 82% +28%

Tadgiqgot natijasida talabalarning “Fizika o‘qitish metodikasi” fani doirasidagi mustaqil faoliyatida quyidagi ijobiy o‘zgarishlar
kuzatildi:

- mustaqil dars loyihalash: Tajriba guruhi talabalarining 85 foizi dars ishlanmalarini tayyorlashda an’anaviy ta’limdan voz
kechib, shaxsiy metodik yondashuvlarini taklif gildilar.

- ijodiy yondashuv: Virtual laboratoriya ishlarini yaratish va masofaviy topshiriglarni shakllantirish mahorati nazorat guruhiga
nisbatan 20-25% yugori bo‘ldi.

- muammoli vaziyatlarni yechish: Talabalarning pedagogik muammolar va murakkab savollar bilan ishlash qobiliyati 1.5
baravarga oshdi.

Bizning tadgiqotimizda olingan natijalar (tajriba guruhida kasbiy kompetensiyaning 23-28% ga o‘sishi) sohadagi boshga
olimlarning xulosalarini to‘ldiradi va boyitadi.

Agar an’anaviy tadgiqotlarda asosiy urg‘u talabaning fagat bilim darajasiga garatilgan bo‘lsa, bizning yondashuvimizda kasbiy
motivatsiya va shaxsiy refleksiya birinchi o‘ringa chiqdi.

Tadgiqot natijalarimiz R.J. Ishmuhamedovlarning talaba faolligini oshirish bo‘yicha nazariyalariga mos keladi. Biroq, biz aynan
“Fizika o‘qitish metodikasi” fani misolida bo‘lajak o‘qituvchining “o‘qituvchilik pozitsiyasi” ganday shakllanishini ko‘rsatib berdik.

Shaxsga yo‘naltirilgan ta’lim talabaning ichki salohiyatini quyidagicha “uyg‘otdi”:

Sub’ektlik pozitsiyasi: Talaba o‘zini fagat axborot gabul giluvchi emas, balki dars jarayonining loyihachisi sifatida his gildi. Bu
uning kasbiy o‘z-o°zini anglashini kuchaytirdi.

Shaxsiy mas’uliyat: Individual traektoriya asosida muammoli topshiriglarni tanlash imkoniyati berilganida, talabalarda o‘z
ta’lim natijalari uchun mas’uliyat hissi oshdi.

Kreativlikning ochilishi: Keys-stadi va loyihaviy ishlar davomida talabalar o‘zlarining yashirin ijodiy qobiliyatlarini (masalan,
fizik jarayonlarni vizuallashtirishning yangi usullari) namoyish etdilar.

Taklif etilayotgan metod fizika ta’limi uchun quyidagi ahamiyatga ega:

- nazariya va amaliyot uyg‘unligi: “Fizika o‘qitish metodikasi” fagat nazariya bo‘lib qolmay, real maktab darsiga tayyorgarlik
platformasiga aylandi;

- zamonaviy o‘qituvchi giyofasi: Ushbu metod orgali tayyorlangan talabalar ertaga maktabga borganda o‘quvchining shaxsini
hurmat giladigan va darslarni differensial (har bir o‘quvchiga mos) tashkil eta oladigan mutaxassis bo‘lib yetishadji;

- ta’lim samaradorligi: Shaxsga yo‘naltirilgan yondashuv murakkab fizik gonuniyatlarni tushunishdagi psixologik to‘siglarni
olib tashlaydi va o‘zlashtirish darajasini sezilarli darajada oshiradi.

Xulosa. Olib borilgan nazariy tahlillar va tajriba-sinov ishlari natijasida quyidagi yakuniy xulosalarga kelindi:

- shaxsga yo‘naltirilgan ta’lim tizimi bo‘lajak fizika o‘qituvchilarining kasbiy kompetensiyasini shakllantirishda eng yugqori
samaradorlikka ega ekanligi isbotlandi. Bu yondashuv talabani passiv tinglovchidan faol tadgiqotchi va dars loyihachisiga aylantiradi;
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- differensial yondashuv va individual ta’lim traektoriyalarining qo‘llanilishi talabalarda nafaqat fizik bilimlarni, balki pedagogik
refleksiya, kreativlik va mulogot madaniyati kabi muhim kasbiy sifatlarni rivojlantirdi;

- tajriba guruhida nazariy bilimlar va amaliy ko‘nikmalarning o‘zlashtirish darajasi nazorat guruhiga nisbatan sezilarli darajada
(23-28%) yugori bo‘1di, bu esa tanlangan metodning to‘g‘riligini tasdiglaydi.

Tadgiqot natijalari asosida oliy ta’lim tizimi uchun quyidagi tavsiyalar ilgari suriladi:

- o‘quv dasturlarini modernizatsiya gilish: "Fizika o‘qitish metodikasi" fani o‘quv dasturiga shaxsga yo‘naltirilgan
texnologiyalarni (keyslar, loyihalar) qo‘llash bo‘yicha maxsus modullarni Kiritish;

- mustaqil ta’limni tizimlashtirish: Talabalarga beriladigan mustaqil ish topshiriglarini ularning individual gobiliyatlaridan kelib
chigib, darajalangan (differensial) holda ishlab chigish;

- ragamli vositalardan foydalanish: Bo‘lajak o‘qituvchilarning kashiy kompetensiyasini oshirish uchun virtual laboratoriyalar va
pedagogik simulyatorlardan keng foydalanishni yo‘lga qo‘yish;

- baholash tizimini o‘zgartirish: Talabaning fagat bilim darajasini emas, balki uning metodik ijodkorligi va shaxsiy rivojlanish
dinamikasini baholash tizimini joriy etish.
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TALABALARNI KREATIV YONDASHUV ASOSIDA FIZIKA O‘QITISHGA TAYYORLASH METODIKASINI
TAKOMILLASHTIRISH (“FIZIKA O‘QITISH METODIKASI” FANI MISOLIDA)

YCOBEPIIEHCTBOBAHUE METOAWKU ITOAI'OTOBKU CTYJEHTOB K ITPEIIOJABAHUIO ®U3UKM HA OCHOBE
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Annotatsiya: Maqolada bo‘lajak fizika o‘qituvchilarini tayyorlashda “Fizika o‘qgitish metodikasi” fani misolida kreativ
yondashuvlarni go‘llash va ushbu jarayonni takomillashtirish masalalari yoritilgan. Tadgiqot davomida talabalarning ijodiy hamda
nostandart fikrlash gobiliyatlarini rivojlantiruvchi muammoli ta’lim, evristik metodlar tahlil gilingan. Eksperemental mashg‘ulotlar
yordamida an’anaviy o‘qitish usullari va kreativ yondashuvning samaradorlik ko‘rsatkichlari giyoslanib, talabalarning kasbiy
kompetensiyasini oshirish bo‘yicha metodik tavsiyalar, baholash mezonlari ishlab chigilgan.

Kalit so‘zlar: Kreativ yondashuv, fizika o‘qgitish metodikasi, muammoli ta’lim, evristik algoritm, kasbiy kompetensiya,
nostandart vaziyatlar, bo‘lajak o‘qituvchi.

AHHOTammsA: B craTthe paccMaTpUBalOTCS BOMNPOCH! NMPUMEHEHUS] KPEaTHBHOTO IOAXOAAa M COBEPIIEHCTBOBAHUS METOAUKHU
HOATOTOBKM OyAymMx yuuTesneil (U3MKM Ha HpuMepe AUCUUIUIMHBI «Meroauka mnpenofaBanusi (usukm». B Xoxe ucciemoBaHHs
MMpOaHAJIM3UPOBAHbI METObL HpO6J’I6MHOF0 OGy‘IeHI/ISI, OBPUCTUYCCKUC AJITOPUTMBI, PAa3BUBAIOIIUEC Y CTYACHTOB TBOPYCCKOE H
HECTAaHAAPTHOC MBIIJICHUEC. Ha ocnose SKCHEPUMECHTAJIbHBIX 3aHATHI MIPpOBEACHO CPAaBHEHUC 3(1)(1)6KTI/IBHOCTI/I TpaAUIHUOHHBIX METOI0OB
06y‘IeHI/ISI co CHeIIPI(i)PIKOfI KpE€aTUBHOI'O IMOAXOJa, a TaKKe pa3pa60TaHLI MECTOAUYCCKHE peKOMEHI[atSiI/I U KPpUTEpHUU OLCHKU IJIA
TIOBBIIICHUA HpO(i)eCCI/IOHaHI)HOI\/‘I KOMIICTCHIIUN 6yIIyIIII/IX CIICIUaIuCTOB.

KuwueBble cioBa: KpeaTuBHBIH MOAX0A, METOJMKA MPENOJABAHUS (bmmcn, npoOJIeMHOe 06yl{eH1/Ie, 3BpPUCTUYECKUI
AJITOPHUTM, npO(beCCMOHaanaﬂ KOMIIETEHLIUS, HECTaHapTHBIE CI/ITyatSiI/l, Gyﬂymul‘/i YYHUTEIIb.

Abstract: The article examines the application of a creative approach and the improvement of the methodology for training
future physics teachers using the example of the discipline "Methodology of Teaching Physics." The study analyzes problem-based
learning, heuristic algorithms, and STEM technologies designed to develop students' creative and non-standard thinking. Based on
experimental classes, the effectiveness of traditional teaching methods is compared with the specific outcomes of a creative approach.
Methodological recommendations and evaluation criteria to enhance the professional competence of future specialists are developed and
proposed.
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Keywords: Creative approach, physics teaching methodology, problem-based learning, heuristic algorithm, professional
competence, non-standard situations, future teacher.

Kirish. Bugungi kunda ta’lim tizimining asosiy vazifasi nafagat tayyor bilimlarni berish, balki talabalarda mustagil, tangidiy va
kreativ fikrlashni shakllantirishdan iborat [1]. Fizika fani o‘zining tabiatiga ko‘ra doimiy izlanish, eksperiment va ijodiy yondashuvni
talab etadi. Bo‘lajak fizika o‘qituvchilarini tayyorlashda “Fizika o‘qitish metodikasi” fani markaziy o‘rin tutadi. Birog, an’anaviy
o‘qitish usullari talabalarning ijodiy salohiyatini to‘liq ochishda yetarli bo‘lmayapti. Shu bois, talabalarni kreativ yondashuv asosida
kasbiy faoliyatga tayyorlash metodikasini takomillashtirish dolzarb pedagogik muammo hisoblanadi.

Tadqiqot ob’ekti va qo‘llanilgan metodlar

Tadgigotning obyekti sifatida talabalarni kreativ yondashuv asosida fizika o‘qitishga tayyorlash metodikasini takomillashtirish
(“Fizika o‘qitish metodikasi” fani misolida) mazmunini ochib berish uchun xizmat giluvchi texnologiyalardan foydalanish jarayoni
belgilab olindi. Tadgigot mavzusini yoritishda kuzatish, materiallarni tahlil gilish va umumlashtirish, jamoaviy va yakka tartibdagi
suhbatlar, so‘rovlar (og‘zaki) o‘tkazish usullaridan foydalanilgan.

Olingan natijalar va ularning tahlili

Kreativlik va ijodiy yondashuv muammolari P.Torrens [9], J.Gilford [10] kabi xorij olimlari hamda M.Jumaniyozova [3],
R.Ishmuxamedov [4] kabi mahalliy tadgigotchilar tomonidan o‘rganilgan. Fizika o‘qitish metodikasida kreativlikni rivojlantirish
bo‘yicha N.Shahmaev va A.Pyorishkinlarning ishlarida laboratoriya mashg‘ulotlarining o‘rni ta’kidlangan. Birog, aynan pedagogika
oliy ta’lim muassasalari talabalarini kreativ o‘gituvchi sifatida shakllantirishning tizimli metodikasi “Fizika o‘qitish metodikasi” fani
kesimida hali yetarlicha tadqgiq etilmagan.

Tadgiqot jarayonida tizimli yondashuv, giyosiy tahlil, pedagogik kuzatuv va loyihalash usullaridan foydalanildi. Kreativ
yondashuvni joriy etish uchun quyidagi komponentlar asos qilib olindi:

Muammoli ta’lim: Talabalarga yechimi tayyor bo‘lmagan fizik vaziyatlar tagdim etish. Fizika o‘qitishda muammoli ta’lim - bu
talabani shunchaki formulaga ragam qo‘yishga emas, balki muammoli vaziyatdan chigish yo‘lini izlashga majbur giladigan metodikadir.
Bunda o‘gituvchi mavzyni emas, real hayotimizda uchraydigan fizik hodisalarni taqdim etadi. Yechimi tayyor bo‘lmagan (muammoli
turdagi) vaziyatlar talabada intuitsiya, gipoteza yaratish va konstruktorlik gobiliyatlarini shakllantiradi [2].

Quyida ushbu metodni "Fizika o‘qitish metodikasi" fanida qo‘llash bo‘yicha batafsil yo‘rignoma va misollar keltirib o‘tamiz:

1. Yechimi tayyor bo‘lmagan vaziyatlarning turlari

Bunday vaziyatlar odatda uch xil ko‘rinishda bo‘ladi:

Ma’lumot yetishmaydigan vaziyatlar: Muammoni yechish uchun zarur bo‘lgan ba’zi fizik kattaliklar berilmaydi. Talaba ularni
o‘zi taxmin gilishi yoki ma’lumotnomalardan izlashi kerak.

Ziddiyatli vaziyatlar: Nazariya bir hodisani tushuntirib beradi, lekin tajriba (yoki kundalik hayot) boshgacha natija beradigandek
tuyuladi [5].

Loyihaviy-konstruktorlik vaziyatlari: Muayyan magsadga erishish uchun qurilma o‘ylab topish so‘raladi, lekin ganday qurish
aytilmaydi.

2. Kreativ yondashuv uchun amaliy misollar

“Qora quti” metodi (Elektr bo‘limi)

Vaziyat: Talabaga ichi ko‘rinmaydigan quti beriladi. Qutidan ikkita sim chiqgib turibdi. Ichida bitta garshilik (rezistor) va bitta
yarim o‘tkazuvchi diod bor.

Muammo: Qutini ochmasdan va gismlarga ajratmasdan, ichidagi detallar ganday ulanganini (ketma-ket yoki parallel) aniglash
sxemasini tuzing va isbotlang.

Kreativlik: Talaba tok yo‘nalishini o‘zgartirish, volt-amper xarakteristikasini chizish kabi turli variantlarni o‘zi o‘ylab topishi
kerak.

3. Muammoli vaziyatni tashkil etish bosgichlari

Psixologik tayyorgarlik: Talabada “gizigish va hayrat” uyg‘otish (masalan, fizik fokus ko‘rsatish orqali).

Muammoni qo‘yish: Savol shunday berilishi kerakki, talaba egallangan nazariy bilimlari bilan uni yecha olmasligini his gilsin
(bilimlar defitsiti).

Gipotezalar generatsiyasi: Har ganday “noodatiy” g‘oyalar ham gabul gilinadi (Miya hujumi).

Tekshirish: Tanlangan g‘oyalarni matematik hisoblash yoki tajriba orgali sinab ko‘rish.

Metodik refleksiya: “Bu mavzuni maktabda o‘quvchilarga ganday gilib muammoli tarzda tushuntirish mumkin?” degan savolga
javob izlash.

4. O‘qituvchi roli. Muammoli ta’limda o‘qituvchi “bilim beruvchi” emas, balki “yo‘naltiruvchi” bo‘ladi. U tayyor javobni
aytmaydi. “Agar bunday gilsak-chi?” deb yo‘naltiruvchi savollar beradi. Xato gilish imkoniyatini beradi (chunki xato — eng yaxshi
dars) [6].

Bu metodning natijasi: Talaba fizikani “o‘lik” formulalar to‘plami sifatida emas, balki hayotiy muammolarni yechish quroli
sifatida ko‘ra boshlaydi.

Evristik metodlar: Fizik hodisalarni tushuntirishda yangicha algoritmlar yaratish.

“Fizika o‘qitish metodikasi”da evristik metodlar (yunoncha «heuresko» — izlayapman, topyapman) talabalarni tayyor bilimni
o‘zlashtirishdan, yangi bilimni “kashf etish”ga yo‘naltiruvchi algoritmlar hisoblanadi. Fizik hodisalarni tushuntirishda bu metodlar
standart goliplardan voz kechib, ijodiy va mantigiy izchillikni ta’minlaydi.

Quyida fizikani o‘qitishda evristik algoritmlarni yaratish va qo‘llash bo‘yicha batafsil ma’lumot keltirilgan:

1. Evristik algoritm tushunchasi. An’anaviy algoritm (masalan, masala yechishda: berilganlarni yozish) formulani tanlash
(hisoblash) qa’tiy ketma-ketlikka asoslanadi. Evristik algoritm esa moslanuvchan bo‘lib, u talabani gipotezalar yaratishga va nostandart
yo‘llarni gidirishga undaydi [7].

2. Fizik hodisalarni tushuntirishning yangicha evristik algoritmlari

“Fantastik analogiya™ algoritmi

Bu algoritm murakkab va ko‘z bilan ko‘rib bo‘lmaydigan (mikrodunyo) hodisalarni tushuntirishda qo‘llaniladi.
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Ob’ektni tanlash: Masalan, metallardagi erkin elektronlar harakati.

Analogiya topish: Elektronlarni stadiondagi minglab odamlar yoki tirband yo‘ldagi mashinalar bilan giyoslash.

Ziddiyatni aniglash: “Agar elektronlar shunchalik tez harakat gilsa (issiglik tezligi), nega elektr tokini yogishimiz bilan lampa
darrov yonadi?”

Yechimni “kashf qilish”: Talaba energiyaning targalish tezligi bilan zarrachaning harakat tezligi o‘rtasidagi fargni o‘zi tushunib
yetadi [8].

3. Evristik savollar tizimi

Yangicha algoritm yaratishda talabalarga quyidagi evristik savollar beriladi:

Nima uchun? (Hodisaning sababi)

Yana ganday? (Mugobil tushuntirish yo‘1i)

Agar bo‘lmaganda-chi? (Masalan, elektronlar yo‘qolsa nima bo‘lardi?)

Aksincha bo‘Isa-chi? (Agar vaqt tezligi oshsa yoki massa kamaysa?)

4. Metodikani takomillashtirishdagi ahamiyati

Bo‘lajak fizika o‘qituvchilari uchun evristik metodlarni egallash quyidagi afzalliklarni beradi:

Darsning gizigarliligi: O‘quvchilar tayyor konspektni ko‘chirishmaydi, balki jarayonda ishtirok etishadi.

Xotira: “Kashf etilgan” bilim xotirada mustahkam saqglanib goladi.

Moslashuvchanlik: O‘gituvchi har ganday kutilmagan savolga ijodiy javob topa oladi.

Tahlil va natijalar. Tadgiqot davomida “Fizika o‘qitish metodikasi” fani doirasida talabalar uchun “Kreativ laboratoriya”
mashg‘ulotlari tashkil etildi. An’anaviy mashg‘ulotlardan fargli o‘laroq, talabalarga quyidagi topshiriglar berildi [11]:

Qo‘lbola vositalardan fizik asboblar yasash va ularning metodik xaritasini tuzish.

Murakkab fizik gonuniyatlarni (masalan, kvant fizikasi) maktab o‘quvchilariga sodda va gizigarli usulda tushuntirish uchun
“vizual ssenariy” yaratish.

Virtual laboratoriyalarda fizik jarayonlarni modellashtirish va ulardagi kamchiliklarni bartaraf etish yo‘llarini topish.

Natijalar shuni ko‘rsatdiki, kreativ yondashuv qo‘llangan guruhlarda talabalarning kasbiy kompetensiyasi 24% ga yuqorilagan.
Talabalarning 85 foizi dars o‘tishda nostandart usullardan foydalanishga ishtiyoq bildirgan.

Xulosa va takliflar.

Talabalarni kreativ yondashuv asosida fizika o‘qgitishga tayyorlash metodikasini takomillashtirish bo‘yicha quyidagi xulosalarga
kelindi:

- dasturlarni yangilash: “Fizika o‘qitish metodikasi” fanining mazmuniga kreativ fikrlashni rivojlantiruvchi maxsus modullarni
Kiritish lozim;

- mustaqil ishlar: Talabalarning mustaqil ishlarini fagat referat yozish bilan cheklamay, ijodiy-konstruktorlik ishlariga
yo‘naltirish zarur;

- baholash tizimi: Talabalarning fagat nazariy bilimini emas, balki uning muammoga topgan nostandart yechimi va metodik
yangiligini baholash mezonlarini ishlab chigish kerak.

Xulosa qilib aytganda, kreativ yondashuv bo‘lajak fizika o‘qituvchilarining raqobatbardoshligini oshiradi va maktablarda fizika
fanini o‘qitish sifatini tubdan yaxshilaydi.
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KREDIT-MODUL TIZIMIDA TALABALARNING O'Z-O'ZINI BOSHQARISH KOMPETENSIYASINI SHAKLLANTIRISH
METODLARI
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MOJYJIBHOU CUCTEME

Xolboyev Umrbek Dilmurotovich
Guliston davlat universiteti. 120100. Sirdaryo viloyati, Guliston shahri, 4-mavze
E-mail: Xolboyevumr@gmail.com

Abstract. This article analyzes the potential and methods of a credit-modular system, implemented in the modern higher
education system, for developing self-organization competencies in students. It highlights the essence of the credit-modular system, the
structure of self-organization competencies, and the pedagogical and methodological foundations for developing these competencies.

Keywords: credit-modular system, self-organization competencies, competency-based approach, independent learning,
reflective activity.

Annotatsiya. Ushbu magola zamonaviy oliy ta'lim tizimida joriy etilayotgan kredit-modul tizimining talabalarning 0'z-0'zini
boshqarish kompetensiyasini shakllantirishdagi imkoniyatlari va usullari tahlil gilinadi. Kredit-modul tizimining mohiyati, 0'z-0'zini
boshgarish kompetensiyasining tuzilishi hamda bu kompetensiyani rivojlantirishning pedagogik-metodik asoslari yoritiladi.

Kalit so'zlar: kredit-modul tizimi, 0'z-0'zini boshqgarish kompetensiyasi, kompetensiya yondashuvi, mustaqil ta'lim, refleksiv
faoliyat.

AHHoTanusi. B mganHOW cTaThe aHANMM3UPYIOTCS BO3MOXKHOCTH W METOABI KPEAUTHO-MOIYJIBHOM CHCTEMBI, BHEIPEHHOU B
COBPEMEHHYIO CHCTEMY BBICIIETO 00pa3oBaHus, B (GOPMHUPOBAHHUH y CTYICHTOB KOMIIETCHLIUI caMOOpTaHH3aluH. BeIIeneHbl CyITHOCT
erﬂHTHO-MOZ{yJ‘IBHOfI CHUCTEMBI, CTPYKTYypa KOMHGTCHLII/Iﬁ caMoopranm3anvy, a TakKKE€ INEAaroru4eCKue U METOANYCCKUE OCHOBLI
Pa3BUTHUA OTUX KOMHeTeHHHﬁ.

KinoueBnsle cioBa: KpEAUTHO-MOAYJIbHAasA CUCTEMA, KOMIETCHIHWU CaMOOpraHu3aluu, KOMIIETEHTHOCTHBIN noaxond,
CaMOCTOSTCIBHOC 06yquI/Ie, pe(l)J'IeKCI/IBHaﬂ JACATCIIBHOCTD.

Kirish. Zamonaviy axborot jamiyatida ta'limning asosiy vazifalaridan biri shaxsning o0'z-o'zini rivojlantirish va 0'z-0'zini
amalga oshirish qobiliyatini shakllantirishdan iborat. Bu jarayonda talabaning o0'z-0'zini boshgarish kompetensiyasi alohida ahamiyat
kasb etadi. Kredit-modul tizimi (KMT) esa talabalarga o'z ta'lim jarayonini mustaqil boshgarish imkonini beruvchi zamonaviy ta'lim
texnologiyasidir [1, 45-b]. O'z-0'zini boshqgarish kompetensiyasi talabaning o'quv faoliyatini samarali tashkil etish, vaqtini gadrlash,
0'zini-0'z nazorat qilish va o'z faoliyatini tahlil gilish gobiliyatlarini o'z ichiga oladi. Kredit-modul tizimi bu kompetensiyani
shakllantirish uchun keng imkoniyatlar yaratadi [2, 112-b].

Kredit-modul tizimining mohiyati va xususiyatlari. Kredit-modul tizimining tushunchasi. Kredit-modul tizimi — bu ta'lim
jarayonini modullarga bo'lib, har bir modulga ma'lum kredit migdorini belgilab, talabalarga o'zlarining o'quv rejalarini mustaqil
shakllantirish imkonini beruvchi ta'lim tashkiliy shakli [3, 78-b].

KMTning asosiy xususiyatlari quyidagilardan iborat: Modullilik — ta'lim mazmuni alohida mustaqil o'zlashtiriladigan
modullarga bo'linadi; Kreditlash — har bir modul ma'lum kredit miqdoriga ega bo'lib, talaba o'ziga kerakli modullarni tanlaydi;
Moslashuvchanlik — talaba o'quv rejasi va jadvalini 0'zi shakllantiradi; Shaffoflik — baholash mezonlari oldindan belgilanadi [4, 234-b].

Kredit-modul tizimining pedagogik afzalliklari. KMT talabalarning mustaqil faoliyatini rag'batlantiradi va ularning 0'z-o0'zini
boshqarish qobiliyatlarini rivojlantirishga yordam beradi. Tizim talabaga quyidagi imkoniyatlarni yaratadi: Birinchidan, individual o'quy
traektoriyasini shakllantirish. Talaba o'zining gizigishlari va kelajakdagi kasbiy faoliyatiga garab, o'quv fanlarini tanlash erkinligiga ega
bo'ladi [5, 156-b]. Ikkinchidan, o'quv yuklamasini samarali tagsimlash. Talaba semestr davomida gaysi vaqtda gaysi fanni o'rganishini
0'zi belgilaydi, bu vaqt boshgaruvi ko'nikmalarini shakllantiradi. Uchinchidan, 0'z-o'zini baholash va nazorat gilish. KMT doirasida
talaba 0'zining o'quv natijalarini kuzatib boradi va kerakli sohalarda o'zini takomillashtirishga harakat giladi [6, 89-b].

O'z-0'zini boshgarish kompetensiyasining tuzilishi. O'z-0'zini boshgarish kompetensiyasi tushunchasi - O'z-0'zini boshqarish
kompetensiyasi — bu shaxsning o'z faoliyatini maqgsadli yo'naltirish, rejalashtirish, tashkil etish, nazorat gilish va tuzatish
gobiliyatlarining yig'indisi [7, 67-b]. Bu kompetensiya quyidagi komponentlardan iborat: Motivatsion komponent — o'quv faoliyatining
magsadga yo'naltirilganligi, 0'z-o0'zini rivojlantirishga bo'lgan ichki intilish. Bu komponent talabaning o'quv jarayoniga faol
gatnashishini ta'minlaydi [8, 123-b]. Kognitiv komponent — 0'z-0'zini boshqgarishning usul va vositalarini bilish, o'quv jarayonini tashkil
etishning nazariy asoslarini anglash. Bu komponent talabaning o'z faoliyatini bilim asosida boshgarishini ta'minlaydi [9, 201-b]. Amaliy
komponent — 0'z vaqtini boshgarish, magsad go'yish, rejalashtirish, o'zini-0'z nazorat qilish va o'z faoliyatini tahlil gilish ko'nikmalari.
Bu kompetensiyaning eng muhim gismi hisoblanadi [10, 178-b]. Refleksiv komponent — o'z faoliyatini tahlil gilish, xatolarni aniglash va
ularni bartaraf etish yo'llarini topish gobiliyati. Bu komponent takomillashuvchan shaxsni shakllantirishga xizmat giladi [11, 145-b].

0O'z-0'zini boshqgarish kompetensiyasining ahamiyati - zamonaviy mehnat bozori talabalaridan nafagat kasbiy bilim va
ko'nikmalar, balki 0'z-0'zini tashkil etish va boshgarish qobiliyatlarini ham talab giladi. O'z-0'zini boshgarish kompetensiyasi talabaga
quyidagi imkoniyatlarni beradi: O'quv jarayonini samarali tashkil etish; Vaqtini ogilona sarflash; Stressli vaziyatlardan chigish yo'llarini
topish; O’z ustida ishlash va o'zini takomillashtirish; Kasbiy o'sish uchun zarur shaxsiy sifatlarini rivojlantirish [12, 89-b].

Kredit-modul tizimida 0'z-0'zini boshqarish kompetensiyasini shakllantirish metodlari. Mustaqil ta'lim faoliyatini tashkil etish
metodlari - Kredit-modul tizimi talabalarning mustaqgil ta'lim faoliyatini keng rivojlantirish imkoniyatini yaratadi. Bu jarayonda
quyidagi metodlar qo'llaniladi: Individual o'quy rejalarini shakllantirish. Talaba o'zining o'quy rejasini mustaqil tuzadi, bu jarayonda u
0'z magsadlarini aniglaydi, ularga erishish yo'llarini belgilaydi va kerakli resurslarni tanlaydi. Bu metod talabaning rejalashtirish
ko'nikmalarini shakllantiradi [13, 234-b].
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O'quv portfoliyosini yuritish. Talaba o'zining o'quv yutuglarini, bajarilgan ishlarini, erishilgan natijalarni tizimli ravishda
yig'ib boradi. Bu metod 0'z-0'zini nazorat gilish va 0'z faoliyatini tahlil gilish ko'nikmalarini rivojlantiradi [14, 167-b].

Mustaqil ta'lim modullaridan foydalanish. KMT doirasida yaratilgan elektron ta'lim resurslari, onlayn kurslar va masofaviy
ta'lim platformalari orgali talaba 0'z 0'quv jarayonini mustaqil boshqgaradi [15, 112-b].

Refleksiv faoliyatni rivojlantirish metodlari - O'z-0'zini boshgarish kompetensiyasini shakllantirishda refleksiv faoliyat muhim
rol o'ynaydi. Quyidagi metodlar samarali hisoblanadi: O'z-0'zini tahlil gilish daftarchalari. Talaba o'zining o'quv faoliyatini muntazam
ravishda tahlil giladi, muvaffagiyat va giyinchiliklarni qayd etadi, kelajakdagi rejalarni belgilaydi. Bu metod talabaning 0'z-0'zini
kuzatish va baholash gobiliyatlarini rivojlantiradi [16, 78-b].

O'quv kengashlari va mentorlik. Talabalar o'zlarining o'quv tajribalarini almashadilar, bir-birlariga maslahat beradilar va
birgalikda muammolarni yechadilar. Bu jarayonda ular 0'z-0'zini boshqarishning turli usullarini o'rganadilar [17,145-b].

Ta'lim natijalarini 0'z-0'zini baholash. Talaba oldindan belgilangan mezonlar asosida 0'z bilim va ko'nikmalarini baholaydi, bu
0'z-0'zini nazorat qilish va ob'ektiv baholash gobiliyatlarini shakllantiradi [18, 201-b].

Hamkorlikda o'rganish metodlari - Kredit-modul tizimi talabalarning hamkorlikda o'rganishiga keng imkoniyat yaratadi:
Loyiha-based learning (LBL). Talabalar guruhi loyiha doirasida mustaqil ishlaydi, vazifalarni tagsimlaydi, o'zlarini o'zi tashkil giladi va
natijalarga birgalikda erishadi. Bu metod jamoada 0'z-0'zini boshqarish ko'nikmalarini shakllantiradi [19, 189-b].

Tutorlik tizimi. Katta kurs talabalari Kichik kurs talabalariga o'quv jarayonida yordam beradilar, bu jarayonda ikkala tomon
ham 0'z-0'zini boshqarish gobiliyatlarini rivojlantiradi [20, 156-b].

Blok-seminarlar va treninglar. Talabalar 0'z-0'zini boshgarish ko'nikmalarini maxsus o'quv mashg'ulotlarida o'rganadilar va
mashq qgiladilar [21, 234-b].

O'z-0'zini boshqarish kompetensiyasini baholash mezonlari - Kredit-modul tizimida 0'z-0'zini boshgarish kompetensiyasini
baholash quyidagi mezonlar asosida amalga oshiriladi (1-jadval):

Kredit-modul tizimida 0'z-0'zini boshqarish kompetensiyasini baholash mezonlari [22, 267-b] vl
Kompetensiya komponenti Baholash ko'rsatkichlari
Motivatsion komponent O'quv magsadlarining aniq va yetarli darajada belgilanganligi
Kognitiv komponent O'z-0'zini boshgarish usullarini bilish va qo'llash
Amaliy komponent Vagt boshqaruvi, rejalashtirish ko'nikmalari
Refleksiv komponent O'z faoliyatini tahlil gilish va tuzatish qobiliyati

Baholash jarayonida quyidagi usullar qo'llaniladi: 0'z-0'zini baholash, o'zaro baholash, portfoliyo tahlili, kuzatish va suhbat
[23, 178-b].

Xulosa. Kredit-modul tizimi talabalarning 0'z-0'zini boshgarish kompetensiyasini shakllantirish uchun zamonaviy va samarali
sharoit yaratadi. Tizimning asosiy afzalliklari — moslashuvchanlik, mustagillik va shaffoflik — talabalarga o'z ta'lim jarayonini mustaqil
boshgarish imkonini beradi. O'z-0'zini boshqgarish kompetensiyasini shakllantirishning samarali metodlari gatoriga individual o'quy
rejalarini shakllantirish, o'quv portfoliyosini yuritish, refleksiv faoliyatni tashkil etish, hamkorlikda o'rganish va loyihalash kiradi. Bu
metodlar kompleks go'llanilganda talabaning 0'z-o0'zini boshqarish qobiliyatlari samarali rivojlanadi. Kelajakda kredit-modul tizimida
0'z-0'zini boshgarish kompetensiyasini shakllantirishning yangi metodlarini ishlab chigish, elektron ta'lim resurslarini takomillashtirish
va talabalarning mustaqil faoliyatini kuzatishning zamonaviy usullarini joriy etish dolzarb vazifa hisoblanadi.
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UDK 372.800.4
DESIGNING INDIVIDUAL EDUCATIONAL PATHWAYS FOR FUTURE TEACHERS IN A DIGITAL EDUCATIONAL
ENVIRONMENT

RAQAMLI TA’LIM MUHITIDA BO‘LAJAK O‘QITUVCHILARNING INDIVIDUAL TA’LIM TRAYEKTORIYASINI
LOYIHALASH

IMPOEKTUPOBAHUE MHIWUBU/IY AJIbHBIX OBPA3OBATEJIbHBIX TPUAEKTOPI/Iﬁ JULA BY IVIIUX YUUTEJIEH B
NUPPOBOUM OBPA3OBATEJIBHOU CPEJIE

Andaqulov Dilmurod Umarali o‘g‘li
Nizomiy nomidagi O°zbekiston milliy pedagogika universiteti. 100185, Toshkent, Chilonzor tumani, Bunyodkor shoh ko'chasi, 27
E-mail: dilmurodandaqulov9@gmail.com

Abstract. The article analyzes the theoretical and methodological foundations of designing an individual learning trajectory for
future teachers in a digital educational environment. It examines the essence of individualized learning, learner-centered education, the
constructivist approach, Learning Analytics, and adaptive learning technologies. The article also substantiates the problem of digital
competencies in the training of future teachers in pedagogical universities, the limitations of organizing the educational process for the
average student, and the need to design an individual learning trajectory. The study shows that designing an individual learning
trajectory in a digital environment is an important direction for the modernization of contemporary pedagogical education.

Keywords: digital education, individual learning trajectory, personalized learning, adaptive learning, Learning Analytics, digital
competence, future teacher, pedagogical education.

Annotatsiya. Maqolada ragamli ta’lim muhitida bo‘lajak o‘gituvchilarning individual ta’lim trayektoriyasini loyihalashning
nazariy va metodologik asoslari tahlil gilingan. Individuallashtirilgan ta’lim, shaxsga yo‘naltirilgan ta’lim, konstruktivistik yondashuv,
Learning Analytics va adaptiv ta’lim texnologiyalarining mazmun-mohiyati yoritilgan. Shuningdek, pedagogik oliy ta’lim
muassasalarida bo‘lajak o‘qgituvchilar tayyorgarligida ragamli kompetensiyalar muammosi, ta’lim jarayonini o‘rtacha statistik talabaga
mo‘ljallab tashkil etishning cheklovlari va individual ta’lim trayektoriyasini loyihalash zarurati asoslangan. Natijada ragamli muhitda
individual ta’lim trayektoriyasini loyihalash zamonaviy pedagogik ta’limni modernizatsiya qilishning muhim yo‘nalishi ekanligi
ko‘rsatilgan.

Kalit so‘zlar: ragamli ta’lim, individual ta’lim trayektoriyasi, personallashtirilgan ta’lim, adaptiv ta’lim, Learning Analytics,
ragamli kompetensiya, bo‘lajak o‘qituvchi, pedagogik ta’lim.

AHHOTanusA. B craThe MpoaHAIN3UPOBAHBI TEOPETHUCCKHE U METOMOJOTHYSCKAE OCHOBBI MPOCKTUPOBAHUS MHIMBUAYATBHOMN
0o0pa3oBaTeNnbHOW  TpPAcKTOpWHM OyIaylmux yuuTenedi B 1udpoBoil  oOpa3oBaTelbHOW cpeae. PackpbiBaeTcsi  CYIIHOCTh
WHMBUYaJIM3UPOBAHHOTO OOYYEHHMs, JINYHOCTHO-OPUEHTHPOBAHHOTO 00pa30oBaHMs, KOHCTPYKTHBHUCTCKOrO moaxoxa, Learning
Analytics 1 TeXHOJOTHH aganTHBHOTO 00ydeHHs. Taxke 00OOCHOBaHBI MpoOieMa HUPPOBBHIX KOMIETECHIWH B MOATOTOBKE OyIymIHX
yuuTeNnel B TENarOTHYECKUX By3ax, OrPaHUYEHHs OpraHW3alMd 00pa30BaTENLHOTO MPOIECCa, OPUEHTHPOBAHHOTO HA CpPEIHErO
CTaTHCTUYECKOTO CTYIICHTa, W HEOOXOAMMOCTh MPOEKTHPOBAHUS HHIMBUIYAIBHOW 00pa3oBaTenbHON Tpaekropuu. IlokazaHo, 9TO
MPOEKTHPOBAHUE WHIUBHUYAIbHOM 00pa30BaTeIbHON TPACKTOPHH B IU(PPOBOH CpeJie SIBISIETCS BAXKHBIM HAIPABICHUEM MOJICPHH3AMH
COBPEMEHHOTO TeAarornIeckoro 0opa3oBanusi.

KiioueBble cioBa: 1mppoBoe oOpa3oBaHHe, WHAMBHIyalbHas oOpa3oBaTenbHas TPACKTOPUS, IEPCOHATU3NPOBAHHOE
obyueHue, anantuBHOe o0y4eHue, Learning Analytics, iudpoBasi KOMIIETEHTHOCTB, Oy IYIINi YIUTENb, eJarornueckoe oopa3oBaHue.

Kirish. XXI asrda ragamli igtisodiyotning jadal rivojlanishi, sun’iy intellekt texnologiyalarining ta’lim sohasiga keng joriy
etilishi hamda ta’lim tizimining ragamlashuvi oliy ta’lim muassasalari oldiga prinsipial jihatdan yangi vazifalarni go‘ymoqda. Ta’lim
jarayonining asosiy magqsadi talabaga tayyor bilimni uzatishdan ko‘ra, uning shaxsiy ehtiyojlari, gizigishlari, bilish imkoniyatlari va
kasbiy rivojlanish sur’atini hisobga olgan holda individual ta’lim muhitini tashkil etishga ko‘proq yo‘nalmoqda. Bu jarayonda
an’anaviy, bir xil mazmun va bir xil sur’atga asoslangan ta’lim modeli o‘z chegaralarini namoyon etmoqda. Dunyo ta’lim amaliyotida
«bir dastur — barcha talabalar uchun» tamoyilidan bosqichma-bosqich voz kechilib, uning o‘rniga personallashtirilgan ta’lim, adaptiv
ta’lim, kompetensiyaga asoslangan ta’lim hamda Learning Analytics texnologiyalariga suyangan yangi pedagogik paradigma
shakllanmoqda. Bu paradigmada ragamli ta’lim muhiti axborotni yetkazish vositasigina emas, balki talabaning individual rivojlanishini
rejalashtirish, kuzatish, tahlil gilish va boshqgarish imkonini beruvchi intellektual ekotizim sifatida talgin etiladi.

Mazkur masalaning pedagogik oliy ta’lim muassasalari uchun ahamiyati yanada yuqori. Chunki bo‘lajak o‘qituvchi nafaqat
raqamli texnologiyalardan foydalanuvchi mutaxassis, balki kelajakda raqamli ta’lim muhitini tashkil etuvchi, uni boshgaruvchi va
didaktik imkoniyatlaridan samarali foydalanuvchi pedagog sifatida ham shakllanishi lozim. Shu bois bo‘lajak o‘qituvchilarning kasbiy
tayyorgarligi jarayonida individual ta’lim trayektoriyasini ilmiy asosda loyihalash masalasi dolzarb ilmiy va amaliy muammo
hisoblanadi.

Individual ta’lim trayektoriyasi tushunchasi pedagogik adabiyotlarda ta’lim oluvchining shaxsiy ta’lim maqsadlariga erishish
uchun tanlaydigan mazmun, usul, resurs va faoliyat turlarining o‘zaro bog‘liq tizimi sifatida talqin gilinadi. U faqat o‘quv jarayonining
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tashqi tashkil etilishi bilan bog‘liq emas, balki talabaning o‘z ta’lim faoliyatini anglash, rejalashtirish, nazorat gilish va baholash
gobiliyatini ham ifodalaydi. Shu nuqgtai nazardan, individual ta’lim trayektoriyasi shaxsning ta’limdagi subyektivligi, mustaqilligi va
mas’uliyatini rivojlantiruvchi mexanizm sifatida qaraladi. Bu yondashuvning nazariy manbalari konstruktivizm, gumanistik pedagogika
va shaxsga yo‘naltirilgan ta’lim nazariyalariga borib tagaladi. Konstruktivistik qarashlarga ko‘ra, bilim tayyor holda uzatilmaydi, balki
ta’lim oluvchi tomonidan shaxsiy tajriba va faoliyat asosida faol ravishda quriladi. Demak, ta’lim jarayonining markazida
o‘qituvchining axborot beruvchi roli emas, balki talabaning bilish faoliyatini tashkil etish, yo‘naltirish va qo‘llab-quvvatlash vazifasi
turadi. Ragamli texnologiyalar ta’lim jarayoniga kirib kelishi bilan individuallashtirish imkoniyatlari sifat jihatidan yangi bosqichga
chigdi. Agar an’anaviy ta’lim sharoitida individual yondashuv asosan o‘qituvchining shaxsiy tajribasi va pedagogik mahoratiga bog‘liq
bo‘lgan bo‘lsa, ragamli ta’lim muhitida katta hajmdagi ma’lumotlarni avtomatik tahlil qilish, talabalar faoliyatini monitoring gilish va
ta’lim mazmunini moslashtirish imkoniyati paydo bo‘ldi. Shu jihatdan raqamli muhit individual ta’lim trayektoriyasining oddiy axborot
bazasi emas, balki uni loyihalash va boshqgarishning intellektual pedagogik tizimi sifatida garalishi lozim.

Zamonaviy pedagogikada ta’lim jarayonini individuallashtirish g‘oyasi shaxsga yo‘naltirilgan ta’lim paradigmasining muhim
tarkibiy qismi hisoblanadi. An’anaviy ta’lim modelida o‘quv maqgsadlari, mazmun, metodlar va baholash mezonlari asosan barcha
talabalar uchun bir xil shaklda belgilangan bo‘lsa, individuallashtirilgan ta’lim yondashuvi har bir ta’lim oluvchining intellektual
imkoniyatlari, bilim darajasi, qiziqishlari, kasbiy maqsadlari va rivojlanish sur’atlarini hisobga olishni nazarda tutadi. Bu holat ta’limni
bir xil standartlashtirilgan jarayon emas, balki shaxsiy rivojlanishga moslashuvchan tizim sifatida tashkil etishni tagozo giladi.

Raqgamli ta’lim muhitida ushbu jarayon yanada aniq va samarali kechishi mumkin, zero elektron platformalar, axborot tizimlari
va analitik vositalar orgali talabaning faoliyati haqida real vaqt rejimida ma’lumot to‘planadi. Shu ma’lumotlar asosida o‘quv
mazmunini, topshiriglar murakkabligini, faoliyat turlarini va qo‘llab-quvvatlash darajasini moslashtirish imkoni vujudga keladi. Bu esa
individual ta’limni intuitiv pedagogik yondashuvdan ma’lumotlarga asoslangan boshqaruv tizimiga aylantiradi.

Bunday imkoniyatlar, aynigsa, pedagogik ta’lim sohasida muhimdir. Chunki bo‘lajak o‘gituvchilarning tayyorgarlik darajasi,
bilish uslubi, ragamli savodxonligi va mustaqil o‘qish ko‘nikmalari bir xil emas. Bir xil mazmun, bir xil vaqt va bir xil baholash
mezonlari barcha talabalar uchun samarali bo‘lmaydi. Shuning uchun zamonaviy pedagogik ta’limda individuallashtirilgan
trayektoriyalar orgali har bir talaba uchun muvofiq rivojlanish yo‘lini belgilash talab etiladi.

Bo‘lajak o°qituvchining kasbiy tayyorgarligi bugungi kunda nafaqat fan sohasidagi bilimlar, balki raqamli pedagogik
kompetensiyalar bilan ham belgilanadi. Xalqaro tadqiqotlarda o‘gituvchining ragamli kompetensiyasi texnologik, axborot, metodik,
kommunikativ va tadqiqotchilik komponentlardan tashkil topishi qayd etiladi. Bu komponentlar o‘zaro bog‘liq holda ishlaganda,
pedagog ta’lim jarayonini raqamli muhitda samarali tashkil etish imkoniga ega bo‘ladi. Ammo amaliyotda pedagogik oliy ta’lim
muassasalari talabalarining ragamli tayyorgarlik darajasi bir xil emas. Ayrim talabalar ragamli vositalardan erkin va faol foydalansa,
boshqgalari fagat bazaviy darajada ishlaydi. Shu bois barcha talabalarga bir xil ragamli ta’lim mazmunini taklif qgilish kutilgan samarani
bermaydi. Aynan shu nuqtada individual ta’lim trayektoriyasini loyihalash zarurati namoyon bo‘ladi.

Pedagogik universitetlarda ta’lim jarayoni ko‘p hollarda o‘rtacha statistik talabaga mo‘ljallangan holda tashkil etilmoqda.
Natijada talabalarning tayyorgarlik darajasi, kognitiv xususiyatlari, o‘qish sur’ati va kasbiy qizigishlari o‘rtasidagi farqlar yetarli
darajada hisobga olinmaydi. Bu esa o‘qitish samaradorligining pasayishiga, akademik motivatsiyaning susayishiga va mustaqil ta’lim
ko‘nikmalarining yetarlicha shakllanmasligiga olib keladi.

So‘nggi yillarda raqamli ta’lim tadqiqotlarida Learning Analytics yo‘nalishi alohida ahamiyat kasb etmoqda. Learning Analytics
talabalarning ragamli ta’lim muhitidagi faoliyati haqidagi ma’lumotlarni yig‘ish, qayta ishlash va tahlil gilish orqali ta’lim jarayonini
takomillashtirish texnologiyasidir. Ushbu yondashuv talabaning o‘quv faolligi dinamikasini aniqlash, giyinchiliklarga duch kelayotgan
talabalarni erta aniglash, individual o‘quv materiallarini tavsiya qilish va ta’lim natijalarini prognozlash imkonini beradi.

Adaptiv ta’lim tizimlari esa Learning Analytics ma’lumotlaridan foydalanib, har bir talabaga mos ta’lim mazmuni va
topshiriglarni avtomatik shakllantirishga harakat giladi. Masalan, yuqgori darajadagi bilimga ega talabaga murakkab ijodiy topshiriglar,
bazaviy bilimlari yetarli bo‘lmagan talabaga esa qo‘shimcha tushuntirish va mashqlar taqdim etiladi. Bu yondashuv ta’limning
mazmuniy va metodik gismida sezilarli darajada moslashuvchanlikni ta’minlaydi. Biroq mavjud adaptiv tizimlarning aksariyati xorijiy
ta’lim platformalari asosida ishlab chiqilgan bo‘lib, ular pedagogik ta’lim xususiyatlarini, xususan bo‘lajak o‘qituvchilarning kasbiy-
pedagogik kompetensiyalarini shakllantirish jarayonini yetarlicha hisobga olmaydi. Shu sababli pedagogik ta’lim ehtiyojlariga mos,
milliy ta’lim sharoitiga uyg‘unlashtirilgan individual trayektoriya modellarini ishlab chiqish dolzarb vazifa hisoblanadi.

Xulosa. Tahlillar natijasida shunday xulosaga kelish mumkinki, ragamli ta’lim muhitida bo‘lajak o‘qituvchilarning individual
ta’lim trayektoriyasini loyihalash zamonaviy pedagogik ta’limni modernizatsiya qilishning muhim yo‘nalishlaridan biridir.
Individuallashtirilgan ta’lim, shaxsga yo‘naltirilgan yondashuv, konstruktivizm, Learning Analytics va adaptiv ta’lim texnologiyalarini
integratsiya qilish orqali talabaning shaxsiy ehtiyoji va imkoniyatiga mos ta’lim mubhitini yaratish mumkin.

Birog mazkur yondashuvni samarali joriy etish uchun aniq didaktik model, bosgichli algoritm va baholash mezonlariga
asoslangan metodik tizim zarur. Demak, keyingi tadqiqotlar individual ta’lim trayektoriyasini loyihalash va boshqarishning amaliy
modelini ishlab chiqishga qaratilmog‘i lozim.
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UDK 372.879.6
FUNCTIONAL AND SCIENTIFIC-PRACTICAL SIGNIFICANCE OF HANDBALL IN PREVENTING COMPLICATIONS
ASSOCIATED WITH LIMITED MOVEMENT (HYPODYNAMIA) IN FEMALE STUDENTS

TALABA QIZLARDA HARAKAT CHEKLANISHI (GIPODINAMIYA) ASORATLARINI OLDINI OLISHDA GANDBOL SPORT
TURINING FUNKTSIONAL VA ILMIY-AMALIY AHAMIYATI

OYHKIMOHAJIBHOE 1 HAVYHO-TIPAKTHYECKOE 3HAYEHHE I'AH/IBOJIA B TIPELOTBPAIIEHNN OCJIOKHEHHM,
CBA3AHHBIX C OTPAHMYEHUEM JBMKEHUU (TUTTOJJUHAMUS) ¥ CTYAEHTOK

Omonboyev Berdiyor Ixtiyor o‘g‘li, Begimqulova Munis Shuhrat gizi
Guliston davlat universiteti. 120100. Sirdaryo viloyati, Guliston shahri, 4-mavze
E-mail:berdiyor.omonboyev038@mail.com E-mail: munis.begimqulova9@icloud.com

Abstract. This article scientifically analyzes the hypodynamic syndrome among female students of higher educational
institutions and its negative impact on the homeostatic functions of the body. Based on scientifically substantiated sources, the high
aerobic-anaerobic characteristics of handball, its positive adaptive effect on the cardiorespiratory system and musculoskeletal system of
female students are proven.

Keywords: hypodynamia, hypokinesia, female students, handball, cardiorespiratory system, adaptation, motor density,
vegetative homeostasis, physical status, PWCiro.

Annotatsiya. Mazkur magolada oliy ta’lim muassasalari talaba qizlari orasida kuzatilayotgan gipodinamik sindrom va uning
organizmning gomeostatik funktsiyalariga salbiy ta’siri ilmiy jihatdan tahlil gilingan. Gandbol sport turining yuqori aerob-anaerob
xususiyatlari, uning talaba gizlar kardiorespirator tizimi hamda tayanch-harakat apparatiga ko’rsatadigan ijobiy adaptatsion ta’siri
sinovdan o’tkazilgan ilmiy manbalar asosida asoslab berilgan.

Kalit so’zlar: gipodinamiya, gipokineziya, talaba gizlar, gandbol, kardiorespirator tizim, adaptatsiya, motor zichlik, vegetativ
gomeostaz, jismoniy maqom, PWCizo

AnHoTammsi. B pmaHHOW cTaTe Hay4HO aHAJIM3UPYeTCs TUIOJMHAMHYECKMH CHHIPOM CpeIy CTYAEHTOK BBICIIHX
00pa3oBaTeNHBIX YUYPEKACHHH W ero HEraTHBHOE BIMSHUE Ha TroMeocTaTHueckue (QYHKOMM opraHu3ma. Ha ocHoBe HaydHO
000CHOBAaHHBIX HCTOYHUKOB JI0Ka3aHbI BEICOKHE aepOOHO-aHaepOOHbIEe XapaKTEPUCTHKH raHA001a, ero MOJO0XKUTEIHOE alaTalluOHHOE
BO3JIEHCTBUE HAa KapANOPECIIUPATOPHYIO CHCTEMY M ONOPHO-IBUTaTSIHBIN aliapaT CTyISHTOK.

KiioueBble ci10Ba: THIOAMHAMES, THIOKMHE3Hs, CTYJCHTKH, TaHA0OJ, KapMOPECIMpaTOpHAas CHUCTeMa, aamTalus,
MOTOpHAsI INIOTHOCT, BETETaTUBHEIN romeocTas, ¢pmsudecknit craryc, PWCizo

Kirish. Zamonaviy oliy ta’lim tizimining intensivlashuvi va ragamlashtirilishi talaba gizlarning kundalik faoliyatida somatik
harakatlar hajmining keskin kamayishiga (gipokineziya va gipodinamiyaga) olib kelmoqda. Statik yuklamalarning ortishi gizlar
organizmining funktsional imkoniyatlari pasayishiga, jismoniy tayyorgarlik darajasining susayishiga va vegetativ tizim disfunktsiyasiga
zamin yaratmoqda.

Xotin-gizlar organizmining ontogenetik, anatomik-fiziologik va antropometrik xususiyatlarini inobatga olgan holda, jismoniy
tarbiya darslarining motor zichligini oshirish dolzarb ilmiy-pedagogik muammo hisoblanadi. Bu borada gandbol (qo’l to’pi) sport turi
o’zining polistruktur harakatlar majmui va aerob-anaerob yuklama rejimi bilan gipodinamiya asoratlarini kompleks nivellashtirishda
alohida ahamiyat kasb etadi.

Tadgigot metodlari va materiallari

Tadgiqot davomida ilmiy-uslubiy adabiyotlar tahlili, pedagogik kuzatuv, antropometrik o’Ichovlar, pulsometriya hamda funktsional
holatni aniglovchi testlar (Rufe-Dikson indeksi, Shtange va Genchi sinamalari, PWCi7 funktsional ish qobiliyati testi) metodlaridan
foydalanildi. Nazariy tahlillar oliy ta’lim muassasalarida tahsil olayotgan harakat faolligi cheklangan 18-21 yoshli talaba gizlarning
funktsional ko’rsatkichlari asosida olib borildi.

Tadgigot natijalari va ularning tahlili

Gandbol sport turi atsiklik va tsiklik harakatlarning (tezlashuv, sakrash, yo’nalishni keskin o’zgartirish, to’p ulogtirish) murakkab
koordinatsion kombinatsiyasidan iborat bo’lib, organizm uchun yugori interval yuklama vazifasini bajaradi. Nazariy va amaliy tahlillar
natijasida gandbol mashg’ulotlarining talaba gizlar somatik magomiga ta’siri quyidagi tizimli mexanizmlarda isbotlandi:

| Funktsional tizimlar H Fiziologik va biomexanik samaradorlik mexanizmi |

Sistolik gon hajmi ortadi, yurak urish tezligi (YuUT) tinch holatda optimallashadi, o’pkaning hayotiy sig’imi
(O’TS) kengayadi.

Tayanch-harakat Mushak korseti mustahkamlanadi, kichik chanog a’zolarida qon dimlanishi bartaraf etiladi, umurtga
apparati pog’onasi deformatsiyasi oldi olinadi.

Kardiorespirator tizim

Energiya sarfining ortishi natijasida lipidlar almashinuvi faollashadi, yog’ to’qimasi kamayib, faol mushak

Metabolik jarayonlar massasi ortadi.

Markaziy asab tizimida qo’zg’alish va tormozlanish jarayonlari muvozanatlashadi, sensomotor reaktsiyalar

Neyrodinamika tezligi yaxshilanadi.

Ilmiy manbalar tahlili shuni ko’rsatadiki, haftasiga 4-6 soat davomida gandbol mashg’ulotlari (dars va to’garaklar) bilan
shug’ullangan talaba gizlarning umumiy jismoniy ish qobiliyati (PWCi ko’rsatkichi) kamharakat tengdoshlariga nisbatan o’rtacha 18-
22% ga yuqori bo’lishi aniglangan. O’yin davomidagi dinamik yuklamalar talaba gizlarda vegetativ gomeostazni barqarorlashtiradi va
akademik toligishdan kelib chigadigan stress darajasini kamaytiradi.
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Tadqiqot davomida oliy ta’lim muassasalarining nosport yo’nalishlarida tahsil olayotgan va kundalik harakat faolligi cheklangan 60
nafar talaba gizlar gamrab olindi. Ular ikkita bir xil tarkibli guruhga ajratildi: Nazorat guruhi (n=30) an’anaviy jismoniy tarbiya dasturi
bo’yicha mashg’ulotlarni davom ettirdi; Tajriba guruhi (n=30) esa haftalik o’quv rejasi doirasida jismoniy tarbiya darslari va darsdan
tashqari sport to’garaklarida gandbol vositalari va maxsus ishlab chiqilgan harakatli o’yinlar majmuasi asosida shug’ullandi. Tadqiqot 6
oy davomida olib borildi.

Pedagogik kuzatuv va xronometraj natijalari shuni ko’rsatdiki, an’anaviy jismoniy tarbiya darslarida motor (harakat) zichligi
o’rtacha 52,4+3,1 % ni tashkil etgan bo’lsa, dars jarayoniga gandbol elementlari (to’pni olib yurish, uzatish, to’siqlardan o’tib darvozaga
uloqtirish) va ikki tomonlama o’yin taktikasi integratsiya qilinganda TGda ushbu ko’rsatkich 78,6+2,4 % gacha ko’tarildi (p<0,05). Bu
esa talaba gizlarning dars davomida sof harakat qilish vaqti gariyb 1,5 barobarga ortganini anglatadi va kundalik gipodinamik defitsitni
to’liq qoplash imkonini beradi.

6 oylik tajribadan so’ng, talaba qizlarning kardiorespirator tizimi va umumiy somatik sog’lig’i ko’rsatkichlarida sezilarli ijobiy
dinamika kuzatildi. Olingan natijalar nazorat va tajriba guruhlari misolida giyosiy tahlil gilinganda quyidagi ilmiy qonuniyatlar
aniglandi (1-jadval).

Tadgqiqotdan so’ng nazorat va tajriba guruhlaridagi talaba gizlarning funktsional ko’rsatkichlari giyosiy tahlili (M/p]r-njlérlr?)vall
| Funktsional ko’rsatkichlar (testlar) ||Nazorat gurubhi (n-30)||Tajriba guruhi (n- 30)||Ishonch|i|ik darajasi (p)|
| Tinch holatdagi YuUT (zarb/daq) | 764(em)18 || 692(pem)12 || p<0,05 |
| O’pkaning hayotiy sig’imi (O°TS, ml) | 2650 (pm)45 || 3150 (pm)35 || p<0,01 |
| Shtange sinamasi (nafas ushlab turish,sek) || 362 (m)14 || 458 (m)11 || p <0,05 |
| Rufe-Dikson indeksi (shartli birlik) | 98(mEmo05 || 64(emo03 | p<0,01 |
| (PWC_{170}) jismoniy ish qobiliyati (kgm/min)|| 6105 (pm) 124 || 7452 (pm)108 || p<0,01 |

Jadval ma’lumotlaridan ko’rinib turibdiki, tajriba guruhidagi talaba gizlarning tinch holatdagi yurak urish tezligi (YuUT) daqgigasiga
o’rtacha 69,2+1,2 tagacha kamaygan. Bu ko’rsatkich nazorat guruhida sezilarli o’zgarishsiz qolgan (76,4+1,8 zarb/daq). Fiziologik
nuqtai nazardan, TGda kuzatilgan ushbu salbiy dinamika (bradikardiya tendentsiyasi) gandbol mashg’ulotlari ta’sirida miokard (yurak
mushagi) gisgaruvchanlik gobiliyatining ortganini va yurakning tejamkor ish rejimiga o’tganini isbotlaydi.

Gandbol o’yini davomidagi yuqori tezlik va chidamlilikni talab qiluvchi interval harakatlar kardiorespirator tizim funktsional
zaxiralarini kengaytiradi. Bu holat O’TS ko’rsatkichida yaqqol namoyon bo’ldi: TG qizlarida nafas hajmi o’rtacha 3150+35 ml ni
tashkil etib, NGga nisbatan ishonchli ravishda yuqori bo’ldi (p<0,01). Shtange (inspirator) sinamasida ham TG ko’rsatkichi 45,8+1,1
soniyaga etib, organizmning gipoksiyaga (kislorod tanqisligiga) nisbatan bardoshliligi oshganidan dalolat beradi.

Yurak-gon tomir tizimining jismoniy yuklamaga nisbatan reaktsiyasini va tiklanish qobiliyatini baholovchi Rufe-Dikson indeksi
TGda 6,4+0,3 birlikni (yaxshi sog’lomlashtiruvchi samara), NGda esa 9,8+0,5 birlikni (qonigarli holat) gayd etdi. Eng muhim somatik
ko’rsatkichlardan biri bo’lgan (PWC_{170}) testi bo’yicha umumiy jismoniy ish qobiliyati tajriba guruhida 745,2+10,8 kgm/min ni
tashkil etib, nazorat guruhiga nisbatan 22,1% ga yuqori natija ko’rsatdi.

Olingan natijalarning muhokamasi (Discussion) shuni asoslab beradiki, gandbol sport turiga xos bo’lgan polistruktur harakatlar
(sakrashlar, keskin start va stoplar, yo’nalishning kutilmagan kombinatsiyalari) xotin-qizlar organizmi uchun o’ziga xos biomexanik va
fiziologik stimulyator vazifasini o’taydi. Ma’lumki, gipodinamiya sharoitida talaba gizlarda chanoq-son sohasida va kichik chanoq
a’zolarida venoz qon aylanishi sekinlashadi, bu esa reproduktiv tizim patologiyalarini keltirib chiqarishi mumkin. Gandboldagi faol
oyoq harakatlari, chanoq va bel mushaklarining dinamik qisqarishi «mushak nasosi» vazifasini bajarib, ushbu sohalarda qon
dimlanishini butunlay bartaraf etadi.

Bundan tashgari, gandbol mashg’ulotlari 0’zining yuqori emotsionalligi va jamoaviy Xususiyati bilan ajralib turadi. Neyrodinamik
tahlillar shuni ko’rsatadiki, o’yin davomidagi taktik vaziyatlar markaziy asab tizimida qo’zg’alish va tormozlanish jarayonlarining
dinamik muvozanatini ta’minlaydi. Bu esa kun davomida olingan aqliy charchogni (intellektual toligishni) nivellashtiradi va talaba
gizlarda uchraydigan vegetativ distoniya hamda surunkali charchoqg sindromi (asteniya) simptomlarini kamaytiradi. Integral yuklamalar
ta’sirida lipidlar metabolizmi tezlashishi hisobiga TGdagi qizlarning tana vazni indeksi (TVI) optimal me’yorga (18,5-24,9 kg/m?)
keldi, bu esa gipodinamiyaning eng birinchi asorati bo’lgan semirish xavfini to’liq bartaraf etadi

Xulosa. Oliy ta’lim muassasalarida talaba gizlar o’rtasida harakat cheklanishi (gipodinamiya) asoratlarini bartaraf etishda
gandbol eng samarali va ommaviy sog’lomlashtirish vositalaridan biridir. Ushbu sport turini jismoniy tarbiya jarayoniga tizimli tatbiq
etish: 1. Talaba gizlarning kardiorespirator va tayanch-harakat tizimlari zaxira imkoniyatlarini kengaytiradi. 2. Kundalik harakat
defitsitini (motor zichlikni) to’liq qoplash orqali somatik sog’liq poydevorini mustahkamlaydi. 3. Kelajakda sog’lom ona va yuqori
mehnat qobiliyatiga ega etuk mutaxassis bo’lib etishishlarini ta’minlaydi.
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INNOVATIVE METHODS FOR DEVELOPING YOUTH LEADERSHIP COMPETENCE IN A COLLECTIVE

JAMOADA YOSHLARNING YETAKCHILIK KOMPETENSIYASINI RIVOJLANTIRUVCHI INNOVATSION USLUBLAR
MHHOBALIMOHHBIE METO/IbI PABBUTH S JIMJIEPCKOM KOMIIETEHTHOCTH MOJIOJAEXHU B KOJIJIEKTHUBE
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Abstract. This article examines the theoretical and methodological foundations of innovative methods aimed at developing
youth leadership competence in collective environments. The content, criteria, and pedagogical potential of innovative methods are
analyzed, emphasizing that innovation should be determined not merely by the novelty of a tool but by the diagnosability of educational
outcomes. Five criteria are proposed: transfer of agency, real responsibility, a mandatory reflective cycle, an axiological core, and
diagnostic projection. An author-developed classification of innovative methods is presented, including axiological-hermeneutic,
activity-project-based, simulation-adaptive, reflective-diagnostic, and digital-network approaches. Their pedagogical potential for
developing leadership qualities, responsibility, independent decision-making, cooperation, and reflective evaluation among young
people is substantiated.

Keywords: collective, youth, leadership competence, innovative method, pedagogical mechanism, agency, reflection,
axiological approach, diagnostics, project-based activity, adaptive problem, digital technologies.

Annotatsiya. Mazkur magolada jamoada yoshlarning yetakchilik kompetensiyasini rivojlantirishga xizmat giluvchi
innovatsion uslublarning nazariy-metodik asoslari yoritilgan. Innovatsion uslubning mazmuni, mezonlari va pedagogik imkoniyatlari
tahlil gilinib, uning yangiligi vositaning o‘ziga xosligidan ko‘ra, ta’lim natijasining diagnostik o‘Ichanishi bilan belgilanishi asoslangan.
Talabaning subyektlik pozitsiyasini rivojlantirish, real mas’uliyatni delegatsiya qilish, refleksiv faoliyatni tashkil etish, aksiologik
yondashuv va diagnostik proyeksiyaga asoslangan besh mezon taklif etilgan. Shuningdek, aksiyologik-germenevtik, faoliyatli-loyihaviy,
simulyatsion-adaptiv, refleksiv-diagnostik hamda ragamli-tarmogli uslublar tasnifi ishlab chigilgan. Ularing yoshlar yetakchilik
kompetensiyasini shakllantirishdagi pedagogik ahamiyati ochib berilgan.

Kalit so‘zlar: jamoa, yoshlar, yetakchilik kompetensiyasi, innovatsion uslub, pedagogik mexanizm, subyektlik, refleksiya,
aksiologik yondashuv, diagnostika, loyiha faoliyati, adaptiv muammo, ragamli texnologiyalar.

AHHoTanus. B craThe paccMaTpuBalOTCS TEOPETHKO-METOANYECKHE OCHOBBI MHHOBAIIMOHHBIX METOIOB, HANIPABICHHBIX Ha
pa3BUTHE JHAEPCKONH KOMIIETEHTHOCTH MOJIOAEKH B KOJJIEKTHBE. PacKphIBAalOTCSA COJEp)KaHME, KPUTEPUH M MeJarorHIecKHe
BO3MOKHOCTH WHHOBaIlMOHHBIX METOIOB, OOOCHOBBIBAETCS IIOJIOKEHHE O TOM, YTO MHHOBAIIMOHHOCTH OIPEAENSeTCS HE CTONBKO
HOBM3HOM WHCTPYMEHTa, CKOJBKO JHArHOCTHPYEMOCTBIO 00pa3oBaTeNbHOTO pesynbrara. llpemmaraiorcs AT KPHTEpPHEB
WHHOBAI[MOHHOTO METOJa: CyOBEKTHOCTb, peabHas OTBETCTBEHHOCTb, pE(IEKCHUBHBIH NMKJI, AaKCHOJIOTWYECKas OCHOBA U
JIMarHOCTHYeCcKash mpoekius. Paspaborana aBropckas KiaccH(UKamus METOAOB, BKIIOYAIONIAs aKCHOJIOTO-TepPMEHEBTHUECKHUIH,
JeSATebHOCTHO-TIPOSKTHBIH,  CHMYJISLIMOHHO-aIalTUBHBINA,  Pe(IICKCHUBHO-IMAarHOCTUUECKUI W HU(PPOBO-CETEBOH  IOIXOJBL.
PackpbiBaeTcsi MX mHeqaroruueckuii MOTeHIMal B (OPMHUPOBAHMU JIMICPCKUX KAueCTB MOJIOIEKH, PAa3BUTHH CAMOCTOSTEIBLHOCTH,
OTBETCTBEHHOCTH, CIOCOOHOCTH MTPUHUMATH PEIICHHS M OCYILECTBIATE pe(IEKCHBHYIO OLIEHKY COOCTBEHHOI JeATEeIbHOCTH.

KnrodeBble c/10Ba: KONIEKTHB, MOJOJEXKb, IHAEPCKas KOMIIETEHTHOCTb, HHHOBAIMOHHBIH METOJ, IeJarorn4ecKuit
MEXaHN3M, CyOBEKTHOCTb, peiaexcHs, aKCHOIOTHIECKHH MOAXOJ, IHArHOCTHKA, IIPOEKTHAS AESTENBHOCTh, aJalTHBHAS Npoliema,
IU(POBBIE TEXHOIOTUHL.

Kirish. Bugungi globallashuv va ragamli transformatsiya sharoitida yoshlarning jamoada samarali faoliyat yuritishi, mustaqil
garor gabul gilishi, tashabbus ko‘rsatishi va umumiy maqsad yo‘lida boshqalarni birlashtira olishi muhim kompetensiyalardan biri
sifatida namoyon bo‘lmoqda. Aynigsa, oliy ta’lim muassasalarida yoshlarning nafaqat kasbiy bilim va ko‘nikmalarini, balki yetakchilik,
kommunikativlik, mas’uliyat, hamkorlik va ijtimoiy faollik sifatlarini rivojlantirishga alohida e’tibor qaratish zarur. Zamonaviy
pedagogik jarayonda yetakchilikni fagat individual liderlik qobiliyati sifatida emas, balki jamoaviy mas’uliyatni o‘z zimmasiga olish,
turli fikrlarni uyg‘unlashtirish, muammoli vaziyatlarda magbul yechim ishlab chiqgish va jamoa manfaatlarini shaxsiy manfaatlardan
ustun qo‘ya olish qobiliyatlarini mujassamlashtiruvchi kompetensiya sifatida qarash talab etiladi. Shu nuqtayi nazardan, yoshlarning
jamoaviy yetakchilik kompetensiyasini rivojlantirishga yo‘naltirilgan innovatsion pedagogik uslublarni ishlab chiqish va amaliyotga
joriy etish dolzarb ilmiy-pedagogik masalalardan biridir. Mamlakatimizda amalga oshirilayotgan ta’lim islohotlari, yoshlarni qo‘llab-
quvvatlash va ularning ijtimoiy faolligini oshirishga qaratilgan chora-tadbirlar ham mazkur yo‘nalishning ahamiyatini yanada
kuchaytirmoqda. Bunda ma’naviy-ma’rifiy faoliyatni an’anaviy tadbirlar tizimidan yoshlarni faol subyekt sifatida jalb etuvchi, real
mas’uliyat va mustaqil qaror gabul qilish imkoniyatini beruvchi pedagogik mexanizmlar asosida tashkil etish muhim ahamiyat kasb
etadi. Shuningdek, innovatsion uslub tushunchasini fagat yangi yoki noodatiy metodlardan foydalanish bilan cheklamasdan, uning
natijasida talabaning yetakchilik kompetensiyasida kuzatiladigan va diagnostika qilinadigan sifat o‘zgarishlari bilan bog‘lash zarur. Shu
asosda jamoada yoshlarning yetakchilik kompetensiyasini rivojlantiruvchi innovatsion uslublarning ilmiy mezonlarini aniglash, ularni
kompetensiyaning tarkibiy komponentlari bilan bog‘lash hamda samarali pedagogik vositalar tizimini ishlab chigish mazkur
tadqiqotning asosiy yo‘nalishini tashkil etadi.

Tadqiqot obyekti va qo‘llanilgan metodlar

Tadgiqot obyekti sifatida oliy ta’lim muassasalarida yoshlarning jamoada faoliyat yuritishi jarayonida yetakchilik
kompetensiyasini rivojlantirishga yo‘naltirilgan pedagogik jarayon belgilandi. Tadqiqot predmeti esa jamoaviy yetakchilik
kompetensiyasini rivojlantiruvchi innovatsion uslublarning mazmuni, mezonlari, pedagogik mexanizmlari va ularni ma’naviy-ma’rifiy
faoliyat jarayonida qo‘llash shart-sharoitlarini qamrab oldi. Tadqiqotda innovatsion uslubning subyektlilik transferi, real mas’uliyat,
refleksiv sikl, aksiologik o‘zak hamda diagnostik proyeksiya kabi mezonlari asosiy tahlil birliklari sifatida qabul qilindi. Shuningdek,
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jamoaviy yetakchilik kompetensiyasining faoliyatga yo‘naltirilgan, kommunikativ, refleksiv-baholovchi va aksiologik komponentlari
o‘zaro bog‘liglikda ko‘rib chiqildi.

Tadgiqot jarayonida nazariy tahlil, giyosiy tahlil, umumlashtirish, tizimlashtirish, modellashtirish va pedagogik kuzatuv
metodlaridan foydalanildi. Nazariy tahlil orgali innovatsion pedagogik texnologiyalar, yetakchilik kompetensiyasi va refleksiv ta’limga
oid ilmiy qarashlar o‘rganildi; giyosiy tahlil yordamida an’anaviy interaktiv metodlar bilan innovatsion uslublarning fargli jihatlari
aniglandi. Tizimlashtirish va modellashtirish asosida jamoaviy yetakchilik kompetensiyasini rivojlantiruvchi innovatsion uslublarning
mezonlari hamda tasnifi ishlab chiqildi. Pedagogik kuzatuv orgali talabalarning jamoaviy faoliyatdagi tashabbuskorligi, mas’uliyatni 0‘z
zimmasiga olishi, qaror gabul qilishi, hamkorlik qilishi va refleksiv baholash ko‘nikmalari tahlil gilindi. Olingan natijalarni izohlashda
diagnostik yondashuv va triangulyatsiya tamoyillaridan foydalanildi.

Olingan natijalar va ularning tahlili

Ma’naviy-ma’rifiy faoliyatning metodologik asoslari — uning aksiologik o‘zagi, subyekt-subyekt munosabatlariga tayanuvchi
tabiati va pedagogik mexanizmning tizimli ishlashi faoliyatimizning asosiy mezonini yoritib beradi. Mexanizmning konseptual
darajasidan uning operatsional darajasiga o‘tish esa uslublar tizimini loyihalashni taqozo etadi, zero har ganday pedagogik
mexanizmning haqiqiy samaradorligi magsadning ¢’lon qilinishi bilan emas, balki maqgsadni faoliyat tiliga tarjima giluvchi vositalarning
sifati bilan belgilanadi.

O‘zbekiston pedagogika fanida innovatsion texnologiyalar nazariyasi O°.Q.Tolipov va M.A.Usmonboevaning pedagogik
texnologiyalarning tatbiqiy asoslariga oid ishlarida, R.J.Ishmuxamedovning ta’limdagi innovatsion texnologiyalar bo‘yicha
tadqiqotlarida, N.S.Saidahmedovning yangi pedagogik texnologiyalarga bag‘ishlangan asarlarida, N.N.Azizxo‘jaevaning pedagogik
mahorat konsepsiyasida ishlab chigilgan. Mazkur tadgiqotlar texnologik yondashuvni milliy ta’lim amaliyotiga olib kirgan bo‘lsa-da,
ularda innovatsiyalik belgisining aniq mezonlari yetarlicha operatsionallashtirilmagan. Natijada amaliyotda «klaster», «inserty», «Venn
diagrammasi», «aqliy hujum» kabi didaktik texnikalar yillar davomida «innovatsion metod» maqomida takrorlanib kelmoqda. Bu holat
vositaning yangiligi (novelty of the tool) va natijaning yangiligi (novelty of the outcome) o‘rtasidagi prinsipial farqni xiralashtiradi:
metodning o‘qituvchi uchun notanish bo‘lishi uning talaba shaxsida sifat jihatidan yangi o‘zgarish hosil qilishini kafolatlamaydi.
Demak, innovatsiyalik — metodning ichki xususiyati emas, balki uning natija bilan o‘rnatgan munosabatidir.

Mazkur tanqgidiy pozitsiyadan kelib chiggan holda, tadgiqotda innovatsion uslubning mualliflik ta’rifi ilgari suriladi: jamoaviy
yetakchilik kompetensiyasini rivojlantiruvchi innovatsion uslub deb talabaning pedagogik jarayondagi pozitsiyasini obyektdan subyekt
darajasiga ko‘chiruvchi, jamoaviy mas’uliyatni imitasiya gilmasdan real tarzda delegatsiya giluvchi, majburiy refleksiv sikl bilan
ta’'minlangan, milliy ma’naviy qadriyatlarda aksiologik asosga ega hamda kompetensiyaning mezon-indikator tizimiga bevosita
proyeksiyalanadigan pedagogik vositaga aytiladi. Ushbu ta’rifdan besh mezon kelib chigadi. Uslub innovatsion deb tan olinishi uchun
kamida to‘rt mezonga javob berishi shart; fagat birinchi yoki uchinchi mezonga moslik uni interaktiv metod darajasida qoldiradi.
Birinchi mezon — subyektlilik transferi — Iqtisodiy hamkorlik va taraggiyot tashkilotining «Learning Compass 2030» hujjatidagi
«birgalikdagi subyektlik» (co-agency) konstrukt hamda L.Lambertning yetakchilik salohiyati konsepsiyasi bilan metodologik
uyg‘unlikka ega. Uning o‘ziga xosligi shundaki, u topshirigning delegatsiyasini mas’uliyatning delegatsiyasidan ajratadi. Talabaga
tadbirni tashkil etish topshirilishi mumkin, lekin uning mazmuni, baholash mezoni va resurslar tagsimoti ustidan vakolat saglanib qolsa,

subyektlilik transferi sodir bo‘lmaydi — amalda bajaruvchilik ko‘nikmasi mustahkamlanadi, yetakchilik kompetensiyasi esa
shakllanmaydi. Bu — O‘zbekiston oliy ta’lim muassasalari amaliyotida kuzatiladigan eng ommaviy pedagogik xatolardan biridir.
Ikkinchi mezon — real stavkaning mavjudligi — R.A.Heyfetsning adaptiv va texnik muammolarni farglash nazariyasiga

tayanadi. Texnik muammo mavjud bilim va vakolatlar doirasida yechiladi, adaptiv muammo esa ishtirokchilardan gadriyatlar, odatlar va
rollarni qayta ko‘rib chiqishni talab giladi. Simulyatsiya sharoitida adaptiv muammo ham texnik muammoga aylanishi mumkin, chunki
xatoning narxi nolga teng. Shu bois innovatsion uslub tarkibida hagiqiy benefitsiar — mahalla, maktab, ijtimoiy guruh, hamkor tashkilot
— ishtirok etishi, natija esa muassasa devoridan tashqariga chiqishi shart. Ushbu tamoyil J.D.Kuning «yugqori ta’sirli ta’lim
amaliyotlari» tizimidagi ijtimoiy xizmat orqali o‘rganish (service-learning) komponentining pedagogik mantigiga mos keladi.

Uchinchi mezon — refleksiv sikl — D.Kolbning tajribaviy o‘rganish modeli, D.Shyonning refleksiv amaliyotchi konsepsiyasi,
K.Argiris va D.Shyonning ikki halqali o‘rganish (double-loop learning) nazariyasi hamda J.Mezirouning transformativ o‘rganish
konsepsiyasining sinteziga asoslanadi. Bir halqali o‘rganishda talaba xatoni tuzatadi, ikki halqali o‘rganishda esa xatoga olib kelgan
yashirin qoida va tasavvurni qayta ko‘rib chigadi. Aynan ikki halqgali refleksiya jamoaviy yetakchilik kompetensiyasining refleksiv-
baholovchi komponentini rivojlantirishning yagona ishonchli mexanizmidir, zero yetakchilik vaziyatlari takrorlanmas bo‘lganligi
sababli, tayyor algoritmni o‘zlashtirish emas, o‘z faoliyatining asoslarini qayta ko‘rish qobiliyati hal giluvchi ahamiyatga ega.
S.D.Brukfildning kritik insidentlarni tahlil gilish texnikasi mazkur sikl uchun ishonchli protsessual tayanch bo‘lib xizmat qiladi.

To‘rtinchi mezon — aksiologik o‘zak — tadqiqotning milliy o‘ziga xosligini ta’minlaydi. T.J.Serdjiovannining axloqiy
yetakchilik va R.K.Grinlifning xizmatkor-yetakchilik konsepsiyalari yetakchilikning manbaini mansab yoki xarizmada emas, axlogiy
vakolatda ko‘radi. Mazkur g‘oya milliy pedagogik merosning o‘zagiga mos keladi: Abu Nasr Forobiyning fozil jamoa rahnamosi
ta’limoti, Yusuf Xos Hojibning «Qutadg‘u bilig» asaridagi adolat-agl-qanoat uyg‘unligi, Alisher Navoiyning «Mahbub ul-qulub»
asaridagi komil inson ideali yetakchilikni avvalo axlogiy magom sifatida talgin giladi. Demak, uslubning aksiologik o‘zagi — bu unga
axloqiy ritorika qo‘shish emas, balki uning ichiga qadriyatlar to‘qnashuvi vaziyatini konstruktiv tarzda joylashtirishdir: talaba
samaradorlik bilan adolat, tezkorlik bilan hamjihatlik, shaxsiy obro‘ bilan jamoa manfaati o‘rtasida tanlov qilishi lozim bo‘lgan holat.

Beshinchi mezon — diagnostik proyeksiya — metodik tizimni pedagogik mexanizmga aylantiruvchi shartdir. R.E.Boyatsis
tomonidan asoslangan kompetensiya modellari hamda U.E.Donahyu, H.J.Yun, J.H.Song va K.K.Vudli ishlab chiqgan yetakchilik
kompetensiyasi inventari (Leadership Competency Inventory) kompetensiyani kuzatiladigan xulg-atvor indikatorlariga ajratish imkonini
beradi. Ushbu mantigdan kelib chiqib, tadqiqotda o‘lchanmaydigan uslub mexanizm tarkibiga kiritilmaydi prinsipi gabul gilinadi.
Mazkur prinsip ma’naviy-ma’rifiy faoliyatning an’anaviy baholash amaliyotiga — tadbirlar soni, gatnashuvchilar soni, ommaviy
axborot vositalaridagi aks-sado kabi jarayon ko‘rsatkichlariga — bevosita mugobil sifatida ilgari suriladi.

Uslublarni loyihalashning psixologik asosi sifatida A.Banduraning ijtimoiy-kognitiv nazariyasi, xususan o‘z-0‘ziga ishonch
(self-efficacy) manbalari to‘g‘risidagi qoidasi xizmat qiladi. Unga ko‘ra ishonch to‘rt manbadan shakllanadi: muvaffagiyatli faoliyat
tajribasi, ijtimoiy modellashtirish, og‘zaki ishontirish va fiziologik-emotsional holat. Ushbu qoidaning pedagogik tatbigi shuni
bildiradiki, jamoaviy yetakchilik kompetensiyasini rivojlantiruvchi uslub talabani, birinchidan, kichik, lekin hagiqiy muvaffagiyat
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tajribasidan o‘tkazishi, ikkinchidan, unga o°ziga yaqin bo‘lgan tengdosh yetakchi modelini ko‘rsatishi, uchinchidan, pedagog tomonidan
aniq va argumentlangan qo‘llab-quvvatlashni ta’minlashi, to‘rtinchidan, noaniqglik va tanqid sharoitida emotsional bargarorlikni mashq
qildirishilozim. Ko‘pchilik an’anaviy tadbirlar mazkur to‘rt manbadan faqat uchinchisiga tayanadi, bu esa samaradorlikning past
darajasini tushuntiradi.

Yuqoridagi mezonlar va psixologik-pedagogik asoslarga tayanib, tadgiqotda jamoaviy yetakchilik kompetensiyasini
rivojlantiruvchi innovatsion uslublarning mualliflik tasnifi ishlab chigildi. Tasnifning asosiy belgisi sifatida talabaning faoliyatdagi
pozitsiyasi emas, balki uslubning kompetensiya tuzilmasidagi yetakchi komponentga yo‘naltirilganligi gabul qilindi, zero pozitsiya
belgisi bo‘yicha tasnif uslublarni bosqichlarga bog‘laydi, komponent belgisi bo‘yicha tasnif esa ularni diagnostika tizimiga bog‘laydi.
Shunga muvofiq besh guruh ajratiladi: aksiologik-germenevtik, faoliyatli-loyihaviy, simulyatsion-adaptiv, refleksiv-diagnostik va
ragamli-tarmogqli uslublar.

Oc‘tkazilgan nazariy-metodik tahlil quyidagi yakuniy xulosalarni shakllantirish imkonini berdi. Innovatsion uslubning ilmiy
mezonlari ishlab chiqildi va «innovatsiyalik» tushunchasi vositaning yangiligidan natijaning diagnostik o‘lchanuvchanligiga ko‘chirildi;
besh mezonning kamida to‘rttasiga javob bermaydigan vosita mexanizm tarkibiga kiritilmaydi.

Jamoaviy yetakchilik kompetensiyasini rivojlantiruvchi uslublarning mualliflik tasnifi asoslab berildi va har bir guruh
kompetensiyaning muayyan komponentiga hamda uning indikatoriga proyeksiyalandi; ragamli-tarmoqli guruh mustaqil uslub emas,
ko‘ndalang tatbiq muhiti sifatida ta’riflandi.

Xulosa. Milliy pedagogik merosdan foydalanishning konstruktiv shakli aniglandi: u matn mazmunini takrorlash orgali emas,
undagi yetakchilik garorining cheklanishlarini aniglash va zamonaviy kontekstga ko‘chirish operatsiyasi orgali pedagogik vositaga
aylanadi. Uslublar tizimining validlik chegaralari — kontekstga bog‘liglik, ijtimoiy ma’qullanish nugsoni, kuzatuv effekti va madaniy
transfer cheklanishi — ochiq gayd etilib, ularni bartaraf etishning triangulyatsiya va longityud o‘lchov orqali hal qilinishi metodologik
shart sifatida belgilandi. Mazkur xulosalar ma’naviy-ma’rifiy faoliyatni takomillashtirish mexanizmining uslubiy o‘zagini tashkil etadi,
taklif etiladigan ma’naviy-ma’rifiy loyihalar tizimini loyihalashning bevosita metodik asosi bo‘lib xizmat qiladi.
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NEYROPEDAGOGIKA ASOSIDA BO‘LAJAK PEDAGOGLARNING EMOTSIONAL KOMPETENTLIGINI
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Abstract. This article scientifically analyzes the didactic possibilities of developing the emotional competence of future
teachers based on the neuropedagogical approach. In the modern education system, the role of teachers is increasing not only in
imparting knowledge, but also in influencing the emotional and social development of students. In this regard, the mechanisms of
forming emotional competence through the neuropedagogical approach are revealed and its effective methods and tools are based.

Keywords: neuropedagogical, future teachers, didactic possibilities, emotional competence.

Annotatsiya. Mazkur maqolada neyropedagogika yondashuvi asosida bo‘lajak pedagoglarning emotsional kompetentligini
rivojlantirishning didaktik imkoniyatlari ilmiy jihatdan tahlil etilgan. Zamonaviy ta’lim tizimida pedagoglarning nafaqat bilim berish,
balki o‘quvchilarning hissiy-ijtimoiy rivojlanishiga ta’sir ko‘rsatishdagi roli ortib bormoqda. Shu nuqtai nazardan, neyropedagogik
yondashuv orgali emotsional kompetentlikni shakllantirish mexanizmlari ochib berilgan hamda uning samarali metod va vositalari
asoslangan.

Kalit so‘zlar: neyropedagogika, bo‘lajak pedagoglar, didaktik imkoniyatlar, emotsional kompetentlik.

AHHoOTanms. B paHHON cTaThe Hay4yHO AaHATM3MPYIOTCS IMAAKTUYECKHE BO3MOXKHOCTH Pa3BUTUSI 3MOLMOHATIBHOM
KOMIIETEHTHOCTH OyAyIIMX y4yHTeJlell Ha OCHOBE HEWpOIeJaroruyeckoro moaxona. B coBpemeHHOW cucrteme 00pa3oBaHHS POJIb
yudHuTeNnel Bo3pacTaeT He TOJIBbKO B Mepefaue 3HaHUH, HO M BO BIMSHUU Ha YMOLIMOHATBHOE U COIMAIbHOE PAa3BUTHE ydaluxcs. B aToit
CBS3M PACKPBIBAIOTCS MEXaHU3Mbl (JOPMHUPOBAHHUS SMOLMOHAIBHOH KOMIETEHTHOCTH MOCPEACTBOM HEHpOIearorndeckoro noaxoaa u
000CHOBEIBAIOTCS €r0 3P PEeKTHBHBIE METOABI X HHCTPYMEHTEL.
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KnioueBble cioBa: Heliponenaroruueckuii moaxof, OyayInue y4uTelss, AWAAKTHYECKHE BO3MOXKHOCTH, SMOLMOHAJIbHAS
KOMIICTEHTHOCTb.

Kirish. Zamonaviy global ta’lim makonida kechayotgan transformatsion jarayonlar pedagogik faoliyat mazmuni va
mohiyatiga yangicha yondashuvlarni talab etmoqda. Raqamlashtirish, axborot oqimining keskin ortishi hamda ta’limning
insonparvarlashuvi sharoitida pedagog shaxsiga qo‘yiladigan talablar sifat jihatidan yangi bosqichga ko‘tarildi. Endilikda pedagog
nafagat bilim beruvchi subyekt, balki o‘quvchilarning emotsional, ijtimoiy va kognitiv rivojlanishini boshgaruvchi murakkab tizim
sifatida namoyon bo‘lmoqda.

Shu nugtai nazardan, bo‘lajak pedagoglarning emotsional kompetentligini rivojlantirish muammosi zamonaviy pedagogika va
psixologiya fanlarining dolzarb yo‘nalishlaridan biri hisoblanadi. Emotsional kompetentlik shaxsning o‘z hissiyotlarini anglash, ularni
boshgarish, boshgalarning emotsional holatini tushunish va samarali muloqot o‘rnatish qobiliyatlarini o‘z ichiga oladi. Ushbu
kompetensiya pedagogik faoliyat samaradorligini ta’minlovchi muhim omil sifatida e’tirof etilmoqda.

Mazkur jarayonda neyropedagogika alohida ahamiyat kasb etadi. Neyropedagogika — bu ta’lim jarayonini inson miyasi
faoliyati, neyrofiziologik mexanizmlar va psixik jarayonlar bilan uzviy bog‘liglikda o‘rganuvchi integrativ fan sohasi bo‘lib, u
o‘quvchilarning bilimlarni gabul qilish, qayta ishlash va mustahkamlash jarayonlarini ilmiy asosda tushuntiradi.

Neyropedagogik yondashuvlar asosida olib borilgan tadgiqotlar shuni ko‘rsatadiki, inson miyasi emotsional holatlar bilan
bevosita bog‘liq holda faoliyat yuritadi. Ijobiy emotsional fon o‘quv materialining samarali o‘zlashtirilishini ta’minlasa, salbiy
emotsiyalar aksincha, kognitiv jarayonlarni susaytiradi. Shu sababli, ta’lim jarayonida emotsional muhitni boshqarish va rivojlantirish
muhim didaktik vazifa sifatida garaladi.

Bo‘lajak pedagoglarni tayyorlash jarayonida neyropedagogik yondashuvlardan foydalanish, bir tomondan, ularning kasbiy
kompetentligini oshirsa, ikkinchi tomondan, emotsional bargarorlik va empatik munosabatlarni shakllantirishga xizmat giladi. Aynigsa,
zamonaviy didaktik texnologiyalar, interfaol metodlar va refleksiv yondashuvlar ushbu jarayonning samaradorligini sezilarli darajada
oshiradi.

Shu bois, neyropedagogika asosida bo‘lajak pedagoglarning emotsional kompetentligini rivojlantirishning didaktik
imkoniyatlarini aniglash va ilmiy asoslash bugungi kunda dolzarb ilmiy-amaliy muammo sifatida namoyon bo‘lmoqda.

ADABIYOTLAR TAHLILI

Neyropedagogika sohasidagi ilmiy tadqgiqotlar so‘nggi yillarda jadal rivojlanmoqda. Xorijiy olimlar tomonidan olib borilgan
tadqiqotlarda miya faoliyati va o‘qitish jarayoni o‘rtasidagi uzviy bog‘liglik asoslab berilgan. Mahalliy olimlar tomonidan ham
pedagogik faoliyatda emotsional intellekt va kommunikativ kompetensiyani rivojlantirish muammolari o‘rganilgan bo‘lib, bu borada
didaktik imkoniyatlar keng ekanligi ta’kidlanadi.

1-jadval.
O¢zbekiston olimlari tadqiqotlari
F.I1.SH. Tadgqiqot yo‘nalishi Asosiy g‘oya
J.G. Yo ldoshev Pedagogika nazariyasi Pedagog shaxsini rivojlantirishda kompetensiyaviy yondashuv muhim
0.U. Hasanboyeva | Zamonaviy pedagogik texnologiyalar | Interfaol metodlar shaxs rivojiga xizmat giladi
N.A. Muslimov Kasbiy pedagogika Pedagogning kashiy kompetentligini shakllantirish tizimi
Sh.X. Sharipov Ta’lim innovatsiyalari Ta’limda innovatsion yondashuvlar samaradorlikni oshiradi
M.Q. Quronov Tarbiya nazariyasi Shaxs tarbiyasida emotsional muhit muhim omil

Shuningdek, emotsional kompetentlik tushunchasi psixologiya va pedagogika fanlarida muhim o‘rin egallaydi. Tadgiqotchilar
emotsional kompetentlikni shaxsning o‘z hissiyotlarini anglash, boshqarish va boshgalarning hissiyotlarini tushunish qobiliyati sifatida
talgin etadilar.

2-jadval.
MDH olimlari
F.1.SH. Yo‘nalish Asosiy garash
L.S. Vygotskiy | Madaniy-tarixiy psixologiya Ta’lim va rivojlanish o‘zaro bog‘liq jarayon
A.R. Luriya Neyropsixologiya Miya faoliyati va psixik jarayonlar uzviy bog‘liq
P.Ya. Galperin | Bosgichma-bosgich o‘qitish nazariyasi | Bilimlarni ongli shakllantirish mexanizmi
V.V. Serikov Shaxsga yo‘naltirilgan ta’lim Ta’lim markazida shaxs turadi
E.A. Tokareva | Neyropedagogika Ta’limni miya faoliyati asosida tashkil etish
3-jadval.
Xorijiy olimlar (xalgaro tadgiqotlar)
F.I.SH. Yo‘nalish Asosiy g‘oya
Daniel Goleman Emotsional intellekt Emotsional kompetentlik muvaffagiyat asosidir
Howard Gardner Ko‘p intellekt nazariyasi | Har bir insonda turli intellekt turlari mavjud
Mary Helen Immordino-Yang | Neyrota’lim Emotsiya va o‘rganish o‘zaro bog‘liq
Eric Jensen Brain-based learning Ta’lim miya faoliyatiga mos tashkil etilishi kerak
Antonio Damasio Neyropsixologiya Emotsiyalar qaror gabul gilishda muhim rol o‘ynaydi

TAHLILLAR VA MUHOKAMA

Neyropedagogik yondashuv asosida bo‘lajak pedagoglarning emotsional kompetentligini rivojlantirish masalasi kompleks va
ko‘p komponentli jarayon sifatida namoyon bo‘ladi. Ushbu jarayon nafaqat psixologik, balki didaktik, metodik va neyrofiziologik
omillar bilan chambarchas bog‘ligdir.

Ilmiy tahlillar shuni ko‘rsatadiki, inson miyasi o‘quv jarayonida faqat kognitiv faoliyat bilan cheklanmaydi, balki emotsional
markazlar (limbik tizim) orqali ma’lumotlarni qayta ishlash samaradorligini belgilaydi. Shu sababli, ta’lim jarayonida emotsional
komponentni hisobga olish o‘qitish samaradorligini oshirishning muhim sharti hisoblanadi.
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Neyropedagogika nuqtai nazaridan garalganda, o‘quv jarayonida quyidagi uchta asosiy tizim o‘zaro integratsiyada faoliyat
yuritadi: kognitiv tizim (bilim olish); emotsional tizim (hissiy gabul gilish); ijtimoiy tizim (mulogot va hamkorlik).
Mazkur tizimlarning uyg‘unligi bo‘lajak pedagoglarning kasbiy va shaxsiy rivojlanishini ta’minlaydi.

Emotsional kompetentlikni rivojlantirishning neyropedagogik mexanizmlari

Komponent

Mazmuni

Neyropsixologik asos

Didaktik vositalar

Emotsiyani anglash

O*z hissiyotlarini tushu

nish

Limbik tizim faolligi

Refleksiya, kundalik yozish

Emotsiyani boshgarish

Stress va hissiy nazorat

Prefrontal korteks

Nafas mashglari, treninglar

Empatiya

Boshgalarni tushunish

Mirror neyronlar

Rolli o‘yinlar

Ijtimoiy ko‘nikmalar

Samarali mulogot

Neyron alogalar tizimi

Guruh ishlari

4-jadval.

Olingan natijalar shuni ko‘rsatadiki, an’anaviy ta’lim tizimi asosan bilim berishga yo‘naltirilgan bo‘lsa, neyropedagogik
yondashuv ta’lim jarayonini insonning tabiiy psixofiziologik xususiyatlariga moslashtirishga xizmat giladi. Bu esa ta’limning
individualizatsiyasi va differensiallashuvini ta’minlaydi.

Muhokamalar natijasida quyidagi muhim jihatlar aniglandi: 1.

5-jadval.

Didaktik imkoniyatlar va ularning samaradorligi

Didaktik yondashuv

Amalga oshirish shakli

Ta’sir mexanizmi

Natija

Interfaol metodlar

Munozara, debat

Faollikni oshiradi

Mustaqil fikrlash

Trening texnologiyalari

Psixologik mashglar

Emotsional tajriba

Hissiy rivojlanish

Refleksiv yondashuv

Tahlil, o‘zini baholash

Metakognitivlik

O‘zini anglash

Ragamli vositalar

Multimedia, VR

Vizual-emotsional ta’sir

Qizigish ortadi

Emotsional kompetentlik pedagogik samaradorlikning ajralmas

gismi hisoblanadi; 2. Neyropedagogika ta’lim jarayonini ilmiy asosda tashkil etish imkonini beradi; 3. Didaktik vositalarning to‘g‘ri

tanlanishi emotsional rivojlanishni tezlashtiradi; 4. Interfaol va refleksiv metodlar eng samarali usullar sifatida namoyon bo‘ladi.
Shuningdek, tadqiqotlar shuni ko‘rsatadiki, o‘quv jarayonida ijobiy emotsional muhit yaratish talabalar motivatsiyasini

oshiradi, stress darajasini kamaytiradi va bilimlarni uzoq muddatli xotirada saglashga yordam beradi.

1. MAQSADLI

( BO‘LAJAK PEDAGOGLARDA EMOTSIONAL KOMPETENTLIKNI
RIVOJLANTIRISHNING NEYROPEDAGOGIK MODELI

2. MAZMUNIY & 3. JARAYON N 4. TEXNOLOGIK 5. NATJAVIY
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1-rasm. Bo‘lajak pedagoglarda emotsional kompetentlikni rivojlantirishning neyropedagogik modeli

“Bo‘lajak pedagoglarda emotsional kompetentlikni rivojlantirishning neyropedagogik modeli” zamonaviy ta’lim paradigmasi
asosida ishlab chigilgan bo‘lib, u pedagog shaxsining kompleks rivojlanishini ta’minlashga yo‘naltirilgan tizimli yondashuvni
ifodalaydi. Mazkur model o‘zaro uzviy bog‘langan besh asosiy komponentdan tashkil topgan: magsadli, mazmuniy, jarayon, texnologik
va natijaviy komponentlar.

Modelning magsadli komponenti pedagog shaxsida emotsional kompetentlikni shakllantirishga garatilgan bo‘lib, unda o‘z
hissiyotlarini anglay oladigan, boshgara oladigan va boshqgalar bilan samarali mulogotga kirisha oladigan mutaxassisni tayyorlash
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ustuvor vazifa sifatida belgilanadi. Ushbu komponent butun modelning yo‘nalishini aniqlab beradi va barcha keyingi jarayonlar uchun
metodologik asos vazifasini bajaradi.

Mazmuniy komponent modelning nazariy asosini tashkil etib, unda neyropedagogik bilimlar, emotsional intellekt elementlari
hamda psixologik tayyorgarlik tizimi mujassamlashgan. Bu komponent orgali bo‘lajak pedagoglarda miya faoliyati va o‘qitish jarayoni
o‘rtasidagi bog‘liglik, shuningdek, emotsional jarayonlarning ta’lim samaradorligiga ta’siri haqidagi bilimlar shakllantiriladi.

Jarayon komponenti mazmunni amaliyotga tatbiq etish mexanizmlarini ifodalaydi. Unda interfaol metodlar, psixologik trening
mashg‘ulotlari va refleksiya jarayonlari asosiy o‘rin tutadi. Mazkur bosqichda talabalarning faol ishtiroki, tajriba asosida o‘rganishi va
0°z-0°zini anglash ko‘nikmalari rivojlantiriladi. Aynan shu komponent emotsional tajribaning shakllanishida hal giluvchi rol o‘ynaydi.

Texnologik komponent ta’lim jarayonini zamonaviy vositalar orqali qo‘llab-quvvatlashni nazarda tutadi. Raqamli ta’lim
vositalari, multimedia texnologiyalar va simulyatsion muhitlar orgali o‘quv jarayoni yanada jonlantiriladi, vizual va emotsional ta’sir
kuchaytiriladi. Bu esa bilimlarni chuqurroq o‘zlashtirishga hamda emotsional jalb etilishni oshirishga xizmat giladi.

Modelning yakuniy bosgichi — natijaviy komponent bo‘lib, u butun jarayon samaradorligini aks ettiradi. Ushbu bosgichda
bo‘lajak pedagoglarda emotsional barqarorlik, empatiya, samarali mulogot ko‘nikmalari hamda kasbiy kompetentlik shakllanganligi
kuzatiladi. Natijada pedagog shaxsining har tomonlama rivojlangan modeli yuzaga keladi.

Modelning sxematik ko‘rinishida “Magsad — Mazmun — Jarayon — Texnologiya — Natija” ketma-ketligi orgali pedagogik
jarayonning mantiqiy izchilligi ifodalanadi. Shu bilan birga, kengaytirilgan modelda neyropedagogik yondashuv asosida didaktik
imkoniyatlar orgali emotsional tajriba shakllanib, u emotsional kompetentlikka, undan esa kasbiy samaradorlikka olib kelishi ilmiy
jihatdan asoslab beriladi.

Shunday qilib, mazkur model bo‘lajak pedagoglarning emotsional kompetentligini rivojlantirishda tizimli, integrativ va
samarali yondashuv sifatida xizmat giladi hamda zamonaviy ta’lim tizimi talablariga to‘liq javob beradi.

Xulosa. Tadqiqot natijalari shuni ko‘rsatadiki, zamonaviy ta’lim tizimida bo‘lajak pedagoglarning emotsional kompetentligini
rivojlantirish muhim ilmiy-amaliy ahamiyat kasb etadi. Aynigsa, ta’lim jarayonining insonparvarlashuvi va shaxsga yo‘naltirilgan
yondashuvlar ustuvorlik kash etayotgan bugungi sharoitda pedagogning emotsional yetukligi uning kasbiy samaradorligini belgilovchi
asosiy omillardan biri sifatida namoyon bo‘lmoqda. Mazkur maqolada asoslab berilgan neyropedagogik yondashuv shuni ko‘rsatdiki,
o‘quv jarayonini inson miyasi faoliyati va emotsional holatlari bilan uyg‘un holda tashkil etish ta’lim samaradorligini sezilarli darajada
oshiradi. Xususan, ijobiy emotsional muhit yaratish, refleksiv faoliyatni tashkil etish hamda interfaol metodlardan foydalanish orqali
talabalarning nafagat bilim darajasi, balki ularning hissiy bargarorligi va ijtimoiy moslashuvchanligi ham rivojlanadi.

Tadgigot davomida ishlab chigilgan neyropedagogik model bo‘lajak pedagoglarda emotsional kompetentlikni
shakllantirishning tizimli mexanizmlarini ochib berdi. Modelning magsadli, mazmuniy, jarayon, texnologik va natijaviy komponentlari
o‘zaro uzviy bog‘liglikda faoliyat yuritib, pedagogik jarayonning yaxlitligini ta’minlaydi. Aynigsa, didaktik imkoniyatlardan samarali
foydalanish orqali emotsional tajriba hosil qilish va uni amaliy faoliyatga integratsiya etish imkoniyati yaratildi. Shuningdek, tahlillar
shuni ko‘rsatdiki, emotsional kompetentlikning shakllanishi pedagog shaxsining kasbiy tayyorgarligida muhim mezonlardan biri bo‘lib,
u o‘qituvchining kommunikativ madaniyati, empatik qobiliyati va stressga chidamliligini belgilaydi. Bu esa o‘z navbatida ta’lim
jarayonida ijobiy psixologik muhitni yaratish hamda o‘quvchilarning faol ishtirokini ta’minlashga xizmat qgiladi. Umuman olganda,
neyropedagogika asosida bo‘lajak pedagoglarning emotsional kompetentligini rivojlantirish ta’lim sifatini oshirishning istigbolli
yo‘nalishlaridan biri hisoblanadi. Mazkur yondashuv pedagogik jarayonni ilmiy asosda tashkil etish, innovatsion texnologiyalarni joriy
etish hamda shaxsga yo‘naltirilgan ta’limni rivojlantirishda muhim metodologik asos bo‘lib xizmat qiladi. Kelgusida ushbu yo‘nalishda
empirik tadqiqotlarni kengaytirish, neyropedagogik texnologiyalarni amaliyotga joriy etish hamda emotsional kompetentlikni baholash
mezonlarini takomillashtirish dolzarb vazifalardan biri sifatida garaladi.
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METHODOLOGICAL AND DIDACTIC FOUNDATIONS FOR DEVELOPING STUDENTS’ SANOGENIC COMPETENCE
IN THE HIGHER EDUCATION PROCESS

METO/I0JIOT MYECKUE U JIMJAKTUYECKHUE OCHOBBI PA3BUTHS CAHOIEHHOM KOMIIETEHTHOCTHU CTYJEHTOB
B I[TPOIIECCE BBICHIEI'O OBPA30OBAHUA

OLIY TA’LIM JARAYONIDA TALABALARNING SANOGEN KOMPETENTLIGINI RIVOJLANTIRISHNING METODOLOGIK
VA DIDAKTIK ASOSLARI

Kurbanov Elyor Ermamatovich
Guliston davlat universiteti, 120100. Sirdaryo viloyati, Guliston shahar, 4-mavzu
E-mail: elyor88@internet.ru

Abstract. The article examines the methodological and didactic foundations for developing students’ sanogenic competence
in the process of higher education. Sanogenic competence is considered as a comprehensive personal characteristic that includes the
ability to preserve and strengthen one’s health, maintain a healthy lifestyle, cope constructively with stressful situations, think positively,
regulate emotional states, and consciously choose health-promoting behavioral strategies. The article explores systemic, competency-
based, learner-centered, activity-based, and health-preserving approaches to the development of students’ sanogenic competence.

Keywords: sanogenic competence, higher education, sanogenic thinking, healthy lifestyle, competency-based approach,
methodological foundations, didactic foundations, psychological resilience, emotional state, stress, reflection, student, health-preserving
education.

Annotatsiya. Maqolada oliy ta’lim jarayonida talabalarning sanogen kompetentligini rivojlantirishning metodologik va
didaktik asoslari ko‘rib chigiladi. Sanogen kompetentlik shaxsning o‘z salomatligini saqlash va mustahkamlash, sog‘lom turmush
tarziga rioya qilish, stressli vaziyatlarni konstruktiv tarzda yengib o‘tish, ijobiy fikrlash, emotsional holatini boshqarish hamda
salomatlikni asrashga yo‘naltirilgan xulq-atvor strategiyalarini ongli ravishda tanlash qobiliyatini o‘z ichiga oluvchi kompleks shaxsiy
xususiyat sifatida talgin etiladi. Talabalarda sanogen kompetentlikni rivojlantirishga doir tizimli, kompetensiyaviy, shaxsga
yo‘naltirilgan, faoliyatga asoslangan va sog‘liqni saqlovchi yondashuvlar ochib beriladi.

Kalit so‘zlar: sanogen kompetentlik, oliy ta’lim, sanogen tafakkur, sog‘lom turmush tarzi, kompetensiyaviy yondashuv,
metodologik asoslar, didaktik asoslar, psixologik barqarorlik, emotsional holat, stress, refleksiya, talaba, sog‘liqni saqlovchi ta’lim.

AHHOTauus. B cratbe paccMaTpHBAIOTCS METOMOJOTHYSCKHE W JUJAKTHYECKHE OCHOBBI DA3BUTHS CAHOTCHHOM
KOMITETEHTHOCTH CTYIEHTOB B TIPOIECCe BhICIIEro 0Opa3oBaHus. CaHOTEHHAs KOMIIETEHTHOCTh PACCMATPHBACTCSI KAK KOMILIECKCHAsI
XapaKTepUCTHKA JTMIHOCTH, BKIIOYAIOIIAsl CIIOCOOHOCTh COXPAHSTh M YKPEIULITh COOCTBEHHOE 37I0POBbE, IPHUICPIKUBATHCS 3J0POBOTO
obpa3za JKU3HH, KOHCTPYKTHBHO CIIPABIBITHCS CO CTPECCOBBIMH CHUTYALUSIMH, TO3UTHBHO MBICIUTh, PEryIHPOBATH IMOLHOHATEHOE
COCTOSIHUE M OCO3HAHHO BBIOMpATh 3/10pOBbecOeperaroline CTpaTerny MOBeeHUs. PacKphIBalOTCsl CHCTEMHbIH, KOMIETEHTHOCTHBIH,
JIMYHOCTHO OPUEHTHPOBAHHBIN, NESITENLHOCTHBIH U 310pOBbeCOEpEeraronuii MOAXOAbl K Pa3BUTHIO CAHOT€HHOW KOMIIETEHTHOCTH
CTYJICHTOB.

KuroueBble ciioBa: caHOT€HHAsi KOMIIETEHTHOCT, BBICIIEe 00pa30oBaHKe, CAHOTEHHOE MBIIUICHHE, 30POBBIH 00pa3 >KH3HH,
KOMITETEHTHOCTHBIH ITOIXO0/I, METOA0JOTHIECKHE OCHOBBI, IHIAKTHICCKHE OCHOBBI, ICHXOIIOTMYECKAsT YCTOMINBOCTD, IMOIHOHATEHOE
COCTOsIHHE, CTpecc, peIeKkcus, CTyAEHT, 370poBbecOeperarmiee 00pa3oBaHue.

BBenenne. CoBpeMeHHasi CHCTEMa BBICIIETO0 0Opa30BaHMs MPEABSIBISIET K CTYIAEHTY TPEOOBAHUS, CBA3aHHBIC HE TOJBKO C
yCcBOEHHEM MPOQeCCHOHANBHBIX 3HAHUI 1 (HOPMUPOBAHUEM MPAKTUYIECKUX HABBIKOB, HO U C PA3BUTHEM CIIOCOOHOCTH CaMOCTOSTEIHHO
3a00TUTBCST O COOCTBEHHOM (DM3MYECKOM M TICUXHUYECKOM 3JI0pOBbE. BBICOKass HHTEHCHBHOCT y4eOHOM NIeITebHOCTH, 3HAYUTEIbHBIN
00b&M MH(OPMAIMOHHOM Harpy3ku, HEOOXOJMMOCTh aJanTalliM K HOBBIM COLHMAJIBHBIM YCJIOBHSM, JK3aMEHAIIMOHHBIH CTpecc
HEONPEeAENEHHOCTh TMPOPECCHOHANBHOTO OyIyIero MOTYT OKa3blBaTh CYLIECTBEHHOE BIHMSHHE Ha IICHXOJOTHYECKOE COCTOSHHE
CTYyZIeHTOB. B 3THX yCIOBHsAX 0COOYIO 3HAYMMOCTH IpHOOpeTaeT (GOpMHUPOBAHNE Y MOJOAEXKH CIOCOOHOCTH OCO3HAHHO YNPABIATh
COOCTBEHHBIM COCTOSIHAEM, MpPEAYNpPEKAaTh HEraTHBHBIE IIOCIEACTBHS CTpecca W HCIOJb30BaTh KOHCTPYKTHBHBIE CITOCOOBI
MIPEOIOJICHUSI KU3HEHHBIX TPYTHOCTEH.

B coBpeMeHHO# Memaroruke W IMCHUXOJOrWU BCE OGOJblilee BHUMAaHHE YAESETCS 310pOBbecOeperaronieil HarnpaBIeHHOCTH
obpaszoBanusi. IIpyu 3TOM COXpaHEHHUE 30POBbsI HE JODKHO OTPAHUYMBATHCS TOJIBKO MPO(PUIAKTHIECKUMH MEPOTPUATHAMH. BaKHBIM
CTAaHOBHUTCA q)OpMI/lpOBaHI/Ie y 06yqa}ou1erocst BHyTpeHHeﬁ FOTOBHOCTH M KOMIIETCHTHOCTU CaMOCTOATC/IIbHO MOAACPKHUBATH
¢dusnyeckoe, NCUXOJIOTUUECKOe U COLMaIbHOE Oaromnosyune. FIMEHHO B JaHHOM KOHTEKCTE aKTyaJM3UPYyeTCs TMOHATHE «CaHOTeHHas
KOMIIETEHTHOCTB).

CaHoreHHass HANPaBIEHHOCTh JIMYHOCTH TMPEAINOJNAraeT CrocoOHOCTh YeNOBEKa OCO3HABATH B3aMMOCBS3b MEXIY
COOCTBEHHBIMH MBICIISIMH, 3MOIMOHAIBHBIMH COCTOSIHUSIMH, MOBEICHHEM K COCTOSIHHEM 310pOBbs. KOHIENus CaHOT€HHOTO
MBIIDIEHHS CBsI3aHa C Wieel KOHCTPYKTHBHOU MepepabOTKU YeIOBEKOM COOCTBEHHBIX OTPUIATEIBHBIX SMOIHMOHAIBHBIX TIEPEKUBAHUI
U KOHQIMKTHBIX CHTyaluil. B OTIIMYHE OT MATOreHHOTO MBIIUICHHS, KOTOPOE€ MOXKET YCHIIMBATh HETATHUBHBIC IEPEKUBAHUS,
CAHOTEHHBI TIOJXOJ[ HAMPABIEH HA OCO3HAHHE OSMOIMOHAIBHOTO OIBITA, €r0 AHAIW3 M MOUCK KOHCTPYKTHUBHBIX CIOCOOOB
pearupoBanusi. MeTOI0IOrHYECKHe OCHOBBI PA3BUTHUSI CAHOTEHHOM KOMIIETEHTHOCTH CTYICHTOB. METOI0IOrHYeCKyI0 OCHOBY IIpoIiecca
pa3BUTHsI CAHOTCHHOW KOMIIETEHTHOCTH IIEIECO00pa3HO paccMaTpuBaTh KaK COBOKYIHOCTh B3aMMOCBSI3aHHBIX HAyYHBIX MOJAXOJOB,
MPHHIIMIIOB U MOJIOXKEHHH, ONPEeIeISIIOLINX COACPKAaHUE, OPraHU3aLUIO0 U PEe3yIbTaThl MeJarornueckoro npoiecca.

OpHMM W3 BeOyIIMX SIBISIETCS CHCTEMHBIH MOAXOA. B paMkax [aHHOTO MOAXOJa CaHOTEHHAas KOMIICTEHTHOCTh
paccMaTpHuBaeTCs Kak [eJ0CTHAs CUCTeMa, BKIIIOYAIOIIas KOTHUTHBHBIN, MOTHBALMOHHO-LICHHOCTHBIH, IMOLNOHATIbHO-PETYIIATHBHBIMH,
TIOBEICHYECKUH M pPe(IICKCUBHBIN KOMIOHEHTH. KOTHHTHBHBI KOMIOHEHT OTpakaeT 3HAaHUS CTYJECHTAa O 30POBBE, CTPECCOBBIX
(axropax, crmoco6ax OSMOIMOHAJIBHON CaMOpPETy/SIMUM U 3M0POBOM 00pa3e >KM3HH. MOTHBaIMOHHO-IICHHOCTHBIH KOMIIOHEHT
XapaKTepH3yeTCsl OCO3HAHUEM IEHHOCTH 3[0POBbS M yCTONYMBOM MOTHBAIMEH K €r0 COXPAaHEHHIO. DMOIMOHAIBHO-PETryJIITUBHBIN
KOMITOHEHT IIPEAMNONIAracT CHOCOOHOCTH YHPaBISThH COOCTBEHHBIMH SMOIMOHAIBHBIMHU COCTOSIHUSMH. IloBeJeHUecKnii KOMITOHEHT
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MPOSIBISIETCS B IPAKTHYECKOM MCIIOIB30BaHUH 3/10pPOBbecOEpEraroux Moeseil nopeaeHus. PeduiekCBHbINH KOMIIOHEHT 00eceunBaeT
CIOCOOHOCTh aHAIM3UPOBATH COOCTBEHHOE COCTOSHHUE, ITOBEJCHNUE U PE3YIIbTAThI IPEAIPUHUMACMBIX ICHCTBHIA.

KoMIeTeHTHOCTHBIH MOAX0[ MO3BOJIACT PACCMATPHBATh CAHOTCHHYIO KOMIICTCHTHOCTh HE TOJIBKO KaK COBOKYITHOCTH 3HAHHI
0 3[I0pOBbE, HO NPEXKJE BCEro KaK CIOCOOHOCTh MPUMEHATH 3TH 3HAHMS B PEAIbHBIX KU3HEHHBIX M NPO(ECCHOHATBHBIX CHTYalLUsX.
[TosToMy o0Opa3oBaTenbHBIM Mponecc AOIDKCH o0ecnednBaTh IEpexo] OT TEOPETHYECKOT0 HH(GOPMHPOBAHHS K IMPAaKTHIECKOH
NeATeTbHOCTH, CAMOKOHTPOJIO ¥ CAMOCTOSITEIIbHOMY HNPHHSTHIO pEeIIeHHH.

JINYHOCTHO OPHEHTHUPOBAHHBIM IOJXOJ IpearoyiaraeT y4€T HHIMBUAYaTbHBIX OCOOGHHOCTEH CTYIEHTOB, MX >KH3HEHHOTO
OIIBITa, MOTHBALIH, SMOLIOHAIILHOTO COCTOSIHUS, YPOBHS (DU3NYECKOH aKTUBHOCTH U C(OOPMHUPOBAHHOCTH HABEIKOB caMoperysinui. B
JIAHHOM Clly4yae CTYJEHT BBICTYNAaeT He NaCCUBHBIM OOBEKTOM IEJarorM4ecKoro BO3JCHCTBUS, a aKTUBHBIM CyOBEKTOM COOCTBEHHOTO
pa3BUTHA. JIeATEIBHOCTHBIA MOJXO/ NPELyCMaTpUBACT BKIIOYEHHE CTYJEHTOB B PA3JIMYHBIC BUJbI aKTUBHOCTHU, HAIPABJICHHBIC HA
(opMHpOBaHHE HABBIKOB CaMOpETyNSAIMH, pediiekcuu M 340poBbecOeperaromero mnoseaeHus. Ocoboe 3HaueHHE NPHOOPETAIOT
NPaKTHYECKUE 3aJaHus, CUTYaLMOHHbIC YIPAXXHEHHs, TPEHHMHIH, IUCKYCCHH, POJICBBIC HIPBI, (DU3KYJIBTYPHO-0310pPOBUTEIbHAS
JeATeIBHOCTD M CAMOCTOSITENIbHAS paboTa.

AKCHOJIOTHYECKHI TOJX0J] OpHEHTHpYyeT o0Opa3oBaTeNBHBIM mpolecc Ha (opMHpOBaHHE Y CTYIECHTOB ILEHHOCTHOTO
OTHOIIICHUS K 30POBBIO. 370POBbE B JTAaHHOM CIIydae paccMaTpHBAeTCsl HE TOJBKO KaK OTCYTCTBHE OOJIE3HH, HO M KaK BakKHEHIIas
JIMYHOCTHAS ¥ COLMAJIbHAs IIEHHOCTb, SIBILFONIAsICSI OCHOBOH MOJTHOIEHHOM )KU3HH ¥ PO ECCHOHAIBHOTO CaMOPa3BUTHSL.

3nopoBbecOeperaromuii ToAX0 ] MPeAnoIaraeT Co3IaHue B 00pa3oBaTeIbHON Cpelie TAKUX YCIOBHH, KOTOPBIE CIIOCOOCTBYIOT
COXPaHECHHUIO M YKPEIUICHUIO 30pOBhs oOydaromuxcs. OH BKIIOYAET PalMOHAIBHYIO OPTaHH3aLHUI0 Y4eOHOW Harpyskd, obecreueHne
JIBUTaTeJIbHOH aKTHBHOCTH, (OpMHUpOBaHME KyJIbTYphl NMHUTaHHS W CHA, NMPOQMIAKTUKY SMOLMOHAIBHOTO BBIFOPaHUs, O0y4deHHe
METO/IaM peJIaKCaluH ¥ Pa3BUTHE HABBIKOB IICHXOJIOTHYECKOIT CaMOIIOMOIIIH.

JlunakTHdeckre OCHOBBI DA3BUTHS CAHOTCHHON KOMIIETEHTHOCTH. JlMoakTHdeckas OpraHW3alus Hpolecca pa3BUTHS
CaHOTCHHOH KOMIIETEHTHOCTH JOJDKHA OCHOBBIBAThCS Ha IIPHHIUIAX CO3HATENBHOCTH ¥ AKTUBHOCTH, CHCTEMAaTHYHOCTH U
TIOCJIeIOBATEILHOCTH, TOCTYITHOCTH, HHIUBU/Ty aIN3alUH, TPAKTHICCKON HAlIPaBICHHOCTH, 0OPAaTHOM CBSI3U U pe()IEKCHBHOCTH.

Cozepxxanue o00pa30BaTeNBHOrO IpOLECCa JOJDKHO BKIIOYATh 3HAHUS O 3aKOHOMEPHOCTAX COXPAHEHMS 370pOBbS,
MICUXOJIOTHYECKUX MEXaHH3Max CTpecca, Crocodax yHpaBieHUs SMOLMSMM, 3HAUCHHH JABHIATEIbHOW aKTHBHOCTH, PALMOHAIBHOTO
pexuMa JHS, HOJHOLEHHOTO CHA U 3JJ0pOBOro nuTaHus. OQHAKO TEOPETUYECKHE 3HAHHS JOJDKHBI OBITh HEMOCPEICTBEHHO CBS3AHBI C
MPaKTHYECKUMU JEHCTBUSIMH.

D¢ deKTUBHBIM CPECTBOM PAa3BUTHS CAHOTCHHOW KOMIICTCHTHOCTH SIBJISIOTCS HMHTCPAKTHBHBIC 00pa3oBaTeibHbIC
TEXHOJIOTHH. B wacTHOCTH, AMCKycCHMM W TPOOJEMHBIE CHTYallMH ITO3BOJIIIOT CTY/ACHTaM aHAIW3UPOBATh pealbHBIC JKU3HEHHEIE
00CTOATENBCTBA M CAMOCTOSITENBEHO (DOPMYJIHPOBATH CIOCOOBI MX KOHCTPYKTHBHOIO peIleHUs. PedieKCUBHBIE yNpakKHEHUS
CIOCOOCTBYIOT OCO3HAHUIO COOCTBEHHBIX SMOIMOHAIBHBIX COCTOSIHUI W MoBeieHNs. TPpEeHHHTOBBIE TEXHOJIOTUH CO3/1AI0T YCIOBHS UL
MIPAKTUYECKOTO OCBOEHMSI METOJOB CaMOpEryJisiuy. BakHoe MecTo MOXeT 3aHMMaTh TEXHOJIOTHS aHaJM3a CTPECCOBBIX CHUTYalLHi.
CTyneHTy Tpelylaraetcsi OIpeNelUTh WCTOYHHK CTPECCOBOrO  BO3JCHCTBHS, BBISIBUTH BO3HUKAIOIIME MBICIM ¥ 9MOLHH,
NPOAHAIM3UPOBATh  MOBEACHYECKYIO DEaKIMI0 W  pa3paboTaTh  albTEPHATHBHYIO KOHCTPYKTHBHYIO  cTparteruto. Takas
MOCJIEI0BATENIBHOCTh CIIOCOOCTBYET (POPMUPOBAHHIO HABBIKA OCO3HAHHOTO OTHOIIECHHS K COOCTBEHHBIM MEPEKHBAHHUSIM.

MeTonbl  ABIXaTENbHOH TMMHACTHKHM, MBIIICUHOH peNakcaliy, BH3yalM3allMM, I[O3MTHBHOTO CAMOBHYIICHUS W
9MOLMOHATBHOM CaMOPETYJILMH MOTYT HCIIOIb30BAaThCS B MPAKTHYECKUX 3aHATHAX. VX cHCTeMaTH4eckoe MPUMEHEHHE CoCOOCTBYET
Pa3BHUTHIO CIIOCOOHOCTH YIPABJIATH YMOIMOHAIBHBIM HAMPSHKEHUEM U MOJIeP)KUBATH ICHXOJIOTHUECKOe PaBHOBECHE.

Oco6oe 3HaueHHe uMeeT pedaekchBHas NesTeIbHOCTb. CTyIeHT TOJDKEH He TOJIBKO BBITIOJHATH ONPE/eIEHHbIE YIPaKHEHHS,
HO M OLICHWBATh UX BIMSIHHE Ha CBOE cocrosHWe. Hampumep, mocie BBIOJHEHUS 33/IaHUST MOXKET NPOBOAWTHCS CaMOAHAIU3 II0
Borpocam: «Uto st gyBcTBOBan?», «Kakue MbIcny BbI3BaNn HanpspkeHne?», «Kak H3MEHMIOCh MOE COCTOSIHHE MOCIe YNpaXHEHUs?»,
«Kaxme crioco0bI caMopery sy okazainuch Handouee 3¢ dextuBHbIMA?Y. [TogoOHbIE 3a1aHI POPMUPYIOT HABBIKM CAMOHAOIIOICHHS
U CAaMOKOHTPOJIA.

dusnyeckas KyJbTypa H CIHOPT Takke 00JaJar0T 3HAYMTENbHBIM MOTEHIHATIOM B Pa3BUTHH CAaHOTCHHOH KOMIIETEHTHOCTH.
PerynsipHast JBUrateibHasi aKTHBHOCTb CIIOCOOCTBYET YKPCIUICHHIO (DU3MYECKOTO 3H0POBbSI U  OJHOBPEMEHHO OKa3bIBaeT
HOJIOKHUTEIBHOE BIMSHUE Ha SYMOIMOHATIBHOE COCTOSIHUE, CTPECCOYCTOWYNBOCTD U CAMOYYBCTBHE CTYACHTOB. B CBSI3M C 3THM 3aHATHS
(bu3nUIecKoil KyIbTypoil 1ies1ecoo0pa3Ho paccMaTpHUBaTh HE TOJBKO KaK CPEACTBO (PU3UUECKOTO Pa3BUTHS, HO U KaK Ba)KHBIH KOMIIOHEHT
KOMIUIEKCHOTO ()OPMHUPOBAHUSI CAHOTCHHOM KYJIbTYPbI IMYHOCTH.

[legarormyeckie YCIOBHSI Pa3BUTHS CAHOT€HHOW KoOMMeETeHTHOCTH. Jisi 3¢ddexkTHBHOro (GOPMHUPOBAHUS CaHOTCHHOI
KOMIIETEHTHOCTH HEOOXOIMMO CO3JlaHHe IIeJIOCTHOH 0Opa3oBarenbHOil cpenbl. IlepBbIM ycloBHEM sBIsSeTCS (OpPMHUpOBaHUE
MO3UTHBHOT'O OTHOIICHHUS CTYJICHTOB K 3/0POBBIO U 3J0POBOMY 00pa3y KHM3HH. BTOPBIM yCIIOBHEM BBICTYIIACT BKIIOYEHHE CAHOTCHHOM
npo0JIeMaTHKH B COAEpKaHHE y4eOHBIX AWCHMIUIMH M BOCHHTATENbHOH pPaboThl. TpeTbUM YCIOBHEM SBJISETCS HCIOJIb30BaHME
AKTHUBHBIX METOIOB OOYy4YeHHs, OO0ECICYMBAIOIIMX IMPAKTUYECKOE OCBOCHHME HABBIKOB CaMOPETYJSLHU M 370pPOBbECOEpEraromniero
noBefeHus. He MeHee BaXKHBIM yCIIOBHEM SIBIISETCS MeJarornueckas noanaepxka. [IpernogaBatens JOMKEH CO3/1aBaTh IICHXOIOTHYECKH
Oe3onacHylo armocdepy, B KOTOPOH CTyJEHT MOXET CBOOOAHO BBIpakaTh CBOE MHEHHE, 00CYkIaTh TPYAHOCTH M aHAIM3UPOBATDH
coOcTBeHHBIH onbIT. [Ipy 3TOM HEZOMyCTHMBI Ype3MEpHOE NaBJCHHE, KPUTHKA JIMYHOCTH U (hopMasibHOE TpeOoBaHHE COOIIIOICHMUS
30poBOro 00pasa xu3HU. [lemarorndeckas IesTENBHOCTh AOJDKHA OCHOBBIBATHCS HA COTPYJIHUYESCTBE, YBXKEHUU U CTHUMYJIMPOBAHUN
CaMOCTOSITEJIBHOCTH CTYyJICHTA.

D¢ heKTUBHOCTH Iporiecca MOKET OBITH MOBBIIICHA TTOCPEICTBOM HHANBHIYaIBHEIX 00pa30BaTeIbHBIX MapmpyToB. Kaxkmsrit
CTYZICHT UMeeT COOCTBEHHBIH YpOBEHb 3HAHMH, MOTHUBALUH, (DM3MIECKOH aKTUBHOCTH M SMOIMOHAIBHON camoperymsiuu. [Tostomy
3a7aHusl IOJDKHEI IIPeyCMaTPUBATh BOZMOXKHOCTD BEIOOPA M MHIAVBHYaJH3aIHN.

Kpurepun copMHUPOBAHHOCTH CAHOTCHHOM KOMIIETEHTHOCTH. OLIEHUBAaHHUE YPOBHS Pa3BUTHS CAaHOT€HHOH KOMIIETEHTHOCTH
MOXET OCYIIECTBIATBCS O HECKOJIbKUM KpuTepusiM. KOrHUTHBHBII KpUTEpHil XapakTepu3yeT ypoBeHb 3HaHHI CTyJEHTa O 3JI0pOBbE,
CTPeccOBBIX (haKTOpax M 370pOBbECOEPErarolnX TEXHOJIOTMAX. MOTHBALMOHHBI KPUTEPHH OTpa)kaeT OTHOLIEHHE K COOCTBEHHOMY
3[0POBBI0 M CTPEMJICHHE BECTH 3JIOPOBBIi 00pa3 >KM3HM. OMOLMOHAIBHO-PETYJISITUBHBIA KPUTEPHl ONpEenessieT CHOCOOHOCTh
YIPaBIATh SMOIHOHAILHEIMI COCTOSTHUSMH. J{esTeIbHOCTHBIN KPUTEPHil ITOKa3bIBaeT CIIOCOOHOCTh MPUMEHSTH ITOJyYEHHbIEC 3HAHUS U
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HAaBBIKM B IIPAaKTHYECKOH NeATENbHOCTU. PediexcuBHBI KpHTEpHil XapaKTepU3yeT CIOCOOHOCTb aHAIM3UPOBaTh COOCTBEHHOE
COCTOSIHHUE, TIOBEICHNUE U PE3YJIbTAThl AESTENbHOCTH.

Taxkum 00pa3oM, BBICOKHMH YPOBEHb CaHOTEHHOH KOMIIETEHTHOCTH IPOSBISIETCS B OCO3HAHHOM OTHOLIEHUH K 3JI0POBBIO,
YCTOMYMBOM MOTHBAIMH K 310pOBbecOeperammeMy MoBEeJEHHIO, CIIOCOOHOCTH KOHCTPYKTHBHO PearupoBaTh HAa CTPECCOBBIE CUTYALUH,
BIaJ€HUU CIIOCOOAMH SMOITHOHAILHON CaMOPETYJISIIUH ¥ TOTOBHOCTH K IOCTOSTHHOMY CaMOPa3BUTHIO.

3akaouenne. Pa3BuTne CaHOTeHHOH KOMIICTEHTHOCTH CTYAEHTOB SIBIISIETCS OJHHMM M3 IIEPCIEKTHUBHBIX HalpaBIICHUI
COBEPILICHCTBOBAHMSI COBPEMEHHOTO BEICIIETO 00pa3oBaHus. [laHHAs KOMIIETEHTHOCTE 00eCIiedrBaeT HHTErPAUIo 3HAaHUH O 3/J0pPOBEE,
LEHHOCTHOTO OTHOIIEHHS K HEMy, NMPAKTHUECKUX HABBIKOB CaMOPETYIIIHH, 370pOBbecOEpEraromero MOBeIeHUsI U CIIOCOOHOCTH K
pedaexcun. MeToI0I0THYeCcKyl0 OCHOBY €€ pa3BUTHs COCTABISAIOT CHCTEMHBIH, KOMIETEHTHOCTHBIH, TMYHOCTHO OPUEHTHPOBAHHBIH,
JIeSITeNbHOCTHBIN, aKCHOJIOTHYECKUI U 3J0POBhECOEPETAIONINIA TOAXOIBI.

Jupaktudeckas 3GQEKTHBHOCTh JaHHOTO IIpoliecca OOECHedHMBAaeTCS HCIOIb30BAHHEM HHTEPAKTUBHBIX, IMPOOJIEMHBIX,
TPEHUHTOBBIX U PEe(IEKCHBHBIX TEXHOJOTHH, COYETaHHEM TEOPETUYECKOM MOATOTOBKM C TPAKTHYECKOH JEeATENbHOCTHIO,
HMHIBHAYyaJIH3aliel OOydYeHWs M CO3JaHHEM ICHXOJOTHYecKn Oe3omacHOM oOpa3oBaTenbHOH cpensl. Ocoboe 3HaueHHE HMeEeT
HHTETpaIys HHTEIUIEKTYaJIbHOT0, SMOIIMOHAIBHOT0, (PM3UIECKOTO M COIHAIFHOTO KOMIIOHEHTOB Pa3BHTHS JINIHOCTH.

CrenoBaTenbHO, CAaHOTEHHAsh KOMIIETEHTHOCTh MOJKET PAacCMaTpHBAaThCS KaK BakHAs COCTABIAIOMIAs MPO(ecCHOHANBHOM
KOMIIETEHTHOCTH OynyIuero creruanicra. E€ neneHanpaBieHHOE pa3BUTHE B CHCTEME BBICHIEro 0Opa3oBaHMs cO3MaéT MPEANOCHUIKI
e GOPMHUPOBAHUS 3IO0POBOM, ICHXOJOTMYECKH YCTOWYMBOM, COIMATbHO AaKTHBHOW M OTBETCTBEHHOW JHYHOCTH, CIIOCOOHOI
3G (PEKTHBHO OCYIIECTBIATH MPOPECCHOHANBHYIO IESATEIBHOCTh H COXPAHATh COOCTBEHHOE (PM3MUECKOE U IICUXUIECKOE OIaromnoiyvne.
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SPECIFIC FEATURES OF TEACHING THE “TARBIYA (EDUCATION)” SUBJECT IN THE 8TH GRADE OF GENERAL
SECONDARY SCHOOLS

UMUMIY O‘RTA TA’LIM MAKTABLARI 8-SINFIDA “TARBIYA” FANINI O‘QITISHNING O‘ZIGA XOS XUSUSIYATLARI
OCOBEHHOCTMU ITPEITOJJABAHU S ITPEAMETA «BOCIIUTAHUE» B 8-X KITACCAX OBIIIEOBPA30BATEJIBHBIX IIKOJI
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Abstract. This article examines the specific features of teaching the subject "Education (Tarbiya)" in the 8th grade of general
secondary schools. It analyzes the age-related and psychological characteristics of students, the objectives of the subject, and the
methodological foundations for integrating the scientific and spiritual heritage of Central Asian scholars into the educational process.
Based on the educational ideas of Beruni, Al-Farabi, Imam al-Bukhari, Mahmudhoja Behbudiy, and Fitrat, the article highlights
opportunities for developing students' respect for national values, critical thinking, moral maturity, civic responsibility, and social
activity. Furthermore, methodological recommendations and practical approaches aimed at enriching the content of the "Tarbiya"
subject and improving teaching effectiveness are presented.

Keywords: Tarbiya subject, 8th grade, general secondary education, Central Asian scholars, teaching methodology, moral
education, national values, critical thinking, pedagogy, integration.

Annotatsiya. Mazkur maqolada umumiy o‘rta ta’lim maktablarining 8-sinfida "Tarbiya" fanini o‘qitishning o‘ziga xos
xususiyatlari yoritilgan. Unda 8-sinf o‘quvchilarining yosh va psixologik xususiyatlari, tarbiya fanining maqgsad va vazifalari hamda
O‘rta Osiyo allomalari ilmiy-ma’naviy merosini dars jarayoniga integratsiya qilishning metodik asoslari tahlil gilingan. Beruniy,
Forobiy, Imom Buxoriy, Mahmudxo‘ja Behbudiy va Fitratning tarbiyaviy qarashlari asosida o‘quvchilarda milliy qadriyatlarga hurmat,
tanqidiy fikrlash, ma’naviy yetuklik, fuqarolik mas’uliyati va ijtimoiy faollikni shakllantirish imkoniyatlari yoritilgan. Shuningdek,
"Tarbiya" fani mazmunini boyitishga xizmat giluvchi metodik tavsiyalar hamda amaliy yondashuvlar taklif etilgan.

Kalit so‘zlar: Tarbiya fani, 8-sinf, umumiy o‘rta ta’lim, O‘rta Osiyo allomalari, metodika, ma’naviy tarbiya, milliy
gadriyatlar, tanqgidiy fikrlash, pedagogika, integratsiya.

AHHOTaIIﬂﬂ. B Z[aHHOI71 CTaTbC PACCMOTPCHLL 0COOEHHOCTH npenojaBaHus NpeaMeTa «Bocnuranme» B 8-X Kiaccax
061].[606pa30BaTeJILHLIX IIKOJI. HpoaHaﬂmeOBaHm BO3pAaCTHBIC U IICUXOJIOI'MYCCKUEC 0COOEHHOCTH ydamuxcs, »nejan u 3agaqdu
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npeaMeTa, a TaKKe METOAMYECKME OCHOBBI MHTETPAllMM HAay4YHO-IYXOBHOTO Hacieaus Msbicautened IleHTpanbHOi Asum B
obpasoBaresnbHbIi mporiecc. Ha ocHoBe menmarormueckux B3rsigoB bepynu, ®Papabu, Mmama byxapu, Maxmynxomxu bexOyau u
dutpata pacKpblBAIOTCS BO3MOXKHOCTH ()OPMHMPOBAHHUS y ILIKOJBHHKOB YBKEHHS K HAIMOHAJIBHBIM LIEHHOCTSM, KPHTHYECKOTO
MBIIUICHHS, JyXOBHOH 3pENOCTH, TPaKJAHCKOW OTBETCTBEHHOCTH M COLMAIBHONH aKTHUBHOCTH. IIpeyIOKeHBI METOIHYecKue
PEKOMEH/IALINH 110 COBEPIICHCTBOBAHUIO COJIEPKaHUs IpeaMeTa «Bocnuranne» 1 MOBBIICHHIO 3G EKTHBHOCTH y4eOHOTo mporecca.

KmioueBbie cioBa: mpenver «Bocnmranmey, 8 wiacc, obmee cpenHee oOpa3oBaHue, MblciuTenn LleHTpansHOW A3swuwm,
METOAMKAa OOY4YeHHs, JyXOBHO-HPaBCTBCHHOC BOCIHTaHHE, HAIMOHANBHBIC IICHHOCTH, KPUTHYECKOEC MBIIUICHHE, IICaroruka,
HHTETrparys.

Kirish. Bugungi globallashuv va axborotlashgan jamiyat sharoitida yosh avlodni ma’naviy barkamol, mustaqil fikrlaydigan,
millly va umuminsoniy qadriyatlarga sodiq shaxs sifatida tarbiyalash ta’lim tizimi oldida turgan eng dolzarb vazifalardan biridir.
Aynigsa, umumiy o‘rta ta’lim maktablarida o‘qitilayotgan “Tarbiya” fani mazmuni va metodikasini takomillashtirish masalasi
pedagogika fanining ustuvor yo‘nalishlaridan hisoblanadi.

Mazkur jarayonda Oc‘rta Osiyo allomalari ilmiy-ma’naviy merosidan samarali foydalanish “Tarbiya” fanining g‘oyaviy
asoslarini boyitish, o‘quvchilarda tarixiy xotira, milliy o‘zlikni anglash, ma’naviy immunitetni shakllantirishda muhim ahamiyat kasb
etadi. Chunki Beruniy, Farobiy, Imom Buxoriy, Alisher Navoiy, Bobur, Behbudiy, Fitrat kabi mutafakkirlar tomonidan ilgari surilgan
tarbiyaviy garashlar bugungi zamonaviy pedagogik yondashuvlar bilan uyg‘unlashadi.

Tadqiqot ob’ekti va qo’llanilgan metodlar

Mazkur magolada 8-sinf “Tarbiya” fanida o‘rta osiyolik allomalarning garashlariga tayangan holda ta’lim jarayonini tashkil
etish metodikasi, dars mazmuniga integratsiya qilish yo‘llari va metodik tavsiyalar ilmiy-nazariy jihatdan yoritiladi. 8-sinf o‘quvchilari
o‘smirlik davrining faol bosgichida bo‘lib, ularning dunyogarashi, hayotiy pozitsiyasi, axlogiy me’yorlarga munosabati shakllanib
boradi. Ushbu yosh davrida quyidagi tarbiyaviy yo‘nalishlar ustuvor hisoblanadi: shaxsiy mas’uliyat va ijtimoiy faollik; o z-o zini
anglash va o zini baholash; axlogiy tanlov va xulgiy pozitsiya; milliy gadriyatlarga munosabat; mulogot madaniyati va jamoada
yashash ko ‘nikmalari.

8-sinf “Tarbiya” fanida o‘tiladigan “Iftixorimsan — jannatmakon O‘zbekiston!”, “Millatlararo hamjihatlik”, “Har bir farzand —
Vatan himoyachisi”, “Hayotda o‘z istaklarimizni anglash”, “Qat’iy fe’l-atvorning muhimligi”, “Qiyin vaziyatda hissiyotlarni
boshgarish”, “Hayot — betakror ne’mat”, “Tushkunlik va bezovtalikni boshqarish”, “Mashaqqatlarni yengib o‘tish”, “Tanqid va tangidiy
fikrlashning muhimligi”, “Umumlashtiruvchi dars”, “Tangid va tanqidiy fikrlashning muhimligi”, “Fan-texnika taraqqgiyoti va inson
ma’naviyati”, “Ilm va zakovat”, “Til bilgan — dunyo ko‘radi”, "Vaqt — bebaho ne’mat”, “Amaliy mashg‘ulot. Imkonsizlikni yengish va
uning zamonaviy yechimlari”, “Go‘zal tarbiya tamoyillari”, “Tabiat va inson”, “Tejamkorlik — yaxshi fazilat”, “Xotira — buyuk
gadriyat” kabi mavzularda o‘rta osiyolik allomalar qarashlariga murojaat qilish o°rinli bo‘ladi, nazarimizda.

Olingan natijalar va ularning tahlili

Beruniy ilm, tafakkur va axloq birligini ta’kidlagan mutafakkir sifatida yosh avlod tarbiyasida ilmiy dunyoqarashni
shakllantirishga alohida e’tibor qaratgan. Uning qarashlari “Ilm va zakovat”, “Fan-texnika taraqqiyoti va inson ma’naviyati”, “Hayot —
betakror ne’mat” kabi mavzularni o‘qitishda muhim manba bo‘la oladi. Beruniy ilm va inson mas’uliyati haqidagi shunday deydi:
“Goho ma’lum bir xalgning ayrim so‘zlari oz tili bilan o‘zgara borganini ko ‘ramiz; natijada, o‘sha tilda faqatgina oz kishi
Sfahmlaydigan birmuncha begona so ‘zlar paydo bo ‘ladi. Bu o zgarish ozgina yillar ichida va buni tagqozo etadigan narsa u xalqda yuz
bermay paydo bo ‘ladi. Odamlar bilmagan narsalariga dushmanlik ko ‘zi bilan garaydilar ’[1].

Mazkur fikr tahlili shuni ko‘rsatadiki, til fagat bilim olish vositasi emas, balki shaxsning axlogiy yetukligini belgilovchi
omildir. 8-sinf o‘quvchilariga bu g‘oya hayotiy misollar orqali tushuntirilsa, ularda ilm, til o‘rganishga nisbatan mas’uliyatli munosabat
shakllanadi.

Bundan tashqari xuddi shu holatni Farobiy hagida ham aytish mumkin. U jamiyat taraqgiyotini komil inson tarbiyasi bilan
bog‘lagan. Uning qarashlari “Millatlararo hamjihatlik”, “Go‘zal tarbiya tamoyillari”, “Har bir farzand — Vatan himoyachisi” mavzularini
o‘qitishda ayniqsa dolzarbdir. Farobiy o‘zining “Fozil odamlar shahri” asarida jamiyat va shaxs munosabati hagidagi quyidagilarni ilgari
suradi: “Hakimning uch quroli bor: so‘z, giyoh va tig“. Yolg ‘izlik halokatga olib keladi. Zero, inson o ziga kerakli narsalarni faqat
Jjamiyat yordamida qo ‘Iga kiritishi mumkin. Chala bilim egasi bo ‘lishdan ko ‘ra, bilimsizlik afzalroqdir.

Ruh — shamchiroqga, bilim — ana shu shamchirogdan taralayotgan yog‘duga, Allohning zakosi — moyga o xshaydi.
Shamchiroq yonishdan to xtamas ekan — sen tiriksan. Agar u o‘chsa — sen halok bo lasan”[1]. Bu fikrlarni tahlil qilish orgali
o‘quvchilarga jamiyatda yashash madaniyati, bag‘rikenglik va ijtimoiy mas’uliyat tushunchalari singdiriladi.

Imom Buxoriy axloqiy poklik, halollik, sabr va insoniy munosabatlarga oid g‘oyalarni ilgari surgan. Bu qarashlar “Qat’iy fe’l-
atvorning muhimligi”, “Qiyin vaziyatda hissiyotlarni boshqarish”, “Tushkunlik va bezovtalikni boshqarish” mavzularida samarali
qo‘llanilishi mumkin. Imom Buxoriyning “Sahihi Buxoriy” kitobining 35-bobida “Ilm qanday yo‘qoladi? (kishilar dilidan ilmning
ko‘tarilib ketishi to‘g‘risida)” nomli gism mavjud. Unda shunday deyiladi: “Abdulloh ibn Amr ibn al-Os rivoyat giladi: «Rasululloh
sollallohu alayhi va sallamning “Alloh taolo ilmni bandalardan tortib olmaydi, uni ulamolarni vafot topdirish bilan tortib oladi.
Odamlar birorta ham ulamo qo/maganidan so‘ng dinni tushunmaydiganlarni o ‘zlariga boshliq qilib oladilar. So ‘ng, ulardan
so ‘raydilar. Ular bilmasdan fatvo aytadilar. O ’zlari ham adashadilar, o zgalarni ham adashtiradilary deganlarini eshitganmany, — deb
aytgan ’[2]. Mazkur fikr 8-sinf o‘quvchilarida o‘zini tuta bilish, hissiyotlarni boshqarish, irodani mustahkamlash fazilatlarini
rivojlantirishga xizmat giladi.

Aynigsa, jadidlarimiz milliy tarbiya masalasiga katta e’tibor qaratib kelishgan. Xususan, bu harakatning Markaziy Osiyodagi
yetakchilaridan biri Mahmudxo‘ja Behbudiy qarashlari yosh avlod tarbiyasida katta burilish yasashi tabiiy, albatta. Behbudiy tarbiyani
millat kelajagi bilan bog‘lagan ma’rifatparvar sifatida tanilgan. Uning qarashlari “Iftixorimsan — jannatmakon O‘zbekiston!”, “Vatan
himoyasi”, “Xotira — buyuk qadriyat” mavzularida muhim ahamiyatga ega. Behbudiyning tarbiya hagidagi fikrlari o‘quvchilarda tarixiy
xotira va vatanparvarlik tuyg‘ularini mustahkamlashga xizmat qiladi. Xususan, jadid shunday deydi: “Biz turkistoniylarg‘a turkiy,
Sorsiy, arabiy va rusiy bilmoq lozimdur. Turkiy, ya’'ni o zbekini sababi shulki, Turkiston xalgining aksari o zbakiy so ‘ylashur. Forsiy
bo ‘Isa, madrasa za udabo tilidur. Bukungacha Turkistonni har tarafindagi eski va yangi maktablarin-da forsiy nazm va nasr kitoblari
ta’lim berilib kelgandur’[3].
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Mazkur parcha jadid ma’rifatparvarlari garashlariga xos bo‘lib, unda tilning tarbiya, ma’rifat va jamiyat taraqqiyotidagi o‘rni
ilmiy asosda yoritilgan. Muallif Turkiston xalqi uchun bir nechta tilni bilish zarurligini ta’kidlar ekan, bu ehtiyojni ijtimoiy-madaniy
mubhit, ta’lim tizimi va davr talablari bilan bog‘laydi. Avvalo, turkiy (o‘zbek) tilining ustuvorligi asoslanadi. Chunki u Turkiston
aholisining asosiy muloqot tili bo‘lib, xalqning kundalik hayoti, urf-odati va milliy tafakkuri aynan shu til orqali namoyon bo‘ladi.
Demak, ona tilini bilish shaxsning milliy o°zligini anglashida muhim tarbiyaviy omildir.

Fors tilining ahamiyati esa tarixiy-ta’limiy omillar bilan izohlanadi. Forsiy til uzoq asrlar davomida madrasa va adabiyot tili
bo‘lib kelgan, ilmiy, badily va axloqiy asarlarning katta gismi shu tilda yaratilgan. Bu holat yosh avlodni ma’naviy meros bilan
tanishtirishda fors tilini bilish zarur ekanini ko‘rsatadi. Arab tilining bilimi esa diniy-ilmiy manbalarni o‘rganish, Qur’on va hadis
ilmlarini anglash bilan bog‘liq bo‘lib, axlogiy tarbiyaning muhim manbai hisoblanadi. Rus tilining tilga olinishi esa zamonaviy ilm-fan,
texnika va dunyoviy bilimlarga yo‘l ochuvchi vosita sifatida baholanadi.

Bu fikrlar 8-sinf “Tarbiya” fanini O‘rta Osiyo allomalari ilmiy merosi asosida o‘qitish metodikasi bilan chambarchas bog‘liq.
Chunki 8-sinf o‘quvchilarida dunyoqarash kengayadi, turli madaniyat va tillarga nisbatan ongli munosabat shakllanadi. Ushbu matn
orqali o‘quvchilarga ko‘p tillilikning tarbiyaviy ahamiyati, bag‘rikenglik, ilmga intilish va ma’naviy kamolot g‘oyalari singdiriladi.
Natijada Tarbiya fani nafagat axlogiy saboq, balki tarixiy-ma’rifiy tafakkurni rivojlantiruvchi fan sifatida namoyon bo‘ladi.

Fitrat yoshlarni mustaqil va tangidiy fikrlashga chorlagan. Uning qarashlari “Tanqid va tanqidiy fikrlashning muhimligi”,
“Hayotda o‘z istaklarimizni anglash” mavzularida muhim metodik asos bo‘la oladi.

“Odamlarning madaniy toifa ekanliklari, Ya'ni tabiat hukmi ila bir qabila yoki bir gavm suvratida jam bo ‘lib bir-birlariga
yordam berib yashashlari ma’lum. Kimki ana shu tabiat gonunining doirasidan chigsa, ya’ni jamiyatdan chetlashsa, shubhasiz, mahv
va nobud bo ‘g ‘ay. Tarixchi olimlarning fikriga qaraganda, odamlar xalq bo ‘lishlaridan oldin jamoa bo ‘lib yashash zarur ekanligini
bilmaganlar. Binobarin, vahshiy hayvonlarga o xshab yolg ‘iz, yakka-yakka bo ‘lib yashaganlar. Shu bois ular tabiiy mushkulotlar ostida
azob chekib, hayvonlar hujumlaridan halok bo ‘Iganlar. Vagqt o ‘tishi bilan odamlar jamoa bo ‘lib yashash lozimligini tushundilar.

Bu mugaddimadan ma’no shuki, oilaning shakllanishi, ya’ni ahli bayt jamoasi, boshqacha aytganda onla boshqarishga asos
solish bani Odam madaniyatining asosi ekan ’[4].

Keltirilgan matnda insonning ijtimoiy—madaniy mavjudot ekanligi asoslab beriladi. Ya’'ni odam tabiatan yolg‘iz yashashga
emas, balki jamiyat, jamoa va eng avvalo oila doirasida hayot kechirishga moyil qilib yaratilgan. Bu g‘oya Sharq mutafakkirlari,
xususan, Abu Nasr Forobiy, Ibn Sino, Alisher Navoiy, Imom G‘azzoliy kabi O‘rta Osiyo allomalari ilmiy merosida ham markaziy o‘rin
egallaydi. Forobiy “Fozil odamlar shahri” asarida insonning kamoloti fagat jamoa ichida, o‘zaro yordam va hamkorlik orqali yuzaga
chiqishini ta’kidlaydi. Demak, jamiyatdan chetlashgan shaxs na ma’naviy, na jismoniy barkamollikka erisha oladi.

Mazkur fikrlar 8-sinf “Tarbiya” fanining mazmuni bilan bevosita bog‘liq. Chunki 8-sinf o‘quvchilari o‘zligini anglash,
jamiyatdagi o‘rnini tushunish, mas’uliyat, burch va hamjihatlik kabi tushunchalarni ongli ravishda gabul gila boshlaydigan yosh davrida
bo‘ladilar. Tarbiya fanini O‘rta Osiyo allomalari ilmiy merosi asosida o‘qitish o‘quvchilarda tarixiy xotira, milliy qadriyatlarga hurmat
va ijtimoiy faollikni shakllantirishga xizmat giladi. Matnda ta’kidlanganidek, insoniyat dastlab jamoa bo‘lib yashash zaruratini
anglamagan, buning oqibatida ko‘plab talafotlarga uchragan. Bu tarixiy tajriba o‘quvchilarga jamiyat qonunlariga amal qilish, oila va
jamoaning ahamiyatini tushuntirishda muhim metodik vosita bo‘la oladi. Aynigsa, “oila — jamiyatning tayanchi” degan g‘oya orqgali 8-
sinf o‘quvchilarida oilaviy mas’uliyat, ota-onaga hurmat, o‘zaro yordam kabi fazilatlar shakllantiriladi.

Shu bois, Tarbiya fanini O‘rta Osiyo allomalari qarashlari bilan boyitib o‘qitish metodikasini takomillashtirish 8-sinf
o‘quvchilarini barkamol, ijtimoiy mas’uliyatli va ma’naviy yetuk shaxs etib tarbiyalashda muhim ilmiy-pedagogik ahamiyatga ega.

Xulosa. 8-sinf “Tarbiya” fanini o‘rta osiyolik allomalar ilmiy-ma’naviy merosi asosida o‘qitish ta’lim jarayonini mazmunan
boyitadi, o‘quvchilarda mustahkam axloqiy pozitsiya va milliy o‘zlikni anglash tuyg‘ularini shakllantiradi. Ushbu metodik yondashuv
yosh avlodni zamonaviy bilimlar bilan qurollangan, lekin milliy gadriyatlarga sodiq shaxs sifatida tarbiyalashga xizmat giladi.
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Abstract. The article examines the possibilities of developing the design competencies of future teachers in a digital educational
environment. The factors that determine the relevance of the problem in the context of the digitalization of higher education in the
Republic of Uzbekistan are identified, and the views of national and foreign researchers on the concepts of “competence”,
“competency” and “digital (e-)didactics” are analysed. It is substantiated that the design competence of a future teacher includes the
ability to design and produce digital educational content: preparing theoretical material, recording audio, creating presentations, images
and video materials, organizing seminars, and developing and administering tests in an electronic environment. The cognitive, activity-
based, creative, personal and axiological components of design competence are distinguished, and the main directions of its
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development in a digital educational environment are determined. It is concluded that the future teacher’s openness to new technologies
and readiness for pedagogical design are a decisive factor in the quality of the educational process.

Keywords: educational process, design, competence, design competence, didactics, digital didactics, digital educational
environment, future teacher, design technology.

AHHOTaums. B crathe paccMaTpHBArOTCS BO3MOXKHOCTH Pa3BHTHsI MPOCKTHPOBOYHBIX KOMIICTCHIMH OyIyIIMX Y4YHTEleH B
1 poBoil 0OpasoBatenbHON cpeje. BoisBieHbl (HakTopbl, 00YCIOBIMBAOIINE aKTYallbHOCTh IPOOJIEMBI B YCIOBHAX LH(DPOBU3ALMK
BbICLIET0 0OpasoBaHusi PecryOnuku Y36ekucTaH, POaHATH3UPOBAHBI B3IJISIBI OTCYCCTBCHHBIX M 3apyOekKHBIX HCCICOBaTENCH Ha
MOHATHS «KOMIICTCHTHOCTB», «KOMIETCHLHUs» M «UudpoBas (JMEKTPOHHAs) AuAakTHKay. OOGOCHOBaHO, YTO MPOCKTHPOBOYHAS
KOMIICTEHIHS OyIyIIero y4HTells BKIIOYAaeT YMEHHUs IIPOCKTHPOBATh M CO3JaBaTh LIM(PPOBOIl 00pa30BaTeNbHbIH KOHTEHT: MOATOTOBKY
TEOPETHYECKOT0 MaTepuaia, 3BYKO3alliCh, CO3JaHUE INPE3CHTalUH, M300paKeHHil ¥ BUICOMATEPHANIOB, OPTaHU3ALMIO0 CEMHUHApOB,
pa3paboTKy M MpOBEJCHHWE TECTHPOBAHHS B DJICKTPOHHOH cpene. BhieneHBl KOTHUTHBHBIM, AEATEIBHOCTHBIN, KpEaTHBHBIH,
JIMYHOCTHBIN U aKCHOJNIOTHYECKUH KOMIIOHEHTHI TPOSKTUPOBOYHON KOMIIETCHIIMH M OIPECIICHBI OCHOBHBIC HAIPABIICHHUS €€ Pa3BUTHUS B
1 poBoii o6paszoBarebHOI cpene. ChaenaH BHIBOJ O TOM, YTO OTKPBITOCTD OyAYIIEro yYUTENs HOBBIM TEXHOJIOTHSIM M €r0 TOTOBHOCTb
K TIEIarOTHYEeCKOMY IIPOCKTHPOBAHHUIO SIBJISIOTCS PEIIAIOIINM (HaKTOPOM KauecTBa 00pa30BaTe/IbHOIO IpoLecca.

KirouyeBble cioBa: yd4eOHbI IMpOLECC, NPOCKTUPOBAHHE, KOMIICTCHIMS, MPOCKTHPOBOYHAS KOMICTCHIMS, AUIAKTHKA,
upoBas AUIaKkTHKA, HH(poBas 00pazoBaTenbHas cpesia, OyAyIinid yUuTelb, TEXHOIOTUS MPOSKTHPOBAHHS.

Kirish. Bugungi kunda O‘zbekiston Respublikasida oliy ta’limni ragamlashtirish davlat siyosatining ustuvor yo‘nalishlaridan
biriga aylandi. Xususan, «Ragamli O‘zbekiston — 2030» strategiyasida ta’lim tizimiga ragamli texnologiyalarni keng joriy etish, elektron
ta’lim resurslarini yaratish va pedagog kadrlarning ragamli savodxonligini oshirish vazifalari belgilab berilgan [1]. Mazkur jarayon
bo‘lajak o‘qituvchilarning kasbiy tayyorgarligiga qo‘yiladigan talablarni ham tubdan o‘zgartirmoqda: zamonaviy o‘qituvchi tayyor
axborotni yetkazuvchi emas, balki ragamli ta’lim mahsulotlari — o‘quv kurslari, modullar, multimedia materiallari va nazorat
topshiriglarini loyihalovchi hamda ishlab chiquvchi mutaxassis sifatida namoyon bo‘lishi lozim.

Didaktika (yunoncha didaktikos — «o‘rgatuvchi») an’anaviy ravishda pedagogikaning ta’lim va tarbiya nazariyasini
o‘rganuvchi bo‘limi sifatida tushuniladi. Uning predmetini ta’limning qonuniyatlari, magsadlari, mazmuni, tamoyillari, shakl va usullari,
vositalari, natijalari hamda ta’lim jarayonini tashkil etish masalalari tashkil etadi. Ta’limni ragamlashtirish sharoitida klassik (an’anaviy)
didaktika tarixan shakllangan tarkibiy gismlarining transformatsiyasini boshdan kechirmoqda. Kognitiv-bilim pedagogikasidan ta’lim
oluvchida ma’no hosil bo‘lishini ta’minlovchi pedagogikaga o‘tish, eng avvalo, talabalarning shaxsiy va semantik rivojlanishiga alohida
e’tibor qaratishni taqozo etadi [4]. Raqamli ta’lim muhitida loyihalash kompetensiyasini rivojlantirish zaruratini bir gator omillar
belgilab beradi. Birinchidan, O‘zbekiston Respublikasining jahon ta’lim makoniga integratsiyalashuvi va madaniyatlararo
hamkorlikning kengayishi ta’limni ragamlashtirishni jadallashtirishni talab etmoqda. Ikkinchidan, dunyodagi epidemiologik vaziyat
bilan bog‘liq holda kunduzgi ta’limdan masofaviy ta’limga jadal o‘tish o‘quv jarayonini tashkil etishda o‘ziga xos muammolarni yuzaga
chiqardi: ragamli davr pedagogikadan ta’limni qayta ko‘rib chigish bilan birga, ta’lim magqsadlari, mazmuni va natijalarini yaxlit
integratsiyalashga qodir elektron resurslarni ishlab chiqishni talab etmoqda. Uchinchidan, zamonaviy yosh avlodning o‘ziga xoS
ijtimoiy-psixologik xususiyatlari — fikrlash tarzi, bir vaqtning o‘zida bir necha faoliyat bilan shug‘ullanishga moyillik, turli axborotni
parallel gayta ishlash qobiliyati — o‘qitish shakl va vositalarini yangilashni tagozo etadi. To‘rtinchidan, raqamli ta’limning «ikki qirrali
jarayon» ekanligi, ya’ni u ta’lim oluvchi bilan bir gatorda o‘qituvchidan ham uzluksiz kasbiy rivojlanishni talab gilishi zamonaviy
o‘qituvchining loyihalash kompetensiyasini takomillashtirishni zaruratga aylantiradi. Shu bois bo‘lajak o‘qituvchilarning axborot-
kommunikativ va loyihalash kompetensiyalarini ragamli texnologiyalar asosida rivojlantirish, bilimlarni real hayotga tatbiq etish hamda
murakkab sharoitlarda mustaqgil tanlov qilish uchun zarur shart-sharoitlarni yaratish pedagogika fanining dolzarb vazifalaridan biri
hisoblanadi. Tadqiqotning maqgsadi ragamli ta’lim muhitida bo‘lajak o‘qituvchilarning loyihalash kompetensiyasini rivojlantirishning
nazariy asoslari, tarkibiy komponentlari va asosiy yo‘nalishlarini aniglashdan iborat.

Tadqiqot ob’ekti va qo‘llanilgan metodlar
Tadqiqotning ob’ekti sifatida oliy pedagogik ta’lim muassasalarida bo‘lajak o‘qituvchilarni ragamli ta’lim muhitida kasbiy
tayyorlash jarayoni, predmeti sifatida esa ularning loyihalash kompetensiyasini rivojlantirish mazmuni, shakl va vositalari olindi.
Tadqiqot mavzusini yoritishda soha bo‘yicha me’yoriy-huqugiy hujjatlar, mahalliy va xorijiy olimlarning ilmiy ishlarini nazariy tahlil
qilish, giyosiy tahlil, umumlashtirish, tizimlashtirish va pedagogik modellashtirish usullaridan foydalanildi.
Olingan natijalar va ularning tahlili

«Kompetentlik» tushunchasi ta’lim sohasiga psixologik ilmiy izlanishlar natijasida kirib kelgan. N.A. Muslimov va
hammualliflarning ta’kidlashicha, psixologik nuqtai nazardan kompetentlik «noan’anaviy vaziyatlar, kutilmagan vaziyatlarda
mutaxassisning o‘zini qanday tutishi, muloqotga kirishishi, noaniq vazifalarni bajarishda, raqiblar bilan o‘zaro munosabatlarda yangi
yo‘l tutishi, ziddiyatlarga to‘la ma’lumotlardan foydalanishda, izchil rivojlanib boruvchi hamda murakkab jarayonlarda harakatlanish
rejasiga egalik»ni anglatadi [2, 4-5-b.].

K.J. Risqulova «kompetensiya»ni muayyan kasb egasi uchun zarur bo‘lgan sotsiolingvistik tamoyillar, qonuniyatlar, talablar,
burch, qoidalar, vazifa va majburiyatlar hamda shaxsiy deontologik me’yorlar yig‘indisi sifatida talqin etadi. Muallif fikricha,
kompetentlik shaxsning amaliy faoliyati bilan bog‘liq bo‘lib, kompetensiya me’yorlarini jamiyat talablaridan kelib chiggan holda ish
tajribasida kreativ tarzda namoyon etish mahoratidir [3, 22-b.].

M.A. Choshanov zamonaviy didaktikani fan, muhandislik va o‘qitish san’ati sifatida, o‘qituvchini esa ta’lim mahsulotlari
(kurslar, modullar va platformadagi topshiriglar)ni loyihalovchi va ishlab chiquvchi sifatida belgilaydi. Olimning fikricha, ragamli
davrda didaktikaning asosiy vazifasi samarali raqamli ta’lim muhitini loyihalash hamda ta’lim magsadlari, mazmuni va baholash
tizimini o‘zaro muvofiglashtirishdan iborat [4]. A.N. Pechnikov esa «kompyuter didaktikasi» muammosining kelib chiqish sabablarini,
uning pedagoglar va dasturchilar tomonidan turlicha idrok etilishini tahlil gilib, axborot texnologiyalarining rivojlanishi bilan elektron
(ragamli) didaktikaga bo‘lgan yondashuvlar qanday o°‘zgarganini ko‘rsatib beradi [5].

Ko‘rib chiqilgan yondashuvlar shuni ko‘rsatadiki, raqamlashtirish nafaqat kishilar turmush tarzini, balki ta’lim, ishlab
chiqarish va sanoatni ham tubdan o‘zgartirmoqda. Har qanday tashkilot xodimlarining ragamli texnologiyalarni yuqori darajada
o‘zlashtirishi ularning raqobatbardoshligini belgilovchi omilga aylanmoqda. Bu esa ta’lim jarayonida raqamli ta’lim mubhitini yaratish,
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unga innovatsion texnologiya va vositalarni joriy etish orgali mutaxassislarda yangi malakalarni rivojlantirish zaruratini yuzaga
keltiradi. Natijada ragamli texnologiyalar ta’sirida ta’lim paradigmasi izchil o‘zgarib bormoqda.

Zamonaviy ta’lim tizimlarini loyihalashda tizimli yondashuv va matematik modellashtirish muhim metodologik asos bo‘lib
xizmat giladi. Matematika fanida ishlab chigilgan tushuncha va usullar igtisodiyot, ishlab chigarish va axborot texnologiyalari
sohalarida ko‘plab amaliy muammolarni hal etishda qo‘llanilib kelinmoqgda. Xuddi shu kabi ta’lim jarayonini loyihalashda ular magsad,
mazmun, vosita va natijalar o‘rtasidagi bog‘liqlikni aniq ifodalash, o‘quv jarayonini algoritmlashtirish va ta’lim natijalarini o‘lchash
imkonini beradi. Tahlillar asosida bo‘lajak o‘qituvchining loyihalash kompetensiyasi ragamli ta’lim kontentini loyihalash va yaratishga
oid bir qator amaliy faoliyat turlarida namoyon bo‘lishi aniqlandi. Ular quyidagi jadvalda umumlashtirildi.

1-jadval.
Ragamli ta’lim muhitida bo ‘lajak o ‘qituvchining loyihalash faoliyati turlari

Ne Loyihalash faoliyati turi Ragamli vositalar (namuna) Rivojlanadigan ko‘nikma

1 Nazariy materialni tayyorlash Matn muharrirlari, LMS (Moodle) O‘quv mazmunini tanlash va tuzilmalash
platformasi

2 Ovoz yozish va audiomateriallar yaratish | Audio yozish va tahrirlash dasturlari Audio kontentni yaratish va gayta ishlash

3 Taqdimot yaratish (shu jumladan, PowerPoint, Google Slides, Canva Axborotni vizual va multimedia shaklida tagdim

audiofayllar asosida) etish

4 Turli tasvirlarni yaratish Grafik muharrirlar Vizual didaktik materiallarni loyihalash

5 Videomateriallarni ishlab chigish Ekrandan yozib olish va videomontaj Videodarslarni ssenariylashtirish va montaj gilish
dasturlari

6 Seminarlarni tashkil etish Videokonferensiya platformalari, LMS Onlayn hamkorlikni tashkil etish va boshgarish
forumlari

7 Testlarni ishlab chigish va o‘tkazish Google Forms, Moodle test moduli, Nazorat topshiriglarini loyihalash va natijalarni
Kahoot tahlil gilish

Talabalarning AKT kompetensiyalari shakllanganlik darajasini aniqlashda test yaratish vositalari alohida o‘rin tutadi. Bunday
dasturiy majmualar o‘quv testlariga tayyorgarlik ko‘rish, ularni to‘ldirish va qobiliyat testlarini o‘tkazish imkonini beradi. Shu sababli
bo‘lajak o‘qituvchi elektron muhitda test topshiriqlarini yaratish, test loyihalash vositalaridan foydalanish va test natijalarini tahlil gilish
ko‘nikmalarini egallashi lozim.

O‘quv jarayoniga moslashuvchi veb-tizimlar asosida aralash ta’lim sharoitida bo‘lajak o‘qgituvchining axborot madaniyati
bilan birga axborot-kommunikativ kompetensiyalarini shakllantirish ehtiyojlari quyidagi integrativ sifatlar asosida belgilanadi: axborot
faoliyatiga va fikrlash madaniyatini rivojlantirishga tayyorlik; olingan axborotni tizimlashtirish qobiliyati; axborotni magsadli va tizimli
izlash, uni talgin qilish va tarqatishga qodirlik. Bo‘lajak o‘gituvchilarning axborot-kommunikativ kompetensiyalarini shakllantirishning
metodologik asoslari ishlab chigilgan va katta hajmdagi nazariy-tajribaviy material to‘plangan bo‘lishiga qaramay, an’anaviy ta’lim
tizimida ushbu ilmiy salohiyatdan hanuz yetarli darajada foydalanilmayapti. Bu esa an’anaviy, masofaviy va aralash ta’lim mubhitlaridan
unumli foydalanishga yo‘naltirilgan pedagogik modellarni ishlab chigish va amaliyotga tatbiq etishni taqozo etadi.

Raqamli ta’lim mubhitida loyihalash kompetensiyasining uslubiy tahlili uning quyidagi tarkibiy komponentlarini ajratib
ko‘rsatish imkonini berdi: kognitiv komponent — ragamli didaktika, pedagogik loyihalash nazariyasi va ragamli vositalar imkoniyatlari
hagidagi bilimlar tizimi; faoliyatli komponent — raqamli ta’lim kontentini loyihalash, yaratish va o‘quv jarayoniga tatbiq etish ko‘nikma
va malakalari; ijodiy (kreativ) komponent — nostandart pedagogik vaziyatlarda yangi didaktik yechimlarni topish gobiliyati; shaxsiy
komponent — yangi texnologiyalarga ochiqlik, kasbiy o‘z-o°zini rivojlantirishga intilish; aksiologik komponent — pedagogik loyihalash
faoliyatining qgadriyatli ahamiyatini anglash. Ushbu komponentlarning aniglanishi loyihalash kompetensiyasini shakllantirish va
rivojlantirish uchun aniq texnologik yechimlarni izlashga asos bo‘ladi.

Ragamli ta’lim mubhitida loyihalash kompetensiyalari orqali axborot-kommunikativ kompetensiyalarni shakllantirish va
rivojlantirishning invariant loyihasi quyidagi asosiy determinantlarni o‘z ichiga oladi: kompetensiyalarni rivojlantirish magsadlarini
belgilash; ta’lim jarayonini kompleks loyihalash; raqamli kompetensiyani takomillashtirish va rivojlantirish loyihasi.

Xulosa. Tadqiqot natijalari shuni ko‘rsatadiki, ragamli ta’lim muhitida bo‘lajak o‘qituvchilarning loyihalash kompetensiyasini
rivojlantirish oliy pedagogik ta’lim oldidagi muhim vazifalardan biridir. Loyihalash kompetensiyasi kognitiv, faoliyatli, ijodiy, shaxsiy
va aksiologik komponentlarning yaxlit birligi sifatida namoyon bo‘ladi va nazariy material tayyorlash, audio-, video- va grafik
materiallar yaratish, tagdimotlar ishlab chigish, onlayn seminarlarni tashkil etish hamda elektron muhitda testlarni loyihalash kabi
faoliyat turlarida amalga oshadi. Bo‘lajak o‘qituvchining kompyuter savodxonligi, multimedia va internet resurslaridan foydalanish
ko‘nikmalari, yangi texnologiyalarga ochiqligi loyihalash kompetensiyasini rivojlantirishda hal qiluvchi omil hisoblanadi. Shu bois keng
gamrovli va uslubiy jihatdan asoslangan konseptual yondashuv asosida bo‘lajak o‘qituvchilarning loyihalash kompetensiyasini ragamli
ta’lim mubhiti vositasida izchil rivojlantirish lozim.
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RHYME SYMBOLS IN THE POETRY OF MUHAMMAD ISMAIL

MUHAMMAD ISMOIL SHE’RIYATIDA QOFIYANING IFODALOVCHILARI
CHUMBOJIbI PUOGMBI B [T033UU MYXAMMAJIA UCMAWJIA

Turdikulova Kumushoy Mahmudovna
Guliston davlat universiteti, 120100. Sirdaryo viloyati, Guliston shahri, 4-mavze.
E-mail:@sirdaryoguliston

Abstract. This article examines the expressive means of rhyme in the poetry of Muhammad Ismail. Elements that form rhyme
play a particularly important role in poetic works. The paper analyzes the structure of rhymes in the poet's poems. Rhymed lines from
the author's works serve as illustrative material for the article. This article is devoted to revealing the linguapoetic nature of the linguistic
means that form and express rhyme in the poetry of the renowned poet Muhammad Ismail. The study substantiates that rhyme is not
simply assonance, but a psycholinguistic and linguacultural phenomenon closely linked to the lyrical experiences and inner world of the
author. Using Muhammad Ismail's poems "Tobora gurillab yonmogda olov" ("The Flame Grows Ever Stronger") and "E'lon"
("Announcement") as examples, the paper analyzes in detail the functional purposes of repetition at the phonetic level — the phenomena
of alliteration, assonance, and gemination. In particular, the role of lexeme repetition and the harmony of certain vowels and consonants
in literary texts in uniting the psychology of the lyrical hero, poetic rhythm, and content into a single aesthetic center, as well as their
specificity when used in conjunction with the technique of antithesis, is scientifically substantiated.

Keywords: language, poem, line, phonetic level, rhyme expressors, Muhammad Ismail, alliteration, assonance, lexical
repetition, linguapoetics, antithesis, aesthetic center, musicality.

Annotatsiya. Maqolada shoir Muhammad Ismoil she’riyatida qofiyaning ifodalovchilari hagida fikr yuritiladi. She’riy asarlarda
aynigsa gofiyaning ifodalovchilari alohida ahamiyatga ega bo‘lgan hodisa hisoblanadi. Magolada Muhammad Ismoil she’rlaridagi
gofiyalarning tuzilishi tahlil etiladi. Shoirning asarlaridagi gofiyalashgan misralar maqolaning illyustrativ materiali sifatida xizmat
giladi. Ushbu maqolada taniqli shoir Muhammad Ismoil she’riyatida qofiya hosil qiluvchi va uni ifodalovchi lisoniy vositalarning
lingvopoetik tabiatini yoritishga bag‘ishlangan. Tadqiqotda qofiya shunchaki ohangdoshlik emas, balki shoir lirik kechinmasi hamda
ichki kechinmalari bilan bog‘liq psixolingvistik va lingvokulturologik hodisa ekanligi asoslab berilgan. Ishda Muhammad Ismoilning
“Tobora gurillab yonmoqda olov” va “E’lon” she’rlari misolida fonetik sathdagi takrorlar — alliteratsiya, assonans va geminatsiya
hodisalarining funksional vazifalari atroflicha tahlil gilingan. Xususan, badiiy matnda leksemalar takrori hamda muayyan unli va undosh
fonemalar uyg‘unligining lirik gahramon ruhiyatini, she’riy ohang va mazmunni yagona estetik markazda birlashtirishdagi, shuningdek,
tazod (antiteza) usuli bilan birga qo‘llanishidagi o‘rni ilmiy jihatdan xulosalangan.

Tayanch so‘zlar: til, sh’er, misra, fonetik sath, qofiya ifodalovchilari, Muhammad Ismoil, alliteratsiya, assonans, leksik takror,
lingvopoetika, tazod, estetik markaz, ohangdorlik.

AHHOTauus. B cTaThe paccMaTpUBAIOTCS BhIpa3UTEIbHbIC CpecTBa pU(GMBI B 1033un Myxammana Mcemanna. B mostiyeckux
MPOU3BEICHUSX OCOOCHHO BaXKHYIO POJIb MTPAIOT 3JIEMEHTHI, (opmupyronie pudmy. B paGore anammsupyercs ctpykrypa pudm B
CTUXOTBOPEHMSX M03Ta. PH(MOBaHHBIE CTPOKM M3 HPOHM3BEICHHH aBTOpa CIy)aT WIUIFOCTPATHBHBIM MaTepHAIOM CTaThbH. JlaHHas
CTaThsl MOCBSAIEHA PACKPBITUIO JIMHIBOIO3THYECKON MPUPOJBI SA3BIKOBBIX CPEACTB, GOPMHUPYIOMINX U BBIPAKAIOIMX PUGMY B MOIZHH
u3BecTHOro mnosra Myxammana Mcmawna. B uccnenoBaHud 000CHOBaHO, 4TO puMa SBISETCS HE IPOCTO CO3BYYHEM, a
MICUXOJIMHTBUCTHYECKUM H JIMHIBOKYJIbTYPOJIOTHYECKUM SIBJICHHEM, TECHO CBSI3aHHBIM C JIMPUYECKUMH TIEPEKUBAHUAMH U BHYTPEHHUM
MHUpOM aBTopa. B pabore Ha mpumepe cruxoTBopeHmii Myxammana Mcmanna «Tobora gurillab yonmoqda olov» («Bce cuibnee
pasropaercst wiamsi») U «E’lon» («O0bsiBIeHNE») MOAPOOHO aHAIM3UPYIOTCS (YHKIMOHAJIBHBIC 337a4l [OBTOPOB Ha ()OHETHYECKOM
YPOBHE — SIBJICHUI aJjuIMTepani, acCCOHaHCa U I€MHUHALUU. B YaCTHOCTH, HAYYHO OGOCHOBaHa POJIb MMOBTOpA JICKCEM U TrapMOHHH
OMNPCACICHHBIX TIJIACHBIX MW COTJIaCHBIX (bOHeM B XYHOXECTBEHHOM TEKCTE B 06'be}11/lHeHI/lI/l MCUXOJIOTUU JIMPHUYECKOr0 TI€pos,
IMO3THYCCKOI0 pUTMa U COACPKAHHUA B e}]HHblﬁ 3CTETUYECKUIH LOCHTP, a TAKXKE HX cneun(bm(a Ipu COBMECTHOM HCIOJIb30BAHUU C
MPHEMOM aHTHTE3HL.

KiioueBble cjioBa: 53bIK, CTHXOTBOpPEHHE, CTpPOKa, (HOHETHYECKHH YpOBEHb, BbIpasuTenu pupMmbl, Myxamman Hceman,
AJUTUTEePALNs, ACCOHAHC, JISKCHYECKHUil TIOBTOD, TMHI'BOMIOATHKA, AaHTUTE3a, SCTETUYECKHI LIEHTP, MY3bIKaJIbHOCTb.

Kirish. Mumtoz yoki zamonaviy she’riy vaznlarni lingvopoetik talqin gilishda qofiyaning yuzaga kelish sabab va oqibatlari,
psixolingvistik jarayonning bir uzvi ekanligini inobatga olish zarur. Negaki, psixolingvistik tafakkur sarhadlari shoir lirik kechinmasi
bilan uzviy tutashgan, fonetik, leksik, sintaktik aloqaga kirishgan bo‘ladi. Shu asosda, qofiya ham adabiy til me’yorlari, ba’zan shevalar,
dialektizmlar bilan ifodalanib, janrning o‘zi shakl yaratuvchi hodisa ekanligi ayonlashadi. Muhammad Ismoil she’rlarida analitik
tafakkur gilishga undovchi talay jihatlar mavjud. Qofiyaning erkin shartli harakati, didaktik tamoyil sarchashmalaridan oziglanishi
lingvokulturologik tamoyil bilan ham mutanosib bo‘lishi kuzatiladi. Demak, qofiya mustaqil eksperiment yo‘nalish emas, uni shoir
taxayyuli va ongosti hissiyotlarining xuddi shaloladek otilib chiqish assosatsiyasi bilan bog‘liq jarayondir. Mana shu maqsadda shoir o‘z
kechinmalarini mudom yangilab borishga o‘zida kuch topishi zarur. I[joddagi mavzular va tasvirlarda bir xillikdan voz kechish, rangin
ifoda va mavzular ustida ishlash yangi-yangi ufglarning yuzaga chigishiga zamin yaratadi.

Qayd etish lozimki, tilshunos olimlarning ko‘pchiligi tasniflarning quyidagi turlarida takror darajasining aks etishini e’tirof
gilishadi: fonetik sathda fonema/tovush; morfemik sathda morfema; leksik sathda leksema; sintaktik sathda sintaktik birlik.

Tovushlarning takrorida muayyan nutq birligi, kontekst doirasida takrorlanib kelayotgan tovush yoki tovushlarga asoslanadi.
Bunda takrorlanuvchi elementlarning o‘zaro yaqinligi, zich joylashganligi muhim rol o‘ynaydi [1, 73]. She’riy nutqda qofiyaning
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yuzaga chiqishida yuqoridagi til sathlari muhim o‘rin egallaydi. Biz mazkur faslda fonema (tovush) bilan bog‘liq takrorlar va ularning
lingvopoetik imkoniyatlari xususida to‘xtalib o‘tamiz.
Tadqiqot ob’ekti va qo’llanilgan metodlar
Tadgiqotning ob’ekti sifatida iste’dodli ijodkor Muhammad Ismoilning turli yillarda nashr etilgan she’riy to‘plamlari, xususan,
shoirning lirik kechinmalari aks etgan rang-barang mavzudagi she’riy namunalari, jumladan, “Tobora gurillab yonmoqda olov” va
“E’lon” kabi asarlari olingan. Tadgigot mavzusini yoritishda tasniflash, tavsiflash, giyosiy-kontekstual, lisoniy-estetik, statistik hamda
lingvopoetik tahlil usullaridan foydalanilgan.

Olingan natijalar va ularning tahlili

Alliteratsiya hodisasi. Fransuz xalgining buyuk shoiri Lui Aragon bu haqda shunday yozadi: “Qofiyadan bezish uni huda-
behuda, me’yoridan ortiq darajada qo‘llayverish, sof gimnastika mashqlariga aylantirib yuborish oqibatida yuzaga keldi. Aslida
qofiyaning siyqasi chiqqani yo‘q, balki qofiyalanmagan, she’riy misralar oxirida sof, jarangdor tovush taratadigan so‘z qolmadi,
deganlarning yuragining siyqasi chiggan, xolos” [2, 9]. Kuzatuvimizdagi shoir ijodida “siyqasi chiqqgan qofiya”ni uchratish mushkul,
Muhammad Ismoil ijodida she’r ruhiyatidan kelib chiqqan qofiyalarning san’at darajasidagi ifodasiga guvoh bo‘lish mumkin. Chunki
Muhammad Ismoil “qofiya ichida qofiya” yarata oladigan nozikta’b shoirdir. Shunday holatlar bo‘ladiki, she’rning vazni sarbast yoki oq
she’r bo‘lishi mumkin. Bunday paytda qofiya emas, qofiyani yangilaydigan mazmun atributi yetakchilik giladi. “Alliteratsiya (lot. -ga,
da; littera harf) she’riy nutqda, qisman nasriy asarlarda bir xil tovushlar takroriga asoslangan fonetik-stilistik usul. Alliteratsiya unli yoki
undosh tovushlar ishtirokida hosil bo‘lganligiga qarab ikki turga ajratiladi: vokal alliteratsiya unli tovushlar hamohangligi natijasida
yuzaga keladi; konsonant alliteratsiya undosh tovushlar uyg‘unligi asosida hosil bo‘ladi. Qadimgi turkiy adabiyotda alliteratsiya
yetakchi tasvir usullaridan biri bo‘lgan” [2, 9]. Bu hagda Mahmud Koshg‘ariyning “Devonu lug‘otit turk” asarida qadimgi yozma
yodgorliklarning yozilish tarixi xususida ham gimmatli manbalar keltiriladi. Jumladan, nemis, shved, qirg‘iz, qozoq she’riyatida
alliteratsiya tayanch unsurlardan biri sanaladi. U hozirgi o‘zbek she’riyatida ham tasvir vositalaridan biri sifatida keng qo‘llanadi.
“Badiiy matnni tahlil gilish jarayonida fonetik birliklarning estetik xususiyatlariga ham alohida e’tiborni qaratish zarur. She’riy matnda
nutq tovushlarining estetik imkoniyatlari tez va qulay idrok etiladi. Chunki she’rda o‘ziga xos jozibador ohang bo‘ladi. Bu
ohangdorlikka tovushlarni uslubiy qo‘llash natijasida erishiladi. She’riyatda asosan alliteratsiya (undoshlar takrori), assonans (unlilar
takrori), geminatsiya (undoshlarni gavatlash) kabi fonetik usullardan foydalaniladi. Nasrda unlilarni cho‘zish, undoshlarni gavatlash,
tovushlarni takrorlash, so‘zlarni noto‘g‘ri talaffuz qilish, tovush orttirish yoki tovush tushirish kabi fonetik usullar yordamida
ekspressivlik ta’minlanadi. Tovushlarni uslubiy qo‘llash bilan bog‘liq qonuniyatlarni yozuvda “aynan” ifodalash imkoniyati
cheklangan. Biroq talaffuz va bayon muvofigligiga fonografik vositalar yordamida erishish mumkin” [4, 57], — deya yozadi prof.
M.Yo‘ldoshev.

Muhammad Ismoilning “Tobora gurillab yonmogda olov” she’rida bir xil tovushlar takroriga asoslangan unli yoki undosh
tovushlar takrori qofiyaning juda go‘zal tarzda mutanosibligini ta’minlashga xizmat qilgan:

Tobora gurillab yonmoqda olov,
Tobora kattaroq, tobora kengrog.
Tobora o ‘zimga bilmasman ayov,
Tobora kattarar ko ‘ksimda ingrogq.

Tobora poyingga boryapman cho ‘kib,

Tobora adashib, tobora sarmast.

Tobora sen menga azizroq bo ‘lib,

O zimdan tonmoqqa gilmogdaman qasd [3, 173].

She’rdagi tobora leksemasi qofiyaning jozibador tartiblanishida muhim rol o‘ynagan. Unda yorning poyiga cho‘kib, ham
adashib, ham sarmast bo‘lib borishi bir tomondan tasvir etilsa, ikkinchi jihatdan she’rdagi antiteza husniga telbaligi ham o‘zgacha ruh
bag‘ishlay olgan. Insonning unutishi va hijroni ganchalik tog‘dek bo‘lsa, sog‘inchning, yorning ma’shuqgaga tuyg‘ularining yonishi
antiteza usuli bilan alliteratsiya hodisasini Kkeltirib chigarmoqgda. Kattaroq giyosiy darajadagi sifat bo‘lib, muhabbatning pokiza
ranglaridan, yorug‘lik va umiddan shahodat beradi. Tilda zid ma’noli so‘zlarning qo‘llanishi badiiy nutqning ifodaliligi, ekspressivligi,
ta’sirchanligini ta’minlashda qulay vositalardan biridir. Sharq adabiyotda juda gadim zamonlardan buyon tildagi bu ifoda imkoniyatidan
keng foydalanib kelingan [5, 34]. Muhammad Ismoilning she’rida yorga kuchli muhabbat shoir nutqida ingroq va sarmast rang
nomlarini tazod (antiteza) usulida qo‘llaganligi ko‘rinsa, boshqa tomonda esa qiyosiy darajali sifatlarning qofiyadoshlikning yuzaga
kelishida muhim ahamiyat kasb etgan. She’rning keyingi ikki bandida ham xuddi shunday tasvir usuli poetik matn uzviyligini
ta’minlashga qaratiladi:

Tobora husningga telbaman-telba,
Tobora boshimga urmogda gismat.
Tog ‘day rohatimni sovurdim yelga,
O ‘rniga topmadim xascha halovat.

Tuyg ‘ular yonmoqda, idrok yonmogda,
Yonmogqda shiddatli, tobora asov.

Bir jonsarak nafas sarson tonmoqda,
Tobora gurillab yonmoqda olov [3, 173].

Ushbu she’rda alliteratsiya hodisasi so‘zlar orgali ham o‘z ifodasini topganligi kuzatiladi. She’rda tobora so‘zi 11 marta,
yonmoqda so‘zi 3 marta, olov so‘zi 2 marta, gurillab so‘zi 2 marta takrorlangan. Shuningdek, “fonetik takrorlar xalq og‘zaki ijodi va
o‘zbek mumtoz she’riyatida ham asosiy tasviriy vosita bo‘lib xizmat gilgan. Bunga sabab folklor asarining, shuningdek, umumiy she’riy
nutqning, jumladan, mumtoz she’riyatning og‘zaki ijroga mo‘ljallanganligidadir. Mana shu xususiyat poetik fonetika birliklarining
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yuzaga chiqishiga asos bo‘ladi. Ushbu holat she’riy nutqda tovushlarning mazmun va uslub talabiga ko‘ra xilma-xil shakliy, talaffuz
o‘zgarishiga uchrashida namoyon bo‘ladi. Bu o‘zgarish she’riy nutqning ta’sirchanligi, jozibasi va lozim bo‘lgan ohangini ta’ minlaydi”
[6, 3]. Ko‘rinadiki, fonetik takror (tovush yoki sema)larning funksional vazifasi she’riy nutqda ham ohangni, ham mazmunni, ham
gofiyani, ham shaklni, ham lirik gahramon ruhiyatini yagona estetik markazda ushlab turishda muhim omillardan biri ekanligi
ayonlashadi. Shoir qaysi rakursda borligga yoki muhabbatga, vaziyatga, holatga mustagil baho berar ekan, she’rdagi intonatsion
tantanavorlik fonologik birliklar yig‘indisining mujmallashuviga chek qo‘yadi. Uning tabiatidagi barcha birliklar (leksik, semantik,
stilistik) uzviy kontakt hosil giladi. Yuqorida keltirib o°tilgan “Tobora gurillab yonmoqda olov” she’rida ham qofiyaga mutanosib
ohang, ham mazmunga uyg‘un ruhiy kechinma, ham yorning ishqi va atrofidagi o‘zgarishlarga munosabat yagona markazda
uyushganlik hosil giladi. Natijada 7uyg ‘ularning yonishi, idrokning yonishi, bir jonsarak nafasning sarson qolishida turli ranglar
orasidagi hissiy bo‘yoqdorligi muhim bir masalani ilgari surayotgani seziladi. Demak, shoir o‘z-o‘zidan she’rga ekspressivlik va
jozibadorlik bag‘ishlayotgani yo‘q. Tobora husniga telba bo ‘lishi yonish va halovat kabi turli ranglardan hosil bo‘lgan tug‘yonlar
kurashi shoir botinidagi og‘riglarni, iztiroblarni, armonlarni ham estetik jihatdan baholab bormoqda. Shoir ko‘zi o‘ngida hamma narsa
mavhum tuyulgani bilan, u tashgi olam poetik diskurs bilan yaxlit manzarani namoyon gilganligi fikrimiz yorqin dalilidir.

She’riy qofiyaning ohangdorligi, musiqiyligini ta’minlovchi fonetik vositalardan yana biri assonansdir. “Assonans (lot.fssonare
— uyg‘un jaranglash; fr.assonanse - ohangdoshlik) — 1) she’riy nutqda (nasrda nisbatan kam) bir xil unlilar takroriga asoslangan
ifodaviylikni kuchaytiruvchi vosita, takrorning fonetik sathdagi xususiy ko‘rinishi; she’rga xushohanglik baxsh etadi, musiqiylini
kuchaytiradi. Masalan, Muhammad Yusufdan olingan quyidagi parchada “M” tovushining takrori U.ni yuzaga keltiradi:

Muhabbat sen chiroylisan,
Muhabbat sen go ‘zalsan.
Kel biro z turaylik
Gapirmayman uyalsang.

2) rus adabiyotshunosligida, xususan, she’rshunosligida fagat urg‘uli unlilargina o‘zaro mos keluvchi och qofiya, ba’zan esa
umuman och qofiya ma’nosida ham qo‘llaniladi” [7, 38].

Ma’lumki, assonanslarning mana shu shakli M.Ismoil, Sh.Rahmon, M.Yusuf kabi shoirlar ijodida ko‘plab uchraydi.
Muhammad Ismoilning “E’lon” she’rida assonansning s va o tovushi takrori orgali misralarda musigiylik, xushohanglik va gofiyaning
ifoda imkoniyatlarining yuzaga chigishida muhim vosita, omil bo‘lganini kuzatamiz:

Diqgat, diggat! Soling quloq,
osing qulog.
Sog ‘ lig saqlash vazirligi
etar ogoh!
Ishq virusi shaharda keng
targalmoqda,
Bu kasallik go ‘shiglarda
taralmogda.
Ifor sochib, nish urmogda
kurtaklarda,
Nayza bo ‘lib sanchilmoqda
yuraklarga.
Diqgat! Diggat! Shoshiling,
bong yangramoqda,
Ogoh bo ‘ling! Ishq virusi
tarqalmogda...[3, 154].

Mazkur she’riy misralardagi soling qulog, osing qulog, kurtaklarda, yuraklarga, targalmoqda, taralmogda kabi
gofiyadoshlarda s, 0, k, y, t fonemalarning ifodaviylikni kuchaytirishga qaratilgan mantiqiy urg‘u fonetik hodisa sifatida jozibadorlikni
yuqori darajada ta’minlay olgan. Assonans — qofiyaning yuragidir. She’rda musigiylik va ohangdorlik, jo‘shqinlik, tantanavorlikni
ta’minlab kelgan.

Xulosa.

Shoir ijodida fonetik sath imkoniyatlari, xususan, alliteratsiya va assonans hodisalari yuqori badiiy mahorat bilan qo‘llangan.
She’riy qofiya va ohangdoshlik tizimi shunchaki shakliy yoki musiqiy unsur bo‘lmay, u ijodkoming analitik tafakkuri, lirik
kechinmalari hamda botiniy-ruhiy dunyosi bilan uzviy bog‘liq bo‘lgan murakkab psixolingvistik va lingvokulturologik hodisadir.

Foydalanilgan adabiyotlar:

1. Ackaposa 1. Murnu3 Ba y36ek Triuiapy GoJbKIOp MaTHIApHIa TAKPOPHUHT CTPYKTYp-ceManTuk TacHudu. Shargshunoslik
/ Bocrokosenenue / Oriental studies 2021, No2. 73.

2. JIyu Aparown. https://ziyouz.uz/hikmatlar/aforizmlar/jahon-adiblari-adabiyot-hagida

3. Myxamman Mcmonit. Menra cy3 6epunr. — TomkenT: Mashhur-press, 2020. — 208 6.

4, ﬁynnomeB M. Baguunii MAaTHHHHT JTUCOHMM TaXjuiau. —Tomkent, 2007. — b. 57.

5. Uynnomes M. Bafumuii MATH Ba YHHHT JIMHIBOIOTHK Tax/Iun acocuapu. — Tomkent: ®AH, 2006. — B. 34.

6. lodkopoB A. Ammarepanust Ba yHUHT ycinyOuii xycycusimnapu. // https://cyberleninka.ru/article/n/alliteratsiya-va-uning-
uslubiy-hususiyatlari/viewer.

7. Kyponos /I., MamaxoHoB 3., llepanueBa M. AnabuériryHocnuxk iyratu. — TomkeHT: Akagemuap, 2013. — b. 38.
Muallif:

Turdikulova Kumushoy Mahmudovna - GulDU, O’zbek tilshunosligi kafedrasi tayanch doktoranti.

138


https://ziyouz.uz/hikmatlar/aforizmlar/jahon-adiblari-adabiyot-haqida/
https://cyberleninka.ru/article/n/alliteratsiya-va-uning-uslubiy-hususiyatlari/viewer
https://cyberleninka.ru/article/n/alliteratsiya-va-uning-uslubiy-hususiyatlari/viewer

*GULISTON DAVLAT UNIVERSITETI AXBOROTNOMASI *

* Gumanitar — ijtimoiy fanlar seriyasi, 2026. N 2 *
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ETHNOGRAPHISMS IN PROVERBS AND THE REPRESENTATION OF HISTORICAL THINKING

MAQOLLARDAGI ETNOGRAFIZMLAR VA ULARDA TARIXlY TAFAKKURNING IFODALANISHI
OTHOI'PAOU3MBI B ITOCJIIOBULIAX 1 OTPAXKEHUE B HUX UICTOPUYECKOI'O MBILIJIEHUA

Axrorov Alisher Akbarovich
Guliston davlat universiteti, 120100. Sirdaryo viloyati, Guliston shahri, 4-mavze
E-mail: axrorov891115@gmail.com

Abstract. Proverbs are regarded as manifestations of ethnocultural memory that embody the historical experience, national
values, customs, rituals, lifestyle, and worldview of a people. They preserve not only information related to the material and spiritual
culture of an ethnic group, but also the stable semantic cores of historical thinking. Therefore, proverbs serve as a means of transmitting
a people's historical consciousness and cultural experience from one generation to another. As paremiological units, they reflect the
linguistic, cultural, and cognitive characteristics of the society that created them, preserving elements of a particular historical period and
ethnocultural environment. Along with representing national and cultural values, proverbs function as ethnocultural codes that reveal the
mentality, worldview, and traditional knowledge of a people. Since proverbs are stable linguistic formations shaped over centuries, they
often contain lexical units, concepts, and cultural markers that preserve traces of specific historical periods. For this reason, the
ethnolinguistic study of proverbs remains one of the most relevant issues in contemporary linguistics. This article analyzes the
ethnolinguistic and linguocognitive features of ethnographisms occurring in Uzbek folk proverbs. Ethnographisms are examined as
linguistic units reflecting ethnocultural memory and historical thinking, serving as an important source for revealing the ethnolinguistic
conceptosphere of Uzbek folk proverbs.

Keywords: ethnolinguistics, ethnographism, proverb, historical thinking, ethnocultural code, linguocognitive analysis,
national mentality, conceptosphere.

Annotatsiya. Magqollar xalgning tarixiy tajribasi, milliy qadriyatlari, urf-odatlari, marosimlari, turmush tarzi va
dunyoqarashini o‘zida mujassamlashtirgan etno-madaniy xotira hamunasi sifatida baholanadi. Chunki magollar xalgning moddiy va
ma’naviy madaniyatiga oid ma’lumotlarni saqlash bilan birga, tarixiy tafakkurning barqaror semantik yadrolarini ham o‘zida
mujassamlashtirgan birliklardir. Shunday ekan ularni xalq tarixiy tafakkurini ifodalovchi, avloddan avlodga yetkazuvchi vosita
hisoblanadi. Bunday vositalar sifatida xalq maqollari o‘zi yaratgan xalgning ma’lum davr til birliklarini, etno-madaniy tomonlarini
ko‘rsatuvchi, milliy tafakkurini namoyon giluvchi kodlar hisoblanadi. magollar milliy-madaniy jihatlarni ifadalagan holda etno-madaniy
kodlarni tashkil qilishi bilan birga, tarixan shakllangan paremik birlik sifatida o‘z zamirida xalq qadriyatlarini, yashash tarzini
ifodalagan, ma’lum davrda yoki ma’lum hududda faol va aksincha nofaol qo‘llaniluvchi vositalar ham mavjud bo‘ladi. Bunday
xususiyatlar paremik birliklarda yaxshi namoyon bo‘ladi. Zero, bundagi barqarorlikning shakllanishi katta davrni talab qilganligi bois,
ularning zamirida ma’lum davr ruhini ifodalovchi til vositalari bo‘lishi tabiiydir. Shuning uchun ham xalq maqollarini etnolingvistik
tomonlarini o‘rganish doimo dolzarb vazifalardan hidoblanib qoladi. Mazkur maqolada ham o‘zbek xalq magqollari tarkibida
uchraydigan etnografizmlarning etnolingvistik va lingvokognitiv xususiyatlari tahlil gilindi. Negaki, etnografizmlar xalgning
etnomadaniy Xxotirasi va tarixiy tafakkurini aks ettiruvchi lingvistik manba sifatida o‘zbek xalq maqollarining etnolingvistik
konseptosferasini namoyon qiluvchi muhim ilmiy asos bo‘lib xizmat giladi.

Kalit so‘zlar: etnolingvistika, etnografizm, maqol, tarixiy tafakkur, etnomadaniy kod, lingvokognitiv tahlil, milliy mentalitet,
konseptosfera.

AnHoTanus. [TocIOBHIBI paccMaTpHUBAIOTCA KaK O0Opasibl STHOKYJIBTYPHON MAaMSATH, B KOTOPBIX OTPaKEHBI UCTOPUYECKHIT
OIIBIT HapoJa, HallMOHAJIbHBIC IEHHOCTH, 06I>I‘Ial/1, 06]39[[[]:1, 06pa3 KU3HU U MHUPOBO33PCHUE. Onn COXpaHAIT HE TOJIBKO CBEACHHUA O
MaTepPlaJ'IBHOﬁ n Z[yXOBHOfI KYyJbTYpE€ HapoJa, HO U yCTOf/'I‘II/IBBIC CEMAHTHUYCCKUE dapa UCTOPUUYCCKOI'O MBIIIJICHUA. B cBs3u ¢ sTUM
IMOCJIOBHIIbI BBICTYNAIOT CPEACTBOM IE€pE€Aadu UCTOPUYECKOrO0 CO3HAHUS U KYJbTYPHOI'O OIIbITa OT IMOKOJICHUS K ITOKOJICHHIO. Kak
MapeMHUOJIOT'MYCCKUE €AWHULIBI, OHU OTPa)KarOT SA3bIKOBBIC, KYJIbBTYPHBLIC U KOITHUTHUBHBIC 0COo0eHHOCTH Hapoaa, COXpaHss 3JIEMEHThI
ONpeAeNEHHON HCTOPUYECKON 3MOXM U ATHOKYJIBTYpHOU cperbl. IlocrnoBUIBI HE TONBKO BbIpaXarOT HAMOHAIbHO-KYJIbTYpPHBIE
ICHHOCTHU, HO U beHKIII/IOHI/IpyIOT KaK 3THOKYJIbTYPHBIC KOJbI, pPACKPLIBAIOINUE MEHTAJIUTET, MUPOBOCHPUATHUE U TPAJUIITNOHHBIC 3HAHUA
HapoJa. HOCKOJ’ILKy TMOCJIOBULBI NMPEACTABIAIOT coboit yCTOfI‘lPIBBIe SA3BIKOBBIC 06pa30BaHH$I, q)OpMI/IpOBaBHII/IeCSI Ha MOPOTAKCHUUN
MHOTHUX BE€KOB, B HX COCTaB€ COXPAaHAKOTCA JICKCHYCCKUE CIAWUHHUIbI, KOHILENTBI W KYJIbTYPHBIC MAapKEpbl, OTpakaroliue Ayx
ONpeAEIEHHOTO HCTOPUUECKOT0 nepuoa. 1103ToMy 3THOJMHIBUCTHUECKOE U3YyUEHHUE MOCIOBULL OCTAETCSI OAHOM U3 aKTyalbHBIX 3a/1a4
COBpeMCHHOI;'I JIMHTBUCTUKU. B ﬂaHHOﬁ CTaThe aHaJ'II/IS‘I/Ipy}OTCﬂ OTHOJIMHIBUCTHYCCKHUE W JIMHI'BOKOTHUTHUBHBIC OCO6CHHOCTI/I
STHOrpadu3MOB, BCTPEUAIOLIMXCS B Y30EKCKMX HapOIHBIX IMOCIOBHIAX. DTHOrpadu3Mbl pacCMAaTPUBAIOTCS KaK SI3BIKOBBIC SIMHUIIBL,
OTpaKarole STHOKYJIbTYPHYIO NaMsIThb M MCTOPUYECKOE MBIIUIEHHE HApoJa, a TaKkKe KaK BaXKHBIH HMCTOYHUK UL PACKPBITHA
STHOJIMHIBUCTHYECKON KOHHBHTOC@)CPH y36eKCKI/IX HapOJAHBIX ITOCJIIOBHUII.

KiroueBble cjoBa: OTHOJIMHI'BUCTHKA, BTHOFpaq)I/BM, nociaoBula, HCTOPUYECKOE MBIIIJICHUE, 3THOKyJ'II:TypHI:II71 Koz,
JIMHTBOKOTHUTHUBHBINA aHalIns3, HaIII/IOHaIIBHHﬁ MCHTAJIUTCT, KOHHCHTOC(I)epa.

Kirish. Xalgning milliy gadriyatlari, urf-odatlari, kundalik turmush tarzi, tarixiy tajribasi, madaniyati va ma’naviy olamini
o‘zida mujassamlashtirgan magqollar xalq og‘zaki ijodining eng qadimiy va barqaror janrlaridan biri hisoblanadi. Ular asrlar davomida
sayqallanib, bugungi kunda ham og‘zaki va yozma nutqda faol qo‘llanib kelayotgan etnomadaniy xotira namunalaridir. Shu bois
maqollarda aks etgan milliy tafakkur, milliy mentalitet, tarixiy dunyogarash, ijtimoiy munosabatlar va turmush tarzining lisoniy
ifodasini o‘rganish zamonaviy tilshunoslikning dolzarb masalalaridan biri sanaladi. Maqollar tarkibida mehnatsevarlik, mehmondo‘stlik,
andishalilik, jasorat, yaratuvchanlik, vatanparvarlik va elparvarlik kabi xalgning ma’naviy-axlogiy gadriyatlari mujassamlashgan bo‘lib,
ular shu xalgning tarixiy shakllangan tafakkuri va madaniy tajribasini aks ettiradi. Mazkur paremik vositalar xalq tarixi va
madaniyatining lisoniy ifodasi bo‘lganligi sababli ular tarkibida uzoq tarixiy davrlardan buyon saglanib kelayotgan etno-madaniy
birliklar — etnografizmlar keng uchraydi. Bunday etnografizmlar xalgning moddiy va ma’naviy madaniyati, xo‘jalik faoliyati, urf-
odatlari hamda tarixiy turmush tarziga oid muhim ma’lumotlarni o‘zida mujassamlashtiradi. Bunday birliklar xalgning tarixiy tafakkuri,
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kashiy tajribasi va etnomadaniy xotirasini saglovchi lingvistik vositalar sifatida alohida ahamiyatga ega. Shu sababli magollar
tarkibidagi etnografizmlarni etnolingvistik nuqtayi nazardan o‘rganish nafagat tilning tarixiy gatlamlarini aniglash, balki xalgning
tarixiy tafakkuri va etno-madaniy konseptosferasini qayta tiklashda muhim nazariy va amaliy ahamiyat kash etadi. Shu jihatdan
magollarni etnolingvistik yondashuv asosida tadgiq etish xalgning til, madaniyat va tafakkur birligiga asoslangan etnomadaniy olamini
yoritish muhim masalalardan hisoblanadi.

Tadgiqot obyekti va qo‘llanilgan metodlar

Tadgigot obyekti sifatida o‘zbek xalq maqollari tanlab olindi. Masalani yoritishda tarixiy-giyosiy, semantik-struktural, giyosiy-

tipologik, etnofolkloristik, kontekstual metodlardan foydalanildi.
Olingan natijalar va ularning tahlili

Til xalqning tarixiy taraqqiyoti, madaniy rivojlanishi va ijtimoiy hayotida yuz bergan o‘zgarishlarni o‘zida aks ettiruvchi muhim
ijtimoiy hodisa hisoblanadi. Har bir xalgning tarixiy tajribasi, turmush tarzi, urf-odatlari va dunyogarashi uning tilida muhrlanib goladi.
Shu ma’noda til xalqning tarixiy xotirasini saqlovchi va avloddan avlodga yetkazuvchi vosita vazifasini bajaradi. O‘zbek xalqi ham ko‘p
asrlik tarixiy taraqqiyot jarayonini boshdan kechirgan qadimiy xalqlardan biri bo‘lib, bu jarayonlarning izlari uning tilida, xususan, xalq
og‘zaki ijodi namunalarida va etnografik leksikada yaqqol namoyon bo‘ladi. Aynigsa, etnografizmlar xalgning tarixiy turmush tarzi,
xo‘jalik faoliyati, marosimlari va madaniy tajribasini aks ettiruvchi lisoniy birliklar sifatida alohida ahamiyat kasb etadi.

Etnografizmlarning muhim xususiyatlaridan biri ularning ayrimlari adabiy tilda faol qo‘llanilmay qolgan bo‘lsa-da, mahalliy
shevalarda va hududiy nutqda uzoq vaqt saqlanib qolishidir. Chunki tilning tarixiy qatlamlariga mansub ko‘plab birliklar adabiy til
me’yorlariga kirmasdan, xalgning jonli nutqida yashashda davom etadi. Masalan, hozirgi adabiy tildagi mehmon leksemasining gadimiy
mugqobili bo‘lgan go nog so‘zi ayrim shevalarda hamda qardosh turkiy xalglar tillarida faol qo‘llanib kelmogda. Bu kabi birliklar
xalgning tarixiy-madaniy aloqalari, gadimgi turmush tarzi va tafakkuriga oid muhim ma’lumotlarni saglagan etnolingvistik manbalar
hisoblanadi va Qo ‘nguncha qo ‘noq uyalar, qo ‘ngandan keyin — uy egasi, Qo ‘noq oshi yo ‘lda yaxshi, Qo ‘nogga osh ber — otiga yem kabi
magqollarda uchraydi hamda o°zi yaratgan xalq tafakkurining ifodachisi hisoblanadi. Shu bois o‘zbek tilshunosligida etnografizmlarni
o‘rganish masalasiga alohida e’tibor qaratilib kelinmoqda. Turli hududlarga xos etnografik birliklarning to‘planishi, tavsiflanishi va
lug‘atlashtirilishi nafaqat tilning leksik tarkibini boyitishga, balki xalgning tarixiy tafakkuri, etnomadaniy xotirasi va milliy
konseptosferasini tiklashga ham xizmat qiladi. O‘zbek tilida milliy an’analar, urf-odatlar, gadriyatlar va etnomadaniy hayot bilan bog‘liq
leksik qatlamni o‘rganish masalasi tilshunoslikda muhim yo‘nalishlardan biri hisoblanadi. Aynigsa, etnografik leksikaning tavsifi,
tasnifi va leksikografik xususiyatlarini tadqiq etishga bag‘ishlangan ishlar o‘zbek tilining milliy-madaniy boyligini yoritishda muhim
ahamiyat kasb etadi [1;2]. Bu borada N.Amonturdiyevning “Surxondaryo etnografizmlarining leksikografik xususiyatlari” mavzusidagi
falsafa doktori (PhD) dissertatsiyasi [4-122 b], A.Omanturdiyev va B.Rahmonovlar tomonidan tuzilgan “Surxondaryo dialektal-
etnografik maqollarining izohli lug‘ati”, dissertatsiyalarida [3,131 b] atroflicha tadqgiq gilingan.

Etnografizmlar xalgning yashash muhiti, tabiiy-geografik sharoiti, xo‘jalik faoliyati, urf-odatlari va an’analari bilan
chambarchas bog‘liq bo‘lganligi sababli ularning hududiy ko‘rinishlari ham turlicha namoyon bo‘ladi. Shuning uchun ham yuqoridagi
qo ‘nog leksemasi asosan, voha hududlarida yoki xalq jonli nutgida keng targalgan. Shuning uchun ham AN.Amanturdiyev [4,122 b],
B.Rahmonov [3,131 b], N.Mirzayev [6], Y.Bobojonov [5] dissertatsiyalarda muayyan etnomadaniy makonda shakllangan etnografik
birliklar tadqgiq gilinadi. Chunki etnografik birliklar umumxalq tiliga keng tarqalgan bo‘lsa, boshqalari fagat ma’lum hudud, sheva yoki
ijtimoiy guruh doirasida qo‘llanib keladi. Bunday birliklar xalqning mahalliy madaniyati, turmush tarzi va tarixiy tajribasiga oid muhim
ma’lumotlarni saglaganligi bilan alohida ahamiyat kasb etadi. Chunki, hududiy etnografizmlar tarkibida muayyan voha yoki mintagaga
xos bo‘lgan etnomadaniy qadriyatlar, marosimlar, kasb-hunarlar, xo‘jalik faoliyati va kundalik turmush bilan bog‘liq tasavvurlar
mujassamlashgan bo‘ladi. Shu sababli ular nafaqat tilning leksik boyligini tashkil etuvchi birliklar, balki xalgning tarixiy tafakkuri va
etnomadaniy xotirasini saglovchi lingvistik vositalar sifatida ham gimmatlidir.

Etnolingvistika xalgning tarixiy shakllanishi, etnik tarkibi, yashash tarzi, urf-odatlari, marosimlari hamda moddiy va ma’naviy
madaniyatini tildagi ifodasini o‘rganuvchi fan hisoblanadi. Mazkur jihatlarning til tizimidagi aksini etnografizmlar tashkil etadi.
Etnografizmlar xalgning ko‘p asrlik tarixiy tajribasi, turmush tarzi va madaniy qadriyatlarini o‘zida mujassamlashtirgan lingvomadaniy
birliklar sifatida maqollar tarkibida alohida ahamiyat kasb etadi. Xususan, o‘zbek xalq magqollarida uchraydigan etnografik leksemalar
nafagat milliy madaniyat va turmush tarzining lisoniy ifodasi, balki tarixiy tafakkurning kognitiv xususiyatlarini saglovchi etnolingvistik
kodlar vazifasini ham bajaradi. Ular orgali xalgning borligni idrok etish usullari, ijtimoiy munosabatlari, marosimiy garashlari va mental
stereotiplari namoyon bo‘ladi. Shu bois magqollar tarkibidagi etnografizmlarni yig‘ish, tavsiflash, leksikografik asoslarini ishlab chigish,
ularning konseptual va kognitiv xususiyatlarini aniglash hamda etnolingvistik korpuslarini yaratish nafaqat til boyligini o‘rganish, balki
xalgning tarixiy tafakkuri va etnomadaniy xotirasini tiklashda ham muhim ilmiy ahamiyatga ega. Zero, maqollar va ular tarkibidagi et-
madaniy birliklar — kodlar til, madaniyat va tafakkur o‘rtasidagi uzviy bog‘liglikni yoritishga xizmat giladi, shuningdek, milliy o‘zlik va
madaniy merosning lingvistik asoslarini namoyon giladi.

Etnolingvistik tadgidotlarning asosini etnografizmlar tashkil. Mazkur soha doirasida tilni xalgning madaniyati, tarixiy tajribasi,
dunyoqarashi va mental xususiyatlari bilan uzviy bog‘liq holda o‘rganiladi. Shu jihatdan etnografizmlar til va madaniyatning kesishgan
nuqtasida vujudga kelgan, xalgning moddiy va ma’naviy hayoti haqidagi bilimlarni o‘zida mujassamlashtirgan etno-madaniy birliklar
sifatida alohida ahamiyat kasb etadi. Ular nafagat muayyan xalgning turmush tarzi, urf-odatlari, marosimlari va xo‘jalik faoliyati haqida
ma’lumot beradi, balki xalqning tarixiy tafakkuri, qadriyatlar tizimi va milliy mentalitetini ham aks ettiradi.

O‘zbek xalq maqollari tarkibida uchraydigan etnografizmlar tarixiy tafakkurning kognitiv xususiyatlarini o‘zida saqlagan
etnolingvistik kodlar sifatida alohida ahamiyatga ega. Chunki ular orgali xalgning borligni idrok etish usullari, ijtimoiy munosabatlari,
marosimiy qarashlari va etnomadaniy tajribasi namoyon bo‘ladi. Xususan, “Omochning o‘n borgani, molaning bir borgani”, “Omoch
seni to‘ydirgay, omboringni to‘ldirgay” kabi maqollar tarkibida qo‘llangan omoch, mola leksemalari etno-madaniy birlik sifatida
xalqning tarixiy xo‘jalik faoliyati, mehnat tajribasi va agrar tafakkurini aks ettiradi. Omoch qadimda yer haydash uchun qo‘llanilgan
asosiy dehqonchilik quroli bo‘lib, bugungi kunda uning vazifasini zamonaviy texnika vositalari bajarayotgan bo‘lsa-da, mazkur leksema
magollar tarkibida saglanib qolgan holda xalgning tarixiy-madaniy xotirasini ifodalovchi etnografizm vazifasini bajarib kelmogda. mola
leksemasi ham yerga ishlov berish jarayoni bilan bog‘liq etnografik birlik bo‘lib, uning shakli va foydalanish vositalari vaqt o°tishi bilan
o‘zgargan bo‘lsa-da, asosiy funksiyasi saglanib golgan. Bu hol magollarning tarixiy davrga oid semantik gatlamlarni namoyon giluvchi
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lisoniy birlik ekanligini ko‘rsatadi. Ko‘rish mumkinki, omoch va mola kabi etnografizmlar moddiy madaniyatga oid etnoleksemalar
sifatida xalqning dehqonchilik faoliyati, mehnat tajribasi va tarixiy tafakkurining kognitiv xususiyatlarini o‘zida mujassamlashtiradi.

Eldan osh yesang, elga osh ber, Urganlari — ugra osh, So ‘kkanlari so ‘k oshi, So ‘k oshiga — surnay, Un oshiga — karnay kabi
magqollarda keltirilgan taom nomlari va uning tayyorlanishi bilan bog‘liq garashlar ham xalqning madaniyati, an’analari, tarixiy
rivojlanishi va geografiga tegishli bo‘lgan juda boy ma’lumotlarni o‘z ichiga oladi. Maqollarda qo‘llanilgan osh, ugra osh va so‘k oshi
kabi taom nomlari o‘zbek xalgining moddiy madaniyati, oziq-ovqat an’analari va tarixiy turmush tarzini aks ettiruvchi etnografik
birliklar hisoblanadi. “Eldan osh yesang, elga osh ber” maqolida qo‘llangan osh leksemasi nafagat milliy taom nomi, balki
mehmondo‘stlik, saxovat, jamoaviylik va o‘zaro hurmat kabi qadriyatlarni ifodalovchi etnomadaniy konsept sifatida namoyon bo‘ladi.
O‘zbek madaniyatida osh ko‘pincha to‘y, hashar, ehson va boshqa jamoaviy marosim, an’analar bilan bog‘liq bo‘lgani uchun maqol
zamirida xalgning ijtimoiy birdamlik va o‘zaro yordam haqidagi tarixiy tafakkuri mujassamlashgan bo‘lsa, “Urganlari — ugra osh,
so‘kkanlari — so‘k oshi”, “So‘k oshiga — surnay, un oshiga — karnay” maqolida esa ugra osh, so‘k oshi, un oshi nomlari xalgning
gadimiy ozig-ovqgat madaniyati bilan bog‘liq etnografizmlar sifatida qo‘llangan. So ‘k oshi tariq mahsulotidan tayyorlanadigan va asosan
qo‘sh haydash, pichan o‘rish kabi qishloq xo‘jaligi ishlari jarayonida iste’mol gilingan chanqogbosdi taomlardan biri hisoblangan. Bu
hol uning dehqonchilik va chorvachilik bilan chambarchas bog‘liqligini ko‘rsatadi. Un oshi ham tarkibi va tayyorlanish usuli jihatidan
sodda bo‘lib, xalqning kundalik turmushida muhim o‘rin tutgan. Har ikki taom xalqning mehnat faoliyati bilan uzviy bog‘liqdir. Bunday
jihatlar maqollarda ko‘plab uchraydi. Masalan, taom nomi bilan bog‘liq Shuning uchun ushbu birliklar orqali ma’lum davrning xo‘jalik
faoliyati, ozig-ovqat mahsulotlari va ularni tayyorlash bilan bog‘liq amaliy bilimlari aks etadi. Shu bilan birga xalgning tarixiy-
tafakkurida bu taomlarning milliylik tomoni insonlarning ma’lum vaqt va davrda tayyorlanishi va mehnatning bir qismi sifatida
shakllanganligi bo‘lsa, shuningdek bu taomlar bayram yoki to‘y-tomosholarni bezaganligiga ishora gilinadi. Ular xalq gadriyati,
madaniyati va turmush tarziga ganchalik aralashib, alogador bo‘lib ketganligi ularga surnay va karnay so‘zlarning qo‘llanilishi orgali
guvoh bo‘lish mumkin.

Xulosa

Xulosa qilib aytganda, o‘zbek xalq maqollari xalqning ko‘p asrlik tarixiy tajribasi, milliy tafakkuri, moddiy va ma’naviy
madaniyatini o‘zida mujassamlashtirgan etnolingvistik birliklar hisoblanadi. Magqollar tarkibida uchraydigan etnografizmlar esa
xalgning turmush tarzi, xo‘jalik faoliyati, urf-odatlari, marosimlari va qadriyatlari bilan bog‘liq etno-madaniy ma’lumotlarni saqlovchi
lingvistik vositalar sifatida alohida ahamiyatga ega. Magqollar tarkibidagi qo‘noq, omoch, mola, osh, so‘k oshi, un oshi, ayron kabi
etnografik birliklar nafagat moddiy madaniyat unsurlarini, balki xalgning mehnat, rizq, jamoaviylik, mehmondo*stlik va qanoat haqgidagi
tarixiy shakllangan tasavvurlarini ham aks ettiradi. Mazkur etnografizmlar magqollar tarkibida tarixiy tafakkurning semantik yadrolari
sifatida saqlanib qolgan bo‘lib, ular orqali xalgning etnomadaniy Xxotirasi, milliy mentaliteti va dunyoqarashini namoyon gilish
imkoniyati yuzaga keladi. Shu jihatdan maqollardagi etnografizmlarni etnolingvistik va lingvokognitiv nuqtayi nazardan o‘rganish
xalgning tarixiy tafakkuri hamda etnomadaniy konseptosferasini yoritishda muhim nazariy va amaliy ahamiyatga ega.
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ANTHROPONYMS WITH A TOPONYMIC COMPONENT: STRUCTURAL MODELS

AHTPOITOHUMBI C TOIOHUMUWYECKNUM KOMIIOHEHTOM: CTPYKTYPHBIE MOJEJIN
TOPONIMIK KOMPONENTGA BO'LGAN ANTROPONIMLAR: TUZILMALI MODELLAR
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Abstract: This article examines complex anthroponyms with a toponymic component as a special type of proper name that
reflects the spatial, social, and cultural identity of their bearer. The structural models of such anthroponyms are analyzed, as well as their
functioning in historical and contemporary discourse.

Key words: anthroponym, toponym, compound names, toponymic semantics, linguaculture, name structure.

AHHOTaIII/IfI! B cratbe paccMaTpuBarOTCA CJIOKHBIC aHTPOIIOHUMBI ¢ TOIIOHUMHUYECKUM KOMIIOHEHTOM KakK OC06LII71 TUN UMEH
CO6CTBeHHbIX, OTpaXarlux I[IpPOCTPAHCTBEHHYIO, COHHAJIBbHYIO W KYJIbTYPHYIO HWIACHTUYHOCTH HOCHTECIIA. AHaHI/I3I/IpyIOTC$I
CTPYKTYPHBIC MOJCIIN HOI[O6HI>IX AHTPOIIOHUMOB, a TAKKE UX (1)yHKL[I/IOHI/IpOBaHI/Ie B UCTOPHUYICCKOM U COBPEMECHHOM NUCKYPCE.

KiroueBble CJI0Ba: AHTPOIIOHUM, TOIIOHUM, CJIO)KHBIC HMEHA, TOIIOHUMHUYECKAsA CCMAaHTHKA, JIMHIBOKYJIbTypa, CTPYKTypa
HMCHHU.
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Annotatsiya: Ushbu magolada toponimik tarkibiy qismga ega murakkab antroponimlar o‘z egalarining keng, ijtimoiy va
madaniy o‘ziga xosligini aks ettiruvchi xos nomning maxsus turi sifatida ko‘rib chiqiladi. Bunday antroponimlarning strukturaviy
modellari, shuningdek, ularning tarixiy va zamonaviy nutqdagi faoliyati tahlil gilinadi.

Tayanch so‘zlar: antroponim, toponim, qo‘shma ismlar, toponimik semantika, lingvomadaniyat, ism tarkibi.

BBenenne. B coBpeMeHHO! JTHHTBHCTHKE OTMEYaeTCsl PACcTYIIUH HHTEpeC K M3yYeHHIO MMEH COOCTBEHHBIX KaK KIIIOUYEBOTO
CPEICTBA pEMNpEe3CHTAllMU KyJIbTYpHOM, COLMAIBHOM M MPOCTPAHCTBEHHON MICHTHYHOCTH. lleHTpalpHOE MeECTO B CHCTEME
OHOMACTHUYECKUX H3BICKAaHWH 3aHUMAIOT COCTaBHBIE AHTPOIOHUMBI, OO0JIaJalolie MHOTOKOMIIOHEHTHOH CTPYKTYypOil M BBICOKOH
CMBICJIOBOHl HACBHIIIICHHOCTBIO.

Cpenyt HUX CYILIECTBEHHYIO 4acTb (POPMHUPYIOT aHTPOIIOHUMBI ¢ TOMIOHUMHUYECKUM 3JIEMEHTOM, B KOTOPBIX reorpaduueckoe Ha3BaHue
BCTPaMBAETCs B CTPYKTYpPY UMEHH U HCIOJHSIET pOjb yKa3aHHs Ha IPOUCXOXKICHUE, PETHOHANBHYIO IPUHAIEXHOCTD UIIH KYJIbTYpPHO-
ucropuyeckuii GpoH. I[ToJ00HbIC 3IEMEHTHI ABISAIOTCS IUIOJOM CIUSHUS QHTPOIIOHUMHKU M TOOHUMHUKH M IEMOHCTPUPYIOT MOJABHKHBIC
HM3MEHEHUs B Habope COOCTBEHHBIX HMEH.

BaXHOCTH H3BICKAaHHS IPOAMKTOBAaHA IOTPEOHOCTHIO B KOMIDIEKCHOM PAacCMOTPEHHH CTPYKTYPHBIX OOpas3loB aHTPOIIOHHMOB C
TOTIOHUMUYECKUM JIEMEHTOM M 00HapY KEHHUH MPABHI UX pabOTHI B OBUIOM M HBIHEIITHEM H3JI0KCHHH.

3amadeil JaHHON PabOTHI BHICTyNAeT OOHAPYKEHHE CTPYKTYPHBIX 00pa3oB aHTPOIIOHUMOB ¢ TOHOHUMHYECKHM JIEMEHTOM U OLIEHKa
UX JICUCTBUA B Pa3HBIX BUAX U3JI0XKEHUS.

Teopernueckne TONOXKEHHS H3Y4YEHHS AaHTPOIOHMMOB C TOIMOHMMHMYECKHM OJJIEMEHTOM (pacmupeHHas penpakuus) lmena
COOCTBEHHBIE, COJAEpXKAIHe TOMOHMMHYECKHH KOMIOHEHT, SIBISIOTCA OCOOBIM BHJIOM COCTaBHBIX HOMHHATHUBHBIX CJHWHHUIIL,
00pa3yIomuxcs BCIEACTBHE CIUSHHUSA AaHTPOINOHMMHMHU M TONOHMMHH KaK CBS3aHHBIX OHOMAaCTHYECKHMX MOACHCTEM. B uX cTpykType
reorpauIecKkoe Ha3BaHUE HCIIOTHAECT POJIb CEMAHTUYECKN 3HAYMMOH YacTH, TapaHTHPYIOIIEH HEe TONBKO ONO3HAHHUE, HO U KyJIbTYPHO-
HCTOPHYECKOE MPEICTABICHUE 00JIaaTelisi HMEHH.

B mpenenax akTyaqbHOW OHOMAacTHYECKOHW IOKTPHHBI IIOJIOOHBIE MMEHA COOCTBEHHBIE OCMBICIHMBAIOTCS KaK HTOT BTOPUYHOIO
Ha3pBaHWsA. Kak ormeuaer A. B. Cymepanckas, mnepemelleHHe WMEHHM COOCTBEHHOTO M3 OJHOTO paspsiaa B HWHOW SIBISETCS
€CTECTBEHHBIM IPOLIECCOM, OTPAKAIOIIUM IOABMKHOCTh OHOMAacTU4eCKOH cucrems! [1]. B maHHON cuTyanuu TONOHUM TepsSeT CBOIO
HCXOIHYIO ICHOTATUBHYIO POJIb U 00pETaeT aHTPOIOIEHTPUIECKYIO OPHEHTAIIHIO.

OyHKINOHANEHO MOJ00HBIE aHTPOIMOHUMBI CIIYyXKAT CPEACTBOM COLHUANBHON M HMPOCTPaHCTBEHHOH miaeHTH(UKamuu. Mx obmmpHOoe
pacnpocTpaHeHue B cpenHeBeKoBoH EBporie oOBsCHSAETCS HYXIOH B pa3IW4eHWH WHIWBUIOB IIPH CKyJHOM HaOOpe JIMYHBIX MMEH.
BriocnencTBuM OHE 3aKpeIIAIOTCS B CHCTEME HAacIeAyeMbIX (paMuIINi, co3aaBas IPOTHbIE AaHTPOIIOHUMUYECKHE 00pa3Ibl.

C mo3unui JMHTBOKYJIBTYPOJIOTHH 3TH €IHHUIBI MOTYT BOCIIPHHHMATHCS KaK HOCHTENH KyJIbTyposormieckoil mapopmamnu. Kax
ot™euain B. H. Tenus, A3bIK0Bble 3HaKU UMEIOT CBOMCTBO HAaKaIlIMBaTh KYJIbTYpHBIC 3HAUCHUS U JEHCTBOBATh KaK «CBEPHYTHIE TEKCThI
KyJabTypb» [2]. TonmoHUMHMYecKHUH 3J€MEHT B COCTaBe aHTPOIIOHMMAa OTMEYaeT IPOCTPAHCTBEHHYI0 M HCTOPUYECKYIO IaMsTh,
0TOOpaXkast MUTPALIOHHbIE IIEPEMEIEHHS U COLIMAIBHOE PAcCIOCHHUE.

HeiHemHue u3bICKaHMs B cdepe aHMIOA3bIYHOW OHOMACTHKU YTBEPI)KIAIOT BAKHOCTh TOMOHHMHYECKHX COCTAaBIIIOLIIMX B OCTOBE
mpo3Bannidi. K mpumepy, Patrick Hanks koHcTatmpyer, 4TO TOMOHMMHYECKHE TIPO3BAHUS CUUTAIOTCS OJHUM W3 Hamboiee
MIPOYKTHBHBIX BHIOB aHTPOIIOHIMOB ¥ CBHJETEIBCTBYIOT O IIPOCTPAHCTBEHHOM HCTOKe obnagarens [3].

Mpogomxas 3toT Meroxn, Richard Coates akmeHTHpyeT, YTO TOHOHMMHYECKHE YacTH B COCTaBe JMUYHBIX MMEH JEHCTBYIOT Kak
«yKa3aTeIbHbIe MPU3HAKHU JIOKAJIBHOTO CAMOCO3HAHHSD), TApAaHTHPYS COOTHECEHHE HMEHH C ONpPEeNEHHOM 001acThio [4].

Cxoxyro Touky 3penus 3anumaet Peter McClure, KoTOpbIil BUANT TOMOHMMHYECKHE MPO3BHINA KaK CJICACTBHE CTAPHHHBIX MPOIIECCOB
3aCeNICHHs M COLMAIBHOTO MePEMEIICHHS, 3alleYaT/ICHHbIX B A3BIKOBO# cTpyKTYype [5].

B u3bickanusix George Redmonds moquépkuBaercs, 4To TOMOHUMHYECKHE HMEHA COOCTBEHHBIE OTPAKAIOT «MECTHYIO JIETOMUCH POJIOB
1 00BEIMHEHHITY, IPEJICTABIISAS 3HAYMMBIN PECYPC ISl BOCCTAHOBIJICHUS KYJIbTYPHO-UCTOPUUYECKUX TEUEHUH [6].

Hcxons w3 BBIMIECKA3aHHOTO, AHTPOIIOHMMBI C TOHOHMMHYECKHM KOMIIOHEHTOM IPEACTABIIIOT cO00Il HENpOCThIE COBMEIIEHHBIE
o0pa3oBaHus, 00bEANHSIOIINE CTPYKTYPHYIO MHOTOKOMIIOHEHTHOCTD U KyJIBTYpHYIO CeMaHTHKY. VX m3ydeHne TpeOyeT BCeCTOPOHHETO
MOAXOAa, BKIIOYAIONIETO CTPYKTYpPHBIM, CMBICIIOBOM W JIMHTBOKYIBTYPHBIH aHaNM3, dYTO HaéT BO3MOXKHOCTH OOHAPYKHUTh
3aKOHOMEPHOCTH (POPMHUPOBAHUS U (YHKIIMOHUPOBAHWS STUX €JUHUI B PA3HBIX S3BIKOBBIX TPaIHIIUSX.

OOCyXIEHHbIE CTPYKTYpHBIE MOJENIN HaXOIAT CBOE OTPaXCHHWE HE TOJBKO B HCTOPUYECKOW AHTPONOHMMHHM, HO M B CHCTEMeE
COBPEMECHHBIX I/IMéH, OXBaTbIBasi aHTPOIMIOHUMbI 3HAMEHUTBIX UCTOPUUCECKUX U KYJIBTYPHBIX JIMYHOCTEH.

Oco00e MecTo B CHCTEME AHTPOIIOHUMOB C TOIMOHMMUYECKUM KOMIIOHEHTOM 3aHUMAIOT NOJJIMHHBIE UCTOPUUYCCKHUE U KYJIBTYPHBIC
UMEHa, B KOTOPBIX TeorpadMuecKuii 3JIeMeHT 3akperuiiercss Jubo B Qamuiny, nubo B CTPyKType MMEHH B 1enoM. [lonoOHbie
AHTPOIIOHNUMBI JIEMOHCTPUPYIOT CTOMKYIO CBSI3b MEXKIY JIMYHOM MACHTHYHOCTHIO W HPOCTPAHCTBEHHBIM (DAKTOPOM, UTO IO3BOJISIET
CYNTATh UX BAXKHBIM NCTOYHUKOM JIMHTBOKYJIBTYPHOH HH(OPMAIIHH.

Tak, dammnus George Washington Bocxoaut k aHrimiickomy TomoHuMmy Washington, mnepBoHayanbHO 00O3HAaYaBIIEMY
reorpaIecKkoe MeCTO W JIHIIb MO3IHEE 3aKPENHBIIEMYCS B KadeCTBE POJOBOTO MMEHH. AHAIOTHYHBEIM oOpa3oMm (ammms Jack
London ceszana ¢ nassanueM ropoga London, uto CBHJICTENBCTBYET O TPaHCHOPMAIMU TOMOHUMA B aHTPOIIOHUMHYECKYIO SANHHUILY.

K umcny Kimaccu4yeckux MpUMEpPOB eBpOIEiicKoi Tpaaunuu otHocutest uMs Otto von Bismarck, B koTopom mpeior VON BBIMOIHAET
d)yHKL[I/I}O YKa3aHus Ha MPOUCXOXKIACHUE U CBA3BIBACT aHTPOIIOHHMM C KOHKPETHBIM reor‘pa(buqecxum O6’l>eKTOM, HasBaHUEM ropoga —
tonornmoM Bismarck. TTogo6Hast Mojeb xapakTepHa [Uis HEMEIKOW apHCTOKPATHYECKOW aHTPOIMOHHMHH M OTPAXaeT COLHAIBHO-
TEPPUTOPHATIBHYIO TPUHAIEKHOCTb.

B psine ciydaeB TOMOHUMUYECKHI KOMIOHEHT IPUCYTCTBYET B aHTPOIIOHUMAX B AEPUBAIOHHO IpeoOpa3oBanHO# (opme. Hampumep,
umst Ashley Wilkes (repoit pomana Mapraper Muruesni, «YHECEHHbIC BETPOM») BOCXOAUT K PEBHEAHTIMIICKOMY TOHOHUMY (@SC +
léah — «siceneBast poma»), KOTOpasi HbIHE SIBISIETCS Ha3BaHHEM ropoja B mrare CeBepHas [lakopTa, YTO CBHAETENBCTBYET O MEPEX0Jie
reorpauIeckoro 0003HaYeHHs B TMIHOE UMl Yepe3 CII0BOOOPa30BaTEIILHEIE IPOIIECCHL.

OcoOBlif HHTEpPEC MPENCTaBISIOT aHTPONIOHUMBI XYI0KECTBEHHOTO IUCKypCa, TIe TOMOHMMHUYECKAas CEMAHTHKA MPOSBISETCS depe3
BHYTPEHHIOIO CTPYKTYpY UMeHHU. Tak, B pomane OMuin bpoHte «I'po30Boii mepeBa» BCTpeyaroTCss UMEHA NEPCOHAXKEH, obnanaromue
BBIPOKEHHON MPOCTPAHCTBEHHO-CEMaHTH4eCKOH MotuBaumed. Hampumep, damumus Mr. Lockwood Bkiouaer komroHeHT wood
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(«ec»), 4To ykasbiBaeT Ha JaHmmadTHYIO Xxapakrepuctuky. Mmst Mr. Heathcliff npencrasnsier co6oit kommosur (heath + cliff —
«BEPECKOBas IyCTOIIbY + «yTEC»), GOpMUPYS SIPKO BBHIPAKEHHBIN TOMOHUMUYECKH MOTHBUPOBAHHBIA aHTpornoHnM. ®amunus Hareton
Earnshaw Taroke COHEPKHUT SJIEMEHTHI, BOCXOMSIINE K JIPEBHEAHITIMHCKMM OCHOBaM, CBS3aHHBIM C JIOKalbHOW reorpadueil u
MPUPOIHOM CPEOH.

B psame cioydaeB TONOHMMHYECKHH KOMIIOHEHT IIPHCYTCTBYeT B AaHTPOIIOHMMAaxX KOCBEHHO, Yepe3 HCTOPUKO-KYJIBTYpHBIE U
sTuMornormdeckue cBs3u. Hanpumep, mmst Cameron Diaz BocXoauT K IMIOTIAHJICKOMY TOIOHHMHYECKOMY 3JIEMEHTY (POJOBOE MM U
Ha3BaHHe ropoja B okpyre Myp, Cesepras KaposnnHa), CBSI3aHHOMY € reorpagi4eCKUMHU U STHHIECKUMH XapaKTepPUCTUKaMH PErHoHa.

Wms Charlotte Bronté, xoTs U HE CONEPKUT NPSIMOTO TOMOHHMMHYECKOTO KOMIIOHEHTA, aKTHBHO (DYHKIHOHHpPYET B CHCTEME
KyJIBTYPHBIX aCCOLMAIIMIA U YacTO BXOJHT B cOCTaB reorpaduyeckux Ha3BaHuil (Hampumep, Charlotte — 15 mo Benuuune ropoxn B CLLIA
), 4TO IEMOHCTPUPYET 0OpaTHBII Mpolecc — Mepexo] aHTPOIIOHNMA B TOIIOHUMHIO.

TokasatensubiM siBisieTcst U uMs Carolina Herrera, rae komnonent Carolina MCTOPHUYECKH CBS3aH C Ha3BaHUEM reorpaduyecKux
peruonoB (CeBepnas u HOxnas Kaponnna), 0oTpakalomux KOJIOHHATBHYIO U KyJIbTYPHYIO TPAAUIMIO UMCHOBAHUS.

Jaxe B ciydasx BapuaTHBHBIX (GopM, Takux kak Qween Victoriya, MoxHO HaGIIFOqaTh BIMSHHEC TOMOHUMHYECKONH CEMaHTHKH 4epe3
nms Victoria, KOTOpoe IIMPOKO TPECTaBICHO B reorpadMueckux Ha3BaHMSAX O3epa M IiTaTa. JTO CBHAETEIBbCTBYET O MOIBMKHOCTH
TPaHUI] MEXTy aHTPONOHUMHUEH U TOMOHUMUEH.

W3yyenne neMOHCTpUpYeT, 4TO Teorpaduueckue HAaMMEHOBAHMS JKUBO YYAaCTBYIOT B CO3JaHHU AaHTPOIOHHMMOB, 3aKpEIULLICH B
MPO3BHINAX HIIM BO3JIEHCTBYS Ha CHCTEMY HMEHOBAHHS MOCPEICTBOM KyJIbTYPHO-HCTOPHUYECKHX AaCCOIMANNi, YTO YyIOCTOBEpSET
TIOJBYKHBIN XapaKTep CONPSIKEHHUSI aHTPOIIOHIMHUKH M TOIIOHUMUKH.

BoiBoa: BrImonHEHHBI aHamUM3 BBIABHI, YTO AHTPONOHHUMBI C TONOHHMMHYECKUM 3JIEMEHTOM SBISTFOTCS CIIOXKHBIMU
HOMHUHATUBHBIMH KOHCTPYKIHSMH, OOpasyIONIMMUCS HAa CTBIKE AaHTPONOHUMHUH U TOMOHMMHH. IX cTpoeHHe oOTIHYaeTcs
CYIIECTBEHHBIM MHOT000pa3ueM, OXBaThIBAIOLINM MTPEII0KHO-JIOKaTUBHEIE, IePUBAMOHHBIC H COCTABHBIC 00pa3IIbL.

B wucropuyeckoM IUIaHe 3TH AHTPOIOHHUMBEI OTOOPaXAlOT Pa3sBHTHE OT AHAIUTHYECKHX IIOCTPOCHHH K HPOYHBIM POJOBBIM
KOHCTPYKIHAM, 3a()MIKCHPOBAHHBIM B CHCTEME Iepe/laBacMbIX 110 HACJIeCTBY HMEHOBAHWH. B HBIHEIIHEM sI3bIKE 3aMETHO YBEIIMUYCHHUE
UX CMBICJIOBOTO peCypca, BKIIIOUas CHMBOJIMYECKOE H KYJIbTypPHOE HPECTABIICHHE.

W3zyuyenne MaTepuana, cofepiKallero Kak MOJJIMHHBIE MMEHA, TaKk W oOpasipl U3 OEIICTPUCTHKH, BBIIBHIO, YTO TOMOHUMHUYECKUIT
JJIEMEHT MOXKeT IpOSBIATHCS KAK B SIBHOM, TaK M B CKPBITOM BHJE, MOANEPKHUBAs CBA3b C IPOCTPAHCTBEHHOW M KyIbTYypPHOU
3HAYUMOCTBIO.
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INTERPRETATION OF LEGENDARY IMAGES IN THE STORIES OF ISAJON SULTAN

ISAJON SULTON HIKOYALARIDA AFSONAVIY OBRAZLAR TALQINI
UHTEPITPETALIVA JIETEHJAPHBIX OBPA30B B PACCKA3AX UCAXXKAHA CYJITAHA
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E-mail: abrorbabaev0l@gmail.com

Abstract: This article is devoted to the analysis of the story “The Little Pink Creature” by Isajon Sultan, one of the leading
representatives of modern Uzbek prose. The researcher mainly discussed the artistic image and artistic thought in the content concept of
the story, the classification of images, the harmony of content and form. The article also discusses the writer’s artistic style, artistic
thought and language. From classical literary samples to modern literary samples, one can see the specific aspects of the issue of artistic
image. Therefore, this research work can be said to be remarkable for analyzing a topic of great importance in literary studies of each
period.

Keywords: image, artistic image, plot, artistic thought, composition, detail, legendary image, language of a work of art.

AHHoTanmsi: JlaHHas CcTaThs IMOCBSINEHAa aHAIM3y pacckaza «MajeHbkoe po3oBoe cymiecTBo» Vcaxona CynraHa, OZHOTO M3
BEIYIIUX IpeICTaBUTEICH COBpEeMEHHON y30eKCKOH MpO3bl. B OCHOBHOM, HMCCIEIOBaTeNh pacCMaTPUBACT XYA0XKECTBEHHBIH 00pa3 u
XYJOKECTBEHHYIO MBICIb B COAEP)KAaTeNIbHOM KOHIENIUHN paccKasa, KilacCupHUKanuo oOpa3oB, TapMOHUIO colepxkaHus U ¢opmbl. B
CTaThbC TAKKE€ aHAJIU3UPYIOTCA XyZ[O)KGCTBCHHLIﬁ CTUJIb, XyJOXKECTBCHHAsI MBICJ/Ib U A3BIK MHUCATEIIA. OT KJIACCHYECKUX JIMTEPATYypPHBIX
06pa3u03 J0 COBPEMCHHBIX MOXKHO YBUICTH cneumbnqecxne ACIICKTBI BOIIPpOCa XYHOKECTBCHHOI'O 06pa3a. Taxum 06pa30M, JaHHOC
HUCCIICAOBAHUC MOKHO CUUTATh HNPUMEYATCIIBHBIM aHAJIM30M TEMBI, I/IMeIOH_[eﬁ 0OOJIBIIOE 3HAYEHHE B JIMTEPATYPOBEACHUN Ka)XA0ro
nepuona.

KiioueBble ciioBa: 06p8.3, Xy,I[O)KeCTBeHHLIﬁ 06pa3, CIOKET, XyAO0KCCTBEHHAsA MbIC/Ib, KOMIIO3ULIUA, N€TAJIb, nereHnapHmﬁ o6pa3,
A3BIK IPOU3BEACHUS UCKYCCTBA.
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Annotatsiya: Ushbu maqola zamonaviy o’zbek nasrining yetakchi vakillaridan biri Isajon Sultonning “Kichkina pushtirang
maxlugcha” hikoyasi tahliliga bag’ishlangan bo’lib, tadqiqotchi, asosan, hikoya mazmuniy konsepsiyasidagi badiiy obraz va badiiy
tafakkur, obrazlar klassifikatsiyasi, mazmun va shakl uyg‘unligi to’g’risida fikr yuritgan. Shuningdek, maqolada yozuvchining badiiy
uslubi, badiiy tafakkuri va tili haqida ham so’z yuritiladi. Mumtoz adabiyot namunalaridan tortib to bugungi zamonaviy adabiyot
namunalari mohiyatida ham badiiy obraz masalasining o’ziga xos girralarini ko’rish mumkin. Shuning uchun ham ushbu tadqiqot ishi
har bir davr adabiyotshunosligida katta ahamiyatga ega bo’lgan mavzuni tahlil etganligi bilan diggatga sazovor deyish mumkin.

Kalit so’zlar: obraz, badiiy obraz, syujet, badiiy tafakkur, kompozitsiya, detal, afsonaviy obraz, badiiy asar tili.

Kirish. Isajon Sulton hikoyalaridagi obrazlarni shartli ravishda quyidagi guruhlarga tasniflash mumkin: 1. Milliy obrazlar. 2.
Afsonaviy obrazlar. 3. Tarixiy obrazlar. 4. Ramziy obrazlar.

“Kichkina pushtirang maxluqcha” hikoyasida yozuvchi o‘ziga xos tasvir yo‘sinidan foydalanadi. Katoblepas nomli afsonaviy
jonzot tasviri orgali insonlardagi eng yovuz xususiyatlarni ochib berishga urinadi. “Kataplepo” — yunoncha “pastga  qarash” so‘zidan
kelib chiggan bo‘lib, Efiopiyada keng tarqalgan afsonaviy maxluqot[5].

Mavzuga oid adabiyotlar tahlili: U hagidagi dastlabki ma’lumotlar Pliniy Elder hamda Klavdiy Elien asarlarida uchraydi.
Ularning tasviriga ko‘ra, katobepalarning bosh qismi og‘ir va bo‘yin qismi uzun bo‘lganligi sababli doimo pastga qarab
harakatlanishgan. Uning nafasi yoki nigohi insonlarni o‘ldirishi mumkin ekanligi to‘g‘risida ham ma’lumot beriladi. Aelian o‘zining
“Hayvonlarning xususiyatlari hagida” nomli asarida ushbu jonzotning xavf-xatar paydo bo‘lgan vaqtda titrashi va og‘zidan zaharli gaz
chiqarishi haqida aytsa, Topsell “To‘rt oyoqli hayvonlar tarixi” nomli asarida katoblepalarni “ajdaho kabi tangalar, cho‘chqa kabi
tishlar, boshida soch yo‘qligi, qanotlari, insonnikiga o‘xshash qo‘llari mavjudligi, shuningdek, buqa bilan buzoq o‘rtasidagi o‘lchamda”
ekanligi hagida mufassal tasvirlarni keltiradi[6].

Tadgiqot metodologiyasi: Tadgigotda, asosan, matn tahlili va giyosiy-tipologik metodlardan foydalanildi. Ushbu magqola
zamonaviy nasrimiz namunalarini fundamental tadqiq etib o’rganganligi bilan ahamiyatlidir.

Magqola zamonaviy o’zbek adabiyotining proza(nasr) sohasi tadqiqiga bag’ishlangan referatlar, kurs ishlari, bitiruv malakaviy ishlari va
yozuvchi ijodiyoti bilan bog’liq ma’lumotlar uchun asos vazifasini o’tashi mumkin.

Tahlil va natijalar: Yuqgoridagi barcha tasvirlarda katoblepalarning yovuz va insoniyat, hayvonot olami uchun zulmkor
maxluqot ekanligi haqida xabar berilishiga qaramay, Isajon Sulton o‘z hikoyasida uni shunchalar beg‘ubor va ma’sum tarzda
tasvirlaydiki, aslida haqiqiy “vahshiy, yirtqich” sifatida hayvonot bog‘ida tomosha ko‘rish uchun shaylangan olomonni va o‘z manfaati
uchun ushbu “sahna”ni uyushtirgan bog‘ xodimlarini anglash mumkin. Katoblepas juda ta’sirchan va beg‘ubor qalbga ega jonzot
sifatida tasvirlanadi. Mungli-mungli nolalar giladi.

“Kuy odam ongida xayol uyg‘otadi. Lekin bunaqa tiniq, go‘zal xayol uyg‘otadigan kuyni endi-endi eshitmogdaman. Bu kuyda
tevarakka, yomg‘ir tomchilariga, shu tomchilarda titrayotgan yaproqlarga, ho‘l tuproqlarga muhabbat va shukrona to‘la edi. Balki u o‘zi
chigarayotgan ovozning shunaqa ma’no uyg‘otayotganidan bexabardir? Tiniq ma’yus ko‘zchalariga qarab turib, xayolimga o‘zim
ishonmadim — mendan ko‘ra kuchliroq his gilmasa, bunday ajoyib kuyni chala olarmidi?...”[1]

Barchani o‘ziga maftun etgan, odamlarning qiziqishiga sabab bo‘lgan jihat ham aynan mana shu edi. Ya’ni shu mittigina
pushtirang maxluqot har bir holatga, xoh xursandchilik, xoh yovuzlik bo‘lsin, insonlardanda ko‘proq va tezroq his gilar edi. Yozuvchi
uni shunday tasvirlaydiki, ushbu jonzotga kitobxon qalbining to‘ridan joy bermay iloj yo‘q. Shuningdek, adib hikoyada kontrass
usulidan mohirona foydalanganki, katoblepasning hissiyot va iztirobga to‘la qalbi va vujudini “ko‘z-ko‘z qilish” tomoshasini
uyushtirish, har bir tomosha uchun biror murg‘ak jonivorni boshqa yirtqichga o‘lja qilib berish, bu vahshiylik orgasidan foyda olish
insonlar uchun go‘yoki oddiy holat. Ammo “qanaqadir savqi tabiiy bilan vahshiylik tabiatini aniq ilg‘ab oladigan” maxluqcha bu
vaziyatda o‘zini qo‘yarga joy topa olmay, iztirobga cho‘madi, yum-yum yig‘laydi, o‘zini rosmanasiga yeydi.

U hatto qattiq qo‘rqqanida yoki hayajonlanganida o‘z panjalarini yeb qo‘yishi va bu holatni o‘zi sezmasligi ham mumkin.
Yozuvchi obrazni quyidagicha tasvirlaydi: “Ovozlarga juda hassos, salgina tajovuzni, zarracha zulmni darrov sezadi, xiyol yolg‘onni
ham payqaydi. Umuman, juda hassos, rahmdil, mehribon hayvon bu. Zaifligi uchun isyoni ham boshqacha...”[1]

Bu borada Flaubertning “Vasvasa” asarida katoblepas obrazi nutqida shunday so‘zlarga duch kelamiz: “... Bir marta tasodifan
panjalarimni yeb qo‘ydim”[6] Hikoyada ham aynan shu g‘ayrishuuriy jihat hikoyachi qahramonni larzaga soladigan vaziyatni yuzaga
keltiradi. Bugungi virtual olam bilan hamnafas ko‘plab insonlar ruhidagi rahm va shafqat tuyg‘ularining nagadar mo‘rt holga kelib
golganligi, mazlumning holiga logayd garab turishning o‘zi nagadar katta fojea, haqiqiy zulm ekanligi faqat pushtirang maxluqchaning
0°z qo‘llarini yeb bitirganida ayonlashgandek bo‘ladi. Muallifning badiiy niyati ham shu yerda ayonlashadi.

Shuningdek, hikoyada katoblepasning boshqa hayvonlardan yana bir farqli jihati haqida so‘z ketadi. Ya’ni uning ozugasi

go‘sht yoki sarxil meva-sabzavotlar emas, balki ertalabki shudring edi. Bu ham ramziy ma’noda o‘z nafsiga qul bo‘lishda hatto
hayvonlarni ortda qoldirayotgan ba’zi “inson”larga namuna o‘laroq ifoda etiladi. Hikoya so‘ngida ham yozuvchi bir ishora orqali
insonlarga murojaat etmoqchidek ko‘rinadi: “... Yomg‘ir shivalar, shabadasi daraxtlarni chayqatar edi. Hozirgina yana bir epkin esib
o‘tdi, ajabo, birgina daraxt chayqalar, qolganlari tek edi...”[1] Go‘yo adib “yoningizdan esib o‘tgan epkinlarni his eting, chayqaling, tek
golmang, yo‘qsa, o°zligingizni yo‘qotasiz, insoniylikni boy berasiz”, deya jon kuydirayotgandek.
Isajon Sulton hikoyalarida jahon adabiyotidagi ba’zi hikoyalar bilan umumiy jihatlarni ham kuzatish mumkin. Xususan, Lotin
Amerikasi adabiyoti namoyondasi, hali hayotlik vaqtidayoq “Adabiyot olamidagi Kolumb”, “Buyuk kashfiyotchi”, “An’analar
kushandasi” nomlariga sazovor bo‘lgan yozuvchi Xulio Kortasar ijodi, aynigsa, hikoyalaridagi tasvir uslubi Isajon Sulton hikoyalarida
ham ko‘zga tashlanadi. Kortasarning jahonga mashhur “Aksolot]” hikoyasidagi aksolotl obrazining tasviri bilan Isajon Sultonning
pushtirang maxluqchasi o‘rtasidagi uzviyliklarni kuzatish mumkin. “Aksolot]” hikoyasi Xulio Kortasarning realizm va fantastika
gorishmasidan iborat eng keskin badiiy tajribalaridaan biridir. Hikoya biroz jo‘n tasvir, ya’ni Parijdagi akvariumga borib, ajabtovur
salamandra (axolotl) baliglarini kuzatishdan boshlanadi. Ammo bu kuzatish tez orada o°zlik, shaxsiyat va ong o‘rtasidagi chegaralarning
yo‘qolishiga olib keladi. Hikoya boshidagi “men” hikoya oxirida oxolotlga aylangan bo‘ladi”’[4]

Eng avvalo, har ikkala hikoyada tasvirlanayotgan jonzotlar ham hayvonot bog‘ida tutqun holatda tasvirlanadi, ya’ni ularning
galbidagi mung va iztirobning birinchi sababi erksizlik. Shuning uchun ular ojiz. Mana shu ojizlikni bo‘rttirish magsadida yozuvchilar
ushbu obrazlarni pushti rangda tasvirlaydi. Aslida aksolotllar ham, katoblepalar ham och pushti rangda bo‘lishi tabiiy holat. Biroq
hikoyalardagi rang tasviri ularni yanada nozik, maftunkor, takrorlanmas obraz sifatida to‘ldirib berishga xizmat qiladi. Yana har ikkala
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hikoyada ham yozuvchilar jonzotlarning ko‘zlarini alohida tasvirlashga urinadi: “Ko‘zchalari g‘oyat musaffo, nimasi bilandir yosh
bolaning ko‘zlarini eslatadi... uzun kipriklarini pirpiratib odamlarga qarar, ko‘rgan odam beixtiyor uni yoqtirib qoladigan darajada
ma’sum...”[1] (“Kichkina pushtirang maxluqcha”)

Kortasar esa bundaay tasvirlaydi: “Yuzi ifodasiz, munchoqdek tillarang ko‘zlari jonsiz ko‘ringani bilan odamga termilib
qgarardi, men har qancha tikilganimga qaramay bu ko‘zlar tubini ko‘rolmas edim... Aksolotlning ko‘zi dunyoda allaganday o‘zga hayot,
o‘zgacha ko‘rish yo‘li mavjudligiga ishora qilardi...”[2] (“Aksolot]”) Pushtirang maxluqcha hissiyotga qanchalar boy bo‘lsa, aksolotl
idrok va fahmi o‘tkir jonzot sifatida tasvirlanadi. Ya’ni ikkisi ham ushbu jihatlari bilan insonlarni ortda qoldiradigan darajada yetuklikka
ega.

Yana bir eng muhim jihatlardan biri, har ikki hikoyada ham hikoyachi qahramonlar hayvonot bog‘i va akvarium garshisida
ushbu tutgin jonzotlarning galb-u shuurini anglaganidan hijolat chekadilar va o‘zlarini noqulay his giladi, qalblari nadomat va iztirobga
to‘ladi. “Men hijolat chekib, qariyb izza bo‘lgandek turardim: chinni hovuz ostida to‘dalashgan bu indamas va sustkash jonzotlar
qarshisida so‘rrayib turish beodoblikka o“xshardi...”[2] (X.K. “Aksolotl”)

“ bu shu qadar dahshatli manzara ediki, qalbim iztirobga va o‘zim ham tushunib yetmagan g‘alati isyonga to‘ldi.

—  To‘xtanglar, hoy badbaxtlar! — deb bagirib yubordim...

Yo‘q, qolganini ko‘rishga yuragim bardosh berolmadi. “La’nat bo‘lsin hammangizga!” deb qichqirib, tashqariga otilib chiqib
ketdim...”[1] (I.S. “Kichkina pushtirang maxluqcha”)

“Hikoya juda ta’sirchan va ichki tug‘yonlarni uyg‘otuvchi poetik tasvirlarga boy. Unda aynan pushtirang maxlugcha obrazi
yozuvchi ijodiga xos poetik imkoniyatlarning yangi darajasini ko‘rsatib beradi”[3]

Xulosa va takliflar. Xulosa gilib aytganda, istiglol davri adabiyoti vakili Isajon Sultonning “Kichkina pushtirang maxluqcha”
hikoyasidagi bosh obraz, ya’ni katoblepas obrazi o‘zining murakkab va individual ruhiyati, inson botinidagi eng muhim qadriyatlar,
hissiyotlar, insonlar o‘rtasidagi o‘zaro munosabatlardagi nozik ko‘z ilg‘amas jihatlarni o‘zida ifoda etganligi bilan ahamiyatlidir.
Asarning badiiyati, tili, uslubi, obrazlar tematikasi va badiiy konsepsiyasi muallifning yuksak badiiy tafakkurini ochib beradi.
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Abstract: This article examines the linguistic and poetic interpretation of folklore traditions in the work of Usmon Azim, one of
the major figures of modern Uzbek poetry. The poet's poems analyze the use of artistic means of expression, folk expressions, symbols,
repetitions, and poetic images characteristic of folk art. The interaction of folklore and written literature, the artistic expression of the
national spirit, and the role of folklore elements in enhancing the aesthetic impact of poetic texts are highlighted.

Keywords: folklore, linguopoetics, Usmon Azim, poetry, folklore, poetic language, artistic image, national spirit, symbol,
folklore.

Annotatsiya: Mazkur maqolada zamonaviy o°‘zbek she’riyatining yirik namoyandalaridan biri bo‘lgan Usmon Azim ijodida
folklor an’analarining lingvopoetik talgini o‘rganiladi. Shoir she’rlarida xalq og‘zaki ijodiga xos badiiy tasvir vositalari, xalqona iboralar,
ramzlar, takrorlar va poetik obrazlarning go‘llanilish xususiyatlari tahlil gilinadi. Folklor va yozma adabiyotning o‘zaro alogasi, milliy
ruhning badiiy ifodasi hamda folklor unsurlarining she’riy matnning estetik ta’sirchanligini oshirishdagi o‘rni yoritiladi.

Kalit so‘zlar: folklor, lingvopoetika, Usmon Azim, she’riyat, xalq og‘zaki ijodi, poetik til, badiiy obraz, milliy ruh, ramz,
folklorizm.

AHHoOTammsi: B crartee Mcciemyercst JTMHTBO-TIO3THYECKass MHTepIpeTarys (ONBKIOPHBIX TPAAMLMI B TBOpUYECTBE YcCMaHa
A3uMa, OJHOTO U3 KPYIHEWIIMX NpeACTaBUTENeH COBPEMEHHOW Y30eKCKOil mo33uu. B CTHXOTBOpPEHMSIX MO3Ta aHAIM3HPYIOTCS
0COOEHHOCTH HCIOJIB30BaHUS XYIO0)KECTBEHHBIX NPHUEMOB, HAPOIHBIX BHIPAKCHHWH, CHMBOJIOB, IIOBTOPOB U IO3THYECKHX 00Opa3oB,
XapakTepHbIX JI1 HApOAHOTO TBOPYECTBA. OCBeH_IaIOTCH B3aMMOCBA3b Q)omﬂmopa M IIHCHbMEHHOM JIMTEPATypPhl, XyAOXKECTBECHHOC
BBIPDAXKCHHUC HAUOHAJIBHOI'O JAyXa, a TaKXKE poJb (1)0HbKJIOpHLIX 9JICMEHTOB B IIOBBIIICHUH 3CTCTUYCCKOM BbIPa3UTCIIBHOCTHU
IIO3THUYCCKOI'O TCKCTA.

KuroueBbie c10Ba: GOIBKIOP, IWHTBOIIOITHKA, Y CMaH A3UM, 1M033us, POIBLKIOP, IIO3TUICCKHIA A3bIK, XyI0KECTBEHHBIH 00pa3,
HalMOHAIBHBIN IyX, CUMBOJI, (POJIBKIOPU3M.
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Kirish. O‘zbek adabiyotining shakllanishi va taraqgiyotida xalq og‘zaki ijodi muhim o‘rin tutadi. Asrlar davomida yaratilgan
dostonlar, ertaklar, afsonalar, rivoyatlar, magol va matallar xalgning ma’naviy xazinasi sifatida avloddan avlodga o‘tib kelgan. Folklor
nafagat xalgning tarixiy xotirasi, balki uning dunyoqarashi, estetik didi va badiiy tafakkurining ham ifodasidir. Zamonaviy o‘zbek
adabiyotida folklor an’analaridan samarali foydalanib kelayotgan ijodkorlar orasida Usmon Azim alohida o‘rin egallaydi. Shoir o‘z
asarlarida xalgona ruh, milliy tafakkur va folklor obrazlarini zamonaviy badiiy qarashlar bilan uyg‘unlashtiradi. Natijada uning
she’riyatida folklor va individual ijod sintezi yuzaga keladi.

Tadqiqot obyekti va qo‘llanilgan metodlar

Tadqiqotning obyekti sifatida Usmon Azimning barcha she’riy to‘plamlari, muallifning shaxsiy arxividagi shoir ijodiga doir
manbalar, asosan, 1996- yil nashr etilgan saylanmasi olindi. Tadgigot mavzusini yoritishda tasniflash, tavsiflash, tarixiy-giyosiy,
kontekstual, kompleks va funksional tahlil usullaridan foydalanilgan.

Olingan natijalar va ularning tahlili

Lingvopoetika badiiy matndagi til vositalarining estetik vazifalarini o‘rganuvchi fan sifatida adabiyotshunoslik va
tilshunoslikning muhim yo‘nalishlaridan biridir. Lingvopoetik tahlil orqali asardagi so‘z tanlovi, obrazlar tizimi, uslubiy vositalar va
ularning badiiy ta’sir kuchi aniqlanadi. Usmon Azim she’riyati lingvopoetik jihatdan tahlil gilinganda, unda folklor unsurlarining
serqirra va samarali qo‘llanganligi yaqqol ko‘zga tashlanadi. Folklor va lingvopoetika munosabati Folklor va lingvopoetika bir-biri bilan
uzviy bog‘liq tushunchalardir. [2.52] Folklor asarlarining asosiy xususiyatlaridan biri ularning badiiy tilga boyligidir. Xalq og‘zaki
ijodida go‘llanilgan poetik vositalar, ramzlar, o‘xshatishlar va takrorlar yozma adabiyot uchun ham muhim manba vazifasini bajaradi.
Lingvopoetika esa aynan shu vositalarning matndagi estetik vazifasini tahlil giladi. Shu sababli folklor an’analarining yozma
adabiyotdagi aksini o‘rganishda lingvopoetik yondashuv muhim ahamiyat kasb etadi. Usmon Azim she’riyatida folklor elementlari
shunchaki an’anaga ergashish emas, balki yangi badiiy ma’no yaratish vositasi sifatida namoyon bo‘ladi. Shoir xalq og‘zaki ijodining til
boyligidan foydalanib, zamonaviy insonning ruhiy kechinmalarini tasvirlaydi. Usmon Azim she’riyatida xalqona ruh Usmon Azim
ijodining asosiy xususiyatlaridan biri xalqgona ruhning kuchliligidir. Shoir she’rlarida xalqning yashash tarzi, urf-odatlari, qadriyatlari va
milliy xarakteri o‘z aksini topadi. Bu jihat she’rlarning mazmunidagina emas, balki ularning tilida ham namoyon bo‘ladi. Shoir xalq
tiliga xos sodda, samimiy va ta’sirchan ifodalardan keng foydalanadi. Natijada she’rlar kitobxon qalbiga yaqin bo‘lib, ularda xalqona
ohang sezilib turadi. Bu esa folklor poetikasining zamonaviy she’riyatdagi muvaffaqiyatli davomidir. Usmon Azim she’rlarida inson va
tabiat munosabati, Vatan tuyg‘usi, muhabbat va sadoqgat kabi mavzular xalqona tafakkur asosida yoritiladi. Bunday holat shoirning
milliy ruhga sodigligini ko‘rsatadi. Folklor obrazlari va ramzlarining lingvopoetik talqini Usmon Azim she’riyatida folklor obrazlari
muhim badiiy vosita hisoblanadi. Shoir xalq og‘zaki ijodida uchraydigan an’anaviy timsollarni yangi poetik mazmun bilan boyitadi.
Masalan, quyosh obrazi hayot va ezgulik ramzi sifatida, shamol erkinlik va o‘zgarish belgisi sifatida, yo‘l esa inson taqdiri va umr
timsoli sifatida talqin gilinadi. Bu obrazlar xalq tafakkurida mavjud bo‘lgan ramziy ma’nolarni saqlagan holda zamonaviy mazmun kash
etadi.

Usmon Azim folklordagi an’anaviy ramzlarni shunchaki ko‘chirmaydi, ularga falsafiy va lirik ma’no yuklaydi. Masalan,
folklorda “Yo‘1” va “Turna” motivlari judolik, ayriliq yoki intizorlik ramzidir. Shoir she’rlarida bu lingvopoetik vosita quyidagicha aks
etadi:

Turnalar ketadi bag‘rimni tilib,
Yurak asrorini turnalar bilib...
Yo‘llarga qarayman, ko‘zlarim toldi,
Mening yorug* kunim turnada qoldi. [1.320]

Ushbu parchada “turna” va “yo‘l” leksemalari folklorik assotsiatsiyani yuzaga keltirmoqda. Shoir an’anaviy lirik tushkunlik va
ayriliq kayfiyatini ifodalash uchun xalq qo‘shiqglariga xos bo‘lgan g‘amgin ohang va ramziylikni lingvistik jihatdan qayta jonlantirgan.
Folklor gahramonlari va dostonlarga xos motivlar ham shoir ijodida uchraydi. Birogq ular aynan folklordagi shaklda emas, balki
muallifning individual badiiy qarashlari asosida qayta ishlangan holda namoyon bo‘ladi. Lingvopoetik nuqtayi nazardan qaralganda,
ramzlar she’rning semantik qatlamini boyitib, matnga ko‘p ma’nolilik xususiyatini beradi. Kitobxon esa bu ramzlar orqali she’r
mazmunini chuqurroq anglash imkoniyatiga ega bo‘ladi. Xalqona iboralar va frazeologizmlarning qo‘llanilishi Usmon Azim
she’riyatida xalq tilining boy imkoniyatlaridan unumli foydalaniladi. Shoir maqollar, matallar, iboralar va frazeologik birliklarni she’r
mazmuniga mos ravishda qo‘llaydi. [3.12] Frazeologizmlar she’rning emotsional-ekspressiv ta’sirini kuchaytiradi. Ular matnning
xalqona ruhini oshirib, poetik nutqqa tabiiylik bag‘ishlaydi. Aynigsa, xalq orasida keng qo‘llanadigan iboralarning badiiy kontekstda
ishlatilishi she’rning milliy rang-barangligini ta’minlaydi. Maqol va matallarning poetik transformatsiyasi ham Usmon Azim uslubining
muhim jihatlaridan biridir. Shoir ayrim xalg hikmatlarini yangi shaklda go‘llab, ularga zamonaviy mazmun yuklaydi. Natijada an’anaviy
hikmat va zamonaviy tafakkur uyg‘unlashadi. Takrorlarning badiiy-estetik vazifasi Folklorda takror usuli muhim poetik vositalardan biri
hisoblanadi. Xalq qo‘shiglari, dostonlar va marosim qo‘shiqlarida takrorlar ohangdorlikni kuchaytiradi hamda asosiy g‘oyani ta’kidlaydi.
Usmon Azim jonli xalq tilidagi iboralarni she’r vazniga va badiiy kontekstga mahorat bilan singdiradi:

Dunyo ekan — ko‘z yumguncha o‘tdi-ketdi,
Tosh otganlar magsadiga bugun yetdi.
Yaxshilarga kun bermadi bag‘ri toshlar,
Yuragimni ona tuproq vatan etdi. [1.230]

Matndagi “ko‘z yumguncha” (foniylik, tezkorlik), “tosh otish” (tuhmat gilish, yomonlik gilish), “kun bermaslik” (tinchlik
bermaslik) va “bag‘ri tosh” (bag‘ritosh — shafqatsiz) kabi xalq frazeologizmlari she’rning emotsionalligini oshirgan. Bu iboralar
she’rda shunchaki nutq bezagi emas, balki lirik qahramonning ijtimoiy-falsafiy dardini ifodalovchi asosiy semantik markaz bo‘lib
xizmat gilmoqda.

Usmon Azim she’riyatida ham takrorlar keng qo‘llaniladi. Anafora, epifora va sintaktik parallelizm kabi usullar she’rning
musiqiyligini oshiradi. Takrorlar orqali muallif hissiy ta’sirni kuchaytiradi va o‘quvchi e’tiborini muhim fikrlarga qaratadi.
Takrorlarning yana bir muhim vazifasi xalq qo‘shiqlariga xos ritm va ohangni yaratishdan iboratdir. Bu holat shoir she’rlarining folklor
bilan bog‘ligligini yanada kuchaytiradi. Tabiat tasvirlarining folkloriy asoslari Usmon Azim she’riyatida tabiat tasviri muhim o‘rin
tutadi. Shoir daraxt, daryo, tog‘, osmon, shamol, yomg*ir kabi obrazlarni xalqona qarashlar asosida tasvirlaydi. Folklorda tabiat va inson
bir butun holda talgin gilinadi. Usmon Azim ham ana shu an’anani davom ettirib, tabiat manzaralari orgali inson ruhiyatini ochib beradi.
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Tabiat obrazlari ko‘pincha lirik gahramonning ichki kechinmalarini ifodalash vositasiga aylanadi. Lingvopoetik jihatdan tabiat tasvirlari
metafora, jonlantirish va o‘xshatishlar yordamida badiiylashtiriladi. Bu esa she’rning estetik qiymatini oshiradi. Folklor va zamonaviylik
sintezi Usmon Azim ijodining muhim jihatlaridan biri folklor va zamonaviylikning uyg‘unligidir. Shoir folklor an’analarini saqlab
golgan holda, zamonaviy insonning ruhiy olami, ijtimoiy muammolari va falsafiy garashlarini tasvirlaydi. Natijada folklor unsurlari
fagat tarixiy yoki etnografik ahamiyat kasb etmaydi, balki bugungi kun bilan hamohang badiiy vositaga aylanadi. Bu esa shoir
she’riyatining zamonaviy o‘zbek adabiyotidagi o‘ziga xos o‘rnini belgilaydi. Folklordagi doston va xalq qo‘shiglariga xos bo‘lgan
raddiya va anafora (so‘z boshida keladigan takror) usuli Usmon Azim poetik uslubining yetakchi xususiyatidir:

Yomg‘ir yog‘ar — eslarman seni,

Shamol esar — eslarman seni.

Ushbu g‘arib, dardi ko‘p dilda

Sog‘inch yig‘lar — eslarman seni. [1.302]

Sintaktik parallelizm va “eslarman seni” epiforasining (misra oxiridagi takror) qo‘llanilishi she’rga xalq baxshichilik san’ati
va xalq qo‘shiglariga xos musiqiylik, ritm hamda ichki pafos bag‘ishlamoqda. Takrorlanayotgan fraza lirik gahramon ruhiyatidagi
tuganmas sog‘inch va ruhiy zo‘riqishni tinglovchiga to‘g‘ridan-to‘g‘ri yuqtiradi.

Xalq og‘zaki ijodida tabiat va inson doimo antropomorfik (insoniylashtirilgan) tarzda, uzviy bir butunlikda tasvirlanadi. Tabiat
hodisalari lirik gahramonning ichki kechinmalariga hamohang bo‘ladi. Usmon Azim ham tabiat unsurlarini (shamol, yomg‘ir, tog*,
daryo, osmon) xalgona mifologik garashlar asosida jonlantiradi:

Tog ‘lar menga qarab turgandek mahzun,

Daryo ham dardini aytadi uzog.

Bu g ‘amgin yo ‘llarda tunlar shuncha uzun,

Har bir yaproq go ‘vo qurilgan tuzoq. [1.235]

Ushbu misralarda tog‘larning “mahzun qarab turishi”, daryoning “dard aytishi” kabi jonlantirish (personifikatsiya) va metafora
vositalari folklorik personifikatsiya an’analariga borib taqaladi. Shoir tabiat ob’ektlarining lisoniy ifodasini shunday tanlaydiki, natijada
tabiat lirik gahramonning dardiga hamdard bo‘lgan tirik sub’ektga aylanadi va bu she’riy matnning estetik qiymatini hamda tasviriy
quvvatini sezilarli darajada oshiradi.

Xulosa. Usmon Azim she’riyati folklor va lingvopoetika uyg‘unligining yorqin namunasidir. Shoir xalq og‘zaki ijodining boy
badiiy an’analaridan ijodiy foydalanib, o‘ziga xos poetik uslub yaratgan. Xalqona iboralar, folklor obrazlari, ramzlar, takrorlar va milliy
ruh uning she’rlarining lingvopoetik qimmatini oshiradi. Folklor unsurlarining zamonaviy badiiy tafakkur bilan uyg‘unlashuvi Usmon
Azim ijodining asosiy xususiyatlaridan biri hisoblanadi. Shu bois shoir she’riyati o‘zbek adabiyotida milliy an’analar va zamonaviy
poetik tafakkurning muvaffagiyatli sintezi sifatida alohida ahamiyatga ega.
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NOSIR FOZILOVNING BOLALARBOB SUJET VA KOMPOZITSIYA YARATISH MAHORATI
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Abstract. In this article, the stories "Cancer" and "Qorkhat" by Nasir Fozilov, a prominent representative of Uzbek children's
prose, are studied in a comparative manner with the novels "Riding the Yellow Giant" and "The Land of Sweet Melons or the Battle of
the Magicians" by Kh. Tokhtaboyev, and the writer's skill in creating a child-like subject and composition is analyzed using the methods
of classification, description, and comparison. As a result, a number of scientific conclusions are drawn.

Keywords: Uzbek children's literature, subject, composition, child-friendly subject and composition, skill in creating subject
and composition.

Annotatsiya. Mazkur magolada o‘zbek bolalar nasrining yetuk vakili Nosir Fozilovning “Saraton”, “Qorxat” qissalari
X.Toxtaboyevning “Sariq devni minib”, “Shirin qovunlar mamlakati yoki sehrgarlar jangi” romanlari bilan giyosiy tarzda o‘rganilib,
yozuvchining bolalarbob sujet va kompozitsiya yaratish mahorati tasniflash, tavsiflash, giyoslash usullaridan foydalanib tahlil gilindi.
Natijada bir gancha ilmiy xulosalarga kelindi.

Kalit so‘zlar: o‘zbek bolalar adabiyoti, sujet, kompozitsiya, bolalarbop sujet va kompozitsiya, sujet va kompozitsiya yaratish
mahorati.

AnHoTanus. B naHHON cTarbe B CpaBHUTENBLHOM Hopsiake u3ydarorcs pacckassl «Pak» u «Kopxar» Hacupa doszuiosa,
BUOHOI'O MPEACTAaBUTCIIA y36eKCKOI71 I{eTCKOfI IIpo3bI, ¢ pOMaHaMu «BerOM Ha JXenrtom Benukane» n «CTpaHa CJIadKuX JbIHb, WJIHA
butsa BOIIH_Ie6HI/IKOB)> X. TOXTa6OCBa, a TaK)KE€ aHAJIU3UPYCTCA MAaCTEPCTBO NUCATEIA B CO3AaHNU AETCKOIO CHOKETAa U KOMITO3UIIUU C
HCIIOJIb30BAHUECM MECTOJ0B Knaccmbuxauym, OIMMCaHus U CPAaBHCHUS. B pe3yabTaTe CACIaH pAd HayYHbIX BbIBOJOB.
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KnioueBble cioBa: y30ekckas OeTcKas JIUTepaTypa, TeMa, COYMHEHHE, TeMa M COYMHEHHE, MOHATHBIC IETSAM, HaBBIKU
CO3IaHUs TEM U COUYMHEHUM.

Kirish. Millionlab kitobxonga yetib boradigan asar yaratish ijodkordan ulkan mehnat va mas’uliyat talab etadi. Kattalar biror
badiiy asarni o‘giganida hayot hagigatiga to‘g‘ri kelmaydigan fikrlarga duch kelsa, nari borsa, kitobni o‘gimay qo‘yishi, qo‘l siltab
go‘yishi, yozuvchiga nisbatan biroz e’tiroz bildirishi mumkin. Bolalar uchun ijod giladigan ijodkor bunday xatolarga yo‘l go‘yishi
mumkin emas, chunki ular yosh galblarni o‘zlari yozgan asarlari bilan, birinchidan, bolalarni badiiy adabiyotga olib kirsa, ikkinchidan,
kattalar adabiyotiga o‘tish uchun ko‘prik vazifasini bajaradilar. Shu bois bolalar adabiyotiga nisbatanpanja orasidan garash yaramaydi.
“Bu adabiyot — hurmattalab adabiyot, e’zoztalab adabiyot. Chunki bolalar uchun yozilayotgan har bir asarda o‘zing bolaga aylana olmas
ekansan, u jonsiz tanaga aylanadi. Qattiqroq gilib aytganda, birovnikini olib yopishtirsangiz, yopishmay turadi, yamoq bo‘ladi. Bolaning
ko‘ngli ham shunday. Uni sindirib bo‘Imaydi”[1].

Nosir Fozilovning ushbu fikrlarida jon bor. Bolalar uchun yaratilgan asarlar pishiq, puxta, tarbiyaviy ahamiyati katta, gizigarli
bo‘lishi bilan birga, sujet va kompozitsiyasi ham bolalarbop bo‘lishi lozim. Agar asar har gancha gizigarli bo‘lmasin, tarbiyaviy
ahamiyati kuchli bo‘lmasin, sujeti, kompozitsiyasi bola tabiati uchun mos bo‘lmasa, bunday asarni bolalar sevib o‘gimaydi. Bunday asar
bolalar galbiga singishib ketmaydi. Shuning uchun bolalar yozuvchisi sujet va kompozitsiyani bolalarbop yaratishi magsadga
muvofigdir. “Adabiyot yaratiladi, uni “yasab” bo‘lmaydi. Bu tom ma’noda, ham bolalar, ham kattalar adabiyotiga taalluglidir”[1].

Biz yuqgoridagilarni hisobga olib, magolada bolalarbop sujet va kompozitsiya yaratishda yozuvchining (Nosir Fozilovning)
individual yondashuvi masalasini tahlil etishni magsad qildik.

Tadgiqot obyekti va go‘llanilgan metodlar

Tadqiqotning obyekti sifatida Nosir Fozilovning “Qorxat”, “Saraton” qgissalari, mualliftning “Adabiyot yasalmaydi, yaratiladi”
nomli magqolasi, giyosiy tahlil uchun X.To‘xtaboyevning “Sariq devni minib”, “Shirin qovunlar mamlakati yoki sehrgarlar jangi”
romanlari olindi. Tadgiqot mavzusini yoritishda tasniflash, tavsiflash, tarixiy-giyosiy, kontekstual, kompleks va funksional tahlil
usullaridan foydalanilgan.

Olingan natijalar va ularning tahlili.

“Saraton” qissasini xotirlasangiz, G‘iyos aka, To‘ra, Kamolalarning (garchi To‘ra va Kamola maktab o‘quvchilari bo‘lishsa-
da) mol bogishlari, Kamolaning maktabda yetakchilik gilishi, oltinchi sinf o‘quvchilariga bosh bo‘lib dalada boshoq terib xirmonga olib
kelishi, To‘ra o‘ziga o‘xshagan Frantishek, Sergey kabi bolalar bilan eshak karvon tuzib shaharga don topshirishga gatnashlari, go‘liga
qurol ko‘tarishga yaraydigan barcha frontga jalb etilib, yosh-yalang, xotin-xalaj butun turmush og‘irliklarinibo‘yinlariga olib mehnat
qilishlari bilan bog‘liq voqgealar, ularning tafsilotlari qissaning sujeti hisoblanadi.

“Adabiyotning uchinchi elementi sujet” (M.Gorkiy) hisoblansa, uni harakatga soluvchi kuch konfliktdir.

“Saraton” gissasida ijtimoiy konflikt — asar gahramonlari bilan ular yasayotgan sharoit o‘rtasidagi kurash tasvirlanadi. Front
orti hayotining og‘irligi, ayollar erlarini frontga jo‘natib ham ota, ham ona bo‘lib farzandini tarbiyalagani, bu ham yetmagandek tong
qorong‘usidan shomgacha tinim bilmay mehnat qgilgani, Kamolaga o‘xshagan qizlar ham qiz bola ekanini unitib, “ro‘dapo ust-boshlarda
yurib, “Abdikamol” degan ismni orttirishi, Zulayho xolaga o‘xshagan ayollarning beva qgolishi — umuman olganda, front orti hayotining
zahmatlari asardagi ijtimoiy konflikt sifatida sujetni harakatga keltirib turadi.

Qissaning ekspozitsiyasida asar vogealari kechadigan asosiy joy sifatida dalalar tasvirlanadi.

“Arpa boshoqlari sarg‘ayib, bug‘doy boshoqlariga rang kira boshlagan, govun palaklari tanob yozib, tuynaklar etik boshiday
bo‘lib qolgan palla...”[2.92]

Parchadan ko‘rishimiz mumkinki, asar qahramonlari arpa, bug‘doy o‘rimida ishtirok etishi, qovun chopig‘i, boshoq terish kabi
dala yumushlari bilan erta-yu kech band bo‘lishlarini yozuvchi aynan ekspozitsiyada tasvirlab ko‘rsatadi va fikrini davom ettirib
“Dehqonlarning tili bilan aytganda: yo‘g‘on cho‘zilib, ingichka uziladigan payt”, - deya izoh berib, gilinadigan ishlarning sanog‘i
yo‘qligi, bu ishlar ayollar, bolalar uchun og‘irlik qilishini ta’kidlab o‘tgandek, nazarimda. Aynan asar vogealari ham, asar
gahramonlarining hayoti, munosabatlari, o‘zlari yashayotgan ijtimoiy hayot bilan kurashlari ham ana shu dalalarda kechadi.
Yozuvchining yutug‘i shundaki, jon-jonivorlar o‘zlarini go‘yishga joy topa olmaydigan ana shunday issiq saratonda To‘ra, Kamola,
Sergey, Frantishek kabi yoshlar chang yutib, biri mol bogqib, boshqasi bug‘doy o‘rimida ishtirok etib chang yutishga majbur ekani,
sharoitning og‘irligi, mehnatning ko‘pligini ekspozitsiyadagi birgina jumlada keltirib o‘tadi:

“Bizning Kamola bilan To‘ra uchun chinakam mehnat endi boshlanib kelayotgan edi’[2.92].

Aslida asar To‘ra va Kamolalarning bir-biriga bo‘lgan do‘stligi, muhabbatiga bag‘ishlangan bo‘lsa-da, saratondagi bir oylik
mehnat sharoitini tasvirlash orqali front ortida xizmat gilayotgan bolalarning yelkalariga tushgan og‘ir yukni tasvirlashdan iborat
bo‘lgan.

Asarning tuguni ishga yarogli erkaklarning barchasini frontga jo‘natib, qolgan G‘iyos akaga o‘xshaganlardan kolxoz ishlarida
foydalanib yurilgani, garchi G‘iyos akaning ko‘zidan doim yosh oqib tursa-da, G‘iyos aka, Nusrat ferma,Abdusamat traktorchi, Karim
juvozkashning o‘g‘li Roziglarga poveska kelishidan boshlanadi. Ya’ni sharoit o‘zi og‘ir, ular ketsa yana ham ishchi kuchi kamayib,
yoshlarning zimmasidagi yuk ortishi bilan asar tuguni boshlanadi. Ular ketsa nima bo‘ladi?

Biz asardagi sujetning tarkibiy qusmlariga batafsil to‘xtalmay, asar so‘ngidagi yechimga diqgatimizni garatamiz. Eshak
karvonda shaharga don tashib kech gaytgan To‘ra xirmon yonida yotib uxlab qgoladi.

“U tush ko‘rdi: tushida dadasi parquvdek yumshoq bulutlar ustida oppoq otga minib, gandaydir ikki shohlik bahaybat
hayvonni quvlab yurganmish... Dadasi boyagi bahaybat hayvonga yetib, qo‘lidagi gilichini siltagan ekan, bir shoxi jarang-jurung qilib
uchib tushganmish...”[2.199] Ushbu tush tasviri orgali urush nihoyalayotgani, bahaybat hayvonning shoxini gilich bilan chopib
tushirish orgali yana tinch zamonga qaytishimiz, shunda To‘ra va Kamolalar birga bo‘lishi mumkinligi tasvirlangan bo‘lsa, uchrashuvda
shahardan olib kelgan sovg‘asini topshira olmaganidan o‘kinib, Kamola u uchun har qanday sovg‘adan ham bebaho, yorqin, pokiza
tuyg‘u — muhabbatini hadya etib ketganini sezmay qolishi tasviri orgali ikkala yoshning kelgusida birga bo‘lishi, muhabbatlariga
yetishishini o‘gib o‘quvchi dildan quvonadi, uzoq sahifalardan kutayotgan yoshlarning baxtidan sarmast bo‘lishi, ko‘zidan quvonch
yoshlarining chigishi tabiiy. Chunki bu yoshdagi o‘quvchilar hissiyotga boy, ta’sirchan, shu bilan birga muhabbatga qadam qo‘yqyotgan
yoshdagi yoshlar bo‘lishadi.
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“Badiiy asar sujeti va kompozitsiyasi xuddi mazmun va shakl kabi alohida-alohida vositadir, ayni paytda, ular o‘zaro
bog‘ligdir: sujet kompozitsiyaning ichida yashaydi, kompozitsiya sujetning vujudi hisoblanadi. Demak, jon va vujud birlashsagina ruh
tiriladi, yashaydi, faoliyat ko‘rsatadi”[3.142].

Nosir Fozilov asarlarining o‘gishli bo‘lishini ta’minlagan vositalardan biri qiziqarli sujet bo‘lsa, ikkinchisi bolalarbop
kompozitsiya hisoblanadi. Ular o‘zaro mutanosiblik hosil qilib, betakror asarlar yuzaga kelgan. Shu bois asarning kompozitsiyasiga ham
bir nazar tashlaymiz.

Yozuvchining “Qorxat” gissasida har bir bob bobning mazmunidan kelib chiqib nomlangan bo‘lsa, “Saraton” qissasida boblar
“Birinchi bob”, “Ikkinchi bob” ko‘rinishida ragamlangan. Qissa o‘n bir bobdan iborat.

“Asar sarlavhasi bir yoki bir necha so‘zda ifodalanishi, yuzlab sahifalarga sochilgan mazmunni o‘zida aniq mujassam etishi,
nomlanishidanog o‘quvchini o‘ziga jalb gilishi lozim”[3.136]. Nosir Fozilovning asarlarida ham ana shu talab asosida birgina so‘z
sarlavha qilib tanlangan, “Qorxat”, “Saraton” degan sarlavhani o°‘qiboq o‘quvchida asarga nisbatan qizigish uyg‘onadi.

“Saraton” qissasiga Abayning quyidagi to‘rtligi epigraf gilib olingan.

Sevagi tili so‘zsiz til,

Koz bilan ko‘r, dildan bil.

Bir garash yo bir imo

Bilan bog‘lanar ko‘ngil.

Epigraf asar mazmuniga juda mos, asarning hech gaysi o‘rnida To‘ra va Kamola o‘rtasida o‘ldim-kuydim deb ayuhannos
solinganini ko‘rmaysiz, lekin epigrafda keltirilganidek, ular bir-birlari bilan ko‘z qarashlari, imolar orgali tushunishadi, dildan his
gilishadi.

Qissaning ikkinchi bobiga e’tibor gilsak, G‘iyos akaning harbiy komissariyatga borgani, u yerdagi harbiylar bilan suhbatiga
ko‘zimiz tushadi. “Tepakal harbiy G‘iyos akaning biletini bir boshdan varaqlab ko‘ra boshlad: uning tepa gismi — tug‘lgan yili-yu, ismi
sharifi yozilgan joyi yo‘q edi. Buyog‘ini G‘iyos akaning o‘zidan so‘rashga majbur bo‘ldi:

-Familiya?

-Otangizning ismi nechik?- gapga aralashdi hamshira.

-Mamasoli.

-O‘zingizniki?

-Giyos.

-God rojdeniye?- dedi tepakal harbiy xuddi hamshiraning yoshini so‘rayotganday unga garab.

-Tug‘ilgan yilingiz?- dedi hamshira ham oz navbatida G‘iyos akaga qarab.

Shu joyga kelganda G‘iyos aka biroz tutilib qoldi.

-Tug‘ilgan yilingizni so‘riy.

-Abdalim bilan tengman, - dedi G‘iyos aka, - anu, Korizdagi Abdalim bor-ku...”[2.108]

Ushbu parchani batafsil keltirishimizdan maqsad shuki, G‘iyos akaning soddaligini ko‘rsatadigan bu parcha asarning birinchi
bobida G‘iyos akaning To‘radan yoshini so‘raganida, To‘ra tilidan “Abdug‘ani bilan tengman”,- deb eslanadi. Yozuvchi sujet
voqealarini orqaga qaytarish orqali G‘iyos akaning soddaligini ifodalash, kulgu yaratishga erishgan. Bu ham bolalar uchun yaratiladigan
asarlarda asarning jozibadorligini oshirishga xizmat giladi.

Aslida yugoridagi parcha G‘iyos akaning birinchi marta harbiy ko‘rikka borgandagi vogealar sifatida ikkinchi bobda
keltirilgan bo‘lsa-da, birinchi bobda ikkinchi marta chaqiruv qog‘ozi kelishi tasvirlanadi, uchinchi bobda asar voqealari davom etadi.
Yozuvchining bu uslubi kata maktab yoshidagi bolalar uchun kelgusida kattalar adabiyotini tushunish uchun zamin tayyorlagan, chunki
bolalar uchun yaratilgan asarlar bilan kattalar uchun yaratilgan asarlarning sujet va kompozitsiyasi bir xil bo‘lmaydi. Qissaning ana shu
o‘rinlarida yozuvchining mahoratini yaqqol ko rishimiz mumkin.

Qissaning oltinchi bobini o‘gisak, Kamolaning Zulayho xolaning hagoratidan o‘ziga kela olmay, boshi g‘ovlab mazasi
bo‘lmaganini, To‘raning onasi kelgani, ikki dugona suhbat gilgani, ertalab To‘ra va Sergey podani haydab, Kamolaning “ola”sini
go‘shib ketgani tasvirlanadi. Xuddi shu tasvirlarga diggat gilsak, Kamolaning sigiridan boshga hammaning mollarini yig‘ib kelgan To‘ra
Kamolalarning darvozasi oldida to‘xtab golgani, Kamola majbur sigirini andisha bilan tashqariga haydab chiqqani tasvirlanadi. “U
“ola”sini sal nariroqqa haydab sigirlarga qo‘shmoqchi edi, daf’atan oldidan To‘ra chigib qgoldi. Kamola nima qilishini bilmay, unga
qgarab jilmaydi. To‘ra ham biroz ozini yo‘qotib go‘ydi, so‘ng o‘ziga kelib “ola’ni oldiga soldi-yu, indamay haydab ketdi...”[2.141]

Shundan keyin Kamolaning gisgagina To‘raga achinishi bilan bog‘liq o‘y-xayollari, kattagina hovlida bo‘m-bo‘sh uyda yuragi
sigilib ko‘chaga chiqqani, xayoliga bugun G‘yos akalarning harbiyga ketishini eslab idoraga kelib golgani va shu bilan bir gancha
voqealar tasvirlanadi.

Biz yugorida yozuvchining asarning keyingi bobidagi tasvirlarni (hali bo‘lmagan vogealar tasvirini) unda oldingi bobda
eslaganligini aytgan edik.

Bundan fargli ravishda oltinchi bobda bir gancha vogealardan keyin, yettinchi bobning bir necha sahifalaridan keyin oltinchi
bobdagi Kamolaning “ola”ni podaga qo‘shishi bilan bog‘liq qisgagina vogealar tasvirining batafsil bayoni keltiriladi.

Ana shu lavhaga diqqatimizni qaratsak. “Oyimlarning aytishlariga garaganda, Kamola kasal bo‘lib golganmish. Shuning
uchun kecha chigolmagan. Bugun tuzuk bo‘lib qolgandir, chiqar... U shu xayolda turar ekan,anchagina sigir to‘planib golganini
sezmadi ham. Uning ko‘ngli, ko‘zi hamon o‘sha yoqda. U esa ko‘rinmaydi. Poda ketadigan mahal ham bo‘lib qoldiki, undan darak
bo‘lavermadi. Odatda, Kamolaning “ola”sidan boshqga birovniki bo‘lib, o‘z vagtida olib chigishmas, kutib o‘tirmay podani haydab
ketaverishgan bo‘lardi. Bugun jo‘nash vagtidan ancha vaqt o‘tib ketdi, u esa hali ham nimaningdir ilinjida turar, Kamolalarning
darvozasidan ko‘zini uzmas edi. Bir mahal darvoza giya ochilib yopilganday bo‘ldi. Yuragi orzigib ketdi. Keyin tag‘in darvoza lang
ochilib, ichkaridan avval ola sigir, keyin, keyin... boshqa birov chiqdi. Bu kim bo‘ldi ekan? Rizvon kelinoyining o°zi desa, boya
ketmonini yelkasiga tashlab, ishga ketganini ko‘rgandi. To‘ra beixtiyor o‘sha yoqqa qarab yurdi: gaysi ko‘z bilan ko‘rsinki, taniyolmay
golgani — Kamola ekan[2.141]

Ushbu parchani batafsil keltirishdan magsad, oltinchi bobdagi yuqoridagi holatning to‘liq tafsiloti bilan gisgagina tanishtirish

edi.

149



*GULISTON DAVLAT UNIVERSITETI AXBOROTNOMASI *

* Gumanitar — ijtimoiy fanlar seriyasi, 2026. N 2 *

To‘ra bilan Kamolaning bu kutilmagan uchrashuvini keyingi bobda to‘liq sharhlab o‘tish orgali yozuvchi yoshlarning bir-
biriga bo‘lgan samimiy muhabbatini, hozirgi ayrim yoshlarga o‘xshab dahmaza bilan sevgi degan so‘zga ham isnod keltirib, atrofdagilar
oldidagi behayolarcha yurmay ham ko‘z qarashlar, bir-biriga termilishlar, galb yaginligi bilan sevgining hagiqgiy giyofasini tasvirlab bera
olgan. Garchi bir bobda bir vogea gisga keltirilib, keying bobda bir gancha vogealardan so‘ng batafsil shu vogea yoritilgan bo‘lsa-da,
bu asarning ko‘rkiga putur yetkazmay, ko‘rk go‘shgani, yozuvchi aytmogchi bo‘lgan fikrini ta’kidlash uchun xizmzt gilgan.

Nosir Fozilov asarlarini o‘qir ekansiz, har bir asarining sujeti, kompozitsion qurilishi o‘ziga xos ekanini, sujet vogealari,
kompozitsion qurilishi bolalarbop ekanligining guvohi bo‘lasiz. Biz fikrimizni yozuvchining “Qorxat” qissasi bilan davom ettiramiz.

“Qorxat” qissasining “O‘zim haqimda” bobi bilan tanishadigan bo‘lsak, asar voqealari asar qahramoni Sog‘indiq o‘zini
tanishtirishdan boshlanganini ko‘ramiz.

“Gapni cho‘zib o‘tirishni yogtirmayman. Qisga qilib aytib go‘ya gqolay: yozuvchi bo‘lmogchiman! To‘g‘risi, ilgari
yozuvchilikdan sal ko‘nglim golgan edi. Axir o‘zingiz o‘ylab ko‘ring: kecha-yu kunduz xayolingizda yozuvchi bo‘lishdek yuksak orzu
bo‘lsa, tinmay mashq qilsangiz, yozgan she’rlaringiz, hikoyalaringiz siz o‘giyotgan maktabda ovoza bo‘lib ketsa, devoriy gazetada
ishlaydigan bolalar, g‘uj-g‘uj bo‘lib yugurib yursa, “falon ikkichi bola haqida she’r yozib ber”, deb yalinsa-yu, sinfimiz rahbari birdan
idoraga chaqirib olib, “Darslardan mazang yo‘q, avval dars, keyin shoirlik!” deb giynovga olsa! Shu ham gap bo‘ldi-yu!”[4.8]

Yozuvchining asar gahramonini muallif tilidan emas, asar gahramonining o‘zini o°zi tanishtirish uslubi yozuvchi Xudoyberdi
Toxtaboyev asarlarining uslubiga o‘xshash. Xudoyberdi To‘xtaboyevning “Sariq devni minib”[5], “Shirin qovunlar mamlakati yoki
sehrgarlar jangi”[6] asarlaridagi asar gahramonlarining o‘zini tanishtirishi Nosir Fozilovning “Qorxat” gissasida ham ko‘zga tashlanadi.

Digqgat gilaylik.

“Tanishib qo‘yaylik: otim Hoshim, erkalatib chagirmogchi bo‘lsangiz Hoshimjon deb aytasiz, Familiyam- Ro‘ziyev, Ro‘zivoy
traktorchining o‘gliman. Ruxsat bersangiz, oilamiz hagida ham ikki-uch og‘iz so‘zlab o‘tsam: dadam ikki-uch yildan buyon cho‘lda
bulldozer haydab yer tekislaydi, oyimning aytishiga garaganda, o‘sha tomonlarga ham paxta ekarmish...

Rostini aytsam, o‘zim unchalik yomon bola emasman. Agl-hushim joyida, odobim ham chakki emas, oltinchi sinfning
intizomli o‘quvchilaridanman”[5.4].

“Sariq devni minib” asari qgahramoni Hoshimjon o°‘zini qanday tanishtirsa, “Shirin qovunlar mamlakati yoki sehrgarlar jangi”
asari gahramoni Akbar ham o°zini xuddi shunday tanishtiradi.Har uchala asarning boshlanishi xuddi ertaklardagi “Bir bor ekan, bir yo‘q
ekan” deb boshlanishga o‘xshaydi. Asar gahramoni Akbar bilan tanishib olamiz.

“Gap qo‘shmay tursangiz, hammasini bir boshdan so‘zlab beraman, bo‘lgan vogea ganday yuz bergan bo‘lsa, gasam ichib
aytamanki, hech narsa go‘shmasdan, hech narsani olib tashlamasdan shundayligicha aytaman...Hoshimni taniysizmi? Yo‘q taniysiz.
Hozir esingizga tushiraman. Uning to‘g‘risida To‘xtaboyev degan yozuvchi kitob ham yozgan... Lekin Hoshimning ...Akbar yaxshi
o‘qiy olmay, oltinchi sinfda qolib ketdi, degani g‘irt yolg‘on. To‘g‘ri, men o‘sha yili oltinchi sinfda qolib ketganman, lekin yomon
o‘giganim uchun emas, yo‘q, zinhor bunday deb o‘ylamang”[6.8-9].

Mana har uchala asardan gahramonlarning o‘zini tanishtirish holati bilan tanishdik. Yozuvchi Nosir Fozilov Xudoyberdi
To‘xtaboyev asarlari uslubidan foydalanganligining sababi shuki, birinchidan, har ikkila yozuvchi bir makon va zamon farzandi sifatida
bir-birining asarlari bilan tanish bo‘lib, ijodiy foydalangan bo‘lsa, ikkinchidan, e’tibor berilsa, har uchala asar gahramonlari ham
oltinchi, yettinchi sinf o‘quvchilari, yugoridagi uslub shu yoshdagi bolalar ruhiyatiga, yoshiga mos bo‘lganligi bois ham har ikkala
ijodkor asar boshlanishida asar gahramonlarini muallif tilidan emas, gahramonning o‘zini o‘zi tanishtirish yo‘lidan borishgan. Bu albatta
o‘zini oglagan.

Nosir Fozilov xuddi shu uslubdan Sog‘indigning ota-onasini tanishtirishda ham foydalanadi.

“Dadam rayon kasalxonasida bosh vrach bo‘lib ishlaydi. Ismi Murod, familiyasi Qurbonnazarov. Ishxonasidagi odamlar uni
Murod G‘oipovich deb chagirishadi. Oyim ham dadam bilan birga... Oyjamol Quvondiqova! Bolalar vrachi”[4.9].

Bunday tanishtirish uslubi, birinchidan, bolajonlar uchun gizig, chunki o‘zi bilan teng bola tildan bayon etilishi ular ruhiyati
uchun ham mos. Ikkinchidan, muallif nutgidagi bayonchilik uslubidan ko‘ra samaraliroqdir.

Qissaning sarlavhasiga e’tibor qilgan o‘quvchi qorxat, nima u?- degan fikrga keladi, qizigish uyg‘onadi. Qordan ganday qilib
xat yozish mumkin, degan fikrlar ongi shuurini gamrab oladi. Butun vujudi bilan asarni o‘gishga, o‘zida paydo bo‘lgan savollarga javob
topishga oshigadi, diggati yanada ortadi. Shuni hisobga olib yozuvchi gissaga o‘zbek xalq bolalar mavsumiy o‘yinlaridan biri bo‘lgan
“Qorxat” o‘yinining nomini sarlavha qilib tanlagan. “Qorxat” qissasi o‘n bobdan iborat bo‘lib, “O‘zim hagimda”, “Qalli otani izlab”,
“Tanishuv”, “Qorxat”, “Ov rejalari”, “To‘qayda”, “Oqdaryoda”, “Muz qayiq”, “Sog‘ase” orolida”, “Va nihoyat” kabi boblarni o‘z
ichiga oladi. Asarning “O‘zim hagimda” bobi muqaddima, tanishtiruv bobi sifatida keltirilgan bo‘lsa, “Qalli otani izlab” bobi asardagi
tugunni yuzaga keltirgan. Oxirgi “Va nihoyat” bobigacha bo‘lgan voqgealar tasviri vogealar rivoji va kulminatsiyani tasvirlasa, yechim
oxirgi bobda yuzaga chigadi. Asar yettinchi sinf o‘quvchisi Sog‘indiq tilidan hikoya qilinadi. Yozuvchi davr voqealarini, tabiiat
tasvirlarini bola qalb prizmasidan o‘tkazib tasvirlaydi, birog bunda obektivlikni nazardan qochirmaydi, yosh gahramon bilan birga
sevinib, birga qayg‘uradi, bu esa asarning o‘quvchi uchun ham “yuqumliligi”ni oshiradi.

Xulosa. Xulosa o‘rnida shuni aytish mumkinki, Nosir Fozilov yaratgan barcha asarlarning sujeti, kompozitsion qurilishi o‘ziga
xos, barchasi bolalarbop gizigarli vogealarni oz ichiga olishi bilan birga, qurilishining pishiq va puxtaligi yozuvchi asarlarining yuksak
badiiyligini ta’minlagan. Yozuvchi asarlarining o‘ziga xosligi shundaki, Nosir Fozilov yaratgan asarlarning birortasi bir-birining
uslubini, sujet va kompozitsion qurilishini takrorlamaydi, har biri o‘zgacha qurilishga, o‘zgacha ko‘rkka ega asarlardir. Yozuvchining
birinchi baxti o‘zini o‘zi takrorlamaganligi bo‘lsa, ikkinchi baxti asarlari bolajonlar go‘lidan tushmay kelayotganligidir.
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THE PARADIGM AND ITS ORIGIN IN LINGUISTICS

TILSHUNOSLIKDA PARADIGMA VA UNING KELIB CHIQISHI
TTAPAJUTI'MA U EE ITPOUCXOXJIEHUE B JIMHIBUCTHUKE
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Abstract. This article provides detailed information about what the term paradigm is in the Uzbek language and how it
originated. Based on the historical origins of this term and the results of research conducted by linguists, the paradigm develops and
sheds light on its current meanings.

Keywords: paradigm, syntactic paradigm, lexical paradigm, morphological paradigm, proto-linguistic, comparative historical
paradigm.

Annotatsiya. Ushbu magola o‘zbek tilida paradigma atamasi nima ekanligi va uning ganday kelib chigganligi hagida batafsil
ma’lumot beradi. Ushbu atamaning tarixiy kelib chiqishi va tilshunos olimlarning olib borgan tadgiqod natijalari asosida paradigma
yanada rivojlanib, hozirgi paytda ishlatilayotgan ma’nolarini keng yoritib beradi.

Kalit so‘zlar: paradigma, sintaktik paradigma, leksik paradigma, morfologik paradigma, proto-lingvistik, qgiyosiy tarixiy
paradigma.

AuHoTanusi. B nmaHHOW cTaThe mMpencTaBiieHa MOAPOOHas HMHGOpPMAIMS O TOM, YTO O3HAYACT TEPMHUH «IapagurMa B
y30€KCKOM SI3bIKE€ M KaK OH BO3HHMK. Ha OCHOBE HMCTOPHYECKOTO MPOUCXOXKIACHHUS 3TOr0 TEPMHUHA M PE3YJIBTATOB HCCIICAOBAHUMN
JIMHI'BUCTOB NapagurMa pa3BUBACTCA 1 IPOJIMBACT CBET Ha eé COBPEMECHHBIC 3HAYCHUS.

KiioueBnle cioBa: napaaurma, CHUHTaKCHUYECKasd Iapajurma, JEKCU4YECKas Iapaaurma, MOp(bOJ'IOFI/I‘IeCKaﬂ napaaurma,
TMPOTOJIMHIBUCTUYCCKAsA, CPaBHUTCIIbHO-UCTOPHUICCKAs mapagurma.

Kirish. Tilshunoslikda paradigma atamasi - so‘zning o‘ziga xos grammatik toifalariga muvofiq modifikatsiyasini aks
ettiruvchi bitta so‘z shakllari tizimi; pasayish yoki konjugatsiya (Konjugatsiya — bu Tilshunoslikdagi atama bo‘lib, fe’llarning shaxs,
son, zamon, mayl va boshga grammatik kategoriyalarga qarab o‘zgarishini anglatadi) turining namunasini bildiradi. “Paradigma”
tushunchasi so‘z yasalishida, leksikologiyada va sintaksisda ham go‘llaniladi.

Adabiyotlar tahlili va metodologiya. Paradigma - bir xil leksemaga mansub, ammo grammatik ma’nolari turlicha bo‘lgan
so‘zlarning tartiblangan to‘plamidir.

“Paradigma” atamasi yunoncha «parddeiyma» so‘zidan kelib chiggan bo‘lib, napdderypo— “namuna”, “misol” yoki
“andoza” degan ma’noni bildiradi.

Birinchi marta “paradigma” atamasini Platon o‘zining falsafiy dialoglarida (“Davlat”/“Respublika” asari) bu tushunchani
ideal shakl yoki modelni ko‘rsatish, real dunyodagi narsalar uchun namuna sifatida ishlatgan.

Keyinchalik atama ilm-fanda keng targaldi, aynigsa Thomas Kuhn tomonidan XX asrda mashhur qilindi. Uning “The
Structure of Scientific Revolutions” (“Ilmiy inqiloblar haqida” 1962 yil) asarida “paradigma” ilmiy fikrlash modeli sifatida izohlangan).

XIX asr oxiri XX asr boshlaridagi shveytsariyalik tilshunos Ferdinand de Sossyur tomonidan bir xil xususiyatlarga ega
bo‘lgan elementlar sinfini belgilash uchun ishlatilgan.

Paradigmalar Yevropa tillarida ham qgo‘llaniladi. Masalan, ingliz tilida. Agar lingvistik birliklarni taqgoslash va garama-
garshilik munosabatlari bilan o'zaro bog'liq bo‘lgan elementlardan tashkil topgan tizim sifatida garalsa, unda bu holda paradigmatika
sodir bo‘ladi.

Morfologik nazariyalarni o‘rganadigan ba’zi tilshunoslarning fikriga ko‘ra, paradigmalar morfologiyaning markaziy
tushunchasi bo‘lib, so‘zni alohida morfemalarga ajratish ixtiyoriy ma’nosiga egadir.

Tilshunoslikda paradigma to‘rt xilga ajratiladi, ya’ni, morfologik paradigma, leksik paradigma, so‘z yaratish paradigmasi,
sintaktik paradigma.
Morfologik paradigma (ba’zan “grammatik paradigma” deb ham vyuritiladi) - bu bitta ildizdan grammatik ma’nolarini
o‘zgartirish orgali hosil bo‘lgan so‘zlar tizimi hisoblanadi. Masalan “kirmoq "- fe’li kiraman; kirasan; kiradi; kirdim; kirding; kiramiz;

Leksik paradigma semantik jihatdan bir-biriga garama-garshi bo‘lgan so‘zlarni (antonimlar, sinonimlar, paronimlar,
omonimlar, guruhlar, semantik maydonlar va boshgalarni) birlashtiradi. Leksik paradigma so‘zlar o‘rtasidagi ma’no munosabatlariga
asoslanadi, tanlash (alternativ) imkonini beradi, nutqda to‘g‘ri va mos so‘zni tanlashga yordam beradi (masalan, do‘st- dushman,
chiroyli, go‘zal husn).

So‘z yasalish paradigmasi - bu bitta o‘zakdan (hosiladan) kelib chiggan, ammo turli xil semantik va grammatik ma’nolarga
ega bo‘lgan so‘zlar to‘plamidir, shu yasalgan so‘zlar bir guruh (tizim) bo‘lib keladi — bu so‘z yasalish paradigmasidir . (masalan: ish,
ishchi , ishla, ishlovchi, ishli: tajribali, tajribasiz, tajriba).

Sintaktik paradigma— bu tilshunoslikda gap tuzilishida bir xil sintaktik o‘rinni egallay oladigan, bir-birining o‘rnida kelishi
mumkin bo‘lgan birliklar tizimidir. Bir xil so‘zlardan tuzilgan, ammo grammatik ma’no jihatidan farq giluvchi jumlalar ham bo‘lishi
mumkin. Sintaktik paradigmada gapdagi pozitsiya (o‘rin) asosiy rol o‘ynaydi, shuningdek tilshunos olim Ferdinand de Sossyur
nazariyasidagi paradigmatik munosabatlarga tayanadi hamda so‘z yoki iboralar tanlash imkoniyatini ko‘rsatadi.

Tilshunoslikning ilmiy paradigmalari:

| Paradigma turi || Nima bilan bog‘liq? || Asosiy g‘oya || Oddiy misol |
|Sintaktik paradigma ||Gap tuzilishi (o‘rin/pozitsiya)HBir gapdagi bir xil o‘rinda keladigan VariantlarHAli /u/do ‘stim keldi |
|Leksik paradigma ||So‘z ma’nosi ||Ma’nod0sh yoki bir guruhga kiruvchi so‘zlar ||chir0yli /go‘zal / |
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| Paradigma turi ” Nima bilan bog‘liq? || Asosiy g‘oya || Oddiy misol |
|Morfo|ogik paradigma HSo‘z shakli (grammatika) ||Bir so‘zning turli grammatik shakllari ||boraman, borasan, bordim|
|So‘z yasalish paradigmasi“So‘z hosil qilish HBir o‘zakdan yangi so‘zlar yasash ||ish, ishchi, ishlamoq |

Yugorida muhokama gilingan va fagat tilshunoslik masalalari bilan bog‘liq bo‘lgan paradigmaning ta’rifidan tashgari, ushbu
atamaning barcha ilmiy fanlarga taallugli umumiy tan olingan ta’rifi mavjud.

Ushbu ma’noda paradigma - bu ilmiy jamoatchilik tomonidan ma’lum bir fanning (yoki fan guruhining) dominant asosi
sifatida tan olingan ilmiy tushunchalar, teoremalar, tamoyillar va boshqalar tizimidir. Ushbu asos hozirgi ilmiy yutuglardan kelib
chiggan holda yaratilgan bo‘lib, ilmiy tadgigotlar uchun vositalarni taqdim etadi, asosiy yo'nalishlarni belgilaydi, o‘rganilayotgan
muammoni modellashtiradi va uning yechimlarini ishlab chigishga imkon beradi.

Muhokama. lImiy fan sifatida tilshunoslikda tarixiy rivojlanish jarayonida bir necha bor bir nechta ilmiy paradigmalar ham
vujudga keldi (bu jarayon ilmiy ingilob deb ataladi). Umuman olganda, tilshunoslar tilshunoslikda mavjud bo‘lgan quyidagi ilmiy
paradigmalarni ajratib ko‘rsatmoqdalar:

Proto-lingvistik; Proto-lingvistik paradigma — bu tilshunoslikda ma’lum bir til oilasining yoki guruhining eng gadimgi,
tiklangan (rekonstruksiya gilingan) shakllari tizimini anglatadi. Ya’ni, bugungi tillarning ajdodi bo‘lgan “proto-til” asosida tuzilgan
grammatik yoki so‘z shakllari namunasi.

Qiyosiy tarixiy; Qiyosiy-tarixiy paradigma — bu tilshunoslikda tillarni giyoslash va ularning tarixiy rivojlanishini

o‘rganishga asoslangan ilmiy yondashuv (nazariy model)dir. U giyosiy-tarixiy metodning kengroq, tizimli ko‘rinishi hisoblanadi.

Yosh grammatik; Yosh grammatik paradigma (nemischa: Junggrammatiker) — bu XIX asr oxirida shakllangan tilshunoslik

yo‘nalishi bo‘lib, u tovush o‘zgarishlari qat’iy qonunlarga bo‘ysunadi degan g‘oyani ilgari suradi.
Tizimli va zamonaviy. (struktur yondashuv) Tizimli va zamonaviy paradigma — bu tilshunoslikda tilni yaxlit tizim sifatida
(tizimli) va inson tafakkuri, jamiyat hamda zamonaviy yondashuvlar bilan bog‘liq holda (zamonaviy) o‘rganadigan ilmiy qarashlar
majmuasidir. Bu paradigma tilni o‘zaro bog‘langan elementlar tizimi deb garaydi.

Protolingvistika gadimgi, yozma manbalarda saqlanmagan dastlabki (proto) tillarni o‘rganish va tiklash bilan shug‘ullanadi.
Antik davr va o'rta asrlarda tilshunoslik mustaqil ilmiy fan emas, balki falsafaning yo'nalishlaridan biri edi. O'sha paytda tilni fagat
falsafa tomonidan ishlab chigilgan usullardan foydalangan holda nazariy jihatdan tavsiflashga urinishlar gilingan.

Qiyosiy tarixiy paradigma tilshunoslikda XVIIl-asr oxiri - XIX-asr o‘rtalarida hukmronlik gildi. Tilshunoslar tomonidan
giyosiy tarixiy metoddan foydalanishga asoslangan bo‘lib, bu tilni va uning rivojlanishini boshqgalar bilan fazoviy va vagtincha
taggoslashda o°rganish imkonini berdi. Qiyosiy tarixiy paradigma o'rnini yosh grammatizm egallaganiga garamay, ta’riflangan usul
zamonaviy tilshunoslikda asosiylardan biri bo‘lib golmoqgda.

Mladogrammatizm (inglizcha Neogrammarian) — bu tilshunoslikdagi X1X asr oxirida shakllangan ilmiy yo‘nalish bo‘lib, u til
o‘zgarishlarini gat’iy gonunlar asosida tushuntirishga harakat gilgan. XX asr boshlariga gadar, shu jumladan, tilshunoslikning asosi
bo‘lgan. Ushbu davrda tilni o‘rganishning asosiy usullari bevosita kuzatuv va induktiv usul edi. Tilshunoslar e’tiborining ahamiyati
tilning psixologik tomoniga o‘tkazildi, shuning uchun odamlarning nutq faoliyati aynigsa o‘rganildi.

XX-asrning 20-yillaridan Ferdinand de Sossyur g‘oyalari ta’siri ostida tizimli- strukturaviy paradigma shakllana boshladi. Uning
0°ziga xos xususiyati tadgiqot tizimida til tizimlari, ularning tarkibiy birliklari va darajalarining o0°ziga xos xususiyatlari,
shuningdek, turli tillar tizimlarini tashkil gilishdagi o‘xshashlik va farglar hagida edi.

Natija. Zamonaviy tilshunoslik paradigmasi quyidagilar bilan tavsiflanadi: tilni tizimli va tizimlik tushunchasini saglab qolish;
Tilshunoslikning generativ yo‘nalishini rivojlantirish, bu, avvalo, 0‘z ona tilini bolalar tomonidan tez o‘zlashtirilishini tushuntirishga
harakat giladi.

Noam Chomsky til va inson ongining bog‘ligligini chuqur o‘rgangan va Antropotsentrizm — bu “inson markazda” degan
g‘oyaga asoslangan qarash bo‘lib, tilshunoslikda u tilni inson bilan bog‘lab, ya’ni inson tafakkuri, tajribasi va ehtiyojlari nuqtai
nazaridan o‘rganishni anglatadi. Til mustaqil tizim emas, balki inson faoliyatining bir qismi degan g‘oyani ilgari suradi .

O‘zbek tilshunosligida “paradigma” tushunchasi asosan umumiy nazariy tilshunoslik, morfologiya va struktur tilshunoslik
doirasida yoritilgan. Bu atama alohida kitob mavzusi sifatida kamroq, lekin ko‘plab darslik va ilmiy ishlarda muhim tushuncha sifatida
keng qo‘llanadi. Masalan A. Abduazizovning “Umumiy tilshunoslik” asarida paradigma va sintagma tushunchalari Ferdinand de
Saussure nazariyasi asosida izohlanadi. A. Nurmonov “Tilshunoslik nazariyasi” asarida esa Paradigma til birliklari o‘rtasidagi qarama-
garshilik va tanlov munosabati sifatida tushuntiriladi. Ustoz olim Sh. Rahmatullayev “Hozirgi o‘zbek adabiy tili” ilmiy asarida fe’l va
otlarning grammatik paradigmalarini (konjugatsiya, turlanish) ko‘rsatadi. Ustoz olimlarimizdan E.Begmatov ishlarida leksik va
grammatik tizimlar, paradigmatik munosabatlar tahlili uchraydi. N.Mahmudovning asarlarida esa nutq madaniyati va til tizimi bo‘yicha
ishlari, ya’ni paradigma til birliklarining tizim sifatida ishlashida ko‘rib chiqiladi

Xulosa

Xulosa qilib aytganda, ushbu dalillar shuni ko’rsatadiki, paradigmaning kelib chiqishi uzoq tarixga ega va uning rivojanishi
tilning sayqallanib yanada ma’noli bo’lishiga 0’z hissasini qo’shadi. O’sha paytdagi yozuvchi, olim va tilshunoslar
paradigmaning ko’pgina yo’nalishlarini topishgan, lekin o’z isbotini topmaganligi sababli tilshunoslik kitoblariga kiritimagan. Ammo
tilshunos Ferdinand de Sossyur ushbu atamani keng o’rganib uni birinchi marta qo’llab, xususiyatlarini keng yoritganligi bilan tarixga
mubhrlanib qolgan. Hozirgi paytda ham ushbu yo’nalishni o’rganib ilmiy ishlar olib borayotgan nomzodlar bir qanchani tashkil etadi.
Shu bois, paradigma bundanda yuqori o’rganish va tadgigodlarga boydir.
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AZIM SUYUN QAYIRMALARIDA BADIIY TAFAKKUR VA POETIK IFODA XUSUSIYATLARI
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Annotatsiya: Maqolada zamonaviy o‘zbek she’riyatining yirik vakillaridan biri Azim Suyun ijodidagi qayirma janrining poetik
xususiyatlari tadqiq etiladi. Shoirning qayirmalarida xalq og‘zaki ijodi an’analari, milliy ruh, falsafiy tafakkur hamda individual badiiy
uslubning uyg‘unlashuvi tahlil gilinadi. Tadgigot davomida gayirmalarning janriy tabiati, kompozitsion tuzilishi, poetik takrorlarning
semantik vazifasi hamda ishg-muhabbat, milliy xotira, inson ruhiyati kabi motivlarning badiiy talgini yoritiladi. Natijada Azim Suyun
gayirmalari zamonaviy o‘zbek she’riyatida mustaqil poetik hodisa sifatida baholanishi asoslab beriladi.

Kalit so‘zlar: Azim Suyun, qayirma, poetika, poetik tafakkur, milliy ruh, lirika, poetik takror, badiiy obraz.

Abstract: This article examines the poetic features of the refrain genre in the works of Azim Suyun, one of the prominent
representatives of modern Uzbek poetry. The study analyzes the synthesis of folklore traditions, national spirit, philosophical thinking
and individual artistic style in the poet’s refrains. Particular attention is paid to the genre characteristics, compositional structure,
semantic functions of repetition and the artistic interpretation of themes such as love, national memory and human spirituality. The
research concludes that Azim Suyun’s refrains represent an independent poetic phenomenon in contemporary Uzbek literature.

Keywords: Azim Suyun, refrain, poetics, artistic thinking, national spirit, lyric poetry, poetic repetition, artistic image.

AHHOTaHI/IH: B cratne HUCCICAYIOTCA TMOITHYCCKUE 0COOEHHOCTHU KaHpa (<KaﬁHpMa>) B TBOPYECTBE HU3BECTHOI'O y36eKCKOFO
mosta A3uma Cy}OHa AHaJ'II/ISI/Ipy}OTCSI BOITIPOCHI B3aPIMO}1€I>iCTBPIS[ (l)OJ'IBKJ'IOpHLIX Tpazmunﬁ, HallMOHAJIBHOTO AyXa, Q)HHOCOQJCKOFO
MBINUICHUS W WHAUBUAYAJIbHOI'O XYJIOXKECTBECHHOI'O CTHJIA. Ocoboe BHUMaHUE YACTACTCA )KaHpOBOﬁ npupone, KOMHOBI/IL[I/IOHHOﬁ
CTPYKTYPE, CECMaHTUYECKUM (1)yHKIII/ISIM MOBTOpPA U XyNOKECTBECHHOMY BOIUIOIMICHUIO TEM JIIO6BI/I, HaHPIOHaJILHOﬁ naMATH U AYXOBHOI'O
MHpa 4€JI0BCKa. ﬂeHaETCH BBIBOJ, O TOM, 4YTO «KaﬁHpMa» B TBOPYECTBC Asznma Cy}oHa NIpeaACTaBIIsACT co00i CaMOCTOSATEIHHOE
TMO3THYECKOE SIBIICHUE COBPEMEHHOH Y30€KCKO JTHTEpaTypHI.

KnoueBbie c1oBa: A3uM Cy}OH, KaﬁHpMa, TMMO9THKA, XyJOKECTBEHHOC MBIIIJICHHUE, HaIII/IOHaJ'ILHLII\/‘I AyX, JUpHKa, TMO3THYECKUHA
TIOBTOP, XyJ0KECTBEHHBIH 00pa3.

Kirish. XX asr oxiri va XXI asr boshlaridagi o‘zbek she’riyati badiiy tafakkurning yangilanishi, poetik shakllarning rang-
baranglashuvi hamda individual uslublarning kuchayishi bilan xarakterlanadi. Istiglol davri she’riyatida milliy o‘zlikni anglash, tarixiy
xotirani tiklash va inson ruhiyatining murakkab gatlamlarini badiiy tadgiq etish tendensiyasi kuchaydi. Ana shunday jarayonda Azim
Suyun ijodi alohida ahamiyat kasb etadi.

Shoir o‘zining poetik izlanishlari natijasida xalq og°zaki ijodidagi qayirma shaklini yangi badiiy-estetik mazmun bilan boyitdi va
uni zamonaviy she’riyatning mustaqil poetik hodisasiga aylantirdi. Azim Suyun qayirmalarida milliy ruh, falsafiy mushohada, xalgona
ohang va zamonaviy poetik tafakkur uyg‘unlashgan.

Tadqiqot obyekti va qo‘llanilgan metodlar

Shoirning “Ey do‘st!” turkumiga mansub qayirma she’rlari, ularning poetik strukturasi, badiiy-estetik xususiyatlari hamda
semantik qatlamlari asosiy o°‘rganish manbai sifatida tahlil qilindi.

Azim Suyun ijodi XX asr oxiri va XXI asr boshlaridagi o‘zbek she’riyatida milliy ruh, falsafiy mushohada va xalgona ohang
uyg‘unlashgan poetik tizim sifatida alohida ahamiyatga ega [1]. Uning gayirmalari nafagat badiiy ifoda vositasi, balki mustaqil poetik
tafakkur modeli sifatida shakllangan bo‘lib, ularda inson ruhiyati, zamon muammolari, milliy gadriyatlar va ma’naviy izlanishlar o‘z
ifodasini topgan [2].

Tadqiqot obyekti sifatida qayirma janrining Azim Suyun ijodidagi transformatsiyasi ham muhim o‘rin egallaydi. Dastlab xalq
og‘zaki ijodi va mumtoz she’riyatda takroriy misra yoki ohang sifatida mavjud bo‘lgan bu shakl shoir ijodida yangi badiiy-falsafiy
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mazmun kash etgan [3]. Shu jihatdan gayirma shoir ijodida oddiy takror emas, balki semantik markaz, ritmik tayanch va hissiy
kuchaytiruvchi element sifatida namoyon bo‘ladi.

Tadqiqot doirasida shoirning “Ey do‘st!” murojaati bilan boshlanuvchi she’rlari, ulardagi obrazlar tizimi, xususan, nilufar,
gomat, may, chashma kabi ramziy timsollar ham alohida tahlil etildi. Bu obrazlar orgali shoir insonning ichki dunyosi va tashqi borliq
o‘rtasidagi estetik uyg‘unlikni ifodalagan [6].

Mazkur tadqiqotni amalga oshirishda kompleks ilmiy yondashuv qo‘llanildi. Tadgigotning metodologik asosini
adabiyotshunoslikning zamonaviy tahlil usullari tashkil etadi. Xususan, quyidagi metodlardan foydalanildi:

Tavsifiy-tahliliy metod yordamida Azim Suyun gayirmalarining matniy tuzilishi, badiiy ifoda vositalari va poetik xususiyatlari
izchil o‘rganildi. Ushbu metod she’r matnini ichki komponentlarga ajratish, obrazlar tizimini aniqlash hamda ularing funksional
vazifasini yoritishga imkon berdi [5].

Tahlil jarayonida qayirmalarning kompozitsion tuzilishi, takroriy birliklarning joylashuvi va ritmik tizimi o‘rganildi.
Aniglanishicha, takroriy misralar shoir ijodida nafagat ohangdorlik, balki semantik kuchaytirish vazifasini ham bajaradi. Bu esa qayirma
janrining o‘ziga xos badiiy mexanizmini tashkil etadi [6].

Struktur-semantik yondashuv orqali qayirmalardagi poetik birliklarning ichki bog‘lanishi va ma’no qatlamlari tahlil gilindi.
Ushbu metod yordamida takror, metafora, ramz va allegoriyalarning matn ichidagi funksional vazifasi aniglanadi.

Masalan, “nilufar” obrazi shoir ijodida poklik va ma’naviy yuksaklik ramzi sifatida talqin qilinsa, “qomat” obrazi inson
go‘zalligining estetik timsoli sifatida namoyon bo‘ladi [7]. Struktur tahlil shuni ko‘rsatdiki, bu obrazlar qayirmalarda mustaqil emas,
balki o‘zaro semantik bog‘lanish orqali umumiy falsafiy mazmunni hosil giladi.

Qiyosiy-tipologik metod asosida Azim Suyun qayirmalari xalq og‘zaki ijodi va mumtoz she’riyat an’analari bilan solishtirildi.
Natijada qayirma janrining folklor ildizlari mavjud bo‘lsa-da, shoir ijodida u zamonaviy poetik tafakkur bilan boyitilgani aniglandi [2].

Xalq qo‘shiglarida gayirma asosan musiqiylik va takroriylik vazifasini bajarsa, Azim Suyun ijodida u falsafiy yuk va estetik
markazga ega mustaqil poetik birlik sifatida shakllangan. Bu esa janr evolyutsiyasining muhim bosgichi hisoblanadi.

Germenevtik yondashuv orqali qayirmalardagi falsafiy mazmun, ramziy qatlam va ma’naviy g‘oyalar talgin qilindi. Ushbu
metod matnni faqgat lingvistik birlik sifatida emas, balki ma’naviy va estetik hodisa sifatida o‘rganishga imkon berdi [8].

Tahlillar shuni ko‘rsatdiki, shoir qayirmalarida inson, jamiyat va borliq munosabatlari chuqur falsafiy mushohada darajasiga
ko‘tarilgan. Masalan, “bardavomlik uchun har jon kurashar” misrasida hayotning abadiyligi va insonning ma’naviy izlanishi aks etadi.

Tadgiqotda intertekstual tahlil usuli ham qo‘llanilib, Azim Suyun qayirmalarining Sharq mumtoz adabiyoti, xususan, tasavvuf
she’riyati bilan bog‘ligligi o‘rganildi. Shoir ijodida “may”, “jonon”, “ishq” kabi obrazlar tasavvufiy ramzlar bilan uyg‘unlashgan holda
qo‘llanilgan [9].

Bu yondashuv gayirmalarning nafagat milliy, balki umuminsoniy poetik tafakkur bilan ham bog‘ligligini ko‘rsatadi.

Azim Suyun gayirmalari birinchi marta tizimli ravishda mustagil poetik janr sifatida struktur-semantik va germenevtik asosda
tahlil gilindi. Shuningdek, qayirma janrining folklordan zamonaviy she’riyatga o‘tish jarayoni ilmiy asosda yoritildi.

Mavzuga oid adabiyotlar tahlili

Azim Suyun ijodi yuzasidan adabiyotshunos olimlar tomonidan qgator ilmiy kuzatishlar olib borilgan. Xususan, Qozogboy
Yo‘ldoshev shoir qayirmalarining poetik tabiatini tahlil qilib, ularni xalq og‘zaki ijodi bilan zamonaviy she’riy tafakkur sintezi sifatida
baholaydi [2].

Ibrohim G‘afurov Azim Suyun she’riyatining asosiy xususiyatlaridan biri sifatida uning samimiyligi va ruhiy teranligini
ko‘rsatadi [4]. Najmiddin Komilov esa tasavvufiy poetika va ramzlarning zamonaviy adabiyotdagi talginlarini tadqgiq etar ekan, Azim
Suyun ijodida uchraydigan may, ishq, jonon kabi obrazlarning ma’naviy-falsafiy mohiyatiga e’tibor qaratadi [5].

Tadgiqot metodologiyasi

Tadgiqotda qiyosiy-tipologik, struktur-semantik, poetik tahlil hamda germenevtik metodlardan foydalanildi. Azim Suyunning
“Ey do‘st” turkumiga mansub qayirmalari asosiy tadqiqot materiali sifatida tanlandi. She’riy matnlar poetik obraz, takror, ramz va
kompozitsion qurilish nugtai nazaridan tahlil gilindi.

Tahlil va natijalar

Azim Suyun qayirmalarining eng muhim jihati poetik takrorning yangi badiiy vazifa kasb etishidir. An’anaviy xalq qo‘shiqlarida
takror asosan ritmik va musiqiy funksiyani bajarsa, shoir ijodida u semantik markaz vazifasini o‘taydi.

Masalan:

Ey do‘st!

Garchi liboslari oddiy va odmi,
Orasta ayollar suyumli, dilbar.
Nilufar gavmidan ularning gavmi —
Ko‘lmakda ham gul ufurar nilufar.

Mazkur misralarda nilufar obrazi insonning ma’naviy pokligi va ruhiy go‘zalligi ramzi sifatida talqin qilinadi. Shoir tashqi
ko‘rinish emas, balki ichki komillikni ulug‘laydi. Nilufarning ko‘lmakda ham gullashi har ganday muhitda insoniy fazilatlarni saglab
qolish g‘oyasini ifodalaydi.

Azim Suyun poetikasida gayirma ko‘pincha falsafiy umumlashma vositasi sifatida namoyon bo‘ladi:

Ey do‘st!

Bardavomlik uchun har jon kurashar,
Ki, tosh ildiz otay debon kurashar.
Lekin, bog, bu jonon chopar ildizin,
Ildizin umriga gachon kurashar?

Ushbu misralarda “ildiz” timsoli milliy o‘zlik, tarixiy xotira va ma’naviy qadriyatlarning ramziy ifodasi sifatida talgin qgilinadi.
Shoir zamonaviy insonning 0‘z ma’naviy ildizlaridan uzoqlashayotganini poetik iztirob bilan tasvirlaydi.

Qayirmalarda muhabbat motivi ham muhim o‘rin tutadi. Shoir muhabbatni nafagat hissiy kechinma, balki insonni ma’naviy
komillikka yetaklovchi qudrat sifatida talgin giladi.
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Ishq — vafo, ishq — jafo, jondan kechasiz,

Hilol u — Oy bo‘lib to‘la-to‘lguncha.

Ishg — chashma, ishq — sharob, har kun ichasiz,
Va lekin to‘ymaysiz o‘la-o‘lguncha.

Bu satrlarda ishgning ziddiyatli mohiyati ochib beriladi. Vafo va jafo, zavq va iztirob, visol va hijron bir-biri bilan uzviy bog‘liq
holda talqin etiladi. Chashma va sharob timsollari ishqning ruhiy quvvat va ma’naviy mastlik manbai ekanligini ifodalaydi.

Azim Suyun qayirmalarida milliy ruh va xalqona ohangning uyg‘unligi ham alohida ahamiyatga ega. “Ey do‘st” murojaati
she’rlarning kompozitsion markazi bo‘lib, o‘quvchi bilan samimiy muloqot hosil giladi. Natijada she’riy nutq xalq termalari va
qo‘shiglariga xos tabiiy ohang kasb etadi.

Shoirning qayirmalarida quyidagi poetik xususiyatlar yaqqol namoyon bo‘ladi:

— poetik takrorning semantik vazifasi;

— xalqona ohang va zamonaviy tafakkur uyg‘unligi;

— ramziy-falsafiy gatlamning kuchliligi;

— ixcham shaklda katta ma’no sig‘dirish mahorati;

— milliy ruh va tarixiy xotiraning poetik talgini;

— ishg-muhabbatning ma’naviy-falsafiy mohiyatda ifodalanishi.

Tahlillar shuni ko‘rsatadiki, Azim Suyun qayirmalarida takror oddiy badiiy vosita emas, balki ma’no hosil qiluvchi poetik
mexanizm vazifasini bajaradi.

Xulosa

Tadqiqot natijalari asosida quyidagi kengaytirilgan xulosalarga kelindi. Avvalo, Azim Suyun qayirmalari zamonaviy o‘zbek
she’riyatida o‘ziga xos, mustaqil poetik hodisa sifatida shakllangan bo‘lib, ular shoir ijodining muhim estetik qatlamini tashkil etadi.
Ushbu qayirmalar an’anaviy she’riy shakllardan farqli ravishda, ma’lum bir poetik tizim va ifoda uslubiga ega bo‘lib, zamonaviy
lirikaning rivojlanish jarayonida alohida o‘rin egallaydi.

Shoir xalq og‘zaki ijodida mavjud bo‘lgan qayirma an’anasini ijodiy jihatdan gayta ishlagan holda, unga yangi badiiy-estetik
mazmun yuklaydi. Natijada gayirmalar nafagat takroriy ifoda vositasi, balki chuqur falsafiy mazmunni tashuvchi poetik struktura
sifatida namoyon bo‘ladi. Bu jarayon folklor va yozma adabiyot o‘rtasidagi uzviy aloqadorlikni ham yaqqol ko‘rsatib beradi.

Qayirmalarda qo‘llanilgan poetik takror semantik markaz vazifasini bajaradi. Ya’ni, takroriy misralar yoki ifodalar she’rning
ichki g‘oyaviy yukini bir nuqtada jamlab, uning emotsional va falsafiy ta’sir kuchini oshiradi. Shu orqali she’riy matnning ichki
uyg‘unligi ta’minlanadi hamda o‘quvchi idrokida chuqurroq badiiy ta’sir hosil bo‘ladi.

Mazkur gayirmalarda milliy ruh, tarixiy xotira, inson ruhiyati, hayotiy iztirob va muhabbat kabi motivlar yetakchi o‘rin tutadi.
Ushbu mavzular shoirning dunyogqarashi va badiiy konsepsiyasini ifodalab, uning ijodini milliy poetik tafakkur bilan bog‘laydi. Shu
bilan birga, gayirmalar inson ichki olamining murakkab gatlamlarini ochib beruvchi badiiy vosita sifatida ham xizmat giladi.

Umuman olganda, Azim Suyun qayirmalarini zamonaviy o‘zbek poetik tizimida alohida janr yoki janrga yaqin poetik shakl
sifatida ilmiy jihatdan chuqur o‘rganish zarur. Bu esa o‘z navbatida o‘zbek she’riyatining janriy imkoniyatlarini kengroq yoritishga
xizmat qiladi. Kelgusida esa gayirma janrining boshqa zamonaviy shoirlar ijodida qanday ko‘rinishlarda namoyon bo‘lishini qiyosiy
aspektda tadqiq etish, uning evolyutsiyasini aniqlash va poetik taraqqiyotdagi o‘rnini belgilash muhim ilmiy vazifalardan biri
hisoblanadi.
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THE PORTRAYAL OF THE TEACHER IMAGE IN JADID LITERATURE

JADID ADABIYOTIDA O‘QITUVCHI OBRAZI TASVIRI
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Abstract. This article analyzes the image of the teacher in Jadid literature, its artistic and aesthetic features, and its close
connection with enlightenment ideas. The study highlights the factors that led to the emergence of the Jadid movement, the ideological
directions of Jadid literature, and the role of the teacher's personality within it. In addition, the pedagogical views of prominent Jadid
representatives such as Abdulla Avloniy, Mahmudhoja Behbudiy, Munavvarqori Abdurashidkhanov, and Abdurauf Fitrat, as well as the
teacher images created in their works, are scientifically analyzed. The article examines the image of the teacher in Jadid journalism, his
role in social development, and the artistic representation of social problems related to the educational system. A comparative analysis
of the images of teachers in traditional and new-method schools is carried out, revealing their distinctive characteristics and educational-
aesthetic functions. The findings show that in Jadid literature the image of the teacher is interpreted as an artistic embodiment of the
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ideas of national awakening, spiritual development, and the upbringing of a well-rounded individual. It is also substantiated that the
pedagogical views of the Jadids retain their theoretical and practical significance for the modern educational system.

Keywords: Jadid literature, teacher image, enlightenment, Jadidism, teacher, pedagogical views, national awakening, new-
method schools, education and upbringing, spiritual education.

Annotatsiya. Mazkur maqolada jadid adabiyotida o‘gituvchi obrazi tasviri, uning badiiy-estetik Xususiyatlari hamda
ma’rifatparvarlik g‘oyalari bilan uzviy bog‘ligligi tahlil gilingan. Tadqiqotda jadidchilik harakatining vujudga kelish omillari, jadid
adabiyotining g‘oyaviy yo‘nalishlari va unda o‘qituvchi shaxsining tutgan o‘rni yoritilgan. Shuningdek, Abdulla Avloniy, Mahmudxo‘ja
Behbudiy, Munavvarqori Abdurashidxonov, Abdurauf Fitrat kabi jadid namoyandalarining garashlari hamda ularning asarlarida
yaratilgan muallim obrazlari ilmiy tahlil gilingan. Maqolada jadid publitsistikasida o‘qituvchi obrazi, uning jamiyat taraqqiyotidagi
o‘rni, shuningdek, ta’lim tizimi bilan bog‘liq ijtimoiy muammolarning badiiy ifodasi ko‘rib chigilgan. Eski va yangi usul maktablari
muallimlari obrazlari qiyosiy tahlil qilinib, ularning xarakter xususiyatlari hamda ma’rifiy-estetik funksiyalari ochib berilgan. Tadgigot
natijasida jadid adabiyotida o‘qituvchi obrazi milliy uyg‘onish, ma’naviy taraqgiyot va komil inson tarbiyasi g‘oyalarining badiiy
ifodasi sifatida talqin etilgani aniqlandi. Shuningdek, jadidlarning pedagogik qarashlari bugungi ta’lim tizimi uchun ham muhim nazariy
va amaliy ahamiyatga ega ekanligi asoslandi.

Kalit so‘zlar: jadid adabiyoti, o‘gituvchi obrazi, ma’rifatparvarlik, jadidchilik, muallim, pedagogik garashlar, milliy
uyg‘onish, yangi usul maktablari, ta’lim-tarbiya, ma’naviy tarbiya.

AHHoTauus. B naHHO# cTaThe aHANMM3UpYyeTCs 00pa3 yYHuTeNns B JUKAIUICKOI IUTEpaType, ero XyA0)KECTBEHHO-3CTETHYECKHIE
0COOCHHOCTH U B3aUMOCBS3b C IMPOCBETUTEIBCKMMH HJIEAMH. B HcclenoBaHnH OCBEINAOTCS (AaKTOpPbl BOSHUKHOBEHHS MKAJUIICKOTO
JBIDKCHHS, WJCHHbIC HANpaBICHHUS JUKAIUICKONH JMTEpaTypbl M pOJIb JIMYHOCTH yuutens B Heil. Kpome Toro, Hay4Ho
[POAHAIM3UPOBAHbI B3IVIbl TaKUX HPEACTABUTENCH KaauausMa, Kak AOxyina Asnonu, Maxmynxomka bexOynu, MyHaBBapKapbl
Abnypammaxanos, Abxypayd ®urpar, a Takke CO3IaHHBIE B UX IPOU3BEICHHUAX 00pa3bl yuuteneid. B cratbe paccmarpuBaercs obpas
YUHTENS B JUKAIUICKOHN MyOIHMIMCTHKE, €ro POJib B Pa3BUTHU OOIICCTBA, a TAKXKE XYHA0KECTBCHHOE OTPAKECHUE COLMANBHBIX MPOGIieM,
CBSI3aHHBIX C CHCTeMO 0Opa3oBanusi. [IpoBeJieH CpaBHUTENBHBIM aHAIM3 00pPa30B y4YUTENeH CTAPOH M HOBOM LIKOJBI, PACKPBITHI UX
XapaKTepHble OCOOCHHOCTH M MPOCBETUTENBCKO-3CTETHYECKHE (YHKIMH. B pesyibrare HCCIENOBaHHS YCTAHOBJICHO, YTO B
IDKaIUJICKOW JIUTepaType o0pa3 yuuTels HHTEPHPETHPYETCs KaK XyI0KECTBEHHOE BOIUIOIICHHE MACH HAIlMOHAIBHOTO BO3POXKICHHS,
JyXOBHOT'O Pa3BUTHS M BOCIHUTaHHS TapMOHMYHO Pa3BUTOH MM4HOCTH. OGOCHOBAHO TakXkKe, YTO IENarorHYecKue B3IJIABI JUKAIHIO0B
COXPAHSIOT CBOIO TEOPETHYECKYIO H MPAKTHYECKYIO 3HAYUMOCTB JIsl COBPEMEHHOMN CHCTEMBI 00pa30BaHMSI.

KitoueBble c10Ba: JUKaIUICKas JUTEpaTypa, 00pa3 yduTels, NPOCBETHTENBCTBO, JUKAIUAN3M, MeIarorHyeckue B3I,
HaIMOHAJLHOE BO3POXKICHNHE, HOBOMETO/IHBIC IKOJIBI, 00pa30BaHUE M BOCIIUTAHUE, [yXOBHOE BOCIIHTAHHE.

Introduction. By the end of the last century, an important stage of national awakening emerged in the socio-political and
cultural life of Turkestan through the movement of Jadid intellectuals. This movement set itself the goals of educating the population,
whose literacy level was low, and introducing schools that met the requirements of the modern era. Numerous scholars in our country
have conducted research on the Jadid movement in Turkestan, including Dilmurod Quronov, Begali Qosimov, Hamidulla Boltaboyev,
Naim Karimov, Sultonmurod Olim, Alisher Ziyodov, Bahodir Karim, Ubaydulla Dolimov, and Inomjon G*‘aniyev.

In their scholarly works, literary scholars Hamidulla Boltaboyev and Naim Karimov examined Jadid literature, emphasizing its
ideological orientation, views, and distinctive features, particularly its aim of liberating people from ignorance and shaping national
consciousness. The image of the teacher occupies a special place in Jadid writings. According to the Jadids, the teacher was regarded as
the main force ensuring social progress and leading the nation toward enlightenment. Prominent Jadid figures such as Mahmudhoja
Behbudiy, Abdulla Avloniy, Munavvargori Abdurashidkhanov, and Abdurauf Fitrat portrayed the teacher in their works as a person
possessing high moral qualities.

A number of scholars have investigated this issue from different perspectives. U. Dolimov analyzed Abdulla Avloniy's
pedagogical views, while H. Boltaboyev and B. Qosimov studied the system of enlightenment-oriented characters in Jadid literature. N.
Karimov, in turn, examined the pedagogical concepts reflected in Jadid writings. According to these scholars, the image of the teacher in
Jadid literature appears not only as a literary character but also as a bearer of socio-educational ideas.

In the context of globalization and the modernization of the educational system, studying the image of the teacher in Jadid
literature and the pedagogical ideas embodied in it has significant scientific and practical importance. The purpose of this study is to
identify the artistic and aesthetic features of the teacher image created in Jadid literature and to reveal its educational essence. The
objectives of the research include analyzing the ideological orientations of Jadid literature, comparatively examining teacher images in
the works of Jadid writers, and identifying both common and distinctive aspects of their artistic interpretation. The findings of this
research will contribute to a deeper understanding of the history of Jadid literature and pedagogical thought.

Research Object and Applied Methods

The object of this study consists of the images of teachers portrayed in the literary, journalistic, and pedagogical works of
prominent representatives of Jadid literature, including Abdulla Avloniy, Mahmudhoja Behbudiy, Munavvargori Abdurashidkhanov,
Abdurauf Fitrat, and other Jadid writers. In addition, the enlightenment ideas reflected in Jadid drama, journalism, and pedagogical
heritage constitute an integral part of the research object. The study employed historical-comparative, comparative-typological,
descriptive-analytical, hermeneutic, and literary analysis methods. The historical-comparative method was used to examine the factors
that contributed to the emergence of the Jadid movement and the stages in the formation of the teacher image in Jadid literature. Based
on the comparative-typological method, the images of teachers in traditional and new-method schools were compared and contrasted.
The descriptive-analytical method was applied to analyze the artistic and aesthetic characteristics of teacher images in the works of Jadid
writers. Through the hermeneutic method, the ideological and artistic content of the literary works was interpreted. Furthermore, by
applying methods of generalization and systematization of scientific sources, relevant conclusions regarding the research problem were
drawn.

Results and Discussion

The primary goal of the Jadid movement was to enlighten the people, awaken national consciousness, and lead society toward

progress. Therefore, the Jadids' views on education and upbringing occupy a central place in their literary and journalistic heritage.
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Prominent Jadid figures such as Mahmudhoja Behbudiy, Abdulla Avloniy, Abdurauf Fitrat, and Munavvargori Abdurashidkhanov
regarded knowledge and enlightenment as the main factors of national development. In particular, Abdulla Avloniy's approach to
education in his work Turkiy Guliston yoxud Axloq ("Turkic Gulistan or Ethics"), where he states that "For us, education is a matter of
either life or death, salvation or destruction," clearly reveals the essence of Jadid pedagogical thought [1]. New-method schools
occupied a special place in the enlightenment activities of the Jadids. Established in Turkestan at the end of the nineteenth and the
beginning of the twentieth centuries, these Jadid schools aimed to reform the traditional educational system by introducing modern
subjects, developing new textbooks, and implementing advanced pedagogical methods.

Particular attention was paid in Jadid literature to the role of teachers in social development. According to the Jadids, a teacher
was not merely a provider of knowledge but also a leader guiding people toward enlightenment and an initiator of socio-political and
spiritual transformations within society. In the works of Behbudiy, Fitrat, and Avloniy, the image of the teacher is portrayed as
progressive, devoted, and responsible for the destiny of the nation [7].

In Jadid literature, the teacher is interpreted as a person responsible for shaping the future of the nation. Jadid writers
repeatedly emphasized that the upbringing of the younger generation and the future of society directly depend on the activities of
teachers. In particular, in the works of A. Avloniy, M. Behbudiy, and A. Fitrat, the teacher is depicted not only as a transmitter of
knowledge but also as an educator who forms a well-rounded individual and instills national values in the minds of the younger
generation [3].

Among the representatives of Jadid literature, Abdulla Avloniy paid special attention to glorifying the teacher and defining his
role in society. In works such as Turkiy Guliston yoxud Axloq ("Turkic Gulistan or Ethics"), Birinchi Muallim ("The First Teacher"),
Ikkinchi Muallim ("The Second Teacher"), and Maktab Gulistoni ("School Garden"), the teacher is interpreted as a disseminator of
enlightenment and a guide leading young people toward perfection. Particularly in Turkiy Guliston yoxud Axlog, Avloniy emphasizes
that a teacher should possess not only profound knowledge but also high moral qualities. According to Avloniy, the teacher is the
principal force ensuring the spiritual development of the nation [6].

The image of the enlightened teacher also occupies an important place in the works of Mahmudhoja Behbudiy. In his
journalistic writings, textbooks, and dramatic works, Behbudiy presented knowledge and enlightenment as the main factors of social
progress. Although the teacher is not the central character in his drama Padarkush ("The Parricide™), the ideological orientation of the
work encourages young people to pursue education and acquire modern knowledge. In Behbudiy's view, the teacher is regarded as a
spiritual guide capable of rescuing society from ignorance and backwardness [4].

Munavvargori Abdurashidkhanov, as one of the founders of the new-method schools in Turkestan, regarded pedagogical
activity as the foundation of national development. In his textbooks, articles, and enlightenment activities, great responsibility was
assigned to the teacher. According to Munavvarqori, a teacher should possess profound knowledge, a modern worldview, and remain
committed to both national and universal values. Through the new-method schools he established, he sought to reform the educational
system [1]. In Jadid literature, the positive image of the teacher is primarily portrayed as a person endowed with high moral and ethical
qualities. Jadid writers depict teachers as patriotic, devoted, just, honest, enlightened, patient, and highly cultured individuals. In the
works of Abdulla Avloniy, Abdurauf Fitrat, and Mahmudhoja Behbudiy, special emphasis is placed on the teacher's moral purity,
exemplary personal conduct, and educational influence [3]. Issues of education and upbringing occupy a central place in Jadid drama
and journalism. In particular, Mahmudhoja Behbudiy extensively highlighted the significance of knowledge and enlightenment in social
development through his dramatic and journalistic works. Although the teacher is not portrayed as the central character in Behbudiy's
famous drama Padarkush (The Parricide), the ideological orientation of the work encourages young people to pursue education and
acquire modern knowledge. The drama demonstrates that ignorance, neglect of children's upbringing, and alienation from enlightenment
may lead to tragic consequences. According to Behbudiy, teachers and schools are among the principal factors capable of saving society
from decline. The social status of teachers also received considerable attention in Jadid journalism. Numerous articles concerning the
role of teachers in society, their financial conditions, professional responsibilities, and pedagogical activities were published in
newspapers and journals such as Taraqqiy, Samargand, Oyina, Sadoyi Turkiston, and Hurriyat during the early twentieth century. In
their journalistic writings, Behbudiy, Munavvarqori, Fitrat, and Avloniy glorified teachers as the spiritual leaders of the nation. They
repeatedly emphasized that social progress directly depends on the quality of education and the professional competence of teachers [6].

Social problems related to teachers' activities are also widely reflected in Jadid literature. The shortcomings of the traditional
educational system, the financial difficulties experienced by teachers, and social issues such as ignorance and religious fanaticism are
portrayed critically in literary works. Jadid writers sought to reveal these problems through literary characters, dramatic situations, and
journalistic discourse. Particularly in Fitrat's articles and Behbudiy's journalistic heritage, educational reform is interpreted as an urgent
social issue.

The image of traditional school teachers in Jadid literature is often depicted in a critical manner. Jadid writers attempted to
artistically portray outdated teaching methods prevailing in traditional schools, rote-learning practices, and the inability of certain
teachers to keep pace with the demands of the modern era. In the works of Behbudiy, Avloniy, and Fitrat, some traditional teachers are
portrayed as narrow-minded individuals who opposed innovation and were incapable of renewing the content and methods of education.
However, the Jadids did not reject all representatives of traditional education; rather, they emphasized the necessity of enriching
traditional education with modern knowledge [2]. Teachers of the new-method schools, on the other hand, are portrayed in Jadid
literature as progressive, enlightened, and devoted individuals. They are represented as people who mastered modern sciences and
sought to educate the younger generation in the spirit of patriotism, humanism, and respect for national values. Jadid writers glorified
new-method teachers as competent educators serving the progress of the nation [4]. In the works of Avloniy, Munavvarqori, and
Behbudiy, such teachers appear as promoters of science and spiritual leaders among the people.

Traditional and modern educational principles are comparatively analyzed in Jadid literature. While traditional schools mainly
relied on religious instruction and rote memorization, new-method schools paid greater attention to secular subjects, visual teaching
methods, systematic instruction, and practical exercises. Jadid writers regarded modern pedagogical approaches as an important factor of
social progress. In the works of Fitrat, Behbudiy, and Avloniy, the advantages of new educational methods are substantiated through
both literary and journalistic means. Thus, Jadid literature contributed significantly to the formation of the theoretical and practical
foundations for reforming the educational system. In Jadid literature, the image of the teacher appears not only as a literary character but
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also as a figure performing significant educational and aesthetic functions. Through this image, Jadid writers promoted the ideals of
knowledge and enlightenment, encouraged young people to acquire modern education, and contributed to the dissemination of the ideas
of national awakening. In Jadid literature, the teacher image was elevated to the level of an aesthetic ideal and became an artistic
embodiment of the concept of the perfect individual. Therefore, the image of the teacher in Jadid literature continues to retain its
scientific, educational, and pedagogical significance even today.

Conclusion and Recommendations

The analysis demonstrates that the image of the teacher in Jadid literature possesses significant artistic, aesthetic, and social
importance. Jadid writers interpreted the teacher as a key factor in national development, spiritual awakening, and social progress. In the
works of such enlightenment figures as Abdulla Avloniy, Mahmudhoja Behbudiy, Munavvarqori Abdurashidkhanov, and Abdurauf
Fitrat, the teacher is portrayed not only as a provider of knowledge but also as a spiritual leader who rescues people from ignorance and
guides the younger generation toward perfection. In this regard, the image of the teacher in Jadid literature has been elevated to the level
of a symbol of enlightenment and progress. Furthermore, through the image of the teacher, Jadid literature promoted the ideas of social
reform, the awakening of national consciousness, and the advancement of society toward modernization. Along with criticizing the
shortcomings of the traditional educational system, Jadid writers advocated new-method schools and modern pedagogical approaches.
They portrayed teachers as active participants in social, spiritual, and cultural transformations, assigning them great responsibility.

The findings of this study indicate that the pedagogical views of the Jadids and their concept of the teacher remain highly
relevant to the contemporary educational system. In particular, Jadid ideas concerning the education of young people in the spirit of
patriotism, spiritual maturity, independent thinking, and modern knowledge are consistent with current educational reforms. Therefore,
the study of the teacher image in Jadid literature is of considerable scientific and practical significance not only for literary studies but
also for the development of pedagogical science. Recommendations to incorporate the pedagogical ideas of Jadid thinkers more
extensively into contemporary educational processes, to introduce special courses and elective subjects on Jadid literature and pedagogy
in higher education institutions, to conduct further comparative studies on teacher images in Jadid literature and modern Uzbek
literature, to promote the moral and educational values reflected in Jadid literary heritage among the younger generation. to utilize the
educational and aesthetic potential of Jadid literature in strengthening students' national consciousness and spiritual development.
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DIGITAL TRANSFORMATION OF THE LITERARY TEXT: A COMPARATIVE ANALYSIS OF RUSSIAN AND UZBEK
INTERNET PROSE

[IM®POBAS TPAHCOOPMAINS XY IOXKECTBEHHOI'O TEKCTA: CPABHUTEJIbHBI AHAJIU3 PYCCKOM U
Y3BEKCKOU MHTEPHET-ITPO3bI

BADIIY MATNNING RAQAMLI TRANSFORMATSIYASI: RUS VA O‘ZBEK INTERNET-PROZASINING QIYOSIY TAHLILI

MupxaiinapoBa Hogupa Xaut6aeBna
I'ymucranckuit rocynapcTBennsiit yausepeuret, 120100 Criprapsunckas o6macTs, ropox I'ymucran, 4 Mukpopaiion
E-mail: nodimir7001@gmail.com

Abstract. The article examines the features of digital transformation of the literary text based on Russian and Uzbek internet
prose. The study analyzes key characteristics of digital texts such as brevity, fragmentation, dialogicity, and aphoristic nature. Special
attention is paid to the transformation of textual categories including the author, the addressee, and cohesion. The comparative analysis
reveals both universal tendencies of digital transformation and national-cultural specifics of Russian and Uzbek literary traditions.

Keywords: digital text, internet prose, literary text, comparative literature, textual categories, author, addressee.

AHHoTamms. B crathe paccmaTpuBaloTcs 0COOEHHOCTH LU(POBOI TpaHCchOpMALUKM XyJO0KECTBEHHOTO TEKCTa Ha MaTepuaie
pYCCKOﬁ u y36eKCKOﬁ UHTEPHCT-IIPO3bI. AHa_TII/I?)I/IpyIOTCSI OCHOBHBIC TIpU3HAKUW HMHTCPHCT-TCKCTA, BKIIIO4Yasd KpPATKOCThb,
Q)paFMeHTapHOCTB, JHAJIOTUYHOCTh U a(i)OpI/ICTI/I‘{HOCTL. Ocoboe BHUMaHUE YACTACTCA U3MECHCHUIO TEKCTOBBIX KaTel‘OpI/Iﬁ — aBTopa,
azpecara, CBSI3HOCTHU. B PpEIYIbTATEC COMNOCTABUTCIBHOTO aHalv3a BBIABJIAIOTCA KaK YHHUBEPCAJIbHBIC TCHACHINU III/I(i)pOBOﬁ
TpaHc(hOpPMAINH, TaK ¥ HAIIHOHAIFHO-KYJILTypHEIE 0COOCHHOCTH PYCCKOM M y30€KCKOH JINTepaTypHBIX TPAJULUH.
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KioueBble cioBa: 1mudpoBoH TEKCT, HHTEPHET-NIPO3a, XYJOXKECTBEHHBIH TEKCT, CPaBHUTEIBHOE JIUTEPAaTYPOBEICHHE,
TEKCTOBBIE KaTETOPHUH, aBTOP, afpecar

AHHoTauusi. Makonaga pyc Ba y30€K MHTEpHET HAacpH Muconuga OaJuuii MAaTHHMHI pakKaMid TpaHcOpMalusicH
XYCyCHUATIApH TaXJIMI KWINHAAW. VIHTepHET MaTHnapura Xoc OYnraH KHCKANWK, MapyaiuiuK, AWAJIOTIMIMK Ba a(OPUCTHKIMK
6enrmwnapu kypu6 ynkmnagy. lllyHuHraex, MatH KaTeropusiiapu — Myanmud, agpecaT Ba OOFIAHMII XyCYCHATIAPHHHUHT Y3rapuIlura
aoxpaa ypTHOOp Kaparmiagu. Kuécnit Taximn HaTmkacuaa pakaMiId MyXHT TabCHUpHJa o3ara KellraH YMyMHH TeHACHIUsIap OWIaH
Oup KaTop/a MIJUTNH-MaTaHUH XyCyCHATIap XaM aHUKJIAHAIH.

KanuT cy3aap: pakamian MaTH, HHTEpHET HAcpH, Oamuuii MaTH, KHECHI afaONETIIYHOCIINK, MaTH KaTeropusulapy, Myautid,
azipecar.

Beegenne. B ycnoBusx muppoBH3alMH COBPEMEHHOTO OOIIECTBA XyJIO0XKECTBEHHBIH TEKCT MpPETEpHEBAcT CYIIECTBEHHBIE
U3MEHEHUS, CBA3aHHbIE ¢ TpaHCc(hOpMalMeil KaHAIOB KOMMYHHKAIIMKE M CIIOCO00B BOCIPHATUS MHpOpManuu. IHTepHeT-NPOCTPaHCTBO
CTaHOBHTCS HE TOJBKO CPEROH PacIpoCTpaHEHHMs JINTEPAaTYPHBIX TPOM3BEACHHH, HO U (aKTOPOM, BIMSIOIINM Ha UX CTPYKTYPY, SI3BIK U
JKaHPOBYIO IPHPOJY.

Oco6oe MecTo B JaHHOM IIpOoLiecCe 3aHMMaeT HHTEPHET-TIP03a, IPECTaBICHHAs B COLMAIBHBIX CETSIX, OJIorax M MecCeHKepax,
rie GopmupyroTcs HOBBIE ()OPMBI XyJOXKECTBEHHOTO BBICKa3bIBaHUs. I TAKMX TEKCTOB XapaKTEPHBI KPaTKOCTh, (hparMeHTapHOCTD,
YCUJICHHE AUATIOTHIHOCTH M OPUEHTALHS Ha HEMOCPEICTBEHHOE B3aNMOICHCTBUE C YNTATENIEM.

AKTyanbHOCTh HCCIEJOBAHUS OOYCIOBICHA HEOOXOIMMOCTBIO OCMBICICHHUSI TpaHC(OpPMAIMM XyHOXKECTBEHHOTO TEKCTa B
unudpoBoOii cpene, a TakKe HETOCTATOYHOW pa3padOTaHHOCTHIO COMOCTABHUTENBFHBIX HCCICHOBAHUN PYCCKOW M y30€KCKOH HWHTEpHET-
TIPO3BIL.

Ienpro cTaThu SIBISIETCS BBIIBICHHE OCOOCHHOCTEH HU(POBOH TpaHChOpMALUK XyIOXKECTBEHHOTO TEKCTa U IIPOBEICHHE
CPaBHUTEJIHFHOTO aHAIN3a PYCCKOM N y30€KCKOH HHTEpHET-IPO3kI.

JInst TOCTIDKEHUS TIOCTaBICHHOM LIENIM PEIIAroTCsl CIEAYIONINE 3aJa4i: ONPEIeInTh ClIeMU(HKY IH(PPOBOTO XyHA0KECTBEHHOTO
TEKCTa; BBIIBUTH OCHOBHBIE NMPU3HAKW HHTEPHET-TIPO3BI; IPOAHAIM3HPOBATh PYCCKHE M Y30EKCKHE HHTEPHET-TEKCTBI; IPOBECTH HX
COINOCTaBHUTEIBHBII aHANIN3; OIPEETUTh BIUSHUE IU(POBOH Cpebl Ha TEKCTOBBIE KATETOPHH.

Metonoaorusi. HayuHas HOBH3HA MCCIEIOBAaHUS 3aKIIOYAETCS B PACCMOTPEHHHM HHTEPHET-TIPO3BI Kak 0c000if (hopMeI
XYAOXKECTBEHHOTO TEKCTAa U B COMOCTAaBUTEIHHOM aHAIM3€ €€ peann3anuy B pyCCKOH U y30€KCKOH TNTepaTypHBIX TPaAUIIHIX.

Ipumep (munuunwviii Telegram-gopmam):

«51 mOHSII, YTO B3POCIOCTE — 3TO HE KOTZAA THI 3HACIIb OTBETHL. A KOTja IepecTaéllb 3a/1aBaTh BOIIPOCED). JJaHHBIH TEKCT
JEMOHCTPHPYET KIII0YeBbIe TPU3HAKU LU(POBOi mpo3bl. [Ipex e Bcero, oTMeyaeTcs peAenbHas KpaTkocTh U a)OPUCTUYHOCTD, YTO
00YCIIOBIIEHO 0COOEHHOCTSIMH BOCTIPUSITHS HH(pOpMaIuu B 1 poBOii cpene.

TekcT obnasaet AByWICHHOH CTPYKTYpOil, OCHOBAaHHOI1 Ha IPOTHBOIOCTABICHNH («3HACIIb OTBETH» — «IHepecTaéllib 3a1aBaTh
BOIIPOCKI»), ITO 00ECTIEUNBAET CMBICTIOBYIO 3aBEpPIIEHHOCTD IPH MUHUMAIEHOM 00BEME.

C TOUYKM 3peHHsl JHHTBUCTHKH TEKCTa HabOmromaercs ocnadieHne (pOopMalbHON CBS3HOCTH (KOTE3WH), OJHAKO COXpPaHSIETCS
CMBICIIOBaS IEIOCTHOCTD (KOTEPEHTHOCTb), JOCTUraeMast 3a CUET JIOTHIECKO# onmo3unui. [2,5]

O06pa3 aBTOpa HOCUT 0OOOMIEHHBIN XapakTep: CyOBEKT BBICKA3bIBaHUS («s1») (YHKIHOHHPYET KaK YHHUBEPCAJIBHBIA HOCHUTEIH
OmbITa. AfpecaT HE BBIPAKEH SKCIUTMIUTHO, OJHAKO MPEAINOJIaraeTcsl MIMPOKas ayJUTOpHs, YTO CBHAETEIBCTBYET 00 OTKPBITOI
KOMMYHHMKATHBHOH HamlpaBJIEHHOCTH TEKCTa. TakuM o00pa3oM, TEeKCT peaqu3yeT MOJelb «MHUHHMAJIbHOTO XyJI0)KECTBEHHOTO
BBICKa3bIBaHUS), XapaKTEPHYO Il U(POBOH cperbl.

Vsbexcruti unmepnem-mexcm.:«Onamnap y3rapmaiiay, Gpakat yaapHHU SXIIHPOK TaHUH OonnaitmMusy.(JIroau He MEHSIOTCS, MBI
MPOCTO HAYMHAEM JIy4llle UX y3HaBaTh.)

AHaJIU3 M pe3yJbTaThbl. B y30eKCKOM MHTEpHET-TEKCTE TaKXkKe HaOII0JaeTcsl CTpeMIICHHE K KPAaTKOCTH U aOPUCTUIHOCTH, UTO
CBHJETENBCTBYET O BIHAHHM IHPoBOH cpembl. OMHAKO B OTIMIHE OT PYCCKOTO TEKCTa, 3/€Ch sIpUe BHIpaXKEHa AWAAKTHIHOCTD U
0000IIEHHO-HPABCTBEHHBII XapaKTep BBICKA3BIBAHUS, YTO OTPaXKaeT HAI[MOHAIBHO-KYIBTYypHBIE OCOOEHHOCTH Y30EKCKOil pedeBoit
Tpaaumuy. CHHTaKcHYecKas CTPYKTypa IIpOcTa, HO CEMaHTHYECKH HACBHIIIEHA: NPOTHBOIIOCTABICHHE («y3rapMalam» — «TaHHH
GonutaiiMis») GOpMHUPYET CMBICIOBOE sApo Tekcta. OOpa3 aBTopa MMILUIMIMTEH M MPUOIMKEH K MO3UIMU HOCUTENS KOJJIEKTHBHOTO
OMBITA, YTO yCHIMBaeT 3(p(EeKT yHHBEPCAIBHOCTH BBICKA3bIBaHMS. AJIpecaT IMpEACTaBIeH KaK 4acTh COOOIIECTBa, pa3elsIoLiero
OOIIHii )KU3HEHHBIH OMBIT, YTO YCHJIMBAET KOMMYHHKAaTHBHYIO OIU30CTh TekcTa. TakuM 00pa3oM, HECMOTPS Ha CXOACTBO (pOpMabHBIX
NPU3HAKOB C PYCCKOW HHTEPHET-NPO30i#, y30EKCKUIl TEKCT COXpaHsAeT KyJIbTypHO OOYCJIOBICHHYIO OPHEHTAlMI0 Ha MOpPAIBHO-
3TUYECKYIO HHTEPIIPETANNIO AeHCTBUTEILHOCTH.

Iudposas cpema MpUBOANT K KaYeCTBEHHON IepecTpoiike 0A30BBIX TEKCTOBBIX KAaTETOPHUIf, UTO MPOSBISETCS KaK B PYCCKO,
TaK U B y30eKCKOH HHTEPHET-TIPO3e.

Kateropust cBs3HOCTH.B TpaguIlMOHHOM XYIOKECTBEHHOM TEKCTE CBSI3HOCTh OOECHEUMBAETCS CHCTEMOH JICKCHYECKHX MOBTOPOB,
COIO3HBIX CBsI3ed M JIOTMKO-CEMAaHTHYECKHX repexo/ioB. OHaKo B MHTEPHET-NpO3e Habmrogaercs ociabiaeHne (HOpMallbHOM KOre3uu
MPU COXPAHEHUH CMBICIIOBOH LETOCTHOCTH.

«Horna momyanune — ny4ymmii otBerT. OcoOeHHO Korna crpammBaioT He TeOs». CBS3HOCTh JOCTUraeTcss He 3a Cuér
(OpMaNBHBIX CPEICTB, @ 4Yepe3 MMIUIMIUTHYIO JIOTHYECKYIO CBsI3b M Ipecylno3uiuioo. Bropas ¢pas3a mepeocMBICIHBaeT MepBYIO,
co3naBast 3P (HEeKT CeMaHTHUECKOTO «CIIBHTAY.

«Cykyt xaMm >xaBoO. JlekmH xammara smac». 37ech HaONIOAeTCs AHAJTOTHYHBIA MEXaHM3M: MHHUMAIIbHAS KOTE3Us
KOMIICHCHPYETCSl KOHTEKCTyalnbHOI KorepeHTHOCThIO.L[idpoBas mpos3a nemoHcTpupyeT mepexol OT (GOpManbHON CBA3HOCTH K
aCCOIMAaTHBHO-CMBICIIOBOIM OpTaHN3aluy TEKCTA.

Kateropust aBropa. B unTepHeT-1po3e npoucXoauT JEKOHKPETH3AIMs aBTOPa:
aBTOp = HE MHANWBHIyalbHas TUIHOCTb, @ MACCOBBIN TOJIOC; «» CTAHOBUTCS TUMHM3UPOBAHHBIM CYOBEKTOM.

Pycckas Tpaguius: «s» = pedIieKCUPYIOIINi, HPOHUYHBIH CYyOBEKT
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V30ekckasi: «s» YacTo 3aMeHSeTCsl Ha OOOOMIEHHOE «MBD» WIH CKPHITOTO aBTOpA,CHIIbHEE BBIPAXKEH HOPMATHBHBII
(moyuuTensHBIN) TOH.ABTOp TpaHCHOPMHUPYETCS M3 «CO3AaTels TEKCTa» B MEAHATOpa OIbITa, TPAHCIUPYIOIETO YHHBEpPCATbHBIE
CMBICIIBL

Kareropust azmpecara. LludpoBas cpema paaukanbHO MeEHSET ajApecara:afipecaT CTAHOBUTCS aKTUBHBIM YYaCTHHKOM
KOMMYHHKAIIUHY, TeKCT MPEeANoiaraeT peaknuio (Jlaik, KOMMEHTapHui, pernoct). B pycckoil mHTepHeT-po3e:4acTo CKPHITHIA ajpecar,
OpHEHTAINs HA «CBOET0» YHUTaTelsl (MPOHHMS, HOATEKCT)

B y30exckoii: agpecar Oosiee «KOJUIEKTHBHBINY», BBIPQ)KCHA YCTAHOBKAa Ha COIMAIILHOE COTJIacHe M NMOHMMaHHWe.AJlpecaT W3
MTaCCHBHOTO BOCIPHHMMAIOIIETO IIPEBPAIAETCSI B COABTOPA CMBICITIA.

XKanpoBas TpaHchopmauus. L{udppoBas cpena HNPUBOAUT K MOSBICHUIO HOBBIX TMOPUIHBIX (OpPM: MHHH-pacckas, IMOCT-
apopusM, MuKpoHappaTuB . OCOOCHHOCTH  -OTCYTCTBHE  Pa3BEpPHYTOTO  CIOKETa, KOHIEHTpauus cMbicaa, dddexr
«HE3aBEPIIEHHOCTHY. JTO MOXKHO Ha3BaTh «PEAyLIUPOBAHHBIM HAPPATUBOM.

B y36exckoii mpaouyuu:cubHee COXpaHseTcs CIOXKETHasl JIOTHKa, Jallle MPUCYTCTBYET MOpanb. B pycckoii: daiie OTKPBIThIN (HHAI,
aKIIeHT Ha BHYTPEHHEM COCTOSHUH

S3pikoBast  TpaHchopManms. Pycckas WHTepHET-TIpo3a: HPOHMS, pasTOBOpHAs JIEKCHKA, IMapajgokc . Vizbexckas:
9MOIMOHATIBHOCTD, OLEHOYHOCTH, JJIEMEHTHl YCTHOW peun. B y30eKCKMX TeKCTax dYalle COXpaHSeTCsl STHYECKHH KOMIIOHEHT,
B PYCCKHX — OK3UCTCHIMAIBHBIH W ICHXOJOTWYecKuil. Pycckuii mexcm: «Mpl cramu Ommke. IIpocTo Temeps He BCTpedaeMcsy.
Mapagokc + UPOHUS + pa3pblB OKUIAHUSA. Y30exckuti mexcm: «SIKMHAMK Macoda OwiraH sMac, Tl OWiIaH yodaHaaw». IEHHOCTHOE
BBICKa3bIBAHHE + MOpPaJb.

Pycckuit TeKCT cTpONTCS HA CeMaHTHUECKOM KOH(IIHUKTE, y30eKCKUI — Ha TapMOHH3AIMU CMBICTIA.

Taxum oOpazoM, nudpoBas TpaHCHOPMALUS XyA0KECTBEHHOTO TEKCTa MPOSBIETCS HE TOJBKO Ha (OPMAILHOM YPOBHE, HO M
Ha ypOBHE IIyOMHHBIX TEKCTOBBIX KaTeropuil. HecMoTps Ha yHHBepcanbHbIe TEHICHIMH (COKpalleHne o0béMa, (hparMeHTapHOCTD,
JMAJIOTHYHOCTB), pyccKas ¥ y30eKcKasi HHTepHET-1Ip03a AEMOHCTPHPYIOT Pa3InIHbIe MOJCIH CMBICTIO00pa30BaHMsI:

®  pyccKas — OpPHEHTHPOBaHA Ha MAapaJioKC, BHYTPEHHUH KOHQIIUKT U peQIIeKCHIO;
e  y30eKckas — Ha [[EHHOCTHYIO HHTEpPIPETalUI0, KOJJIEKTHBHBII OIBIT U TAPMOHU3ALUIO CMBICIIA.

OTO CBHAETETBCTBYET O TOM, 4TO IM(POBas cpeAa HEe HHUBEIHPYET HAIMOHAIBHYIO CIENU(HKY, a JHIIb TPAaHCHOPMHPYET
croco0s! eé Beipaxkenwus.[7,25-30]

«Hnozoa 6cé saxanyueaemcs, ymoodvl HaKOHeYy HAYaAMbCsy

-rapaJioKcajibHas CTPYKTypa
-JIOTUYECKOE IIPOTHBOPEYHE — CO3MaéT IIIyOnHy
-BBIPaXXEH YK3UCTECHIIHAIBHBIA CMBICIT
KorantuBHbIH 3 exT: unTaTens BEIHYKACH JOCTPAUBATh CMBICI
Y30ekckuit TekeT: «Xap Oup Tyram — siHTYA OOIUTAHUITHUHT OOIININPY . AHAIN3:
-aHaJOTUYHAs HJes, HO-BBIPa)KEHA MPsIMO, O3 Mmapajiokca, IPUCYTCTBYeT HOPMAaTHBHOCTh M 3aBEpPIIEHHOCTS. Pycckas Mozens
— HHTepHpeTaTuBHas (TpedyeTocMbICIeH s). Y30eKckas — penpe3eHTaTHBHas (JaéT roToBblid cMbich. Pycckuit Teker:«OH
ymeén. 1 crano tuire, 4em ObUIO 10 HEro». AHAIN3:
-CMBICJI CTPOUTCSI Ha IOATEKCTE
-9MOIMOHAIBHOCTH CKPBITAs
-3 (eKT «IMyCTOTHI»
V30ekckuii TeKCT: «Y KeTau, JIEKHH Kan0aa U3K KOy
Amnanus:
-3MOIMOHAIBHOCTD BHIPA)KEHA SKCIUIHIIUTHO
-€CTh 3aBEpIIEHHAS] MBICTb
-IIEHHOCTHAsI OKpacka
-pyccKasi HHTEpHET-IIpo3a — UMIUTHIUTHAS MOJIEINb CMbICTIa
-y30eKcKasi — SKCIUTMILUTHAsL MOJIeNb CMbICTIa

| IMapamerp | | Pycckast | | Y3b0ekckast |
| O6BéM | | KOPOTKHI | | KOPOTKHI |
| S3bIK || pa3roBOPHBIN + UPOHUS ||pa3rOBopr,H71 + TpaJlMIIMOHHOCTh |
| Tewmbl || JIMYHOCTb, KPU3UC || CeMbsi, O0IIECTBO |
I Crunb || UPOHUYHBIN || 3MOLIMOHATBHBIN |

3akiouenne. ConocTaBUTEIbHBIN aHANIN3 TTOKA3bIBACT, YTO pyccKas M y30eKCKas MHTEepPHET-TIP03a JEMOHCTPUPYIOT CXOIHEIE
TEHJICHIINH, 00yCIOBICHHBIE BIMSHAEM IU(POBOIT Cpenbl: KPaTKOCTh, (hparMeHTapHOCTD, aOPUCTHIHOCTD, OclIabiieHue (popMaIbHON
CBA3HOCTH. B TO e BpeMs BBUIBIAIOTCA CYIIECTBEHHbIE pa3lWYMsA: pPyCcCKas MHTEPHET-NpO3a 4Yalle OpHUEHTHpOBaHAa Ha
WH/IMBUIYaJIbHBIN ONBIT U BHYTPEHHIOIO peIeKCHIO, TOra Kak y30eKkcKkas — Ha KOJUISKTHBHBIC LIEHHOCTH U HPABCTBEHHO-ITHYECKOE
OCMBICIICHHE JCHCTBUTEIBHOCTH. DTO MO3BOJSAET C/ENaTh BBHIBOA O TOM, YTO LU(pOBas TpaHchopMalys XyJ0KECTBEHHOTO TEKCTa
HOCHT YHHBEpPCAJbHBII XapaKkTep, OJJHAKO PEAU3yeTcs ¢ y4ETOM HAlMOHAJIBHO-KYJIBTYpHOH criennuku. B pesynbrare npoBenéHHOTO
HCCIIEOBAaHNsl YCTaHOBIEHO, YTO IH(pOBas cpela OKa3plBAET CYIIECTBEHHOE BIHMSHHE HA CTPYKTYpY H (QYHKIMOHHPOBAaHHE
XYMOXECTBEHHOTO TeKCTa. IHTepHer-mpo3a (opMupyeT HOBBIE NPHHIMIBI OPraHU3AIMU TEKCTA, CPEAH KOTOPHIX KIIFOUEBBEIMHU
SIBIITIOTCS  KPAaTKOCTh, ()parMEeHTAapHOCTh, a(OPHUCTHYHOCTh M YCHJIEHHE IHANOTMYHOCTH. CONOCTaBHTENBHBIN aHalM3 PYCCKOH M
y30€KCKOI MHTepHeT-IIPO3bI MOKa3all, YTO P HAIMYMN OOIIUX TEHICHIMH nu(poBOH TpaHC(HOpMAIMN COXPAHSIOTCS HAIIHOHAIBHO-
KyJIBTYpHbIE 0COOCHHOCTH. Pycckas mHTepHeT-1po3a B OoJibLIeil CTeNEeHH OPUEHTUPOBAHA HA MHAMBULYAIbHO-PE(IICKCHBHYIO MOJIENb
BBICKa3bIBAHHS, TOT/1A KaK y30eKCcKash — Ha KOJUIEKTUBHO-IIEHHOCTHYIO U AUJAKTUUECKYI0 HHTepHpeTanuio. Fi3MeHeHus 3aTparuaroT u
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OCHOBHBIE TEKCTOBBIE KaTETOPHH: TPAHC(HOPMHUPYIOTCSI CHOCOOBI BBIPAKEHUSI CBA3HOCTH, NEPEOCMBICIMBACTCS KaTEroOpHs aBTOpa,
pacIupsieTcst poib afpecara, KOTOpbIif CTAHOBUTCSI aKTUBHBIM Y4aCTHUKOM KOMMYHHKALIUH.

Hudposass Tpanchopmaiys XyHZOKECTBEHHOTO TEKCTa MPEACTABIsICT COOOW CIOKHBIH M MHOTOACHEKTHBIA Ipoliece,
COYETAIOIIUH YHUBEPCAIbHBIE U KyJIbTYpHO-CHEH(UUECKHE YePThI, YTO MOATBEPIKAAET HEOOXOJUMOCTh JATbHEHIINX HCCIIEIOBAaHUH B
o0JlacTH CpaBHHUTEJIFHOTO JINTEPAaTypOBEICHUSI W JIMHIBUCTHKH TekcTa.lluppoBas TpaHchopMamus XyHOXKECTBEHHOTO TEKCTa
TIPOSIBISIETCS KaK Ha ()OpPMaJbHO-CTPYKTYPHOM, TaK M Ha KOTHATHBHO-MCKYPCUBHOM YPOBHE.

WuTtepHeT-mipo3a GopMupyeT HOBEIH THI XyJ0)KECTBEHHOTO BBICKA3bIBAHNS, XapaKTEPH3YIONUICS KOTHUTHBHON KOMIIPECCHEH,
HappaTUBHOH pelyKIUel U nparMaTu4ecKoi HallpaBIeHHOCTBIO.

IIpu 3TOM CpaBHUTENBHBINM aHAIN3 MOKA3bIBAET, YTO pyccKas U y30eKcKas HHTEPHET-IPO3a Pealnnu3yloT Pa3iIMdHbIE CTPATETUuH
CMBICIIO00pa30BaHHUs:

®  pyccKas — 4Yepe3 UMIUTUIMTHOCTb, MTapaJoKC 1 HHTEPNPETALHOHHYIO OTKPBITOCTH,
e  y30ekckas — 4epe3 SKCIUIMIIUTHOCTD, IEHHOCTHYIO ONPEAEIEHHOCT 1 KOMMYHHKAaTUBHYIO 3aBEPIIEHHOCTb.

Iudposas cpena He yHHHUIUPYET XyIOKECTBEHHBIH TEKCT, a TpaHC(HOPMHPYET CIOCOOBI BBIPRKEHHS HAI[OHAIBHO-
KyJIbTYpHOU CHEU(UKH.
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RAQAMLI TEXNOLOGIYALAR DAVRIDA FILOLOGIYA FANLARINING RIVOJLANISH TENDENTSIYALARI
TEHAEHLIUM PA3BUTHS ®UJIOJIOIMYECKUX HAYK B AIIOXY [IU®POBBIX TEXHOJIOT Uid
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Abstract. This article examines current trends in the development of philological disciplines in the context of digitalization of
education, interdisciplinary integration, and changing communication environments. Particular attention is paid to the significance of
these processes for Russian language teachers working with digital corpora, online communication, new text formats, and updated
professional competencies. It concludes that modern philology retains its humanities core while simultaneously mastering digital tools,
analytical approaches, and practice-oriented educational objectives.

Keywords: digitalization, digital linguodidactics, online communication, corpus linguistics, artificial intelligence,
interdisciplinarity.

AHHoOTammsi. B cratbe paccMaTpHBAarOTCS COBPEMEHHBIC TCHACHLIWHM Pa3BUTHS (HIONOTMYECKHX NHUCHMIUIMH B YCIOBHSX
1upoBU3alnK  00pa30BaHMs, MEXKIUCHUIUIMHAPHON HHTETpallMd W W3MEHCHHS KOMMYyHHKaTUBHOW cpeabl. Ocoboe BHHMaHHE
yIensieTcss 3HauYeHHIO J3THX IPOIIECCOB UL MPEIoJaBaTeNsi PyCcCKOro si3bIka, paboTaromiero ¢ HU(GPOBBIMH KOPIycaMM, HHTEPHET-
KOMMYHHKaluel, HOBBIMU (popMaTaMy TEKCTa U OOHOBIEHHBIMHU HPOGECCHOHAIBHBIME KOMIeTeHIMsAMH. Crenan BBIBOJ O TOM, YTO
COBpEMEHHas (bI/IHOJ'IOFI/IH COXpaHsIeT CBOE TYMaHUTapHOE AApO, OAHOBPEMCECHHO OCBaWBas III/I(i)pOBI)Ie HWHCTPYMCHTBI, aHAJIUTHUYICCKHUEC
NOAXOIbI U MTPAKTUKO-OPHUECHTUPOBAHHBIC 06pa30BaTeJ'ILHLIe 3aga4du.

KiroueBble cioBa: III/I(prBI/ISaHI/ISI, III/I(i)pOBaH JIMHITBOAUAAKTUKA, HWHTECPHET-KOMMYHUKaANUA, KOpPIYCHas JIMHIBUCTHKA,
I/ICKYCCTBEHHBIFI HUHTEJUICKT, MEXKIANCHUIIIIMHAPHOCTD.

Annotatsiya. Ushbu magolada ta'limni ragamlashtirish, fanlararo integratsiya va o'zgaruvchan aloga mubhiti sharoitida filologiya
fanlari rivojlanishidagi zamonaviy tendentsiyalar o'rganiladi. Ragamli korpuslar, onlayn mulogot, yangi matn formatlari va yangilangan
professional kompetensiyalar bilan ishlaydigan rus tili o'gituvchilari uchun ushbu jarayonlarning ahamiyatiga alohida e'tibor garatilgan.
Unda zamonaviy filologiya o'zining gumanitar fanlar yadrosini saglab golishi bilan birga ragamli vositalar, analitik yondashuvlar va
amaliyotga yo'naltirilgan ta'lim magsadlarini ham o'zlashtirishi hagida xulosa gilinadi.

Kalit so'zlar: ragamlashtirish, ragamli lingvodidaktika, onlayn muloqgot, korpus lingvistikasi, sun'iy intellekt, fanlararo aloga.

Beenenne. dunonornyeckue aucuuminHel B XXI Beke MepexkHUBalOT 3aMETHY0 METOJOJIOTMYECKYI0 M MHCTUTYLHOHAIBHYIO
Tpanchopmanuio. Ecim paHee B LeHTpe BHUMaHUS HaXOAWINCH IPEUMYIIECTBEHHO S$I3BIK, XyJO)KECTBEHHBIH TEKCT M HCTOPHKO-
KyJIbTYpHBII KOMMEHTapHii, TO B HAcTOsIIEe BpeMs Moje (HUIONOTHH CYIIECTBEHHO paciupuiioch. s mpenojaBaTens PycCKOro
A3bIKa 3TO O3HAa4aeT HeoOXOAMMOCTh paboTaTh OIHOBPEMEHHO B  HECKOJNBKHX IUIOCKOCTAX: HOPMAaTHUBHO-3bIKOBOM,
TEKCTOLICHTPUYECKON, KOMMYHUKATHBHOH, LM(POBOH ¥ MEXIUCLHUIUIMHAPHOM. DTa TpaHchopMaLus HE CBOAUTCS K MEXaHHUYECKOMY

161



* GULISTON DAVLAT UNIVERSITETI AXBOROTNOMASI *
* Gumanitar — ijtimoiy fanlar seriyasi, 2026. N 2 *

BHEJPEHUIO TEXHOJIOTHH B Y4eOHBIH Ipolecc; peub HAET 0 Ooiee ITyOOKOM HM3MEHEHHMH CaMOro MOHHMMAaHUs s3blka Kak oOBbeKTa
H3y4YeHHs U npernojaBaHus. Pycckuil 3bIk BCce akTUBHEE CYIIECTBYET B IMGPOBOH cpesie, a 3HAUUT, IPENoAaBaHUe PYCCKOTO S3bIKa yiKe
HE MOXXET HMIHOPHPOBATh HHTEPHET-AUCKYPC, SJICKTPOHHBIE CIOBAapH, KOPIyCHble 0a3sbl, IatdopMeHHble (opMarsl oOyueHUS U
SI3BIKOBBIE PAKTUKH CETEBOTO OOLICHHS.

O630p amrepatypnl. Pycckos3plyHas HaydHas JHMTepaTypa IIOCIEOHUX JIET JEMOHCTPHPYET YCTOWYMBBIA HHTEpeC K
MIEPEOCMBICIICHUIO PYCHCTHKN W JIMHIBOAWAAKTHKA B KOHTEKCTe IH(POBOH smoxu. OAHMM W3 KIIOYEBBIX HAIpPaBICHWH SIBISETCS
OCMBICIICHUE II(POBOH JTMHTBOMUIAKTHKE Kak 0co0ol oOpa3oBaTenbHOM nmapamurMbl. B cratee M. 10. JleGeneBoit o nmokazaTenbHOM
MIOBOPOTE B JIMHTBOIWAAKTHKE PYCCKOTO SI3BIKA aKIEHT C/AENaH Ha Iepexoje OT MHTYHTHBHO-METOIMYECKHX PEIICHHH K omope Ha
9KCIIEPUMEHT, METaaHaIn3, 00pa30BaTENbHYI0 aHAMTHKY M KOPIYC y4eOHBIX JaHHBIX [4]. DTO 0COGEHHO BaXKHO JUIS MPEMOAaBaTEs
PYCCKOTO sI3bIKa, MOCKOJBKY MEPEBOAUT METOAMYECKHE PEIIeHNs U3 chepbl TPaJUIIMOHHOTO MeIarorudecKoro OIbITa B IPOCTPAHCTBO
MIPOBEPSEMBIX UCCIIEI0BATENbCKUX MPOLELYP.

CyIIecTBeHHBIN IJIaCT HCCIEAOBAaHHN CBsi3aH ¢ HU(POBOH 00pa3oBaTeNbHON cpenoit oOydeHHs pycckomy s3biky. A. H.
BoromomnoB u JI. A. JlynaeBa paccMaTpHBaiOT cpemy OOy4eHHs PYCCKOMY S3BIKy KaK HHOCTPAaHHOMY B YCIOBHSX IH(POBOI
Tpancdopmanuu 06pa3oBaHus Yepe3 CHCTEMY e KOMIIOHEHTOB, PECYPCOB U MEPCHEKTUBHBIX TexHouorui [1]. Xots pabora mocssieHa
npexxae Bcero PKU, ee metogonornyeckie BEIBOIBI MIMpe: MU(POBast cpefia OCMBICIIETCsl Kak HoBasi (hopMa OpPTaHHU3AINH SI3BIKOBOTO
oOpa3oBanust BooOe. Jlyisi mpernogaBaTens pyccKOro si3bIKa 5TO BaKHO IMOTOMY, YTO MEHSETCSl caMma IIefarormdeckas CLIEHA: YpoK,
ayIUTOpPUS, TEKCT U y4eOHBII pecypc OoIblIe He COBHAAIOT C UX TPAJUIHOHHBIMH TPAHHUIIAMH.

OTaenbHYI0 TPYMIy COCTaBISIIOT HCCIEIOBAHUS, CBS3aHHBIE C KOPIYCHOW IHMHTBHUCTHKOH. (DyHmamMeHTanpHast CTaThsi O
HammonansHoM kopmyce pycckoro sizeika 2.0 mokassiBaeT, yTo B 2020-2023 romax mpowm3onuia riryOokas MOAEPHH3ALUS KOpITyca:
OBUTH pacHIMpeHbl KOJIEKIMH, CO3JaHbl HOBBIE KOPITyca, NOOABIEHBI CTAaTHCTHYECKHE HHCTPYMEHTHI, BU3YalH3alHs IaHHBIX U
O0OHOBIICH 00y4Yaronuii KOpIyc, MpeAHa3HAYCHHBIH IS MIKOJBHOTO MPENoaBaHusl PyCcCKOTo si3blka W JutepaTyphl [6]. OcobeHHO
MI0KAa3aTeJIbHO, YTO OOYJAIOIIUH KOPIyC ObLI DOIOJHEH 0oJiee YeM THICSUeH HOBBIX TEKCTOB U CIELHANBHBIM Pa3/ielioM yIpaKHEHHUI.
OTH M3MCHEHHUS JENAl0T KOPIIyC YK€ HE TOJIBKO HCCIIEIOBATEIbCKIM PECYypCcoM, HO M IMOJHOIEHHBIM HHCTPYMEHTOM COBPEMEHHOT'O
IIpero1aBaTesi-CIOBECHHUKA.

He MmeHee BaKHBIM HaIpaBICHHEM COBPEMEHHOH (MIIONOTHM CTal0 HM3yYeHHE HHTEPHET-KOMMYHHKAIMH U LU(PPOBOTO
CYyIIIECTBOBAaHHS PYCCKOTo s3bIka. B pabdotax M. B. MBanoBoit u H. Y. KiymuHo#t HHTEpHET-IPOCTPAHCTBO pacCMaTPUBAETCS HE KaK
nepuepuiHbIf pedeBOd CErMEeHT, a KaK 30Ha HHTCHCHUBHBIX S3BIKOBBIX W3MEHCHHH, TA€ IPOSBIAIOTCS HOBHIE TEHJICHINN
JIATEPAaTyPHOTO 53bIKa, HOBBIE (OPMBI KPEATHBHOCTH M HOBBIE MEXaHM3MBI PEUeBOro moBexeHus [2]. s mpemomaBatenst pyccKOro
SI3BbIKA 3TO 03HAYaeT HEOOXOANMOCTh OOpAIEeHHUsI K COBPEMEHHOMY CETEBOMY MaTepHaly He TOJIBKO KaK K «IIpOOJIeMHO» 30He peueBoH
MIPAKTHKH, HO U KaK K BAYKHOMY HCTOYHHKY HaOJIIO/ICHNUS HaJl )KUBBIMH SI3BIKOBBIMH IPOIIECCAMH.

HakoHer1, MeXUCIHIUTHHAPHBIH BEKTOP 0COOSHHO SICHO MPE/ICTABIICH B NCCIIEA0BAHHSIX, TIOCBSIICHHBIX SI3BIKY HCKYCCTBEHHOTO
HHTEIUIEKTa W Npo(ecCHOHANBHBIM KOMIIETEHIUSIM TpenoaaBarens B IuppoBylo smoxy. A. A. KiemeHTheBa mHOKa3bIBaeT, 4YTO
obcyxnenne MU dopmupyer ocoObii MeXIUCHUILIMHAPHBIA HAYYHBIA AUCKYpC, T/A€ S3BIK, MeTadopa M NpeAUKAIHs CTAHOBSATCS
Cpe/ICTBaMH TIePEOCMBICIIEH s TpaHuI] denoBedeckoro U MamuaHoro [3]. E. B. Py6mesa u C. C. Axy, B cBOIO ouepenpb, GUKCHPYIOT
pacmmpenne UKT-kommnerenu npenonasarens PKU B ycnoBusax mudposuzanmm odpa3oBanus. {1 mpermonaBares pyccKoro s3bIKa
3TO O3Ha4yaeT, 4To mpodeccHoHanbHas (UIONOTHYECKass WACHTUYHOCTh CETONHS BKJIIOYAET HE TOJBKO SI3BIKOBETYECKYI0 U
METOJMYECKYI0 IOATOTOBKY, HO U IH(POBYIO KOMIIETEHTHOCTh, KPUTHYECKOE OTHONICHHE K TEXHOJOTHUECKHM CPEICTBAM U
CMocOOHOCTh paboTaTh Ha CTHIKE 'YMAaHUTAPHOTO U TEXHHYECKOTO 3HaHus [5].

MeTtoasl uccienoBanmsi. VccienoBaHne HOCHT TEOPETHKO-aHAJIMTHYCCKMH XapakTep. B kauecTBe MCXOAHOI NpoOGiIeMHOM
OCHOBBI HCIIOJIb30BaH MPEIOCTABICHHBIN MaTepuai, B KOTOPOM OBUIM BBIIENCHBI CICAYIONIME CMBICIOBBIE Y3JIBI: IHU(POBU3ALNSL
¢bunonoruy, MEXIUCHUIUIMHAPHOCTD, TJI00aIM3alys, pPa3BUTHE KOPIYCHOW W MaTeMaTH4YeCKON JIMHTBUCTHKH, OOHOBIICHHE
JIATEPaTypOBEIIECKOTO aHAIH3a, TPAKTHIECKas HAPaBICHHOCTh U IIPOOIEMBI JaTbHEHIIETO PAa3BUTHSI IUCIUTUIHHEL.

Pe3yabTaThbl

1. LudpoBuzammsa ¢GUIOIOTHH KaK H3MEHEHHE NpO(ecCHOHATBHOW Cpeibl MpenoiaBaTelsi PYCCKOro s3bika. [lepBblid U
HanOoJiee OYEeBUIHBIN Pe3yIbTaT CBSI3aH C TeM, YTO NU(POBU3ALUSI B COBPEMEHHOH (DMIIONOTHH TepecTaa OBbITh BHEIIHIM YCIOBHEM U
npeBpaTHiach B cucTeMooOpasytomuii dakrop. s mpemoaBaTens pyccKOro si3blka 3TO O3HAYaeT MEepexoi OT MOJEH, B KOTOPOi
OCHOBHBIMH HHCTPYMCHTAMU ObUIM TEeYaTHBII yl[e61-m]<, YCTHOE 00BsICHEHHE U MHChbMEHHOE yrpa)xH€Hue, K MoAeiu, rae y‘{e6Hbll>’I
nporecc CTpouTcst B LU(POBOil 00pa3oBaTenbHON cpene, BKIouaromiell miaropMbl, OHIAMH-(OPMAThl, AJIEKTPOHHBIC YYEOHHKH,
BU3YAJIbHBIE MaTepUajibl, MYJIbTUMOAAIBHBIE TEKCTbHl U AHAJIUTUYECKUE HHCTPYMECHTHI. PaboTh1 NOCHCAHUX JICT ITOKA3bIBAKOT, YTO
mudpoBU3aIys 3aTparuBaeT He TOJNBKO (OPMy MMOJAaYHM MaTepHata, HO M CTPYKTYpy CaMOH METOAWKH: oOydeHHe CTaHOBHTCS Ooiee
THOKHMM, BapHAaTHBHBIM, CMEIITAHHBIM H ITaHHBIMH-OPHCHTHPOBAHHBIM.

2. KoprycHast TMHTBICTHKA KaK MPaKTUYECKHIl HHCTPYMEHT COBPEMEHHOW PYCHCTHKH. BTOpOH BaXHBIN pe3ynbTaT COCTOHT B
TOM, YTO KOPITyCHasl JIMHTBHCTHKA B COBPEMEHHOH (YHIIOJIOTHH 3aHsUIa EHTPAIbHOE MECTO HE TOJNBKO B HCCIIEOBATEIHLCKOM, HO H B
obpa3oBatensHoM mosie. OOHOBIeHHe HanmoHaabHOTO KOpIyca pycckoro si3bika 2.0 OTKPBUIO MPHHIMIIHAIBHO HOBBIE BO3MOXHOCTH
JUIsL TIpETIOJJaBaHus: paclIupeHne o0ydJarolero Kopiryca, IMosiBJeHHEe yNpaXHEHUH Ha OCHOBE KOPIyca, Pa3BHUTHE CTATHCTHYECCKHX U
BU3YAJIM3AIIMOHHBIX NTHCTPYMEHTOB ACIA0T KOPITYC 4aCTbIO peaJTbHOﬁ neﬂaromqecxoﬁ NPaKTUKU. )1)'[5[ npenoaaBaTeIsl pyCcCKoro si3blka
9TO MO3BOJISIET MEPEUTH OT abCTPAKTHOTO OOBSCHEHHS HOPMBI K paboTe ¢ OOJBLIMM YHCIOM pealbHBIX MPUMEPOB, OT CANHUYHON
WITIOCTPAIAN — K HaOJIOAEHHIO HaJl TEH/ICHINEH, OT HHTYHIIUN — K S3BIKOBBIM JIAaHHBIM.

3. MHTEepHET-KOMMYHHUKAIUS KaK HOBBIH O0BEKT (DHIIOJIOTHIECKOTO M MEIarornieckoro BHUMaHus. TpeTuii pe3yabTar CBsI3aH ¢
MIpU3HAHHEM HHTEPHET-KOMMYHHKAIUK ITOJHOIEHHBIM OOBEKTOM DPYCHCTHYECKOTro aHanu3a. HoBeifmmme mccienoBaHMs MMOKA3bIBAIOT,
YTO MHTEPHET-TIPOCTPAHCTBO BIIMSIET HAa BCE YPOBHHU SI3BIKA: JIEKCHKY, CIIOBOOOpA30BaHUE, CTIIIUCTHUKY, IPadyKy, TyHKTYaIHIO, HOPMBI
pedeBoro mnoBeneHus. SI3bIk LU(PPOBOro OOIIEHHS IepecTanl BOCIPUHUMATHCA TOJNBKO KaK 30HA OTKIOHCHWH; HANpOTUB, OH
paccMaTpHBaeTCsl Kak NMPOCTPAHCTBO YCKOPEHHBIX SI3BIKOBBIX M3MEHEHUH, rae Hanbonee 3aMETHbI AUHAMHUKA COBPEMEHHOTO PYCCKOTO
SI3bIKA ¥ HOBBIE MOJIENN PEYEBOH KPEAaTHBHOCTH.

4. MeXIUCUNIIMHAPDHOCTh W BKIIOYEHHE (GMWIOIOTMM B JHUCKYPC HCKYCCTBEHHOIO MHTEIUICKTAa. UeTBepThIH pe3yJibTar
3aKII0YAeTCsl B YCHJICHMH MeXIUCHUINIMHApHOCTH. CoBpeMeHHash (HIONOTHS B3aHMMOJCHCTBYET HE TOJIBKO C II€AarOTHKOMH,
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KyJIbTYPOJIOTHEH W COLMONUHIBUCTUKON, HO M C HMCKYCCTBEHHBIM HHTEIUIEKTOM, KOMIBIOTEPHOH 00paboTkoil Tekcra, mudpoBoit
aHamutukod. MccnenoBanme A. A. KieMmeHTheBOH MOKas3bIBaeT, 4YTO Aaxe caM s3blk onmcanus WV craHOBUTCS mpeaMeTroM
(UIONOTHYECKOT0 aHaNU3a: uYepe3 HpenuKanuio, Metagopy M CyOBEKTHYIO perpe3eHTaluio (GpopMmupyercs o0pa3 HCKYCCTBEHHOTO
MHTEIUIEKTa KaK yJaCTHHKA OOIIECTBEHHON M HayYHOW KOMMYHHKAIMH. DTO CBUIETENBCTBYET O TOM, UTO (DHIOJIOTHS HE BHITECHIETCS
TEXHOJOTMYECKUMH JUCLHUILIMHAMY, 4, HANpOTUB, IOMy4aeT HOBYIO 30HY OKCIEPTHOCTH — aHalM3 S3BIKOBBIX MEXaHHU3MOB
TEXHOJIOTMYECKOH COBPEMEHHOCTH.

5. Ilepeocmbicinenne MpodeccnoHaIbHON MOJIEIH MIPEeIoaBaTels PyccKoro s3bika. [ISThIi pe3ynpTat kacaercs GUrypsl caMmoro
npenofaBatens. Ecnm kimaccudeckas MOZENb CIOBECHHKA IIpesIioylaraja IpeXkJe BCero IIyOoKoe 3HaHWE S3bIKa, JIUTEpaTyphl U
METO/IMKH, TO COBPEMEHHasl CHUTyalus TpebGyer Oosee cioxHOro Habopa komnereHuui. ITyOnukanmu HociemHUX JIeT (UKCHPYIOT
pacuupenne NKT-KOMIETEHTHOCTH, HEOOXOAUMOCTh OCBOCHMS UH(PPOBON JIMHIBOIUIAKTUKH, CIIOCOOHOCTH paboTaTh C
3NEKTPOHHBIMH pecypcaMH, OHJIaiH-(popMaTaMy, KOpPIycaMH, HU(PPOBBIMH CIOBAPSIMH M MyJIbTUMOAAIBHBIMH MaTepHanamu. Tem
CaMBIM TIPENOJaBaTellb PYCCKOTO f3bIKa CTAHOBHUTCA HE TOJBKO HOCHUTENEM (DMIIOTOTHUECKOH KyIbTYPhI, HO M NPOEKTHPOBIIHKOM
1 poBoOi 00pa30BaTEIBHOM CPEIbIL.

Obcy:knenne. IlomydeHHbIe pe3yabTaThl MTO3BOJITIOT YTBEPXKJATh, YTO COBPEMEHHOE pa3BHTHE (DHIOIOTHUYECKUX IMCIUIUIMH
ClIelyeT ONMCHIBATH HE YEPEe3 MOZENb KPH3HCa, a Yepe3 MOJENb CTPYKTYpHOIl nepecTpoiiku. J{ns mpemnogaBaTess pyccKOTo si3bIKa 3TO
0COOCHHO OYEBHIHO: NPEIMET He MCUe3aeT, HO MEHSIOTCS cpeia ero (GpyHKIMOHUPOBaHMS, (POPMBI €r0 PENpPE3eHTALNH U METOMIBI €ro
npenojaaBaHus. Pycckuil sS3bIK CYIIECTBYeT CEroJHs OJAHOBPEMEHHO KaK HOPMAaTHBHAs CHCTEMA, KaK CPEACTBO CETEBOTO OOIIEHHMS, KaK
00BEKT KOPITyCHOTO aHaIN3a, KaK MHCTPYMEHT aKaJAeMHIeCKOH M MEXIUCIUIIIMHAPHON KOMMYHUKAINH, KaK COAepxKaHue udpoBoro
oOydenus. CneoBaTenbHO, (HUIONOTHS YK€ HE MOXKET OrPaHHUYMBATHCS TOJBKO TPAAUIMOHHBIM OIMCAHMEM S3bIKA M TEKCTa; OHA
JOJDKHA yYUTHIBATh MEAUATBHOCTD, HU(PPOBYIO HHPPACTPYKTYPY U JAHHBIE KaK HOBBIC YCIOBUS CBOETO CYIIECTBOBAHUSI.

Bmecre ¢ Tem 5Ta TpaHcdopMmamus CONpsiKeHa C PSAIOM PHUCKOB. Bo-TepBBIX, CYIIECTBYET ONACHOCTH TEXHHYECKOTO
PEoyKIMOHU3Ma, Korja IHU(pPOBEIE WHCTPYMEHTH HMOAMEHSIOT COJCp)KATENbHYIO (HIONIOIHYECKylo paboTy. Bo-BTOpBHIX, akTHBHOE
BKIIIOYEHHE HWHTEPHET-MaTepHana B MpENoJaBaHHe pPYCCKOro s3blka TpedyeT 0co00if MEeTOANYECKOH OCTOPOKHOCTH, YTOOBI
HaOJIIOJICHNE HaJl JKMBOH pPEYbI0 HE INPEBpaIlaloCh B HOPMAIHM3AMI0 peueBBIX Aedopmanuid. B-tpersnx, pacmmpenne WKT-
KOMITeTeHIINH TPEenoaaBaTelisi He JOJDKHO O3HA4YaTh BBITECHEHHE €r0 S3bIKOBEIYECKON M KyNbTYpOJIOTHUECKOH moaroToBku. ITostomy
KIIOUYEBOW 3aJadeil CeromHsAMIHel (HIOJIOTMH CTAaHOBUTCS IOHCK OamaHca: MEXIy HOPMOH M y3yCcOM, MEXIy Tpagulueil u
WHHOBAIIMEH, MEXIy HHTepIpeTanueil 1 HudpoBoi aHATMTUKON, MEX Yy TYMaHUTAPHOCTBIO M TEXHOJIIOTHYHOCTBIO.

C mpodeccnoHaTbHON TOYKH 3pEHHS OCOOEHHO BAaXKHO, YTO MMEHHO IIPENOAaBaTeNlb PYCCKOTO S3bIKAa CTAHOBHUTCS OJHON U3
HEeHTpaJbHBIX (QUIYp B 3ToH TpaHchopManuu. OH HEe TOJBKO OCBAaMBAaeT HOBBIC METOABL, HO M BBINOJIHAET (QYHKIMIO (QUIBTpAIHH,
MHTEpIpEeTalny U KyJIbTypHOH aJanTalyy sI36IKOBOro Matepuana. OT ero MmoJroToBKH 3aBUCHUT, OyJeT Jin HU(POBH3aIMS PYCHCTHKI
MOBEPXHOCTHBIM TEXHMYECKHM OOHOBJIICHHEM WJIM MPUBEIET K peaJbHOMY HHTEIUIEKTYyaJbHOMY OOHOBJICHHIO (DHIIOJIOTHYECKOTo
obpa3zoBanus. B 3ToM cMbIciie coBpeMeHHast (pHITONOTHs MOATBEPIKAAET CBOIO )KU3HECIIOCOOHOCTh Yepe3 MeAarornieckyro NpaKkTUKYy.

3akaouyenne. Takum 06pa3om, COBpeMEHHbIE TEHACHIINH PA3BUTHS (IIIOIOTHIESCKHUX JUCIHUILINH MPOSBIAIOTCS MPEXKIE BCETO
B OU(POBU3ANNH HCCIEAOBATETBCKON M 00pa30BaTENBHON CpEeMbl, YCHJICHHH KOPIYCHOH M MHTEPHET-OPHEHTHPOBAHHOI aHAUTHUKH,
pacIIMpeHN MEXKINCIUIUIMHAPHBIX KOHTAKTOB M MEPECMOTpe MpPO(ECcCCHOHANBHON pOJM IpPEemojaBaTels PYCCKOTO  SI3BIKA.
IIpoBeneHHBINT aHanW3 IOKA3BIBAa€T, YTO HMEHHO pPYCHCTHKA CETOJHS OKa3blBAa€TCI B TOYKE IIEPECEUEHHS TPaJUIIMOHHON
(HUIONOTHYeCKOi KyJIbTyphl M HOBBIX TEXHOJNOTHYECKHX (opM 3HaHHA. DTO JenaeT MPernoJaBaTeNs PYCCKOTO S3bIKa HE TOJBKO
XPpaHUTENEM HOPMBI U KYJIBTYPBI pEUH, HO U aKTUBHBIM YYaCTHHKOM IM(POBOH TpaHCHOpMAIMU I'YMaHUTAPHOTO 00pa30BaHMsI.

ITepcnieKTHBBI JaJbHEHIIEro pa3BUTHS (MIONOTHYECKUX AWUCLIHUILIMH CBS3aHBI HE C OTKAa30M OT KJIACCHUECKUX OCHOBaHMI
¢unonoruu, a ¢ UX HOBBIM IepeoCcMBbICIeHHEeM. B Gmnkaiiiue roapl Hanbonee BOCTPEOOBAHHBIMU OKaXyTCsl TAKHE HAIIPaBJICHUS, KaK
mudpoBass JIMHIBOAWNAKTHKA, KOPIyCHas MOJJIEpP)KKa MpPENoJaBaHHs, AaHAJIM3 HHTEPHET-KOMMYHHKALUH, (QHIOIOTHIECKOe
CONPOBOX/ICHNE ANUCKYpCa MCKYCCTBEHHOTO HMHTEIUIEKTa M Pa3BUTHE MPO(ECCHOHANBHBIX IH(POBBIX KOMIIETEHINH IPernogaBaTens.
CrenoBaTenbHO, Oymymiee (GHIONOTHH B 3HAUUTENHHON Mepe 3aBHCHT OT TOTO, HACKOIBKO YCIEIIHO OHA CyMEeT COeJUHHTHh TOYHOCTh
TYMaHUTapHOI HHTEPIIPETALNH C BOZMOXKHOCTAMH IU()POBEIX HHCTPYMEHTOB M aKTyaIbHBIMH 33a9aMHt SI35IKOBOTO 00pa30BaHMsI.
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NICKNAME-BASED NAMING AS A MEANS OF CREATING A SOCIO-PSYCHOLOGICAL IMAGE IN V. YA.
SHISHKOV’S SHORT PROSE

V. YA. SHISHKOVNING KICHIK NASRIDA LAQABLI NOMLASH NTIMOIY-PSIXOLOGIK OBRAZ YARATISH VOSITASI
SIFATIDA

[IPO3BHUILIHOE UMEHOBAHUE KAK CPEJCTBO CO3JIAHUS COLIUAILHO-TICUXOJIOTMYECKOI'O OBPA3A B MAJIOI
ITPO3E B. 4. IINIIKOBA

Jalilov Javohirbek Zokirjon o‘g‘li
I'ymucranckuii rocynapcTBeHHsiit yausepeuret, 120100 Cripaapeunckas o61acTs, ropox I'ynucran, 4 Mukpopaiion
E-mail: javanivan@mail.ru

Abstract. The article examines nickname-based naming as a means of creating a socio-psychological image in V. Ya.
Shishkov’s short prose. The analysis focuses on the stories “Merikanets” and “Nastyukha”, included in the second volume of the
writer’s collected works. The relevance of the topic is determined by the fact that Shishkov studies usually address the genre, folklore,
landscape and speech features of the writer’s prose, whereas the function of nickname-based naming as a way of revealing personality
and collective consciousness requires special consideration. The purpose of the article is to show that a nickname in Shishkov’s prose is
not an accidental everyday detail, but an important element of socio-psychological poetics. The study uses literary, contextual,
onomastic and socio-psychological methods of analysis. It is shown that in “Merikanets” the nickname reflects the ambivalent attitude
of the village environment toward a talented person: respect for his ingenuity is combined with irony, suspicion and fear of the unusual.
In “Nastyukha”, nickname-based naming becomes the basis of a comic social transformation and reveals a person’s dependence on
collective verbal evaluation. The conclusion is that through nicknames Shishkov reveals not only an individual character, but also the
psychology of the folk environment, its evaluative mechanisms, and its tendency to reduce, ridicule and mythologize personality.

Keywords: V. Ya. Shishkov, short prose, socio-psychological story, nickname, naming, Merikanets, Nastyukha, folk
environment, comic, psychologism.

AHHOTaHl/IH. B cratbe HCCICAYETCA IMPO3BUIIHOC UMEHOBAHUE KaK OJTHO U3 CPEACTB CO3/JaHUA COLUAIbHO-TICUXOJIOTHUYECKOI'O
obpasza B Manoii mpo3e B. . IlIumkoBa. Marepuanom aHanmsa cTanu pacckassl «Mepukaner» n «HacTtroxay», BKIFOUEHHBIE BO BTOPO
TOM CO6paHI/I$I COYMHEHHMH IHCaATEeNs. AKTyaJ'II)HOCTB TEMBI ONPEACIACTCA TEM, YTO B IIHMINKOBOBCACHUH Yall€ pacCMaTpUBAIOTCA
JKaHPOBBIE, (POJBKIOPHEIE, MEi3aKHbIE 1 peYeBbIe OCOOCHHOCTH MPO3bI MHUCATEN, TOT/Ia KaK (PYHKIHS MPO3BUIIHOTO HMEHOBAHUS KaK
crocoba PAaCKPBITHUA JIMYHOCTU U KOJUIEKTUBHOTO CO3HAHUA Tpe6yeT OTACIIBHOTO aHalIn3a. HCJ’II) CTaTb! — II0OKa3aTh, YTO IMPO3BULIEC Y
B. 5. llInmxkoBa He SBIAETCS CIy4aiiHOI OBITOBOM JETalIbIO, a BEICTYIIAET BAXKHBIM 3JIEMEHTOM COIMAIBHO-TICHXOJIOTHIECKON TTOATHKH.
B HCCJICAIOBAHUU NTPUMEHAIOTCA HHTCpaTypOBCHHGCKHﬁ, KOHTGKCTy&U’IbeIfI, OHOMACTHUYECKHI U COHI/IaJ'II:HO-HCI/IXOJIOFI/ILICCKI/Iﬁ METOBI
aHaJIu3a. BLIS[BJ'ICHO, 4YTO B pacckase «MeanaHeu» IMPO3BUIIE (bI/IKCI/IpyeT I[BOf/iCTBGHHOG OTHOILICHHUC Z[epeBeHCKOI}'I Cpe€abl K
TaJIaHTIIMBOMY Y€JIOBEKY: YBAXKXCHHUEC K €0 CMCKAJIKE COYCTACTCA C I/IpOHI/Ieﬁ, TOJO3PEHUEM U CTpaxoM NEPE] HeoObIYHEIM. B pacckase
«HacTtroxa» IMPO3BUIIHOC UMEHOBAHUE CTAHOBUTCH OCHOBOM KOMHYECKOTO COLMAJILHOI'O NEPEBOIIOMICHUA U IMOKA3bIBA€CT 3aBUCUMOCTDH
YyeJI0BEeKa OT KOJUIEKTUBHOM pequoﬁ OLICHKH. CI[GJ'IaH BBIBOJ, YTO YE€PE3 MPO3BUILIEC B. 4. lllumikos PacKpbIBA€T HE TOJIBKO OTACIIBHOTO
Teposi, HO U ICUXOJIOTHIO H&pOHHOfI Cpenpbl, eé OIICHOYHBIC MCXaHHU3MBI, CII0OCOOHOCTh K CHM)KCHHIO, OCMCSIHHUIO U MI/I('I)OJIOI‘I/BaHI/H/I
JIMYHOCTH.

KiroueBbie ciaoBa: B. . IllumxoB, Mamas mnpos3a, COIMAIbHO-NICUXOJOTMYECKUH pacckas, NpPO3BUIIE, HUMEHOBaHHE,
Mepuxkanen, Hactioxa, HapoiHas cpefja, KOMUUECKOE, TCUXOIOTH3M.

BBenenne. Manas nposa BsuecnaBa SlkoBneBuya llluikoBa mpencTaBisieT 3HAQUUTENBHBI MHTEPEC IUISL M3y4YeHHs JKaHpa
COLMATBHO-TICUXOJIOTHYECKOTO0  pacckaza. B HebonblmioM 1o 00bEMY NPOM3BENCHHH MHCATEIb YMEET COEJUHATH OBITOBYIO
KOHKPETHOCTb, JKMBYIO Pa3rOBOPHYIO pedb, KOMHUYECKYIO CHTYAIMIO M TITy0OKOe HAaOII0IeHHe HaJl BHYTPEHHHM COCTOSIHHEM YelIOBEeKa.
Jnst mucartens BaKHO HE TOJNBKO COOBITHE KaK TaKOBOE, HO M TO, KaK OHO OTPAXaeTCs B CO3HAHMH Tepos M KaK BOCHPHHUMACTCS
KOJUICKTUBHOH cpenoit. [IoaToMy B ero paccka3ax BHEIIHE YACTHBIM CiIydail HEpeaKo MpeBpamiaeTcss B XyJO0XKECTBEHHYIO MOJENb
corpanbHOro moBefieHns. OTHENbHBIE AaCIeKTHl JKaHPOBO-CTHJIEBOTO CBOEOOpasMs W KOMHYECKOH TIpO3Bl TMHCATeNs  ykKe
paccMaTpuBaNucCh B HaydHOI1 uTeparype [9; 10], omHako QyHKIHMS IPO3BUITHOTO HMEHOBAHHS TPEOYET CIEUANEHOTO aHAIN3a.

B neHTpe HACTOSIIEero UCCIeJOBaHUs HaXOUTCS MTPO3BHUIIHOE UMEHOBaHUE. Ha mepBblii B3I MPO3BHILE MOXKET MOKA3aThCs
BTOPOCTEIICHHOI [JeTajblo: OHO HAa3blBAaeT Iepos, BBLEISIET €ro W3 CpeAbl, NMpHAAaET pedd OBITOBYIO AOCTOBepHOCTh. OpHAKoO B
xynoxectBeHHOU cucteme B. 5. IllumkoBa npo3Buiie BeIIONHsET Oosiee caoxHyIo ¢yHKIm0. OHO cTaHOBHUTCS (GOpPMOil colnanbHON
OLICHKH, 3HAKOM KOJUIEKTHMBHOTO OTHOILICHHS K YEJIOBEKY, CIIOCOOOM MCHXOJOTHYECKOTO PAacKphITHs Xapakrepa. Uepe3 mpo3Buile
BBIIBIISICTCSI HE TOJBKO caM IMEPCOHAX, HO M Ta CpeAa, KoTopas 3TO MPO3BHUINE CO3JaéT, MOBTOPSIET, 3aKpeIUIIeT W IPEeBpaIiacT B
YCTOWYMBYIO XapaKTePHCTHKY JTNIHOCTH.

O0BbeKT Hecle]0BAHNA H IPUMEHEHHBIE METOIbI

OOBexTOM HccnenoBaHus SBISIOTCS pacckassl B. . IllumkoBa «Mepukanen» u «HacTroxa», Bomenmmue BO BTOPOH TOM
cobpanust counHeHni mmcatens [1]. [IpeaMer mccnenoBaHUsS — XyAOXKECTBEHHAS (YHKIMS MPO3BHUITHOTO MMEHOBAHUS B CO3IAHHUU
COLHABHO-TICHXOJIOTHYECKOTo 00pa3a reposi ¥ B pacKPhITHH KOJUICKTHBHON OLICHKH HapOJHOMH cpenibl. TeopeTHKO-MeToJ0NOTHYECKYI0
OCHOBY CTaThH COCTABHJIM HCCIIEOBAHMS MO OOIIEH TEOpUH MMEHH COOCTBEHHOTO W JMTEpaTypHOi oHomacTuke [2; 3; 4], a Takxke
paboThl, MOCBAMIEHHBIE ICUXOJIOTU3MY U COLUATIBHO-TICUXOJIOTHYecKoil mpo3se [5; 6]. B pabote ncnonb3oBaHbl JINTEPaTypOBEAUECKHM,
KOHTEKCTYaJIbHBIN, OHOMaCTHYECKHHA, CPaBHUTEIbHO-COMTOCTABUTENBHBINA H COLIMAIBHO-TICUXOJIOTHUECKUIT METOIBI aHAIN3A.

Iosy4eHnnbie pe3yabTAaThl H HX AHAJIN3

IIpo3BuInHOE MMEHOBAaHME KAaK XYyIOXECTBEHHBIN NMPUEM COIMAILHO-IICHXOJIOTHYECKOH XapakTepucTuku. VMs mepcoHaxka B
XYZ0XXECTBEHHOM TEKCTe HE OTPaHWYUBACTCS HOMUHATHBHOH (yHKIHed. OHO MOXKET y4acTBOBAaTh B CO3JaHHH XapaKTepa, BBIpakaTh
aBTOPCKYIO WM KOJUIEKTHBHYIO OLIEHKY, 33/1aBaTh CTIJIMCTHUYECKUH TOH IPOM3BECHNUS, YKA3bIBaTh Ha COIMAIBLHOE MOJIOXKCHUE Tepos,
€ro peyeByIo Cpeay U poiib B croxere. OcOOEHHO BhIPa3UTEIbHONH GOPMOI Xy J0)KECTBEHHOTO MIMEHOBAHHUS SBJISETCS IIPO3BHUIIE.
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[Ipo3Buie oTin4aercs 0T OPUINATBLHOTO UMEHH TeM, YTO Yallle BCEro co3AaéTcs caMoil conuansHoi cpenoil. OHO BO3HUKAET
KaK peakiys KOJUICKTHBA Ha 3aMETHYIO OCOOCHHOCTDH YEJIOBEKa: BHELIHOCTh, NPO(ECCHIO, NOBEACHUE, PEUYEBYIO MaHEPy, CTPaHHOCTb,
MOCTYTIOK, COI[HANBHYIO POJIb WIH YCTOHYIMBOE BIEYATICHUE, KOTOPOE Tepoit MPOM3BOAUT Ha OKpyKaromuX. B mpo3Buie oObIdHO yike
comepxuTcs orieHka. OHO He TOJBKO Ha3bIBAeT, HO M MHTEPIPETUPYET YeNIOBEKa.

C 3TOH TOYKM 3pEeHUs IPO3BHUIIE OCOOCHHO BaXKHO JUI COLUAIBHO-TICUXOJIOTHYECKOH Mpo3bl. OHO MO3BOJISIET YBHIETH HE
TOJIBKO T'eposi, HO M KOJUIEKTHB, KOTOPHII ero ornenuBaer. Korna cpena maér 4enoBeky IMpo3BHIE, OHA KaK ObI BEIOMPAET OIHY Y4epTy U
nenaer e€ riaBHOW. VHImuBHMAyadbHas JMYHOCTH YIPOLIASTCS, CKUMaeTcsl 0 cioBecHOH Qopmynsl. Takas dopMmyna MoxeT OBITH
HAaCMEILINBOM, yBaKUTEIbHOMU, TPEBOKHOM, MPOHHUYECKON WM YHUUMKUTENIbHOH. I10o3TOMY mpo3Bullle B XyH0)KECTBEHHOM TEKCTE
SBJIAETCS HE BHEITHUM 0003HAYEHHEM, a CIIOCOOOM COIHAIBHOTO TIO3HAHUS TepOosl.

Jna B. 5. Hlumkoa 31a popma ocoGeHHOo opranuydHa. Ero Manas nposa TecHO CBsi3aHa ¢ )KHMBOW HapOAHOU peybto, OBITOBOI
OLICHOYHOCTBIO, CKa30BOI MaHepoil, (poIbKIOpHO-CMex0Boi Tpaauiueil. [lucaTesnp 4acTo MOKa3bIBaeT reposi He TOJIbKO U3HYTPH, HO U
yepes B3I OKpyskaromux. Ko/uleKTHBHAS peakusi CTAHOBUTCS BaXKHBIM JIEMEHTOM ITOBECTBOBAHUS: JEPEBHs cMeETCs, 00CyKIaeT,
T0JI03peBaeT, epeckasbIBaeT, MUudoIorn3upyeT. B Takoil Xy1oKecTBEHHO! CHCTeMe MPO3BHINE TIPeBpaIaeTcs B KOHIIEHTPHPOBaHHYIO
(hopMy 00IIECTBEHHOTO MHEHUSL.

B pacckazax «Mepukaneny» u «HacTioxa» Npo3BUINHOE HMMEHOBaHHE peau3yercsl Mo-pasHoMy. B mepBoMm ciydae oOHO
BBIpa’KaeT OTHOLIEHUE CPeJibl K TalTaHTIMBOMY YEJIOBEKY, Ubsl BHYTPCHHSSA YCTPEMIIEHHOCTD BBIXOAUT 3a IMPEAEibl IPUBBIYHOIO OIBITA.
Bo BTOpoM ciydae MpO3BUIIHOEC MMEHOBAaHHE CTAHOBHUTCS MEXaHHM3MOM KOMUYECKOW MOAMEHBI coluanbHOW pomu. Ho B obomx
MIPOM3BEICHUSAX TPO3BHIIE OKa3bIBACTCS CBA3aHO ¢ raBHBIM it B. fI. IllmmkoBa BompocoM: Kak HapoaHas Cpefa BOCIPHHHMAET
JUYHOCTH ¥ KaK 3TO BOCHPHUSITHE BIUACT Ha CyABOY repost.

IIpozBumie «Mepukanen» Kak GopmMa KOJUIEKTUBHOH OIICHKH HEOOBIYHOM JTHIHOCTH

Paccka3 «MepukaHel» HauumHAeTCsl C XapakTepucTuku Mopecta MrpeHeBa. Yixe IepBble CTPOKU MNOAYEPKUBAIOT €ro
(U3MYECKYIO CHITY, MAacTepPCTBO M BHYTPEHHIOIO HEOOBIYHOCTB: OH «3alPaBCKUH Ky3HEI, YEIOBEK C «30J0THIMU» PYKaMH, YMEIOIINi
HE TOJIBKO BBINOJNHSATE OOBIYHYIO paboTy, HO M H300peTaTh HOBBIe npucnocobiaeHus. B. 5. Illnmmkos nepeuncisier ero ymenus: Mozect
JIeNaeT MEIBEXKbH PYXKbsl, H300peTaeT «MOJIOKAHKY», €3[UT Ha caMoJeIbHOM camokate. [locie 3Toro mosBiseTcs HapOAHAas OLICHKA:
«MepukaHew, - TOBOPST PO HETo MyXHKH [ 1, c. 148].

VY3ke B 3TOI HayaIbHON XapaKTEPHCTHKE BHUAHO, YTO MPO3BHIIE BOSHUKAECT KaK PEaKmus cpelasl Ha HEOOBIYHOCTH repos. Jlis
JepeBHH MojecT He mpocTto xopommii Ky3Hem. OH 4deloBeK, B KOTOPOM IIPaKTHYECKass CMETIHBOCTb COCJHUHSECTCS C
HN300peTaTeNnbHOCTRI0 U MEUTaTeNIbHOCThI0. OH CIOCOOEH BHAETh B NMPUBBIYHBIX BEHIaX BO3MOXKHOCTH HOBOTO YCTPOMCTBA, HOBOTO
JBIKEHHMs1, HOBOTO JieiicTBUs. IMEHHO 3Ta ClIOCOOHOCTH M BBIIEISIET €ro U3 o0Iero psja.

[Ipo3Bume «MepukaHel» MHOrosHayHo. B HEM ecTh nIpu3HaHUE MacTepcTBa Teposi: MY>KUKH IOHHUMAKOT, yTo Mogect
obnamaer 0coObIM YMOM M HEOOBIKHOBEHHOH CHOpoBkoW. Ho BMecTe ¢ mnpu3HaHMeM 3BYYHT M HapojHas upoHus. Yyxoe,
«aMepHUKaHCKOe» B HaPOIHOM BOCHPHSTHUH aCCOLUHPYETCS C YeM-TO HEOOBIUHBIM, TEXHUYECKH XUTPBIM, HEMIOHATHBIM, BBIXOISIINM 32
TIpe/IeNIl MECTHOTO OMBITa. [109TOMy MpO3BHINE OJHOBPEMEHHO BO3BBIMIAET M CHIDKAeT reposi. OHO MpU3HAET ero He3aypsAHOCTb, HO
TIEPEBOUT €€ B MONYNIyTINBYIO, Pa3TOBOPHO-OBITOBYIO (hopMmy.

Ba)kHBIM SBIIAETCS M TO, YTO MPO3BHUIIE 3aKPEIUISETCS 32 TePOEM 0 OCHOBHOTO KoH(pmKkTa. OHO 3apaHee TOTOBHUT YHTATEIS K
BOCHpHUATHIO MozecTa Kak 4eJIoBeKa, HaXOSIIErocs Ha TPAaHMIe MEXTy CBOUM U ykuM. OH CBOH 110 MMPOUCXOKACHHUIO, TPY/Y, MECTY
KHU3HH, ObITOBOMY ykiangy. Ho oH gyxoif mo macmraby MedTsl M MO croco0y MBIIUICHUS. JlepeBHS BHIUT B HEM MacTepa, HO He
CrIoco0OHa JI0 KOHIA MOHSATh €ro TBOPYECKOE CTPEMIICHHE.

LleHTpanbHBIM BBIpQKEHHUEM A3TOTO CTPEMIICHHS] CTAHOBHTCS MeuTa Mopecra o mon€re. ['epoil HaGiomaer 3a HMpUpOOH,
Pa3MBIIIIIET O NTHIAX, 00NaKax, JeTsre, MbITAeTCs IIOHATh, IOYEMY YelIOBeKy He AaHo yeraTh. B. f. [lIunikoB n3obpaxaer 3Ty Meury
nBoiictBeHHO. C OJJHOM CTOPOHBI, OHA ITOJIaHa B TPOCTOPEYHOM, KOMUUECKOH (hopMe, depe3 ObITOBYIO pedb U HauBHOE paccyxaenue. C
JIpYTOil CTOPOHBI, B HEH pPacKphIBAeTCSI HACTOSIIAs BHYTPEHHSS IEP30CTh repost. MOJEeCT XO4eT MPeooieTh TPAaHUIy OOBIIEHHOTO
cymectBoBaHuUs. Ero skenmanue monéra CMMBOJIMYIECKH CBSI3aHO C BEIXO/IOM 3a MPEeIbl TOH Cpelibl, KOTOPasi IPUBBIKIIA XKHUTH 10 CTAPBIM
TIpaBHIIaM.

VimMeHHO 31ech TPO3BHUINE HAYMHAET NPHOOpPETaTh COIHANBHO-TICHXOJornueckylo riryomHy. Iloka Mopgect n3obperaer
ITOJIE3HBIC BCIIHU, NECPEBHA I'0OTOBA IPUHMUMATh €0 KakK «MepMKaHua» B MOJIYIIYTIIMBOM, HO OTHOCUTEJIIbHO YBaXXUTECJIBHOM CMBICIIC. Ho
KOT/Ia €ro N300peTaTenbHOCTh MEPEXOANT B 00IaCTh HEBO3ZMOXKHOTO, KOT/Ia OH TIBITAETCS IIOCTPOUTH JICTATEIbHBII amnmnapar, OTHOIICHHE
Cp€abl MCHACTCA. HCOGLILIHOG Ha4YMHACT BOCIIPUHUMATBLCA KaK OITaCHOC.

IToka3zarenecH 3MIU30[, TAC MNbAHBIC I'YJIAKH CIIPAlINBarOT MO)ICCTa, npaBaa Ji, 4YTO OH KOJIAYH U c06npaeTcst JneTeTh. B ux
BOIIPOCAX CIBIIIHBI CMEX, M3JEBKA M cTpax. PasroBop OBICTPO MepexoauT B IpyOyio HAaCMEIIKY: Teposi IPOBOIHPYIOT, BHICMEHBAIOT,
CBSI3BIBAIOT €T0 3aMbIcell ¢ HeuncToi cmioit [1, ¢. 170-171]. Oro 3Ha4MT, 9TO Mpo3BHIIE «MeEpHKaHEeID yXkKe IepecTaéT OBITh TOJIBKO
3HAKOM cMeKanku. OHO CTAaHOBHUTCS 9acThIO KOJUISKTUBHOTO MH(a O CTPAHHOM UYENIOBEKE.

OcobenHo BaxkHa (paza 0 TOM, KaK «UeIOBEYLE BETPEHOE CIOBO» PAa3HOCHT IO BOJOCTH M ye3[qy BECTh O OymyIneM IoJéTe
Mepuxkanna [1, c. 171]. 3necs B. f1. llInmkoB noka3plBaeT MEXaHU3M KOJJIEKTUBHOIO co3HaHus. CoObITHE emié He TPOM301LIO0, HO CIyX
yoKe JKHBET CaMOCTOSITENBHOM kn3HbI0. OH paciimpsieTcsl, HCKaxkaeTcs, obpacTaeT haHTaCTUIECKMMH MoapoOHOCTIMU. B ycTrax Hapona
n3o0pereHre MojecTa IpeBpaIaeTcs To B «IETATy», TO B «MEPUKAHCKYIO CTPEMIIIOAbY», TO B JACHCTBUE MPU ITOMOIIY HEUHUCTOH CHIIBI
[1,c. 171].

Tak mpo3BHINE CTAHOBUTCS IIEHTPOM KOJIEKTHBHON Mm¢onorusamun. ['epoil yxke HE BOCIPHHHMAETCS KaK KOHKPETHBIH
Mopgect Urpenes, kys3uerny u mactep. OH mpeBpammaercst B «MepukaHna» — (Gurypy HeoOBIUHYyIO0, MOJO3PHUTENBHYIO, CMEIIHYI0 U
TpeBoxkHYI0. CIIOBO HAYMHAET 3aCJIOHATH )KUBOTO YeJIOBeKa. B 9TOM 1 mposiBIIsieTcs: COIMAIBHO-TICHXOJIOTHIECKHi KOH(INKT pacckasa:
HMHIVBHyaJbHas CIOCOOHOCTb Teposi K TBOPYECTBY CTAJIKMBACTCS C KOJUICKTUBHOM HECIIOCOOHOCTBIO Cpelbl HMPHHATH HOBOE Oe3
CHI)KEHHUS U CyEeBEPHOTO OOBSICHEHNSI.

Mopect 00J€3HEHHO pearupyeT Ha 3Ty KOJNJIEKTHBHYIO OIEHKY. HacMmelku «BBIMATBIBAIOT» €My JIylly, JOBOJST 10
UCTEPUYECKOr0 COCTOSIHUS, 3aCTaBIAIOT 3alUIIAThCA. BHelHe komuyeckas cuTyauusi npuodperaer npaMaTudeckuil otTeHok. ['epoit
CMEIIIOH IJIsl OKPY’KAIOIIUX, HO €r0 BHYTPEHHEE COCTOSIHME Aalieko He cMemHo. OH MepexuBaeT He TOJIbKO Heyaady u300peTaTens, HO
1 JIaBJICHUE CPeJIbl, KOTOpasi IpeBpalaeT ero MeuTy B IpeaMeT Tpyboro mnepecyna.
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CrnenoBaTenbHO, Mpo3BUIle «MepHUKaHEI» BBINOIHAET HECKONbKO (YHKIUH. Bo-mepBbIX, OHO XapaKTepu3yeT repos Kak
YeJoBeKa HEe3aypsAIHOTO, BBIICIAIOMIETOCs M3 JEPEBEHCKOH Macchl. Bo-BTOPBIX, BBIpakaeT KOJUIEKTHBHYIO OLEHKY: yBa)KEHHE K
MAacTepCTBY COEUHSIETCS C UPOHHEH U MOA03pEeHNEM. B-TpeTbrX, yuacTByeT B pa3BUTHHU CIOXKETA: TI0 MEPE YCUIICHUsS CIIyXOB MPO3BUILE
CTaHOBUTCSI IEHTPOM KOMHUYECKOTO M OJHOBPEMEHHO IPaMaTHIECKOro KOH(INKTa. B-4eTBEPTHIX, paCKPHIBAET NICHXOJIOTHIO HAPOAHOM
cpeibl, KOTopast BUUT TAJIAHT, HO CTPEMUTCS OOBSICHHUTH €T0 Yepe3 MPUBBIYHBIE (OPMBI CMEXa, CTpaxa U CyeBepHsl.

Takum oOpasom, B pacckase «MepHKaHeI» MPO3BUIIE SBISETCS HE BHEIIHEH AETaNbI0, a BAXKHEHIINM CPEICTBOM CO3IAaHHS
colanpHO-TIcCHXoyornueckoro obpasza. Yepes mero B. . IlInmkoB mokaspiBaeT, Kak HEOOBIYHAs JIMYHOCTh CTAHOBHTCS OOBEKTOM
KOJIJIGKTUBHOH OLICHKU M KaK 3Ta OLICHKA BIUACT HA BHYTPEHHEE COCTOSIHUE IeposL.

«Hactroxa»: mpo3BHIIIHOE IMEHOBaHHE KaK COLIMAIbHAs Macka U KOMMUYECKHUI TepeBEPTHIL

B pacckaze «HacTioxa» Hpo3BHIHOE MMEHOBaHHE MMEET MHOM XapakTep. 3[eCh OHO HE CTOJBKO (PUKCHUPYET pealbHyIo
HEOOBIYHOCTB I'eposl, CKOIBKO CO3JaéT KOMHYECKYIO COIMabHYI0 MacKy. Ecimu B «MepukaHIe» Mpo3BHILE BOZHUKAET BOKPYT TalaHTa,
10 B «HacTioxe» MMeHOBaHNE CTAHOBUTCSI OCHOBOM CI0KE€THOM ITyTaHHILBI H COIIMAIBHOTO TEPEBOILIOIIEHNSI.

Paccka3 HaunHaeTcst ¢ cOOOIIEHHS O TOM, 4TO B AepeBHe KpaifHell nmpukazaHo oOpa3oBaTh KEHOTIEN. YiKe HepBble CTPOKH
3a7al0T CAaTHPUKO-KOMHYECKHH TOH: HOBOE YUPEKCHHUE MOSBISIETCS B IEPEBSHCKOM MHpPE Pe3KO0, IMOYTH MEXaHMUYECKH, Oe3 Tiry0oKoro
MMOHUMaHUs ero cMbicia. [Ipencenareneiieii cranoButes Pexia [TaxomoBa, KOTopas «B3bepImia 6ab MPOTUB My HUKOB» [1, c. 589]. B
pe3ynbpTaTe o0IIecCTBEHHOE HOBOBBEICHUE CPa3y MEPEBOTUTCS B OBITOBYIO INIOCKOCTH: PeYb UAET HE CTOJIBKO O CO3HATENHHON JKEHCKON
aKTHBHOCTH, CKOJIBKO O CCOpPaX, XKanobax, Cyaax, cTpaxax My>XHKOB M HAPYIICHUH IPUBBIYHOTO CEMEHHOTO MOPSAKA.

Ota curyanus BaKHa IS NOHHUMAaHMS (YHKIMHM HMEHH. MHp pacckaza IOCTPOEH Ha CTOJIKHOBEHHHM O(UIMAIBHOTO H
HapoaHO-ObITOBOTO. C OHOI CTOPOHBI, HOSBISIFOTCSI HOBBIE CIIOBA M (hOPMBI OOIIECTBEHHOMN XKU3HH: KEHOT/EN, peAceaTeNbla, Cy I,
cobpanne. C Apyroif CTOPOHBI, AEPEBEHCKOE CO3HAHME BOCIIPUHHMAET BCE 3TO 4Yepe3 CTapble OBITOBBIE MPHBBIYKU: YEPE3 CEMEHHYIO
BpaXIy, CTpax HaKa3aHHUs, HACMEIIKY, TpyOOCTb M CIIOBECHYIO ITyTaHUILY.

B nentpe sToro cronkHoBeHUs okasbiBacTcs Hacraceit CkoBopoia, KOTOpPOro B HapoHO# hopMe HasbiBaroT Hactioxoii. Camo
[IPO3BUILHOE 3BYYaHUE UMEHU CTAHOBUTCS IJIABHBIM KOMHUYECKUM MEXaHM3MOM pacckaza. My»KCKOH NepCOHaXX OKa3blBaeTCs CBSI3aH C
JKEHCKUM HMMEHOBAHUEM. JTO CO31aéT BO3MOXKHOCTh COLIMAILHOM MOJMEHBI: 4Yel0BeKa HAUMHAIOT BOCIIPHMHUMAThL HE II0 €r0 peabHOM
JHYHOCTH, a TI0 TOMY, KaK 3BY4HUT €TO HMSI.

Baxno nomuepkHyTh, uTo B «HacTioxe» KOMH3M HE CBOOUTCA K IPOCTOM HUIpe MY’KCKOro u »eHckoro. B. . Illumkos
MoKa3bIBaeT Oojee TIyOOKMil Mpoliecc: KOJUIEKTHBHAs pedb CHOCOOHAa HaBs3aTh YENOBEKy poib. HacTacell CTaHOBHUTCS 3aJI0KHHUKOM
cBoero uMeHH. OHO 3BYYHT TaK, YTO IIO3BOJISIET JEPEBEHCKOMY KOJUIEKTHBY BKIIIOUHTH €0 B UyXKYI0 CONMAIbHYIO CHCTeMy. Tak
IIPO3BUILHOE MIMEHOBaHUE NIPEBPALACTCS B COLUATIBHYIO MACKy.

CoumanbHas Macka B JaHHOM Cllydae BO3HHMKAeT HE KaK CO3HaTeNbHBIH BBIOOp repost. Hacraceit He crpemurcs K pounw,
KOTOpYI0 €My HaBs3bIBaloT. HampoTuB, OH oOKa3blBaeTCd IAaCCHBHBIM YYaCTHUKOM CUTyallUd. OTO BaXKHO sl COLMABHO-
IICUXOJIOIMYEeCKOr0 aHalM3a: Tepoil IOoKa3aH Kak 4eloBeK, 4b€ IOJIOKEHUE OIpelesieTcss He BHYTpEHHEH BoJiel, a BHELIHUM
TaBIeHHeM cpesibl. KOoIeKTHB pemraer, Kak ero Ha3BaTh U KEM €ro CYUTaTh. VIMs HauMHAeT ynpaBisaTh Cy 6001 MepcoHaxa.

B ormmume ot Mopaecra Urpenesa, Hacraceii He BbImenseTcs TBOPUYECKOH CHIIOW WM BHyTpeHHEH nep3octeio. Ero obpas
CTpoHUTCS Ha claboCTH, pacTepsIHHOCTH, 3aBUCHMOCTH OT dy>koil Bos. [Ipo3sumHoe mMenoBanue «HacTroxa» CHIKaeT ero, aemaer
CMEIIHbIM, JIMIIAeT YCTOMUMBOM MY’KCKOM commanbHOM mo3unuu. Ho mmenHo uepe3 3to cHmxkenue B. S. IlumkoB packpbiBaeT
TICHXOJIOTHYECKYIO CTPYKTYPY JepPEeBEHCKOro KoMmu3Ma. CMeX HampaBlieH He TOJIBKO Ha OTAENBHOTO YeJI0BeKa, HO M Ha caMy CHUTYAIHIO,
B KOTOPOM CJIOBO OKa3bIBACTCS CUJIbHEE PEaIbHOCTH.

B pacckaze ocoOeHHO 3amMeTeH MOTHB IepeBEpThIa. Myxkckoe M jkeHCKoe, opHIMaIbHOe M OBITOBOE, HOBOE M CTapoe
MeHsI0TCsl Mectamu. JKeHoTnen, KOTOpbId Jo/bKeH Obul Obl OBITH (OpMON HOBOI OOIIECTBEHHOI OpraHW3alUM, B IEPEBEHCKOM
BOCHPHSTHH IPEBPAILACTCS B MOBOJ JJIsi KOMUUECKOro Oecriopsiaka. MyXHUKH GOSATCS JKSHIUNH, JKSHIINHBI MOTy4YaloT HOBYIO CHILY, a
Hacraceit uepe3s mms «HacTioxa» oxaspIBaeTCsS MEXIy OSTHMH IBYMs Mupamu. Ero ¢urypa cTaHOBHUTCS LEHTPOM abCypaHO
COIIMAJIbHOMN UTPBHI.

Takoii KOMH3M CBSI3aH C HAapOJHOW CMEXOBOH KyJBTYpOH, TZI€ IEpEBOpAuMBAHUE POJICH, CHIDKEHHE OQHUIMAIFHOTO H
HapyIIeHNE IPUBBIYHBIX TPAHUIL SBIISIOTCS BAXKHBIMH XYA0XXECTBEHHEIMI MexaHn3Mamu. OxHako y B. . IllnmkoBa cMex He SBISETCS
TOJIKO pa3Ble€UYEeHHEM. 32 KOMHYECKOHl CHTyaluedl CKpbIBaeTCsl aHalIu3 IepexoAHoW smoxu. Ilucarens mokasblBaeT, 4TO HOBBIE
00IIECTBEHHBIE d)oprI, nomnajas B TpauLIMOHHYIO CPEly, MOTYT BOCIPMHUMATBCS UCKaXEHHO, Uyepe3 CTaphbIi S3bIK, OBITOBBIE CTpaxu U
NPUMHUTUBHBIE accoluanuu. Takod MOIXOJA TMO3BOJSIET COOTHECTH aHAIM3 paccka3a C Teopueidl HapoJHOM CMEXOBOH KyJbTYyphl H
npobiemoii komuueckoro [7; 8].

IIpo3Bumnoe mmeHoBanue «HacTioxa» TO3BONSAET YyBHJETh MMEHHO 3TOT MeXaHM3M. HoBas cormmanbHas pealbHOCTh He
OCBamMBACTCSl CO3HATENBHO, a TepepabaThiBacTCsl JepeBEHCKHMM cioBoM. CIIOBO CTaHOBHUTCS JedcTBHeM. lMs mpeBpamiaercs B
corpanbHbIA (akT. ['epoii momydyaeT poib HE ITOTOMY, UTO OH €if COOTBETCTBYET, a IOTOMY, YTO KOJUIEKTHBHASI PeUb JOIYCKaeT TaKylo
TIOZIMEHY.

ITosTomy «HacTioxa» — He MPOCTO IOMOPHCTHUECKHH paccka3 O CMEIIHOM HEJOpa3syMEHHH. JTO NPOU3BEAEHHE O BIACTH
KOJUIEKTUBHOTO MMEHOBaHMA Haja yenoBekoM. B. S. IlIumkoB mokasbiBaeT, Kak Cpela MOXKET CO34aTh M3 UMEHH MAacKy, U3 MacKd —
COLIMANIBHYIO POJIb, @ U3 POJIM — KOMHUYECKYIO CYIb0y IepcoHaxa.

B stom orHomennn «HacTioxa» mpomospkaeT OOLIyI0 JIMHHIO COLMaiIbHO-TICHXoyorndeckod mpo3sl B. 5. [lumikoa.
[Mucarens nHTEpECyeT HE TONBKO JIMIHOCTH, HO M oOmecTBeHHas peaknus Ha He€. Hactacelt CkoBopona packphIBaeTcsl dyepes To, Kak
€ro Ha3bIBAIOT M KaK 3TO Ha3bIBAaHWE HCIIONB3YeTCSI KOJUICKTHBOM. ETro MHIMBHIyanbHOCTH OKAa3bIBaeTCS IOTJIONIEHA ITPO3BHIIHOM
¢dopmotii. B pe3ynbrare repoif CTAaHOBHTCS HE CTOJIBKO CYyOBEKTOM JEHCTBUS, CKOJIIBKO O0BEKTOM KOJUIEKTUBHOH OIIEHKH U KOMHYECKOTO
nepeyCcTpoucTBa.

CormocTaBieHue AByX MoJesei MPO3BHUIIHOIO HMEHOBAHUS
CpaBHeHHe paccka3oB «Mepukaner» u «HacTioxa» Mo3BOJSIET BBIAEIUTH JBE MOJEIM MPO3BUINHOTO MMEHOBAaHMS B Majoi
npose B. . lumkosa.
IlepBast Mmozenp — oreHOYHO-XapakTeponoruueckas. OHa mpezacTaBieHa B «Mepukaniey». IIpo3Buie Bo3HHKAaeT HaA OCHOBE
peaNbHBIX KauecTB Teposi: MacTepCTBa, H300peTaTeIbHOCTH, HeoObIYHOro MbIuTeHns. OHO pukcupyer oTmmane Moaecra Urpenesa ot
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JepeBeHcKoi Maccebl. OHaKo 3Ta (QUKcanys ABOHCTBEHHA: MPO3BHUIE OJHOBPEMEHHO NPU3HAET TAIAHT U CHIDKAET €ro JI0 4yJa4ecTBa.
Takast Mozenb CBsI3aHa C JpaMaTUYECKUM KOH(MIMKTOM JIMYHOCTH M cpefbl. UeM spue repoif MposBISET CBOIO HE3aypsAHOCTb, TEM
CHJIbHEE KOJJIEKTHB CTPEMHTCS OOBSICHUTH €€ Uepe3 CMeX, M0JJ03PEHUE U CyeBepHe.

Bropas mozens — comumanbHo-MacouHas. OHa peanmsyercst B «HacTioxe». 31ech NMpo3BHINHOE MMEHOBAHHE HE CTOJBKO
PacKphIBaeT MOUIMHHYIO CYITHOCTh I'eposi, CKOJBKO HaBS3bIBACT €My Uy’KyIo poib. Komuueckuit 3¢ (eKT BOZHUKAET U3 TOTO, YTO CIIOBO
HauMHAeT JeficTBOBaTh KaK colualbHas cuiia. VM moaMeHseT JMYHOCTb, a KOJUIEKTUBHAS aCCOLMAIMA CTAHOBUTCA OCHOBAaHHEM IS
CIOXKETHOT'O TIEPEBEPTHILIA.

O6e monen o0benHSET 0HO: ipo3BHIle ¥ B. f. IlnmkoBa Bceraa cBsI3aHO ¢ KOJUIEKTHBHBIM B3rIsiioM. OHO poxkraercs He
B OJIJMHOYHOM CO3HAHMH Treposi, a B cpeze. [loaToMy depes mpo3BHUIE MHCATENlb PACKPHIBAET HE TOJBKO NEPCOHAXka, HO U OOIIECTBO,
KOTOpoe ero oreHuBaeT. B «Mepukanue» cpexa Ooutcs HeoObrqHOro Tajanta. B «HacTroxe» cpena co3maéT KOMHYECKYIO POJb U3
3BYKOBOH M CMBICTIOBOl JBYCMBICIIEHHOCTH UMEHH. B 000MX Clydasx KOJUIEKTHBHOE CIIOBO OKa3bIBAETCS CHJIbHEE WHIUBUIYaTbHOMN
CaMOXapaKTEPUCTUKHU IepOsl.

Baxzo u T0, uTO npo3BHIIHOe MMeHOBaHKe y B. 1. IllumkoBa TecHO CBS3aHO C pedeBOW MpUpoaod ero mpo3sbl. Ilucarens
4acTo CTPOUT IIOBECTBOBAHKE Ha Pa3rOBOPHON CTUXUH, IPOCTOPEUUH, CKA30BOM MHTOHALMY, HAPOJHON OLleHOYHOCTH. B Takoil cucreme
IIPO3BUILE CTAHOBUTCS €CTECTBEHHBIM 3JEMEHTOM XYAOKECTBEHHOro Mupa. OHO 3BYYMT KaK 4acTh JKMBOI'O HApOIHOIO S3blKa U
OJTHOBPEMEHHO BBINOJIHSET CJIOXKHYIO KOMITO3HI[HOHHYIO H IICUXOJIOTHIECKYIO (DyHKIHIO.

[Ipo3Bumie Takke CBA3aHO ¢ KOMUYECKUM HadaioM. OngHako xkomuueckoe y B. 5. IllumkoBa He SBIAETCS MOBEPXHOCTHBIM.
OHO mOMOTraeT BBIIBHTH CKPBITHIE COIMaIbHBIE MPOTHBOpeums. B «MepHukaHIe» cMeX MOKa3bIBaeT OTPAaHHYEHHOCTh CPEAbl Meper
TBOpueckol Jm4yHOCTRIO. B «HacTioxe» cMex oOHakaeT aOCypAHOCTh CTOJIKHOBEHHS HOBOTO OOIIECTBEHHOTO S3bIKA CO CTaphIM
JEPEBEHCKUM CO3HaHHEM. [103ToMy NpO3BHIHOE MMEHOBAaHHE CTAHOBHTCS HE TOJBKO CPEICTBOM XapaKTEPHCTHKH, HO M CIHOCOOOM
COLMAJIBHOTO aHaJIN3a.

3akJ/ouenne

[Ipo3BuimHOe nMeHOBaHUe B Manoi npose B. 5. IllumkoBa sBisercs He ciaydaifHOH OBITOBOI MOAPOOHOCTHIO, a 3HAYHMBIM
XYZOXKECTBEHHBIM cpeAcTBOM. OHO y4acTBYeT B CO3IaHUH COIMAIBFHO-TICHXOJIOTHIECKOTr0 00pa3a, IIOMOTraeT PacKpPBITh XapakTep repos,
OTHOIICHUE K HEMY CPe/ibl 1 0OCOOEHHOCTH KOJUIEKTHBHOTO CO3HAHHSI.

B pacckaze «MepukaHem» MPO3BHIIE BEIPAXKAET CIOKHOE BOCIPHATHE HEOOBIYHOW TMYHOCTH. MoaecT VrpeHeB TalaHTIIMB,
CMETJIHB, BHYTpEHHE CBOOOJEH, HO JEPEBEHCKas Cpela He CIIOCOOHA MPHUHATH €r0 MEUTy BHE HMPHUBBIYHBIX (OpM OLEeHKH. [losTomy
npo3Buie «MepuKaHel» COeqUHSAET YBaKCHHE, HPOHMIO, Mojo3peHre M crpaX. OHO CTAaHOBHUTCS 3HAKOM KOH(IIMKTA MEXIY
TBOPYECKOH BO3MOKHOCTBIO JIMYHOCTU U OTPAaHUYEHHOCTHIO KOJUIEKTUBHOTO BOCIIPUATHSL.

B pacckaze «Hacrtioxa» mNpo3BHIIHOE HMMEHOBAaHHE BBHINONHAET (YHKIMIO coruansHOoW Macku. Hactaceir CkoBopona
OKa3bIBACTCSl BTSHYTHIM B KOMHYECKYIO POJb, KOTOpas BO3HUKAET U3 HAPOAHOTO 3BYYaHHUS MMEHH. 3JeCh IPO3BUILE HE CTOJIBKO
PacKphIBaeT BHYTPEHHIOIO CYIIHOCTh Ieposi, CKOJIBKO MOKa3bIBAET BJIACTh KOJUICKTWBHOM pedM Haj 4denoBekoM. MMs craHOBHTCS
MEXaHN3MOM COIHAIBFHOTO HEPEBOILIOMIEHNSI H OJHOBPEMEHHO CPEICTBOM CATHPHUYECKOTO M300pakeHHS JEPEBEHCKON pEeaKIny Ha
HOBBIE 00IIECTBEHHBIE (HOPMBL.

Taxnm 06pa3om, B 000HX pacckazax MPO3BHUIIE PACKPHIBAET HE TOIBKO I'eposi, HO U cpemy. Uepes mpo3BUIHOE NMEHOBaHHE B.
S1. IlInmkoB MoKa3pIBaeT MEXaHU3MbI KOJUIEKTHBHOM OICHKH, CHITy CIyXa, CKIOHHOCTD K CHIDKCHUIO M MH(OTOTH3AINH, 3aBHCHMOCTD
JIMYHOCTH OT OOIIECTBEHHOTO CJIOBA. DTO IMO3BOJSIET pacCMaTPHBATh MPO3BHINE KaK BAXKHBIN 3JIEMEHT COLUAIBHO-TICUXOJIOTHUECKON
MO3THUKHU MHUcaTeNs U KaK OAMH U3 NEePCIEeKTUBHBIX aClEKTOB JaJbHENIIEero U3yueHus KaHpa COLHATbHO-TICUX0JI0THYECKOr0 paccKas3a B
tBOpuecTBe B. fI. IInmkosa.
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UO'K: 811.111°276
THE PRAGMATICS OF SOCIAL MEDIA POSTS AND COMMENTS

NTIMOIY TARMOQLARDAGI POSTLAR VA IZOHLARNING PRAGMATIKASI
TIPATMATHUKA ITOCTOB 1 KOMMEHTAPHEB B COLUMAJIBHBIX CETAX

Mo‘minova Maftuna Alijonovna
Nizomiy nomidagi O‘zMPU. 100185, Toshkent, Chilonzor tumani, Bunyodkor shoh ko'chasi, 27.
E-mail: mmaftun0709@mail.com

Annotation: This study focuses on the pragmatics of social media posts and comments, analyzing how meaning is constructed
and interpreted in Internet-mediated communication. Considering the growing importance of social media platforms such as Facebook,
Instagram, and Twitter in everyday communication, the research examines how users employ pragmatic strategies to express and infer
meaning in situations where full contextual information is not available. Social media interaction differs significantly from traditional
offline communication in terms of language use, contextual alignment, and interactional structure. Despite frequent deviations from
conventional conversational norms, such as adjacency pairs and cooperative principles, effective communication is achieved through the
use of context and inference. Overall, this study contributes to a deeper understanding of digital pragmatics and supports the view that
social media communication operates according to its own distinct pragmatic norms.

Keywords: Social Media, Internet-Mediated Communication, Facebook, Instagram and Pragmatics

AHHOTaHI/IH: HaHHOG HCCIICAOBAaHUEC IMMOCBALICHO NparMaTruKE MOCTOB U KOMMEHTAPUEB B COLIMAJIBHBIX CETAX U aHAJIM3UPYET,
Kak (opMupyeTCcs M HHTEPIPETUPYETCS 3HAYCHUE B YCIOBHAX HHTEPHET-OMOCPEIOBAaHHONH KOMMYHUKALIUHU. Y YUTHIBAsI BO3PACTAIOLIYIO
POJIb TAKUX COLMANBHBIX TUIaThopM, Kak Facebook, Instagram u Twitter B moBceqHEBHOM 00LIECHNH, B pabOTe pACCMATPUBACTCS, KAKUM
06pa30M TIOJIB30BATECIIN MCIIOJIB3YIOT IMPArMaTU4CCKUE CTPATErUU 1A BBIPAXKEHUA U UHTEPIIPETALIMNA CMBICTIA B CUTyallUAX HEAOCTAaTKa
KOHTEKCTyaJIbHOH H(popManui. KOMMyHHKaUs B CONUATBHBIX CETAX CYIIECTBEHHO OTIMYACTCS OT TPAIUIMOHHOTO O(IaiH-00meHnst
C TOYKHU 3PCHHUSA UCIIOJIB30BaHUA A3bIKA, COIIACOBAHNA KOHTCKCTA U CTPYKTYPBI BSaI/IMOZ[efICTBPISI. HeCMOTpﬂ Ha 9aCThIC OTKJIOHCHUS OT
TPaJMILOHHBIX HOPM OOIICHHS, TaKMX Kak CMexHble mapbl (adjacency pairs) u KoomepaTHBHBIC NPUHIMIBL, 3(QQEKTHBHAS
KOMMYHUKaIUs JOCTUTaCTCA 3a CYET MCIIOJIb30BaHUS KOHTEKCTA U I/IH(l)epeHL[I/II/I (BBIBC[{GHHH CMI:ICJ'Ia). B ICJIOM JaHHOC MCCICI0BAHHC
CHOCO6CTByeT Ooutee FJ'Iy6OKOMy IIOHUMaHUIO L[H(prBOﬁ nparMaTUKd MU IOATBEPKAACT, YTO KOMMYHHUKallUsl B COLHAJIBHBIX CETAX
(YHKIMOHHPYET B paMKax COOCTBEHHBIX, CIIEIU(PHISCKUX ITPAarMaTHYECKUX HOPM.

Kuarouesbie ciioBa: ColpaibHbIe CETH, HHTEPHET-0IOCPEI0BaHHas KoMMyHHKanust, Facebook, Instagram , mparmaruka

Annotatsiya: Mazkur tadgiqot ijtimoiy tarmoglardagi postlar va izohlarning pragmatik jihatlarini o‘rganishga garatilgan
bo‘lib, unda Internet orgali vositalangan mulogotda ma’no ganday shakllanishi va talgin gilinishi tahlil gilinadi. Kundalik mulogotda
Facebook, Instagram va Twitter kabi ijtimoiy tarmoglar ahamiyatining ortib borayotganini inobatga olib, ushbu tadgiqot
foydalanuvchilarning to‘liq kontekst mavjud bo‘lmagan sharoitda ma’no ifodalash va anglash uchun ganday pragmatik strategiyalardan
foydalanishini o‘rganadi. ljtimoiy tarmoglardagi mulogot til ishlatilishi, kontekst moslashuvi hamda interaktiv tuzilma jihatidan
an’anaviy (offline) muloqotdan sezilarli darajada farq giladi. Suhbat ketma-ketligi va kooperativ tamoyillar kabi an’anaviy muloqot
goidalaridan tez-tez chetga chiqilishiga garamay, samarali kommunikatsiya kontekst va inferensiya (xulosa chigarish) orgali
ta’minlanadi.Umuman olganda, tarmoqlardagi muloqot o‘ziga xos pragmatik me’yorlarga asoslanishini tasdiglaydi.

Kalit so‘zlar: ljtimoiy tarmoglar, Internet orqgali vositalangan muloqot, Facebook, Instagram, pragmatika

Kirish. Ijtimoiy tarmoglarning ahamiyati inson faoliyatining barcha sohalarini gamrab oladi va shu sababli ularning qiymatini
to‘liq inkor etish deyarli imkonsizdir. Bir kunni ijtimoiy tarmoglarsiz tasavvur gilish — izohlarni, statuslarni, rasm va videolarni
ko‘rmaslik, onlayn xarid qilmaslik, bank operatsiyalarini bajarmaslik va shu kabi faoliyatlardan voz kechish — ijtimoiy tarmoglarning
hayotimizdagi ajralmas o‘rnini yaqqol ko‘rsatadi. Internet orgali muloqgotning rivojlanishi interaktiv usullarda sezilarli o‘zgarishlarni
yuzaga keltirdi va bu esa tadgiqotchilar orasida ijtimoiy tarmoglar platformalariga bo‘lgan qizigishning ortishiga sabab bo‘ldi[2].
Ijtimoiy tarmoglarsiz hayot go‘yoki mazmunsizdek tuyuladi. Ijtimoiy tarmoqlarning ahamiyati inson faoliyatining deyarli barcha
sohalarini gamrab olgan bo‘lib, ularning qiymatini butunlay inkor etish deyarli imkonsizdir. Tasavvur giling, bir kun davomida ijtimoiy
tarmoglarda umuman vaqt o‘tkazmaslik: izohlarni, statuslarni, rasmlar va videolarni ko‘rmaslik, onlayn xarid gilmaslik, bank
operatsiyalarini bajarmaslik, elektron xatlarni tekshirmaslik yoki yubormaslik, yozishmalar olib bormaslik, buyurtma bermaslik,
mehmonxona bron gilmaslik hamda Facebook, Twitter, Skype, Google kabi platformalardan hordiq chiqarish, dam olish yoki do‘stlar
bilan alogada bo‘lish uchun foydalanmaslik — bularning barchasi ijtimoiy tarmoglarning ganchalik muhim ekanini yaqqol ko‘rsatadi.
ljtimoiy tarmoglar mazmun jihatidan boy bo‘lgan hamda turli kommunikativ imkoniyatlarni taqdim etuvchi muhit hisoblanadi
(Benamara, Inkpen & Taboada, 2018).

Pragmatika esa real hayotdagi muloqotni o‘rganadi. Haqiqiy muloqot doimo barqaror (uzogq muddatli) kontekstda amalga
oshiriladigan aloga turi sifatida garaladi. Aynan shu imkoniyatni ijtimoiy tarmoglar, xususan, Facebook, Instagram, Twitter va
WhatsApp o‘z foydalanuvchilariga taqdim etadi. Giles, Stommel, Paulus, Lester va Reed (2015) Khasanah (2019) orqali
ta’kidlaganidek, ijtimoiy tarmogqlar nafaqat “real hayot” muloqotini takrorlaydigan maydon, balki turli ona tillarga ega foydalanuvchilar
o‘zaro erkin va uzluksiz mulogot giladigan muhit hamdir. Ular turli madaniy fon va gadriyatlar tizimiga ega bo‘lib, bu esa yangi, o‘ziga
xos madaniy uyg‘unlashuvni yuzaga keltiradi[3].

Adabiyotlar sharhi. Pragmatikaning asosiy hissasi shundaki, u tilni uning yaratilishi va talgin gilinishi jarayonidagi
kontekstdan tashgarida tahlil gilishning imkonsizligini ta’kidlaydi. Aslida, insonlar nutq jarayonida deyarli hech gachon so‘zlarni
mutlaqo literal (to‘g‘ridan-to‘g‘ri) ma’noda ishlatmaydi; aksincha, ular suhbatdosh o‘zi anglay oladi deb hisoblagan ma’lumotlarning
katta gismini yashirin (implitsit) tarzda goldiradi. Boshgacha aytganda, so‘zlovchi o‘z nutqi orqali yetkazmogqchi bo‘lgan ma’noni (ya’ni
so‘zlovchi ma’nosi — speaker meaning, kontekstsiz gap ma’nosiga qarama-garshi holda) suhbatdoshning zarur kontekstual
ma’lumotlarni anglay olish qobiliyatiga asoslab quradi.

ljtimoiy tarmoglarda har ganday foydalanuvchi ishtirok etishi, xabar almashishi va istalgan miqdordagi boshqga
foydalanuvchilar bilan o‘zaro muloqot qilishi mumkin[4]. Kiberpragmatika (cyberpragmatics) atamasi 2001-yilda Internet orqgali
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vositalangan mulogotni kognitiv pragmatika nuqtai nazaridan o‘rganish uchun Francisco Yus tomonidan ilmiy muomalaga
kiritilgan[11].

Uning asosiy e’tibori Internet muhitida axborot qanday yaratilishi va ganday talgin gilinishini tahlil gilishga garatilgan[11].
Shuningdek, u foydalanuvchilar klaviatura orqali yozgan matn bilan aslida yetkazmoqchi bo‘lgan ma’no o‘rtasidagi informatsion
bo‘shliglarni to‘ldirish uchun qanday kontekstual ma’lumotlarga murojaat qilishlarini ham o‘rganadi.

Natijalar va muhokama. Ma’lumotlar yig‘ilgandan so‘ng, tadqiqot shuni ko‘rsatadiki, suhbatdoshlarning ijtimoiy
tarmoqlardagi o‘zaro muloqoti an’anaviy (offline) muloqot modelidan bir qator jihatlar bo‘yicha farq giladi. Xususan, bu farglar til
ishlatilishi, kontekstning moslashuvi (alignment) hamda mulogot jarayonida resurslar yetishmasligini kompensatsiya qilishga garatilgan
strategiyalarda namoyon bo‘ladi.

Ijtimoiy tarmogqlarda foydalanuvchilar tilni ko‘proq qisqartirilgan, norasmiy va kontekstga bog‘liq shaklda qo‘llaydilar. Shu
bilan birga, ular mulogot davomida yuzaga keladigan kontekst yetishmovchiligini turli pragmatik vositalar orgali to‘ldirishga harakat
qgiladilar. Bu esa Internet orqali vositalangan mulogotning o‘ziga xos xususiyatlarini va uning an’anaviy muloqotdan sezilarli darajada
farqlanishini ko‘rsatadi.

So’nggi yillarda ijtimoiy tarmoqlar muhim media maydoniga aylandi. Instagram, TikTok, Facebook, Twitter kabi
platformalarda har kuni milliardlab matnlar, suratlar va videolar joylanadi — ularda oddiy foydalanuvchilardan tortib brendlar va davlat
arboblarigacha o’z xabarlarini ommaga yetkazadi. Ijtimoiy tarmoqlardagi postlar — bu ham o’ziga xos mediamatn, va ularga xos
pragmatik strategiyalar shakllangan. “Instagram — asosan vizual platforma: unda har bir postning markazida fotosurat yoki tasvir turadi,
matn esa odatda qo’shimcha izoh yoki sharh tarzida caption (izoh) ko’rinishida bo’ladi. Shuning uchun Instagram diskursining
pragmatikasida vizual o’zini namoyon etish birlamchi ahamiyatga ega: foydalanuvchilar ko’pincha ideal filtrlangan, chiroyli suratlarni
joylab, 0’z hayotining faqat ijobiy, jozibali tomonlarini namoyish etadi. Bu orqali ular auditoriya oldida ma’lum bir imidj hosil gilishga
— masalan, muvaffagiyatli biznesmen, baxtiyor ona, zamonaviy san’at ixlosmandi va hokazo — intilishadi. Buni pragmatik nugtai
nazardan garaganda, har bir post — bu o’ziga yarasha illokutiv akt: u yoki bu ko’rinishda “mening hayotim shunday” degan xabarni
beradi va perlokutiv effektga erishmoqchi bo’ladi (masalan, hasad uyg’otish, hayratga solish, yoki aksincha, samimiy yaqinlik tuyg’usi
uyg’otish). Instagramdagi matnli izohlar esa ko’pincha qisqa va norasmiy uslubda bo’ladi, bu ham pragmatik jihatdan xushmuomalalik
va erkalanish effektini beradi — go’yoki muallif bemalol suhbatlashayotgandek, samimiy ohangda yozadi. Masalan, bir foydalanuvchi
sayohat suratining tagiga: “Hayot go’zal! Bu joyni kashf etganimdan xursandman. #sayohat #baxt” deb yozishi mumkin. Ushbu
izohdagi emoji (gulcha) va xeshteglar izoh ohangini belgilaydi: gulcha emoji — quvonch va go’zallik ramzi, #sayohat, #baxt xeshteglari
esa postning mazmunini umumlashtiradi va shu bilan birga auditoriyada “bu inson sayohatdan baxt topadi” degan xulosani
shakllantiradi.

Mahalliy ijtimoiy tarmoq muloqotida ham o’ziga xos pragmatik hodisalar kuzatiladi. Masalan, O’zbekistonda Telegram
kanallar juda ommalashgan bo’lib, ularning uslubi ko’pincha rasmiy axborotdan ko’ra samimiy blogerlik ohangiga yaqin. Rasmiy idora
yoki kompaniyalar ham Telegramdagi e’lonlarida quruq byurokratik tildan gochib, auditoriyaga “yaqinlashishga” harakat qilishmoqda —
bu ham pragmatik strategi ya’ni ijtimoiy medianing til normasiga moslashish. Ko’p 0’zbek foydalanuvchilari esa Instagram va TikTok
postlarida kode-almashuv (code-switching) giladi — matn ichida o’zbekcha va ruscha (yoki inglizcha) so’zlarni aralashtirib ishlatadi.
Masalan, “Bugun kayfiyat §). Best day ever! Do’stlar, hammaga #pozitiv tilayman!” kabi aralash postlarni ko’rish mumkin. Bu hol
pragmatik jihatdan bir necha magsadga xizmat gilishi mumkin: kengroq auditoriyaga tushunarli bo’lish, 0’z obrazini ko’p tilli,
zamonaviy qilib ko’rsatish, ba’zan hazil yoki og’zaki nutq samimiyatini berish (chunki shunday aralash nutq shahardagi jonli muloqotga
xo0s). Albatta, bunday aralash uslubni ayrimlar tangid ham qilishadi (adabiy til me’yorlari nugtai nazaridan), lekin kommunikativ
pragmatika nuqtai nazaridan garaganda, bu — foydalanuvchilarning turli til resurslarini vaziyatga mos safarbar etishidir (ko’pincha yosh
avlod vakillari buni yaxshi uddalaydi).

Xulosa

Mazkur tadgigotda ijtimoiy tarmoglardagi mulogot shakli va tuzilmasi real (yuzma-yuz) muloqot bilan giyoslab o‘rganildi va
natijada kommunikatsiya hamda til qo‘llanishining o‘ziga xos dinamikasi aniqlandi. Tadqiqot shuni ko‘rsatdiki, ba’zi hollarda muloqot
ketma-ketligi buziladi va qo‘shni juftliklar qoidalariga gat’iy amal qilinmaydi, biroq shunga garamay samarali mulogot yuzaga keladi.

Tadgiqotda ikki asosiy mexanizm — kontekst va inferensiya muhim rol o‘ynashi aniqlangan. Ayrim postlar shunday shaklda
beriladiki, foydalanuvchilar fagatgina kontekstni mustaqil tarzda anglash orgali ularning mazmunini tushunish imkoniga ega bo‘ladilar.
Shuningdek, kommunikativ niyatlar ko‘pincha bo‘laklanadi va foydalanuvchilar onlayn mulogotda ham yuzma-yuz muloqotga o‘xshash
kommunikativ strategiyalar hamda inferensial jarayonlardan foydalanadilar.

Tadgiqot onlayn mulogotning tabiatiga xos boshga omillarni ham yoritib beradi. Jumladan, kontekstning mavjudligi yoki
yetishmasligi, ma’no yaratish jarayoni hamda multimodallikdan ataylab voz kechilgan holda fagat matn orgali mulogot gilish holatlari
ko‘rib chiqiladi. Bunday sharoitda implikatura (yashirin ma’no) onlayn suhbatdoshlar uchun mavjud bo‘lgan cheklangan vositalardan
biri sifatida nihoyatda muhim ahamiyat kasb etadi. Umuman olganda, tadgiqot ijtimoiy tarmoqlardagi muloqot pragmatikasining o‘ziga
xosligini tasdiglaydi va uning an’anaviy (offline) hamda boshqa onlayn mulogot modellaridan ayrim jihatlarda farq qilishini yana bir bor
asoslab beradi.
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THE PLACE OF SMOGUL SADUAKASULY IN KAZAKH LITERATURE

CMOFYJI CAJTY AKACYJIBIHUHT KO30K AJABUETIIYHOCJIUTUIATY YPHU
MECTO CMOT'YJIA CAJIYAKACYJIBI B KABAXCKOU JINTEPATYPE
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Abstract: This article analyzes the life, socio-political activities, and place of Smagul Saduakasul in Kazakh literary studies. It
examines the scholar's views on Kazakh literature, the national press, and the Alash intelligentsia of the early 20th century. His
assessments of the works of Aboy, Magzhan Dzhumabayev, Mirzhakip Dulatov, Yusipbek Aimauytov, and Mukhtar Auezov are also
scientifically substantiated. The article reveals Smagul Saduakasul's attitude toward literary heritage, his thoughts on preserving national
values, and his attitude toward the one-sided views of Soviet ideology. The article also includes his reflections on the role of literature in
public life and the educational and historical significance of literary works.

Keywords: Smogol Saduagasuly, Alash movement, Kazakh literature, literary criticism, national heritage, Abai Kunanbayuli,
Magyan Zhumabayev, Mirjakip Dulatov, journalism, Kazakh newspaper, Aikap magazine, national revival, fiction, Soviet ideology,
criticism, literary heritage.

AnHotammsi: Maskyp wakoiaga Cmoryn CajyakacylbIHHMHT Xa€TH, IKTUMOMH-CHECHMH (aonuaTd Xamzaa KO30K
aa0NETIYHOCTUTHIATH YPHH TaXJIMI KWIHHAIH. YHAa oMUMHUHT XX acp Oomuiapuaard Ko30K aqabuéTu, MALIHA MaTOyoT Ba Amain
3uénmnapn xXakugard Kapanviapu Eputwirad. LlyHunraek, yauHr AOoi, Marxan XymabaeB, Mupxakun ynatoB, XXycumbex
AiimaysITOB Ba MyxTap Ay?30B mxoanra Geprad 6axonapu WIMHA acocaa Kypcatud 6epriran. Makonana Cmoryn CaxyakacyJIbIHHHT
amabuii Mepocra MyHocabaTH, MIJUTHH KaApHUATIApHH Cakjiam Xakunard (QUKpIapH XaMaa cOBeT MadKypacHHHHT OUp TOMOHIamMa
Kapanutapura OWiaupraH MyHoca0aTth ouu® Oepunaau. ANaOWETHUHT KaMHAT XaéTHaard YpHH, Oaquuii acapHUHT TapOWsIBHN Ba
TApUXUH aXaMHUATH XaKUJIard MyJioxa3anapy XaM MaKOJIaHWHT aCOCHH Ma3MyHHMHH TAIIKWII STaJH.

Kamur cy3nap: Cwmoryn Camyakacyibl, Ajann xapakaTtd, KO30K anaOuérd, agabuETIIyHOCIUK, MWJUIMKA Mepoc, Abaii
Kynan6aitynn, Marxan JXKymabaeB, Mupxakun Jlynaros, myomunucrika, “Ko3ok” raseracu, “AMkan” »ypHaiad, MAUIAN yHFOHMII,
Oaauuii anabuét, coBet MadKypacH, TaHKUJ, afnaduii Mepoc.

AHHOTanMsi: B 1aHHONM cTaThbe aHANU3UPYETCs >XXHU3Hb, COLMANBHO-TIOJIUTHYECKas OEATeNbHOCTh M MecTo Cwmaryns
Canmyakacynsl B Ka3aXCKOM JIUTEpaTypoOBEIEHHH. PaccMaTpuBaroTCst B3MIIABI YYEHOTO Ha Ka3aXxCKylo JHTEPaTypy, HaIHOHAIHHYIO
Ipeccy M aJalICKyl0 MHTEIMreHInio Hadana XX Beka. HaydHo 00OCHOBaHBI Takke €ro OIEHKH IpousBeneHui AGos, Markana
JlxymabaeBa, Mupxakuna [lymatoBa, HOcunbekxa AiimayiitoBa m Myxtapa Ays3oBa. CraTbsi packpbiBaeT oTHomeHwe Cwmaryis
Capyakacyisl K JINTEpaTypHOMY HACJIEANIO, €r0 MBICIH O COXPAaHEeHNH HAIMOHANBHBIX [[EHHOCTEH U ero OTHOIIEHHE K OJJHOCTOPOHHUM
B3MVIZIaM COBETCKOM unaeonorud. OCHOBHOE COAEp)KaHHE CTaThbU TAaKKe BKIIOYAET €ro pPa3MBIIUICHHS O PONU JIUTEpaTypsl B
00IIIeCTBEHHO )KNU3HH, 00pa30BaTENbHOM U HCTOPHYESCKOM 3HAUCHUH JINTEPATYPHBIX TPOU3BEICHUIA.

KnroueBbie cioBa: Cmoron Canyaracyinsl, IBIDKEHHE «AJalny, Ka3axckas JUTepaTypa, JUTepaTypoBeeHHe, HALlHOHAIbHOE
Hacnenue, AGaii KynanGatonmm, Maresin XKymabaeB, Mupmkakun [lynatoB, xypHamucTHka, raserta «Kasax», sxypHanm «Afkamy,
HaMOHAIBEHOE BO3POXK/CHHE, XyI0KECTBEHHAsI INTEPaTypa, COBETCKast HICOJIOTHsI, KPUTHKA, TUTEPATYPHOE HACIIEANE.

Kirish. Bop #yru 33 iiun smaran Cmoryn Caxyakacynbl Anamn onuMiapuiaH Oupw, cuécuit ap6o6, amabuérimryHoc,
my6mureT. CoBeT XyKyMaTH Oy AJamt 3uENUCHHUHT MEPOCUTa XaM pacMUM THUM conub kennu. Y KaHmait nmHuHT 6ommaa typau? By
xakna XX acp Oommaaru agabuéraunr tagkukoruncu J{.Kamzabekynsl myHaait geran: « AMMO KO30K EUITAPHUHT OMPUHYH TAIIKAIOTH
«Biptix» Ba YHHHI HyHATHIIHHY 34T 1aBOM 3TTHpraH «JKac a3samat»aary, Anam Y pIaHUHT BUTOAT KOMUTCTHHY TAIIKHI STHIIATH
MEXHaTHHH COBET )KaMHATHHUHT MaH(paaTura 60FuK 1e6 xucobra onmaranaa xam, Cubupp nukuinob komurerunaru (1920), CoBernuk
Ilapk Xankaapu SuIapMHMHT Mapkasuii Gropocuparu (1920), Kosok aBToHOM pecry6nukacuuunr Euuiap urtudoxumaru (1920),
Ko3zox OAKn mpesummymuparu (1920-1921), Byrynpoccus OAKuparu (1920-1921), Cemeilt ryGepHeNUK MHKWIOO KOMHUTETHAATH
(1921), Ko3oxk OAKunuar Typkucron aBroHOM peciryOmukacy Bakmumrugary (1922), Kosok aBronom pecny6irkacu Pexanamtupum
komuccusicugarn  (1923-1924), Xank wmaopudu komuccapuatuparu (1925-1927) maceyn Ba paxbapiuk Basu(acHHH IHCAHJ
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KWJIMACIUK, Kaapiamaciuk akira curmac 3au. 5 sxmnann Koszok CCP rapuxuna 20-iimmiapaa Ko3okcToH XyKymaTtuaa HUpUK jkaMoaT
apboOu mapaxacura kyrapwiran CMOFyJ Xakuna OHp-FUHA OFW3 CY3 €3mwnaud. By yHMHT WCMHHH KopanaraH cy3 smm» (5-6).
(I.Kamsaoekynsl. Cmoryn Camyakacyiibl. IKKH TOMIIHK acapiap Tyiamu. 1-xunn, A. Amanr, 2003. 5-6. (Kupu cy3).

Cwmoryn Canyakacynsl 1900 iimnna Axmona Bunositu, Kopaoit 6ommcu, XKapkun oBynuaa (xo3upru llumonmii KozokcTon)
nynéra xenrad. Otacu Canyakac (1872-1937) «xak WynuHH TyTraH, ypTada qaBiaTiu Myinio Oynran. Y CMmorynnail yrum tapOusiad
yeruprann yayH 1937 iunna Hoxakman otud ynaupunrad. Onacu MakukeH (1879-1938) dap3anan CMOFYIIHUHT KaiFyIn XaJoKaTH Ba
SPUHUHT OEryHOX CypHJITaHHHHU Kypa OJIMail TaluBUIIAAH IyHENaH yrraH. CMOFYIHHHT &Fn3 oFaifHucH — cuHImcH OperHOacap xam
(1916-1990) xaéraa EnFU3IHK, TAKAUPIAH 3yJIM Kyprasy».

Vima xesnaru 3amMougontapyu cuarapy CMOFYJ XaM KHIIUIOK MYJUIOCHIAH CaBOIMHH YHKAPHO, 3aMOH GMIMMHHH dTajllaraH:
«1912-1915 — 2 cundmu IlonrtaBka pyc-kupru3 OwituM roptd, 1916-1918 — OmObl KMIDIOK XyKamurd OwiuMm foptH, 1918 —
OMmOGbimaru koomepauusi Kypcu, OMOBI KHIIUIOK X¥KadWTd MHCTHTYTHHUHT Koomepauus ¢axynsretn; 1928-1932 #mmnapna Mocksa
TEMHUPHYIT KYPHIHILIHA MyXaHIUCIap HHCTUTYTHHUHT CYHBHI KyPHITHII MyTaxaccuciurmy (7).

Anamop/a naxclapiHUHT aCOCHH MaKCcaId — 0307, MyCTaKwI KO30K AaBIaTHHU Kypuil. LIyHWHT ydyH Anam oimmiapu
YIyH — «KO30KHUHT ¥3 QUKPUHH, ¥3 XUCCHHH, ¥3 XaEINHH, ¥3 TyNIyHYaCHHH KyHJIalD) MIJUIATHUHT MabHABUH KaJpHATIApUHHU caKiIad
KOJIMIII KyH TapTHOMaaru tanab 5au. ARTHITaH Macajaigap «AJKay JaCTYpPHHHUHT aCOCHH MabHABHI MIapTH OYIIMIIM XaM IIYHHHT YUyH.

C.Canyakacynbiabig «Kuprusckas smuteparypa» (Kozok anadbuétn) Homiu Taakukotd 1918 WWITHHHT OKTAOp olinja €3uraH,
1919 #nnga Om6Osima «TpynoBas Cubupe» xypHamuga (Nel) »pma0H KummHTaH. Makoma Oommna C.Camgyakacynisl KO30K Ba KUPFH3
opacuHH axparud Oepanu. lllyHna KO30KIapHUHT (QapKiapuaad OUpH — pyc MakTaOJIApUHHU KO30KJIap KYNPOK SrajularaHd. A3ainaH
Oepu mIomp, amryjgadmiaap aoMOpacu OWiaH >MTHHUHT Xa€TWHU Oamumii cy3 Omnman Oe3aTu® TypraH. AWTHC CaHBAaTWHHHI CHp-CHIATH,
ranabaraya ylaHWIINA alTHAraH. ARTHCYMHUHT Fanabacu OyTyH ypyFHUHT fanabacu xucoOmanrad. lllyHra mowp mryHpmaid nednnras:
«OT0 OBUIM IPOCTO CPEAHEBEKOBEIE PHILIAPH, HO PHIApH, OOpOBIINECS HE OpPYXHUeEM, a cioBoM» (241). Ko3okka Mamxyp HIoupIapHUHT
uemu ymoOy ypunna kxenrupwirad: «llesxe, bupxan cam, Capay. lllonpnapHUHT TaHTaHaIM KHHMMH, OTHHHMHT >KaOAMKJIHTHradya
aoxpa OYIUIIY Ba NIOMPIIAPHUHT Ky XYHAPUHH KYH KYpPHII YIyH HIUIATTaHU CE3MITaH.

Ko3okuuHr or3akm amabméru XIX acppa naBoM 3TraHd Ba moupiapHuHr XX acp Oommpga Xam Oynranm adtmirad. XIX
acpuunr 11 apMu anaGuéTIYHOCHUHT QHUKpHYa, SHTH JaBp — 63Ma anabuéT 6ommanay. Fiama agabuér sakumm cudartuma MK Kynees
Ba Abaii atanran. Kymees xycycustu ymoy ypunaa kentupwiran: « K. Komees mepBblif OT IPUHATOTO B TO BpeMs aKbIHAMHU 00BIYas —
XBaJUTh CBOI POJ M caMoro ce0si, IepeXoIuT K MeCHe, BOCTIEBAIOIIEil HapoaHOe rope. BriepBble ero cTHXM BBIILIN B INCBMEHHOM BHJE,
JIaB CHJIBHBIA TOJMOK HOBOMY HAIpaBIEHHIO, KOTOPOE MOXKHO Ha3BaTh B MCTOPHU KHPTH3CKOH JIHTEPaTyphl HMEHEM HApOJHUYECTBA»
(242). Anam anaGuéTIIyHOCH OF3aKd anabuér é3Ma anabuér Ownan Gupra smmamuay aitrad. [lyana xam ynap €3ma mevriap Ouian
cukn6 unkapwirad: «Ho akbIHBI, IPH BCEX CBOMX YCHJIMSIX, HE CMOTJIM JOJbIIE JIEpKaThCsl M MMETh Takoi Bec, Kak mpexae. OHU
JIOJDKHBI OBUTH MOJ] HATHCKOM MOTYYHX (DHIOCO(CKO-ITUPHYECKUX cTHXOB AbGasi KyHanbOaeBa OTCTYyNUTh M 3aMOJTYATh Ha JIOJITOE BPEMsI.

ITos3us Abas oxazana enybokoe 6nusHue HA JTUMEPAMYPY KUPSUZCKO20 HAPOOA U Onpedenunda OanbHeluee ee

nanpaenenue. A nozeonio ckazamo 06 Abae u e2o 6pemenu HecKobko ciosy (242-243).

Abaiira nonp: «AbGaif pe3ko 00IMIaT KHPrU3CKyI0 HHTEIUTUTSHINIO 32 €€ CTPEMIICHHE K YMHOBHUYECTBY U OCYKIal Hapox 3a
«uapeitHyto 6ops0Oy» (243).

Adnamr agabuérmynocu «Aftkam» (1909-1915), «Ko3ok» Hamprapu Xakuaa myHaai nerad: «llocne «Aiikam» BerxoauT B 1918
rony rasera «Kaszak», ropaocTh KHMPIM3CKOW JuTepaTypbl. MHTEpeCHO OTMETHTbh TO, YTO «AMKam» CyLIECTBOBaJI MPU Y4aCTUH
JIMTEPATYPHBIX CHIJI UCKITIOYUTEIBHO M3 MOJIOJISKH MYCYJIbMaHCKUX MeKkTeOoB. «Kazaky — u3 pycckux mkom» (244).

A.BaiitypcunoBHHHT «K030K»HM OommIkapumm anoxuzaa tiiara onuurad. lllyHuHraek, omumiiru xam TaBcuduianran: «OH
HepBbIH MUOHEP B 00JACTH CO3JaHUsS YHCTO KUPIU3CKOTO S3BIKA: COCTABHJ HEPBYIO KUPTU3CKYIO a30yKy M IpaMMaTHKy (IO 3TOTrO
KUPTU3bI TOJIB30BATNCH apaOCcKoil a30ykoit). ballTypcyHOB MOIT-HapOIHUK M JyXOBHBIN yuuTens Monojexu. OH mepeBen MouTH BCe
OacHu KprutoBa, CHaOIMB KaXKIyI0 COOTBETCTBYIOIIMMHE 3aKIIOUCHHUSIMH U TPUCIIOCOOMB K OOIMYCHUIO OSCIIEYHOM KU3HU KHUPTU30BY»
(244). M.[QynaroB xakunma ImryHpgai nevmnra: «M.S.JlymatoB — moat, mocnenoBarens JK.KomeeBa, 3aTtem yBiekcs ¢umocodceko-
TUpUYECKUMHU cTHXaMu Abast: «JlynaToB — mepBbIid BRICTYIHI cO cBoMM pomaHoMm «baxpirces JKamam» («HecuactHas XKamam») B
3aIIUTy KUPTU3CKOH JKEHIIMHBL. JTOT poMaH M COOpPHUK CTUXOTBOpeHHH cxaemamu umst M.S.JlymatoBa oOIIEH3BECTHBIM Cpean
kupru3oB. Poman «baxpirchi3 YKamam» Hamien gake HojapaxkaTeneil W crocoOCTBOBaJ BBIXOAY B OTBET €Ile HECKOJBKHX POMAaHOB
JPyTUX aBTOPOB» (245).

C.Canyakacynel Markan mievrlariga rokopu 0axo Oepran: «IIo MCKPEeHHOCTH MBICIH U XYJOKECTBEHHOCTH CJIOTa OH
MPEeB30ILIeNT BCEX MOATOB-IMPHUKOB, MUCABIIMX 10 Hero» (245). Mamxyp ae6 Kyiimparn moupnap kypu6 uukmirad: C.JleneHraes,
O.Kapames, Ilokopim, C.Topaiirsipo, A.Mamerosa, C.Celidynmmn, C.Illopmanos, b.Oterineyos. lllynmapnan C.[lenenraes, Illokopim,
Kapames Ba C.lllopmanoB amoxuma twira omumurad. C.JleHeHTaeB mevrining putMu, yiryHaurn badtypcuHoB Ba JKymabaesra
TeHrnamrtupmirad: «M3 gmcna geTsipex MOCIETHUX pe3Ko BhLaensercst modT-HaponHuk C.J/loneHTaeB. CTUXHM €ro YHCTO KHPTH3CKOTO
JIyXxa ¥ B HUX YyBCTBYeTCS CHJIbHAs HalMOHaJbHas cTpys. 1o cTpoifHOCTH pHGMBI U TapMOHHYHOCTH CJIOTA, IO CBOEMY TIIyOOKOMY
COACPKAaHUIO M, HAKOHCI, IO l'lOpaSI/ITe.]'leOl\;I MCTKOCTH CTHUXHU ﬂOHeHTaeBa HaxogAT cebe PaBHBIX TOJIBKO B IMPOU3BCACHUAX OTLA
Hapo/HO# mo33un baliTypcyHoBa u HexHoro nuprka XKymabaesa» (245). Kapames Ba [llopmano xankuu moupnap JK.Kynees cunrapn
neiinnran, lokapiMm — AOaiira taxmun kunysun neiinnran: «KapamieB n YepmanoB — moatel-Hapoguuku B ayxe JK.Koneesa u B
KHPTH3CKYIO JIUTEPaTypy CyLHIECTBEHHO HOBOTO He BIOXMIHM. [Ilakapum — ToKe: OH CKPOMHBIH mojpaxareb Adas» (245).

Ko3ok mpo3acu xakuaa anoxuja WiIMHH MabIyMoT Oepriran. XX acp Oommga IMyOIHIMCTHKA aJlOXUIa PUBOXKIIAHTAH JIeTaH
xynoca ncbormanran. [Tybmmmuctinap ne6 aBBano A.Balitypcunos, O.bexkeiixanoB, M./lynaroB aramran: «/3 cambIX BBIJAIOMUXCS
KHPIH3CKUX ITyOJMICTOB MOXHO OTMETHTh Ha mepBoM Mecte balitypcynoBa (yOuumucT BecbMa BCECTOPOHHHMI), 3aTeM
A .ByxkelixaHoBa (MCKJIIOUUTENHHO 110 HOJUTHYECKAM Borpocam) 1 M.S1. [lynaToBa (3alUTHHK SKSHIIUH U HAPOIHOTO 00pa3oBaHus).

U3 monoovix cun 6 smom Hanpaenenuu obewaiom mHozoe boneambaes, Anumbexos, Xayzowcanos, labbacos,

Atimayvimos, Ayszos, Kemenzepos, Typeanbaes, Kanuberkos u nexomopoie opyeuey (245-246).

Makona oxupuaa XX acp Gommnars aaBpuit Haupiap pyiixarti 6epunran: «Ko3oky, «Capbiapkay, «bipiik Tys», «¥pany,
«XKac azamar», « Abait», «bamamany.
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«Anabuér cyxbarnapm» (Adituc Tap3una) «Exbexuni kazaxra» 1927 (15-16 deBpania) 3bI0OH KHIMHTAH. YIa Ke3[ark HKKA
agaOuETIIYHOCTNK HyKTau Ha3zapu ¢ukpura goup é3wirad. LyHudr yuyHn makonana 20-iungaru agaOuil pukp-mMmyHo3apa YpHH OJIraH.
AnabuéTIyHoC Y3UHUHT afaOuil TaHKUI XaKuAard GUKpUHU IyHOai kenartuprad: «Ko3ok agabuérnHu cuHam kepak. CHHam BaKTH
xetau. Ko3ok anabuétu okcaca, TAaHKUIHUHT KYTUTUTHAAH SMac, TYFPU TAHKUAHUHT HYKIUTUAAH oKkcad Typudmm» (251).

Anam amabuérmrynocn MarxanHn wHKOp 3traH Fa66ac TokkaHOBHMHT (HKpHra Kapiiu oimHM aiitraH: «FaG6GacHuHT
KATOOHIaH OW3 OaiIIbUL, YITIIBLI, TOHKEPICKEe Kapchl anackaH MarxaHb! kepik. Fab0acTeiy 6i3re aliTKaHbl MarKaHHBIH KYMOAFHI,
JarnapbIchl 0oiapl. Bipak TOFI3 KbUT TeHKepic MarkaHFa TeKke KeTKeH KOK. OFaH Kyo — OHBIH COHFBI JKasraHIapbl, MarkaHbI
KalfTce /e aKCBUIAMBIH JeTeH OfgaH MeH, Cipd, aynakmblH. bipak GapbiH Gap, jKOFBIH JKOK Jey Kepek. MarxaHAabl Kyiumipcek, 6i3
OapriHa Kyinipemis. Kalitkenne ne MeH MapkaHIbl «JOHBI3AATHII, KOHBI3AATYIIBUIAPFa» KapChIMBIEY (251).

K. AlimayutoBHuHT «KapTKoka» Xakuaa XxaM aHuK GUKp Oepunran:

«bynoan manna éoup tiun asean JKycunbexnune «Kapmroowcacu» yuxou. Jlom oeean xuwu 1yx. Bynoan 6ews tiun agean

bocunean Myxmapuune «Kopaaucul30viy KYHIYHU dTHUHZ Kynu 6y KyHOa YHymub kemou. Apa-yopa Caken Oetiunzanoa

Hasupnune «dicunuy mymub Koraou. banxu, ynune xam goiioacu 6opoup. Bowkanap xaxuoa y xam wyky» (251-252).

Vima kesnaru anaGuii Mepocra 1oup QUKPHHHE XaM afabUETIIYHOC aHHMK TACAMKIAraH: «Apa-uopa AGaiiHH MO3OpHIAH GHp
alaHTUpUO KysAMH3, yHIa XaM opa-cana. CynranmaxmyT, bepHué3nm kum Ownaau? Kaiicu TaHKUTUM OyJNapHUHT FOTYKIapHHU
TEKIIUPHO, XyJioca YMKapan? XaKuKaTra Kejicak, Oy MKKU IMIOMPHUHT MKKHCH XaM HHUPHK KUIIH. bajky ynapHUHT é3raHiIlapHHUHT KYTIH
OM3HMHI MapKCH3M HyKTaHu Ha3apMMM3/IaH XaTo XaM OYJIMIIN MyMKHH, aMMO OyHH alTHII KepaKk SMacMH, CHHAII Kepak IMacMu?

«Abaii — mamaiiyngni 6u3z ounmaimus, bepnués-nepnuésuneni 6u3z swumeanumus uyK, 0y KyHOazuea y3umu3z Xam

apaiauxy derosuunap xam 6y10u. Aeap wiyHoail Oerosyuiap wukub Koica, yiap OusHUHE HCOXULTUSUMUSOAH OOWKA Xey

Hapcauu ucoomaamac 0u.

Dckudan Konean mepocea 6usz sea o6ynamuzmu, uyk, oyamarimuzmu?y (252).

C.CanyaxkacyJibl KO30K aTa0METHHHUHT CKH MEPOCHTa 3ra OYIHIIMMH3 3apyp Ae0 WMl aCOCHH OJIFa TapTau.

CoBer agabuETIIyHOCTApU aBBAUITHCHHHUHT OapyacuaaH Bo3 Keuno (akaT ssHrU CHHOHI anabuéTHH KyJutamy OMp TOMOHJIaMa
sxaruruan dciarran C.Canyakacynbl GUKpuHE aHUKIATHPHO OepraH. Ko3ok agabuérura OyTyH, cuHbui 1e6 OyiaMaii, sra OYmuimn
— «Oy kaTTa, acocWii MacamanapiaH Ompm» — aelau Anam anabuéruryHocu: «BU3HHHT KynmuMu3 (MeH OW3 JeraHga KOMMYHHCT
TaHKUIYWIAPHHU aiitaman) Oy Macajara Xaiu o3aku Kapa® ropuOmms. Macaman: Cabur itynmom «EHOekmr Ka3akra» Oocmirax
MaKoJIacua «KO30K aTaduETH Y3uaH-y31 HaMyHa OJlalUraH JaBpra sKkeTMaran» Aeiau.

Huma yuyn scemmaean? Kemmaca, Kawon scemmoxyu?

Ko30K adabuému ymmuwioan xam, 6yeyneu Xomuoan Xam HAMyHA-maxcpuba ona onaou. Y3uoan-ysu Hamyna o1aouean

oaepea 6amamom sxcemou. Aciu Y3udan-y3u Hamyna ona onmatiouean adabuém Gynumu 103um smac. Ymeannu ynymuo,

ymeanHune 6apunu 6eKop KUuIub mauliacanoa sHeu KaHoau yCMokuu?

Lllynune yuyn 6u3 scku Mepo30an 103 yeupmaumus. IcKku Mepocoan apaumutuHy oJ1amu3, Spamaimunu Koiaouy (252).

«Ko30K anabuéry y3uaaH-y3u HaMyHa OJIaJMraH JaBpra )KeTMaraH» — JeraH GUKp HUTHINCTHK FaHa 3Mac, COBETIINK SHIM
a1a0METHUHT aBBAJTMHU MHKOP STHII YUYH KyJUIaraH yCyJaM SKaHJIUTHHH AJIall OJIMMH ILIyHAad uHKop 3traH. [IIyHUHT y4yH y AOaiHn
TUHHUIIHA a1a0u€THN THHHII Macanacu cudaTtuaa takmmd stanu: « Adait xam 3cku Mepoc. AMMO AbaiiiaH KOJIraH MepOCaaH KYIH Xalu
JCKHpMaras. Xajid XaM KO30K moupiapu Abaiinan Mmaxopar ypranumm kepak» (252).

Anabuérmynoc Poccus maxapiapuna yma kezga 00if KyTapuiraH KarTa yilllapHH «COBET XOKAMATHTa ypraTraH dCKUIaH
KOJITAH MYXaHANC OmiuMm» e0 aifta kemu0: «MyXaHauc OMIMMH OM3HUHT (oiimamusra spaca, YHH 3CKHIaH KOJTaH 1e0, TaOuuiiky,
Jajara TalnulaManMu3y, — ae0 OwiuM, (GaH MPUHLIMINHMA aHa TeHJAIITHPHII OpKadM Kyiuiaiau. SIpHH anabuéruryHoc anabHETHH
THUHUIIAA XaM Oy TPUHIMIHYU YIUIALIHU 3apyp 1e0 XucoOmaimu: «AGallHUHI MaxopaTH XaM IIyHIal. AOaijaH MaXopaTHH YpraHuin
Kepax.

«Maxopam cysnumne cupmu, ynune uwu 2nea Kapuw 6yaca, MexHamxaul CUH@HUHZ 0n0unea Ooczan 0€euHu Kelluned

yekumea, MyHoOail cysea ous Kapuuy oerguunap oop.

bynapea men 6amamom xywunaman. Ammo Abaii xaxuoa wiyHoail Oeuwiea Keimauou. Abaiinune é3eanniapHuHe Kynu

KO30KHUHE SAHeU 27uea Xanu dsckupmazany (253).

AnabuériryHoc onuM «OyHIaH YTTu3 Wi aBBan é3unran ['oronsHUHT «PeBU30puHM» pyclar Xanu sckupMaran» ne6 aiTud
AbaitHuHT «BOJNBICBIHBIH» XaM JCKUpMaiiuran cababmapuHu oun® Oepran: «By Gomuc xamu Tupuk smacMu? AGail 3aMOHHMIAru
KaMUATUH aypynap Oapuacu Oup ityna itykomuo keraumu?

Llynoai 6ynca, ana aypyrap 6unam, ana Kamyuiukiap ounan Kypawuwl tynmuoa Abaiinune é32anunu Xam HUMA y4yH

¢otioananmaiinuz? » (253).

SIpHU, anaOuETIIYHOC aTa0HETHHHT JKaMHUATHH, CUECHI, MKTUMOMI aXaMHATH, Ma3MyHH OOpJIMTHHY IIYHAAH 3¢cinaTid yraau.
Yoy ypunna y «baxsrres3 XKamanasy xaM sckupMaiiinran Mepoc cudartua Takiang Kuiand KoaMai, yura GukpuHu ncooTnad yraau:
«Mennnrda, Mupzakunmauar «baxsitce3 XKamansny xam dckupMmaraH 3ckd MepocmaH OumpH, baxeircez JKamam — cyliranura tera
oJIMaraH KO30KHUHT COpJIM Ku3IapuaaH Oupu. YHHU 6axTcHU3 KWITaH — MOJIUTa MIIOHTaH Ta3 JKymMaH.

By xynoa «baxvimcwiz XKamany mun dcuxamuoan OYACUH, DIAUKIUK HYKMAU HA3ApUOaH 6YICUH, ICKUPOUMU, UYKMU?

Kozoxuune aénu mynux memenuxuu oaub 6ynoumu, iyxmu? Xam yam on uwuoa «6axmcus Kamany 6opmu? Hyxmu?»

(253).

Makonanusr 11 6ynuMuna Anam oMMMH YIIa Ke3Jard acoCHA JKaHKall — «IapTHsiia WYK €3yBUMIap» XaKHIa aloxXuua cy3
stran: «bymapHu Oab3mmap «mepe-mepe» nedan, OupoBmap <oxomomkem» nediam. Cabut xam, JKycumbek xam, Myxrtap xam
«TO3AJMKHM CEBTaHJIUTH» ydyH Ou3ra xampoit Oyia onMaiinu. MarkaH XaKuja UKKH Cy3ra KeIUITHUHT Y31 KarTa aitd cuHrapm» (253-
254). Anabuérmrynoc Oy monemukana IlnexaHoB cy3unu kentupud, MyxTap Ba XKycunbeknn xumost Kb uukanu. Ba ommuit rana
sMac, pakUOMapHHUHI CYy3W OMJIaH, yJapHHHI apryMEHTJIapura Moc IIyHpaad aeiimnrad: «Myxrap Ba JKycumbexk TO3aJMKHM ceBca,
CeBaBEPCHH, Oy Y3MapHHUHT UXTUEPH, aMMO OYHJaH yJTapHUHT KO30K MEXHATKaIIapUra Kapiiy 3KaHIUIH TOMMIatuMu?

Myxmapnune é3ean tiupux napcanrapu: «Ennix-Kebex», «Kopeancwizoviy kyniy, «Kapaeoesy — Oynapnune dapyacu Kopa

K030KHUHZ mypmyui. Koszoknune scku odamunune myghaiiu 9p tueumuune 60wy KaHoau KUNUHYUTIUKKA MYWUUWUHU

Kypcamaou. Ko3ok snunune onounea 60siw iyauoa 3cku 00amuHuHe KaHoatl mycur SKaHauSUHu maceupaaiouy (254).
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Ymly ypunna Anam onuMH MIMHH acoCHH oiFa TapTraH: «Ko030K numaa SHIH SUIMKIMK YPHATHII HMApTUSHUHT XaM,
XYKyMaTHHHT XaM KaTTa Basuanapugan Oupu Oyica, SHIMIMKHU YpHATUII YY9yH 3CKUHHM Owiuii, OYIraHHM OMIMII — YHHHT Xap
TOMOHM/A 3apypHii HapcanapiaH GupH. YTraHHM GUIMail — GyTyHIMHH TYIIyHMID MYMKHH dMAac. BYTYHIH TypMyll — KeJlaKaKHHHT
acocn» (254).

By makonana C.Canyakacyisl Oagunii anabuéT HIMa y9yH 3apyp, *KaMUATAA KaHJail Basuda yTail oJagy IeraH caBoira XaM
xkaBoO OepraH: «banuuii aqaOMETHUHT HHT KaTTa XU3MaTIapHIaH OMpH: TYpMYIIHH, Xa€THU THHHUOI. TypMyIIHH, Xa€THU OWIMM ityu
OwnaH xaM THHHUITa OYymamn. MacamaH, aBBaITM KO30K TYPMYIIMHWHT TapHXWHH E3WII, aBBAITH KO30K OJJIMHHHT XY KaJIUTHHI
TEKIIMPHIII, aBBAJITH KO30KHUHT OaT-yIyMHHH CHHAIIl — aHa OyJapHUHT Oapyac ommmMm #ymm» (254).

Xulosa. Ilyunait kumu6 Anamn agaOueTInyHOCH afabHETHUHT TapUXW OYIUIINHA, YHUHT CHHOUNA CHECHH TabhIUMOTra MOC
OynMaraHHHU FaHa aifbad KoJMaii, Kaiicu coxa 0yiIcuH OMmIuM-(aH HYITHHN YIIIaly KepakiIuruHyu ncootiad 6eprad. baguuii cy3HuHT
¢dapku xam anoxuma cy3 stwiradH: «baguuii amaObuérHuHr OHaMM HynauaaH ¢apkiu sxoiu: Oamuuii amabuéT TYIUIyHTHPaIUTraH
HapcacuHH TacBupiad, TaBcu¢uiad aiitagu. bamuuii €3yBun Ky3u KypraH HapcaCUHU OMJIMMIOHHHMHT TeKIIMpUO Omnnb altranmail Kys3
OJIIVIHITA TaBAaaHTHpaay. bannuii anabuéT Ba oxnuiit OMMMMHUHT (hapKH 1ry.

Myxmapnune, JKycunbeknune xam €seannapuea Xaém MUHUW, MYPMYWHU MYWYHUW HYKMAU HA3apuoan Kapazanod

yaapaa paxmam aummacax, 1abHam YKUiouean sHcouumus uyky» (254).

AnabuérmyHoc omum 0y GukpuHH «KapTKoXKa»HUHT Tax)IMiIM OWiIaH naBoM STTHpraH: «KapTkoxkay — K030K amabuéruia
KaTTa BOKea...». «Twmi xuxatuman «KapTkoska» K030K4a €3MiIraH pOMaHHUHI OapuacuiaH yCcTyH» — 1e0 amaOuéTiryHOCH acapHUHT
yCcIyOMHHM FaHa 3Mac, €3yBUMHHMHT THJ y3ura xocauruHu ajgoxupaa aitrad. Lynunr yuyn C.Cagyakacynsl XKycunbexk Ba MyxtapHu
XUMOS KO KoMaii, Oy MKKM MCMCH3 KO30K aabuéTu TymryH49acH kKam Oynaau nerad. by GukpuHM KyWnaard TeHJIAIITHPUII OUIaH
Oepran: «lynmait 6ynca, XKycumnbek xam, MyxTtap Xxam myoxacu3 OM3HHHT munMmu3na Oymumu xepak. bymap KommyHucr nmapruscu
OomKapuO TypraH SHIY 3JUIMKIHKHUHT TyIIMaHH dMac, IycTu. JKycunbek Ba MyxtapHu WYK Kuim Oy KyHIard Ko30K afa0uEéTHHIHT
6up Kynu Ba Gup o&FMHE KecuO Tanuian 6uaH 6up xucod» (255).

Oukp-MyHO3apaHu AaBoM 3TTUPUO anmabuérnryHoc KomkeHHWHr cy3ura Kymmnmaran Oymu0, mrynpai mera: «bymapHuHT
0ap3u €3ramylapuIaH MWUIATYWINK UCH YMKaguranu Oop». KomkeHuHr y3unum aHa xaropra kymu6 omu6 C.Camyakacysisl yHUHT
¢ukpuan TYNOMPUO YTaauM, aMMO HYKCOHMHH XaM smupu® Kommarad: «bu3z Myxrtapausr, XKXycunOexuunr, KomkeHwHT THII
KUXATHIAH, TYPMYIIHH TaCBUPJIAII KUXATHAAH KYPKaMINTH, MAXOpaTHHU alTcak, (UK KUXATHIAH YIApHUHT XaTOCHHU XaM allTaMu3.
AMMO OynmapHHHT XO3Up KaMUMJIMTHIAH SXIIMJINTH KYT. BymapHUHT KaMYWIUTd KyHIAH-KyH KEHrainO KemaéTraH HyK, akCHHYa
kamaiin6 kenmoknaa. bymap CoBer XokuMMaTura Kapmm KaiHammO KeTraH MIIUIATYHIap SMac, OyJTapHHHT Kelakard Xalk OJANHIa»

(255).
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Muallif:
MapanueB SIpmyxammat XyaaiiGepreHoBHY - Y30EKHCTOH [aBlaT >XaxOH THUIAPH YHHBEPCHTETH, XalKapo >KypHAIHCTHKA
(axynsTeTH, MeIHaTHHIBUCTHKA Ba KOMMYHUKAIUS KaQeIpacHHUHT JOIEHTH.

UDC 372.881.111.1
SEMANTIC MECHANISMS AND FUNCTIONAL PATTERNS IN THE LINGUISTIC REPRESENTATION OF
AFFECTION

TUYG'ULARNING LINGVISTIK IFODALANISHIDA SEMANTIK MEXANIZMLAR VA FUNKTSIONAL MODELLAR

CEMAHTHUYECKHE MEXAHU3MbI 1 ®YHKIIMOHAJIBHBIE MOJEJIN B IMH'BUCTUYECKOM ITPEJCTABJIEHUI
YYBCTB

Maksudov Umed Olimovich
Uzbekistan State World Languages University. 100173, Tashkent, Uchtepa district, Street Kichik Halka Yuli, 21A
E-maul: olimi.umed@mailru

Abstract. This article presents a comparative cognitive-semantic investigation of the functional-semantic category of affection
in the English and Uzbek languages. The study focuses on identifying the internal structure of this category, its semantic composition,
and the linguistic mechanisms used to represent affective meaning at the phonetic, morphological, lexical, and phraseological levels.
The empirical material consists of 200 English and 225 Uzbek linguistic units selected through the analysis of explanatory and
phraseological dictionaries, literary texts, and contextual sources. The methodological framework is based on the principles of cognitive
linguistics, the theory of functional-semantic fields developed by Anexcannp Buxroposuu Bonmapko, and comparative linguistic
approaches. The core element of the category is the archiseme “love / sevish,” around which integral and differential semantic features
are organized. The analysis demonstrates the necessity of distinguishing affection from related categories such as evaluation, praise,
approval, and respect, despite certain semantic overlaps. Quantitative findings reveal that implicit realization of semantic features
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predominates in Uzbek, whereas explicit marking occurs more frequently in English. Uzbek is characterized by a higher degree of
affixational productivity, while English relies more extensively on lexical and phraseological means of expressing affection. At the
phonetic level, both languages employ intonational variation; however, vowel lengthening and paralinguistic devices are more
commonly observed in Uzbek speech. The results confirm that the functional-semantic category of affection reflects the national and
cultural specificity of the emotional worldview of English- and Uzbek-speaking communities.

Keywords: functional-semantic field, affection, endearment, cognitive linguistics, componential analysis, archiseme,
comparative linguistics, English, Uzbek.

AuHoTammsi. B naHHOW craThe paccMaTpuBaeTCs COINOCTABHTENBHOE KOTHHTHBHO-CEMAHTHUYECKOE HCCIIEIOBaHHE
(yHKIHMOHABHO-CEMaHTHUECKOM KkaTteropun affection B aHrmmiickom u y30ekckoM s3bikax. OCHOBHOE BHUMAHHE YAETAETCS
BBISIBJICHUIO BHYTPEHHEH CTPYKTYpPBHI JAHHOTO TOJIS, ETO0 CEMAaHTHYECKOTO HAMIOJIHEHNUS, @ TAKXKe S3BIKOBBIX MEXAHM3MOB PEPE3CHTAIMU
addexTUBHOTO 3HaUYCHUS HAa (OHETHYECKOM, MOP(HOIOTHUECKOM, JICKCHYECKOM H (hPa3eoOrHueckoM yPOBHAX. DMIMPHYECKYIO 0a3y
uccnenoBanust coctaBuian 200 aHramiickux U 225 y30€KCKHX S3BIKOBBIX €OMHHI, OTOOPAHHBIX MOCPEICTBOM aHAJIHM3a TOJKOBBIX H
(pa3eoOTHIECKUX CIIOBapel, XYHDOXKECTBEHHOH JUTEpaTypsl M pA3NUYHBIX KOHTEKCTYAIBHBIX HCTOYHHUKOB. MeETOIOJIOrHYecKoi
OCHOBOH Pa®OTHI BBICTYNWIIN KOHIEIIINK KOTHUTUBHOW JIMHTBUCTHKH, TEOPHs (PYHKIIMOHAIBHO-CEMaHTHIECKOTO II0JIs, pa3paboTaHHas
Anexcannp BuxropoBud boHmapko, a Takke NPUHIUIB CPAaBHUTEIBHO-COIIOCTABUTENEHOTO SI3BIKO3HAHMS. L[eHTpabHBIM 2JIeMEHTOM
HCCIIEAYEeMOro TOJIS SIBISETCS apXHuceMa «Io0oBb /sevishy, BOKpyr KoTopoi (GopMHpPYIOTCS MHTErpaibHBIE M AU (epeHInaIbHbIe
CeMaHTHUYECKHE TpHU3HAKW. [IpoBeJEeHHBIM aHaNMM3 MO3BOJIMJI YCTAaHOBHTh HEOOXOAMMOCTH pasrpaHHMYeHHst Kareropuu affection c
TaKUMH OJIM3KMMU MOHSITUSIMH, KaK OIIeHKa, 0XBalla, 0N0OpeHne U yBaKeHNE, HECMOTPSI Ha HAJIMIHE OTASIbHBIX TOYEK IepecetdeHus B
HX CMBICIIOBOH CTpyKType. KoandecTBeHHBIE pe3yIbTaThl MOKa3ald, YTO B y30E€KCKOM SI3BIKE MpPeoOIafacT UMILIMIUTHOE BBIPAKCHNE
CEeMaHTHYECKIX KOMIIOHEHTOB, TOT/a KaK B aHTJIMICKOM dYallle BCTPEYaeTCs UX sBHAas MapKUpoBKa. {71 y30€KCKOTo sA3bIKa XapaKTepHa
BBICOKas IPOAYKTUBHOCTH ap(hUKCANBHBIX CPECTB, B TO BpeMs KaK aHTIIMHCKUH IEMOHCTPHUPYET MIPEHMYIIECTBEHHOE MCIIOIb30BaHNE
JIeKCUUecKuX U (pazeosnormyeckux pecypcoB. Ha ¢oHeTnueckoMm ypoBHe B 000OMX SI3bIKaxX 3HAYMMYIO POJIb UTPaeT WHTOHAIMOHHAS
BapUaTHBHOCTb, OJJHAKO B y30EKCKOW pedH yamie HaOIIoAaoTCsl yIUTMHEHNE TJIaCHBIX U aKTHBHOE IIPHMEHEHHE NapaJnHIBUCTHYECKIX
cpencTB. MTorm mccnemoBaHWs ITONTBEPXKIAIOT, YTO (YHKIMOHAIBHO-CeMaHTHUecKas KaTteropus affection cimyxuT oTpaskeHHEM
HaIMOHAIEHO-KYJIBTYPHBIX 0COOCHHOCTEH AIMOLMOHAIEHOI KapTHHBI MUpa HOCHTENEH aHTIIMICKOTO M Y30€KCKOTO S3BIKOB.

KiroueBble cioBa: (QyHKIMOHATIBHO-CEMaHTHYecKoe moie, affection, mackaremsnas ¢opma, KOTHHTHBHAsI JHHTBHCTHKA,
KOMITOHCHTHBII aHaJIN3, apXHCceMa, CPABHUTEIBHOE S3bIKO3HAHNE, aHTITMHCKHUM S3bIK, Y30EKCKHUH S3BIK.

Introduction. The rapid development of cognitive linguistics has significantly influenced contemporary comparative language
studies. Scholars such as B. Bergen, V.V. Demyankov, E.S. Kubryakova, Z.D. Popova, I.A. Sternin, Y.S. Stepanov, U.K. Yusupov,
A.A. Abduazizov, D.U. Ashurova, and Sh. Safarov have contributed substantially to the formation of this field.

Cognitive linguistics examines language as a cognitive mechanism that participates in the processes of conceptualization,
categorization, encoding, and transformation of information. Language is viewed not merely as a communication tool but as an
instrument for structuring and representing knowledge about the world. Within this framework, meaning is interpreted as a cognitive
phenomenon closely connected with human perception, cultural experience, and worldview.

The functional-semantic field (FSF), as developed in the works of A.V. Bondarko, provides an effective model for describing
linguistic units united by a common semantic function. Each field contains a core (archiseme) and peripheral elements, including lexical,
grammatical, and syntactic means.

The present study focuses on the functional-semantic field of affection (FSFA) in English and Uzbek. The central thesis of this
research is that the FSFA represents a multidimensional cognitive-pragmatic system structured around the archiseme of love (sevish)
and realized through phonetic, morphological, lexical, and phraseological means.

Cognitive Linguistics and Comparative linguistics

Many scholars have conducted research in the field of cognitive linguistics (B. Bergen, V.V. Demyankov, E.S. Kubryakova,
Z.D. Popova, I.A. Sternin, Y.S. Stepanov, U.K. Yusupov, A.A. Abduazizov, D.U. Ashurova, Sh. Zafarov and others).

As U.K. Yusupov has pointed out, in recent times, the issue of relativity has begun to be studied again in linguistics. The
interrelation of cognitive science and linguistics has given rise to the field of “cognitive linguistics,” while the connection between
cultural studies and linguistics has led to the emergence of “linguoculturology.” According to many cognitive linguists, cognitive
linguistics focuses primarily on the category of knowledge, the problems related to its types, and how this knowledge is reflected in
language [fOcynos Y.K. 2007: 4-20].

The intensive development of cognitive linguistics is forming a new perspective in the comparative study of languages. A
cognitive approach to the comparative study of linguistic units helps to better understand how the world is reflected in different
languages, the interrelation between language and thought, language and culture, and their mutual influence. The cognitive approach is
one of the methods that explains linguistic phenomena through the theory of knowledge. Cognitive linguistics is part of the sciences that
study human cognitive activity. Its main goal is to determine the role and contribution of the language system in the process of
understanding the world [[Iemsukos B.B. 1994: 17-33].

According to V.V. Demyankov and E.S. Kubryakova, in cognitive linguistics, language is considered a cognitive mechanism, a
cognitive tool that is a system of languages that plays an important role in the processes of representing (encoding) and transforming
information [demssiiikos B.B., Ky6psikosa E.C. 1996: 53].

As already emphasized, the main characteristic of cognitive linguistics is its study of language in connection with human
activity of understanding the world. After all, language is a means through which a person understands the world. In cognitive
linguistics, the meaning of language units is analyzed at different levels of the language, and they are studied by dividing them into
concepts and categories. Conceptualization and categorization play a significant role in studying the semantic aspects of how the world
is understood. The multilevel theory of meaning, which is an independent part of this field, leads to the identification of cognitive
semantics as a separate domain [Ixxycynos H.M. 2006: 10].
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The main feature of cognitive-semantic research is that it fully considers anthropocentric principles and examines the semantics
of linguistic units based on concepts. In this context, meaning is viewed as a cognitive phenomenon. Ideas about the problem of the
concept can be found in the works of U.K. Yusupov, D.U. Ashurova, E.S. Kubryakova, Sh. Safarov, N.M. Dzhusupov and other
scholars. A concept is directly related to the human factor in language. It represents the intellectual and emotional objective of a
person’s worldview. The content of a concept is expressed through lexical units that share a general meaning, forming a lexical-semantic
field. In modern linguistics, terms such as “field,” “group,” and “paradigm” are used to describe a collection of lexical-semantic units
[Ky3neros A.M. 1986: 50-110].

The terms “concept” and “cultural concept” are of great importance in these disciplines as well as in comparative linguistics. It
is well known that language is both evidence of culture inherited from previous generations and an integral part of that culture. Indeed, a
nation’s culture is first reflected in its language; language alone reveals the hidden aspects of culture through words. According to
experts, the concepts of different nations differ from each other, but to what extent this difference depends on human behavior and
worldview remains an unresolved issue. Language reflects the world and a person’s attitude toward it through its semantics. Linguistic
semantics is also the totality of the meanings of language and speech units. As U.K. Yusupov notes, there are no languages in the world
that are completely semantically equivalent. However, there are languages that are partially semantically compatible. The reason for
semantic differences among languages lies in the diversity of nations’ cultures, traditions, scientific and technological progress, and
living conditions. The presence of similarities between languages makes translation and comparative study possible. Without such
similarities, studying languages would be extremely difficult, and communication between speakers of different languages would hardly
be possible.

Since linguistic semantics reflects the world, some linguists figuratively refer to it as “a linguistic picture of the world.” A
specific representation in a particular language is referred to as “the national linguistic picture of the world.” It should also be noted that
cognitive linguistics uses the concept of a “conceptual picture of the world.” According to cognitive scholars, human knowledge of the
world is accumulated on the basis of concepts. Although concept theory is very intriguing, it still requires extensive research and
evidence [FOcymnos Y.K. 2007: 19-20].

Regarding the principles of comparative language study, the aforementioned scholar emphasizes the need to study the object of
analysis as a whole, in all its aspects, and comprehensively [IOcynos V.K. 2007: 92].

In conclusion, the primary task of cognitive linguistics is to study the mental processes occurring in the human mind in
connection with linguistic activity. The object of cognitive analysis is the system of language as a source of knowledge acquisition,
practical application, transmission, and ultimately, as a tool for shaping that knowledge [Cadapos C.III. 2006: 11-53].

It is well known that any culture develops and evolves under the influence of its surrounding environment. The cultures of
different nations are distinguished from one another, primarily by the differences in how they assimilate material and spiritual realities.
What lies at the core of these differences is not the object being assimilated or the product of that activity, but rather the way or manner
in which the material and spiritual assimilation process takes place. Cognitive linguistics sheds light on such issues. During the process
of comparing languages, a cognitive linguistic approach allows for the discovery of features in one language that may not be apparent
during its isolated study.

In this work, the term “field” (functional-semantic field) is used, and when this term is applied, it refers to a group of words in
a particular language that are directly connected semantically. The term “semantic field” was first introduced by G. Ipsen. In
comparative linguistics, a field-based theoretical approach is especially significant [FOcymos ¥.K. 2007: 39-48].

As A.A. Abduazizov points out, a “semantic or conceptual field” unites words that are linked by meaning. Such words
typically form a single lexical-semantic group [A6ayasusos A. 2010: 69].

A.V. Bondarko, in his research on the functional-semantic field (FSF), notes that this field includes lexical, grammatical, and
lexical-syntactic tools united by a shared semantic function (core). The FSF has the following characteristics:

a) the language units included in the group share a common semantic function;

b) the group includes not only lexical but also grammatical elements.

Structurally, the field consists of a core and peripheries [bakaesa M.K. 2004: 99-103].

Addressing the issues of cognitive linguistics is highly important in language comparison because it allows us to reveal the
conceptual-semantic essence of language units, as well as their sociolinguistic, gender-based, and linguocultural characteristics.

This study focuses on the cognitive-conceptual, gender, sociolinguistic, and linguocultural features of FSFA (functional-
semantic field of affection) in English and Uzbek. Analyzing these features from the perspective of cognitive linguistics, and studying
the role of the human factor and the process of understanding the world within the context of the “endearment field,” is of great
significance. Investigating the issue in this way contributes to the systematic study of the most important problems in general and
specific linguistics and helps in finding appropriate solutions to them.

The Term "*Affection™ and Its Relation to Other Linguistic Phenomena

Today, the developing field of cognitive linguistics, along with linguoculturology, pragmatics, sociolinguistics, and
ethnolinguistics disciplines related to language, culture, and society demands a comprehensive analysis of words, phrases, and
phraseological units.

In particular, there is no dissertation or scientific article devoted to an integrated study of the functional-semantic field of
affection (FSFA) in English and Uzbek. This may be due to the tendency to regard the function of affection in language as belonging to
other categories. For example, some linguists continue to study affection without distinguishing it from diminutives (N.Sh. Nishinadze,
J. Buronov, A.K. Pulatov, U. Tursunov, Kh. Abdurakhmonov, A. Rafiev, D. Shodmonkulova, N. Askarova, etc.).

The relevance of this topic lies in the fact that analyzing the FSFA in the languages under study will not only identify many
previously unexamined allomorphic properties but also contribute significantly to understanding related issues. Indeed, everything in the
world is understood through comparison. Comparison is the basis of understanding any thought or existence [Vumuckuit K.J[. 1939:
43].

Researchers have conducted studies on affection, as mentioned above. However, the sociolinguistic, linguocultural, and
gender characteristics of the FSFA in English and Uzbek have not been sufficiently addressed. This linguistic problem requires a
thorough solution.
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Some linguistic issues concerning lexical and phraseological units expressing affection in various languages have been
explored by scholars such as R. Lakoff, A.V. Kunin, N.Sh. Nishinadze, and others. Notably, R. Lakoff expressed views on the
expression of affection in the speech of English-speaking men and women primarily from a gender perspective, while A.V. Kunin paid
attention to certain phraseological units expressing affection in English. N.Sh. Nishinadze approached affection and derogation from a
morphological perspective in English, Georgian, and Russian.

In Uzbek linguistics, this topic was also conducted by scholars such as R.R. Khadyatullayev, A.K. Polatov, O. Safarov, Sh.
Kazakov, U. Tursunov, K. Musayev, E. Kilichev and others.

Observations show that some scholars investigate affection and diminutives as grammatical categories, focusing mainly on their
formation via suffixes (J. Buronov, O.M. Muminov, U. Tursunov, Kh. Abdurakhmonov, A. Rafiev, N. Askarova, R.R. Khadyatullayev,
R. Kungurov, etc.). However, some researchers consider affection as part of address (A.V. Velistova, Z.A. Akbarova, etc.). According to
their view, affection belongs to the positive expressive-emotional form of address from the perspective of interpersonal relations
[AkGaposa 3.A. 2007: 105].

Some scholars have examined affection from a folklore perspective (D.M. Yuldasheva, O. Safarov, M.N. Melnikov, V.N.
Anikin, etc.). According to them, lullabies and soothing songs containing affectionate forms are created and performed mainly by
mothers for children. For example, M.N. Melnikov refers to maternal poetry in Russian children's folklore as affectionate poetry. O.
Safarov studies affection as part of lullaby folklore, reflecting the diverse relationships between mother and child [Cadapos O. 1983: 3-
65].

The scientific-theoretical and practical significance of the conducted research is undeniable; however, despite many studies on
the topic of affectionate form, much remains unexplored in this field. In particular, affectionate form as a distinct field has not been
studied comparatively in English and Uzbek languages in a monographic direction. There have been no studies on its gender,
sociolinguistic, and linguacultural features in these languages.

O.K. Yusupov, in his work, touching on the principles of comparative language study, emphasizes the need to study the object
as a whole, comprehensively and in all aspects [FOcymor V.K. 2007: 92].

Various sources provide specific explanations for the term affection (erkalash). Sh. Kazakov, expressing his opinion on the term
affection - erkalash, says: “If there were no affection in a language, neither young nor old would have smiles on their faces” [Kaszakos
1. 1990: 57].

In Webster’s explanatory dictionary, the word affection is defined as: affection 1) feeling or emotion, tender attachment,
fondness; 2) the action of affecting, that means feeling or emotional state, gentle touching, love [Merriam W. 2003: 21].

In Roget’s Thesaurus, the term affection has synonymous names such as endearment, loving words, affectionate speeches, pretty
names, pet name [Roget’s Thesaurus. 2002: 888-889].

In Russian explanatory dictionaries, unlike the above, affection is explained as “manifestation of tenderness, care, nurturing and
protection” (acka — 1) mposiBIIEHWE HEXKHOCTH, JIOOBH, 2) N0Opoe, NMPUBETIUBOE OTHOILIEHHE, obpamienue) [TonKoBbINA ClI0Baph
pycckoro si3pika. 1938: 26].

In the Uzbek explanatory dictionary, erkalash is understood not only as loving affection but can also be expressed through
paralinguistic means, i.e., through body movements [V36ex Timmaunsr m30xm myrata. 1981: 450].

In internet sources, this term is also referred to as terms of endearment.

D.M. Yuldasheva calls this term in Uzbek as erkalatma. According to her, erkalatma is a folklore genre peculiar to mothers
and is connected with the semantic content of the adjective erka, which expresses character traits. The suffix -la forms a verb, and -ma is
an affix that forms a noun from the verb. Erkalatmalar can always be said. It is a form of expressing love to a child (FOnnamesa M.]I.
2007: 31).

However, unlike the aforementioned scholars, K. Musayev in his work calls lexical units related to erkalash by the term
shirinsuhanlik [Mycaes K. 163-166].

R. Kungurov emphasizes that affectionate forms express not only the meaning of smallness or diminutiveness but also meanings
of courtesy, kindness, and affection [Kyurypos P. 1980: 44].

In our opinion, affectionate forms - erkalash is an expression of kindness, love, tenderness, delicate care, and affection
towards people, animals, nature, objects, and phenomena, that is formed by special linguistic means and forms in each language.

Often affectionate form was studied together with diminutives. Some scholars (A.K. Pulatov, J. Buronov, O.M. Muminov, Kh.
Abdurahmonov, A. Rafiyev, N. Askarova, etc.) in their scientific works link diminutives and affectionate forms together. Others (M.1.
Rasulova, Sh. Kazakov, O. Safarov, R.R. Khadyatullayev, etc.) studied these terms separately. Our initial aim is to distinguish these
terms in terms of meaning.

The affectionate forms is created by adding suffixes (such as -jon, -xon, -gina) to a word, but in the text, this word may not
express affectionate meaning. Affectionate forms can be expressed in context even when these suffixes are not added to the same word.
For example, the word asal in a figurative sense expresses affectionate forms. If the suffix -xon is added to the word Nigora
(Nigoraxon), the affectionate form is created. Conversely, the same word with affectionate form suffixes may not express this meaning;
instead, it can convey irony, respect, or diminutive meanings.

According to E. Kilichev, the meanings of diminutive-affectionate forms depend on the general meaning of the speech
[Kumues 3. 1992: 21-23].

It should be emphasized that in some cases, diminutive meaning exists alongside affectionate form, which is an undeniable
phenomenon in the language. Below, to differentiate affectionate forms and diminutives generally, several examples are given with
explanations:

The kitten is ill and it is in bed [CkynbTs B. 2005: 147].

In this example, the word the kitten refers to the offspring of a cat. In the next example, the predominance of affectionate
meaning is noticeable: Sleep, pretty loved one; do not cry. And will sing a lullaby [Malkoc A.M. 1993: 106].

In pretty loved one, the meaning of affection, rather than diminutive, can be observed. The text expresses soothing and
comforting a crying child. In Uzbek, we also pay attention to this phenomenon:

Qopcha, gopcha ichida uncha, uncha ichida ustuncha;
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Pichagina bo ‘yi bor, takkakidan to ‘ni bor [A6aypaxumos. M. 1991: 85-161].

From the words pichagina, uncha, qopcha, ustuncha in the examples, it is evident that the object is expressed as reduced in
size. Unlike diminutives, in the following examples, affectionate meaning is clearly expressed:

— Qo ‘ying, aylanay, yig ‘lamang. Mayli, katta buvingiz, xafa bo ‘Imang, jonimni gogay [Cadaposa P.3. 1996: 98].

—Jo ‘ra polvon, akasi jonidan, quyundek yugurdak bolasan. Voy, onaginang gogindiq [Xaastysiaes P.P. 1969: 120].

— Xi-xi-xi, aylanay sizdan, poshsha giz! Mirzakarim boyning hovlilari shumi? — deb so ‘radi [Koaupwuii A. 1974: 171].
The words aylanay, jonimni qoqay, akasi jonidan, poshsha giz in these extracts express the affectionate meaning.

In Russian, similar distinctions can be observed:

Koménox 3abonen u nesxcum ¢ nocmenvke (diminutive meaning predominates).

Cnu, M0é conmnviuko, He niaus. A cnoio mebe xonvioenvnyto (affection predominates — Moé conHBIIIKO).

Baiiuux mot, met nouemy epycmuwn? (affectionate address using animal metaphor).

Thus, affectionate form is an expression of care and love, whereas diminutive, unlike endearment, indicates the smallness of
an object or person in size or age. However, in a text, both endearment and diminutive meanings can be expressed simultaneously. For
example:

Mally’s meek, Mally’s sweet,

Mally’s modest and discreet [Ctporanckas U.C. 1967: 71].

Onajoni yolborar: — O ‘g ‘lonim, erkatoyim...

Butun drujina uning, ketidan yurar doim;

Akajoni singlisini erkalaydi: — Alla-yo, alla,

Gapimni ug, singilginam, kinoga ketgan oyim, dadam [Bapto A. 990: 127-275].

In Russian:

Cnu, moti manenwvxuii, cnu, moti xopowuti (both diminutive and affectionate meanings combined).

In the examples, the words meek (kichkintoy), singil, and erkatoy carry diminutive meanings. However, alongside these, the
affectionate meaning is also expressed in the text.

Thus, based on the results of our research, in the compared languages there exist pure affection, pure diminutive, and
combined affectionate-diminutive meanings. These, in turn, are identified through texts.

This study is aimed at investigating words, word combinations, and phraseological units that express the meaning of affection
in English and Uzbek.

Since our research required clarifying the distinctions between the terms affection - erkalash, evaluation - baholash, and praise
- magtash, their definitions were also examined.

According to the Oxford Dictionary, evaluation (baholash) is “to show the value of something” (evaluate — estimate the value of
smth.) [The Oxford Dictionary of the English Language. 2002: 39].

In the explanatory dictionary of the Uzbek language, baholash is defined as “setting a price, putting a monetary value, giving an
assessment, expressing an opinion about the importance, value, or worth” [¥36ex tumuausr nsoxmi myrari. 1981: 90].

The concept of evaluation manifests within nationality and expressiveness, consisting of both positive and negative meanings.
Positivity and negativity in language affect a person’s emotional state. The predicate baho expresses two main meanings: good and bad.
The expression of good and bad evaluation is mainly reflected through qualities [Kam6apos F. C. 2008: 85].

Thus, evaluation should be understood as the subject’s positive or negative attitude toward the object. It is important to note
that while affectionate only expresses a positive attitude, evaluation may include both negative and positive emotions.

Below, to distinguish the term praise — magtash from affection, we will examine explanations from various sources.

According to the Oxford Dictionary, praise means “to approve of something, to show pride, and to raise prestige” (praise — 1)
speaking with approval of; saying that one admires; 2) giving honor and glory to) [Oxford Learners Dictionary of Current English. 1974:
653].

In contrast, Webster’s Dictionary defines praise as “an expression of approval” [Merriam W. 2003: 97].

In the Uzbek explanatory dictionary, magtash is defined as “to speak about the good sides and virtues of a person or thing, to
present it in a good light.” For example:

Oftob oyim so ‘radi: — Chiroyli yigit, aqilli yigit deb magtay-magqtay To ‘ybekaning ichagi uzildi, u kim edi? [V36ex TrmamHT
n3oxJu yraru. 1981: 456].

The phrases chiroyli yigit (handsome young man), aqilli yigit (smart young man) contain the meaning of praise.

To conclude, we can say that praise is speaking about the positive qualities of someone or something and presenting it
favorably; evaluation is expressing one’s opinion about the good or bad aspects of a person or thing.

When expressing praise and evaluation, feelings of affection and fondness are generally weaker compared to affectionate form.
Below, we analyze their differences through several examples:

a) mening shakar bolajonim (my sweet little child);

b) anavi bola yomon bolaga o xshamaydi (that child does not look like a bad boy);

¢) buncha odobli, axlogli bola ekan-a (such a polite, well-mannered boy indeed).

In Russian:

a) moit craoxui manviu (My sweet little child) — affection;

b) smom pe6énox, kascemes, nennoxoi (this child seems not bad) — evaluation;

C) kakotl socnumanmwiil, Kyiemyphoiil peoénox (What a well-mannered, cultured child) — praise.

In these examples, the first expresses affection (the child is spoken about with affection), the second is evaluation (the speaker
expresses an opinion about the child’s qualities), and the third is praise (the child’s good traits are praised and presented positively).
Below are examples from English and Uzbek literature.

English language axample [from Shakespeare’s “Romeo and Juliet”]:

Capulet: “4 gentleman of noble parentage,

Of fair demesnes, youthful, and nobly trained,

177



*GULISTON DAVLAT UNIVERSITETI AXBOROTNOMASI *

* Gumanitar — ijtimoiy fanlar seriyasi, 2026. N 2 *

Stuff’d, as they say, with honorable parts,

Proportion’d as one’s thought would wish a man;

And then to have a wretched puling fool” [Shakespeare. W. 1972: 67].

Uzbek translation (by Jamol Kamol):

Kapuletti (Juliettaga): “Mana, yaxshi kuyov topdim, o ‘ktam, navgiron,

Aslzoda, nazokatli, yigitlar ichra

Havas gilsa arziydigan raso bir yigit” [llekcrimp B. 2008: 109].

Russian translation (by T.L. Shchepkina-Kupernik):

Kanynemmu: "/locmoiinwiil srcenux, s3Hammubiil, MOI0OOI,

Bocnumannuii, npekpacybnl, Kak meuma,

A smom — xcanxui, enynulii, HuUKyoa..."

In these examples, Juliet’s father praises the prospective groom, describing him with phrases like “a gentleman of noble
parentage,” “youthful,” “nobly trained,” which correspond to “o ‘ktam, navqiron, asizoda, nazokatli,” showing a positive opinion
(praise). Here, the speaker praises a person, it is not affection or endearment, only positive evaluation.

In our opinion, expressiveness and emotionality are stronger in praise than in evaluation. Thus, unlike affection, which conveys
caring and love, praise highlights the good and positive traits of someone or something, while evaluation expresses an opinion about
whether the object is good or bad.

Alongside affection, it is important in our research to identify the distinct features of respect — xurmat and approval —
ma qullash.

According to the Oxford Dictionary, respect means “to show esteem for a person or thing” (respect — to have respect for a
person or thing) (The Oxford Dictionary of the English Language. 2002: 598).

The Uzbek explanatory dictionary states: “Hurmat is the feeling of valuing, honoring, revering, esteem, honor, and respect
toward someone or something. To respect means to honor or revere” [V36ex Timusuar n30xmu ayrat. 1981: 712].

In Uzbek, the second and third-person plural pronouns siz, ular express respect. Moreover, when plural suffix -lar and first-
person singular possessive suffix -im are added to kinship nouns, respect is also implied. For example, dadamlar keldilar (“my father
came”), oyimlar so ‘radilar (“my mother asked”). Although the addressee is one person, the speaker uses plural form to show respect.

In  Russian, respect is expressed through the formal pronoun Be (capitalized), through titles and honorifics
(cocnooun, 2ocnooca), and through specific lexical choices.

Approval also has specific definitions in various sources. Here are some verb definitions: approve v. — 1) prove; 2) to have or
express a favorable opinion of; 3) a: to accept as satisfactory; b: to give formal or official sanction to — meaning “approval is to confirm,
express approving opinion, or officially sanction” [Merriam W. 2003: 61].

Therefore, the terms affection, praise, approveal and respect differ from one another, and their differences have been clearly
defined with a help of componential analysis, dictionary meanings, and texts. This analyzes will help us not to confuse the affectionate
terms with other linguistic terms in our further research.

Identifying the Semantic Component of Affectionate Form

The term “Component analysis” was first used by U. Gudenaf (W. Goodenough) and F. Lonsbiri (F. Lounsbury).

The meaning of a word consists of a set of distinguishing semas. A sema is the smallest unit constituting the meaning of a
word. In the process of component analysis, it is necessary to identify the diminutive indicating arkhiseme and integral semas in the
semantic explanations of words in the compared languages.

Arkhiseme is considered a means that creates cohesion in the grouping of words. In linguistics, arkhiseme is sometimes used
through the term “general sema” [Xoxwues A. 2002: 51].

Arkhiseme is a sema present in the explanations of all lexical units belonging to one field, while integral semas are similar or
related semas. They may appear in the explanation of one word but not in that of another.

Integral semas, in turn, are divided into distinguishing semas. The phenomenon of differentiation goes deeper into the
semantics of language units and aims to find their specific meanings, setting the goal of fully understanding and analyzing the object in
the “semantic and lexico-grammatical field” [Xaxkumosa I'.D. 2008: 72].

So, a distinguishing sema is a sema that helps to group lexical units belonging to a specific field based on certain features and
characteristics. The arkhiseme and integral semas present in the lexical definition of a word are clarified through two methods: explicit
and implicit expression. If the arkhiseme, integral semas, and pometa (index words) are clearly present in the lexical definition, this is
called explicit clarification. If these units are not clearly stated in the lexical meaning, then a multi-level method is used. The
distinguishing sema of a word can be identified at several stages of multi-level definitional analysis. This is called implicit clarification
[Mpuckynos M.T. 2008: 219].

To analyze the cognitive features of FSFA, it is necessary to thoroughly study the sema structure of each word in the relevant
word definitions, to compare the components forming their lexical series with other words, and to identify the arkhiseme, integral, and
distinguishing semas within them. For this purpose, dictionaries in the English and Uzbek languages were used.

To clarify the semas in the lexical definitions of existing English words, let us consider several examples of component
analysis: sugar (shakar) — (informal, especially name) a way of addressing smb. that you like or love like sweetheart;

chickabiddy (jo‘ja) 1) a chicken; 2) a trivial term of endearment for a child;

dove (kabutar) 1) a pigeon of the genus Columba and various related genera; 2) a word of endearment for one regarded as pure
and gentle.

In Russian, similar analysis reveals:

2ony6ywra (golubushka) 1) feminine form of rony6s (dove); 2) affectionate address to a woman (usually from an older
person);

sauqux (zaychik) — 1) little hare; 2) affectionate address to a child or loved one;

connviuxo (solnyshko) 1) diminutive of connne (sun); 2) affectionate term of endearment.
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In the above analysis, in the definition of the words sugar, chickabiddy, dove and other similar words dear, sweetheart, lover,
sweetheart semas as well as the endearment marker words were identified through the explicit expression method.

In the following example, the sema was identified through the implicit expression method:

laddie (bolakay) — 1) a young lad; 2) a male person of any age between early boyhood and maternity; BOY, YOUTH. 3)
fellow, chap.

In the above given defenition, there is no sema indicating endearment, but according to the component analysis of the word
boy, we can find the sweetheart -integral sema:

a boy (bola) — 1) a male child from birth to adulthood; 2) son; 3) an immature male, separate the men from the boys; 4)
sweetheart, beau.

Thus, in the component analysis of the word laddie, the indicator sema was identified at the second level (laddie — a boy —
sweetheart).

If the sema love in English is accepted as the arkhiseme of lexical units belonging to FSFA in their lexical semantic
explanations (definitions), then the semas of darling, sweetheart, dear, lovable, lover, endearment and affection marker words in
dictionaries are accepted as integral semas. Words possessing these integral semas in their semantic structure unite into one group
according to the love arkhiseme. For example:

sweetheart (jonim) — one who is loved;

darling (jonim, azizim) — dearly loved person, favorite;

dear (azizim) — 1) a loved one; 2) a lovable person;

lover (sevuvchi) —a person in love; esp. a man in love with a woman.

In Russian, the archiseme ljubov' (:mo6oBs) organizes the field:

mobumeti (ljubimyj) — one who is loved;

sozmobnennwiti (Vozljublennyj) — beloved person;

munerit (Milyj) 1) pleasant, attractive; 2) dear, beloved;

dopoeoii (dorogoj) 1) expensive; 2) dear, beloved.

Using English dictionaries, the number of collected examples amounted to 200. Of these, 66 (33%) were identified through
explicit expression, 104 (52%) through implicit expression, and 30 (15%) through pometas. The activity level of integral semas and
marker words identified based on component analysis is as follows:

sweetheart — 107 (53%), darling — 12 (6%), dear — 7 (3.5%), love — 34 (17%), endearment — 15 (7.5%), affection — 15 (7.5%).

According to the component analysis conducted in Uzbek, lexical units expressing affecrion collected from dictionaries
amounted to 225. The sevish arkhiseme and semas such as sevikli, sevimli, sevgili, sevuvchi were accepted as integral semas. Marker
words like erkalatib, erkalab, erkalatish present in dictionary definitions were also included in FSFA. These integral semas and marker
words unite in the arkhiseme formed by words based on sevish. For example:

sevgili — 1) kishining ko‘ngil qo‘ygan dildori, yor, ma’shuqa, mahbub; 2) sevikli, suyukli, sevimli.

sevimli — sevikli, suyukli, sevimli.

Let’s observe the component analysis of several examples:

qo zichog — 1) Qo‘yning emadigan bolasi; 2) (1-sh., egalik formasida) bolalarga erkalatib murojaat etish formasi;

qulun — 1) bir yoshga to‘lmagan toycha, (-choq); 2) (1-sh., egalik formasida) o‘g‘il bolalarni erkalatish yoki erkalatib
murojaat gilish formasi; nigor — 1) sevgili, go‘zal; 2) Nigor (xotin-gizlar ismi); nuri diyda — 1) ko‘z nuri; 2) sevikli farzand.

The integral semas such as sevimli, sevgili, sevikli identified through explicit expression in these examples were clearly present
in some word definitions collected during our study.

Of the examples, 37 (16.4%) were found by marker words, 25 (11.1%) by explicit, and 163 (72.5%) by implicit expression.
The activity level of integral semas and marker words identified by component analysis is as follows: erkalash (erkalatish, erkalatib) —
123 (60%), sevikli (sevimli, suyukli) — 18 (8.5%), sevuvchi — 66 (33%), sevgili — 18 (8.5%).

According to the component analysis conducted in Russian, lexical units expressing affection collected from dictionaries
amounted to 210. The ljubov' (;iro60Bs) archiseme and semes such as ljubimyj, vozljublennyj, dorogoj, milyj, rodnoj were accepted as
integral semes. Marker words like laskatel'noe, laskovo, laskatel'nyj present in dictionary definitions were also included in FSFA.

Conclusion

The comparative analysis demonstrates that the functional-semantic field of affection in English, Uzbek, and Russian
constitutes a complex, multidimensional linguistic system structured around the archiseme of love (love / sevish / ljubov'). Affection
must be clearly distinguished from evaluation, praise, approval, and respect despite partial semantic overlap. This distinction holds
across all three languages, though the boundaries show cultural variation: in Uzbek, affection more frequently overlaps with respect; in
Russian, affection often overlaps with soulful intimacy (xymesnocts); English tends to maintain clearer boundaries between affection
and other positive categories. Quantitative analysis reveals greater implicit realization of affectionate semes in Uzbek (72.5%) compared
to Russian (42%) and English (52% implicit, but with higher explicit marking at 33%). Morphologically, Uzbek displays higher
affixational productivity due to its agglutinative nature (24 suffixes, multiple stacking), Russian possesses a rich system of subjective
evaluation suffixes (approximately 25) with limited stacking, while English relies more heavily on lexical and phraseological resources
with only 9 suffixes. At the phonetic level, all three languages employ prosodic modulation and sound softening. Uzbek more frequently
utilizes vowel lengthening and paralinguistic elements, English typically lengthens middle vowels, and Russian employs specific
affectionate intonational contours and singulative units (paralinguistic sounds indicating emotional states). Thus, the functional-semantic
field of affection represents an important fragment of the linguistic picture of the world and provides valuable insight into emotional and
cultural differences between English, Uzbek, and Russian speakers.
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LINGUOSEMIOTIC INTERPRETATION OF SYMBOLIC, INDEXICAL AND ICONIC SIGNS IN NATIONAL THINKING

MILLIY TAFAKKURDA RAMZ, INDEKS VA IKON BELGILARINING LINGVOSEMIOTIK TALQINI
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Abstract. This article analyzes the linguosemiotic interpretation of symbolic, indexical and iconic signs in national thinking.
The study treats signs not only as theoretical categories of semiotics, but also as mechanisms of meaning-making connected with
cultural memory, traditions, speech etiquette and communicative experience. The purpose of the research is to identify the functional-
semantic distinctions between symbol, index and icon and to reveal their role in the national worldview. The study uses descriptive,
comparative-semiotic, linguocultural and functional-semantic methods. The results show that a symbol is associated with cultural
convention and values, an index with causal and situational relations, and an icon with similarity and imagery. The findings are relevant
to linguosemiotics, text analysis, cultural studies and pragmalinguistics.
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AHHOTa].ll(lfl. B crarbe paccMaTpuBacTCA JIMHIBOCEMHUOTUYECKAA MHTEPIPETALIUA CHUMBOJUYCCKUX, HWHACKCAIBHBIX U
HKOHHYCCKHX 3HAKOB B HAIITHOHAJIbHOM MBIIIJIICHHUH. 3Haku AHAJIUBUPYIOTCS HE TOJIBKO KaK TCOPETUYECKUE KATETOPHUN CEMUOTUKH, HO 1
KaK MCXaHH3MbI CO3JaHHsA 3HAYCHHs, CBA3aHHBIC C KyJ'[BTypHOﬁ NaMATbIO, TpaAulUsIMH, PEUYCBBIM 3TUKETOM U KOMMYHUKATHBHBLIM
OIIBITOM Hapoza. ]_ICJ'[I; HCCIIeNOBaHUA COCTOUT B ONPEACIICHUN (byHKHHOHaJ‘ILHO-CeMaHTI/I‘leCKI/IX pa3m/1q1/1171 MEXKIAYy CHMBOJIOM,
HHICKCOM H I/IKOHOﬁ, a TaKK€ B PACKPLITHU UX POJIK B HaHHOHaHBHOfI KapTUHE MHUpa. B pa60Te HCITOJIB30BAaHBbI OnﬂcaTeHBHLIfI,
CpaBHI/ITeJ'IBHO-CeMHOTH‘IeCKHﬁ, JIPIHFBOKyJ'II;TypOJ‘[OFI/I‘IeCKI/Iﬁ u (byHKIII/IOHaJ'ILHO-CeMaHTI/I‘{eCKI/Iﬁ MECTOOBI. PeSyJ'ILTaTLI IIOKa3bIBAKOT,
YTO CHUMBOJI CBSI3aH C KYJbTYPHOM JOTNOBOPEHHOCTBIO U IIEHHOCTAMM, MHAEKC — C NPUYUHHO-CUTYaTUBHOM CBSI3bI0, @ MKOHA — C
noJo0ueM u 00pa3HOCTHIO.

KiaroueBrle ciioBa: JIJMHITBOCCMHUOTHUKA, CHMBOJI, HHACKC, MKOHA, HAIlMOHAJIbHOC MBIIUICHHUE, 3HAK, CEMaHTUYCCKHUI Koz,
KYyJbTypHasd NMaMATb, KOMMYHUKATUBHOC 3HAYCHUEC, CEMUOTUYCCKasA CUCTEMA.

Kirish. Zamonaviy tilshunoslikda til inson tafakkuri, madaniy xotirasi va kommunikativ tajribasini ifodalovchi murakkab
belgilar tizimi sifatida o‘rganilmoqda. Til birliklari fagat nominativ vazifa bajarmaydi, balki xalgning tarixiy tajribasi, gadriyatlari,
dunyoni idrok etish usullari va ijtimoiy munosabatlarini ham o‘zida mujassamlashtiradi. Shu jihatdan lingvosemiotika til va belgi
o‘rtasidagi munosabatni, verbal va noverbal vositalarning ma’no yaratishdagi o‘rnini tadgiq etuvchi muhim ilmiy yo‘nalish sifatida
namoyon bo‘ladi.

Milliy tafakkurda belgilar alohida ahamiyatga ega. Chunki har bir xalg muayyan narsa, hodisa, rang, harakat, predmet yoki
obrazni 0‘z madaniy tajribasi asosida talgin giladi. Masalan, non, ona, beshik, do‘ppi, oq rang, tuproq, suv, yo‘l, eshik, olov kabi
birliklar oddiy predmet yoki tabiat hodisasi sifatida emas, balki milliy dunyoqarashda ma’lum qadriyat, xotira, ¢’tiqod va ijtimoiy
munosabatlar bilan bog‘liq belgilar sifatida anglashiladi. Bunday birliklar ba’zan ramziy, ba’zan indeksal, ba’zan ikon xususiyatga ega
bo‘lib, ularning ma’nosi kontekst va madaniy kod orqali ochiladi.

Mavzuning dolzarbligi shundaki, o‘zbek tilshunosligida belgi, ramz va timsol masalalari turli yo‘nalishlarda o‘rganilgan
bo‘lsa-da, ramz, indeks va ikon belgilarining milliy tafakkurdagi o‘zaro munosabati hamda ularning lingvosemiotik talgini maxsus
tizimli yondashuv asosida yetarli darajada yoritilmagan. Aynigsa, milliy tafakkurda belgining ganday shakllanishi, ganday madaniy
ma’no orttirishi va kommunikativ jarayonda ganday vazifa bajarishi lingvosemiotik tahlil uchun dolzarb masaladir.

Mazkur tadgigotning magsadi milliy tafakkurda ramz, indeks va ikon belgilarining funksional-semantik va lingvosemiotik
xususiyatlarini aniglashdan iborat. Ushbu magsadga erishish uchun ramz, indeks va ikon tushunchalarining nazariy mohiyatini yoritish;
ularning milliy madaniyatdagi ko‘rinishlarini tahlil qilish; belgilarning semantik, pragmatik va madaniy vazifalarini ko‘rsatish; o‘zbek
tilidagi ayrim madaniy birliklar misolida ularning ma’no yaratish mexanizmini izohlash vazifalari belgilandi.

Tadgigot ob’ekti va qo‘llanilgan metodlar

Tadgiqot obyekti sifatida milliy tafakkurda faol qo‘llanadigan lingvosemiotik belgilar tanlandi. Tadqiqot predmeti esa ramz,
indeks va ikon belgilarining ma’no hosil qilish xususiyatlari, ularning madaniy kod, kommunikativ kontekst va lisoniy ifoda bilan
bog‘liq funksional imkoniyatlaridir. Tadgigotning ilmiy yangiligi shundaki, unda milliy tafakkurdagi belgilar Peirce semiotik tasnifi
bilan bog‘langan holda o‘zbek madaniy-lisoniy materiali asosida talgin gilinadi.

Semiotika nazariyasida belgi va ma’no munosabati eng asosiy masalalardan biri sanaladi. F. de Sossyur til belgisini
ifodalovchi va ifodalanmish birligi sifatida talqin gilgan bo‘lsa, Ch. S. Peirce belgini representamen, obyekt va interpretant munosabati
orqali tushuntiradi. Peirce tasnifida belgilar ramz, indeks va ikon ko‘rinishida namoyon bo‘ladi. Bu tasnif lingvosemiotik tadqiqotlar
uchun muhim metodologik asos yaratadi, chunki u belgining nafaqgat shaklini, balki uning obyekt bilan ganday alogada ekanini ham
ko‘rsatadi [2; 134-156-b.].

Ramz belgisi madaniy kelishuv, ijtimoiy tajriba va an’anaviy talqin asosida ma’no kasb etadi. Masalan, bayroq davlat ramzi
sifatida, non rizq va muqaddaslik belgisi sifatida, ona mehr va hayot manbai sifatida talqin qilinadi. Bu belgilar tabiiy o‘xshashlikka
emas, balki jamiyat tomonidan tan olingan madaniy ma’noga tayanadi. Shu sababli ramzlar milliy tafakkurda gadriyat va identifikatsiya
vositasi sifatida alohida o‘rin tutadi.

Indeks belgisi obyekt bilan sababiy, vaziyatli yoki iz munosabati orqali bog‘lanadi. Masalan, tutun olov borligiga ishora giladi,
ko‘z yoshi ruhiy holatni bildiradi, chang bosgan yo‘l harakat yoki vaqt o‘tganini anglatadi. Milliy tafakkurda indeks belgilar ko‘pincha
hayotiy tajriba, kuzatish va kontekstual xulosa bilan bog‘liq bo‘ladi. Indeksal belgining kuchi shundaki, u bevosita aytilmagan ma’noni
anglashga yordam beradi.

Ikon belgisi esa obyektga tashqi yoki tasviriy o‘xshashlik asosida ma’no hosil giladi. Surat, xarita, naqsh, mimika, sahnadagi
harakat yoki predmetning tasviriy belgisi ikonlik xususiyatiga ega bo‘lishi mumkin. Milliy madaniyatda naqgshlar, liboslar, bezaklar,
rang va shakl uyg‘unligi ko‘pincha ikon sifatida ishlaydi. Ular real obyekt, his-tuyg‘u yoki ijtimoiy holatni tasviriy tarzda ifodalaydi.

O‘zbek tilshunosligida til va madaniyat, pragmatik birliklar, badiiy matn, nutq madaniyati va lingvokulturologik birliklar
masalalari N. Mahmudov, Sh. Safarov, B. Yo‘ldoshev, R. Rasulov va boshqa olimlar tomonidan o‘rganilgan. Bu tadgiqotlarda tilning
milliy-madaniy xususiyatlari, matnning ma’no qatlamlari, nutqiy vaziyat va kommunikativ ta’sir masalalari yoritilgan. Mazkur maqola
esa ushbu garashlarni semiotik tasnif asosida davom ettirib, ramz, indeks va ikon belgilarini milliy tafakkur kontekstida tahlil giladi [7;
15-24-b.].

Tadgiqotda tavsifiy, giyosiy-semiotik, lingvomadaniy va funksional-semantik metodlardan foydalanildi. Tavsifiy metod
belgilarning umumiy xususiyatlarini aniglashga xizmat gildi. Qiyosiy-semiotik metod ramz, indeks va ikon belgilarining fargli
jihatlarini ko‘rsatdi. Lingvomadaniy yondashuv belgilarning milliy tafakkur va qadriyatlar bilan bog‘ligligini ochib berdi. Funksional-
semantik metod esa belgilar nutq va matnda qanday kommunikativ ma’no yaratishini tahlil gilish imkonini berdi.

Olingan natijalar va ularning tahlili

Tahlil natijalari shuni ko‘rsatadiki, milliy tafakkurda ramz, indeks va ikon belgilar alohida-alohida mavjud bo‘lsa-da, ular
ko‘pincha bir-biri bilan uzviy bog‘liq holda ishlaydi. Bir predmet yoki obraz ma’lum kontekstda ramz, boshqa kontekstda indeks yoki
ikon vazifasini bajarishi mumkin. Masalan, do‘ppi predmet sifatida milliy kiyim elementi bo‘lsa, ramziy jihatdan milliylik va urf-odat
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belgisidir. Tasviriy shaklda ko‘rsatilganda ikon vazifasini bajaradi, ijtimoiy vaziyatda esa shaxsning muayyan madaniy muhitga
mansubligini indeksal tarzda bildirishi mumkin.

Ramz belgilar milliy tafakkurda eng bargaror semiotik gatlamni tashkil etadi. Ular ko‘pincha tarixiy xotira va gadriyatlar bilan
bog‘liq bo‘ladi. Masalan, non o‘zbek madaniyatida faqat oziq-ovgat nomi emas, balki rizg, baraka, hurmat va mugaddaslik ramzi
sifatida talqin qilinadi. “Nonni yerga tashlama”, “non ursin”, “non topmoq” kabi ifodalarda nonning lingvosemiotik ma’nosi yaqqol
namoyon bo‘ladi. Bu yerda non leksik birlik sifatida predmetni bildiradi, semiotik birlik sifatida esa xalq axloqi, mehnat va gadriyatni
anglatadi.

Ona obrazi ham milliy tafakkurda ramziy ma’no yaratadigan muhim birliklardan biridir. Ona so‘zi biologik qarindoshlikni
bildirishi bilan birga, mehr, Vatan, hayot, tarbiya va mugaddaslik kabi keng semantik maydonni hosil giladi. “Ona Vatan”, “ona til”,
“ona zamin” kabi birikmalarda ona leksemasi ramziy kengayish orqali milliy-madaniy mazmun kasb etadi. Bu holat ramzning semantik
ko‘lamini kengaytirish xususiyatini ko‘rsatadi.

Indeks belgilar milliy tafakkurda ko‘proq vaziyat, sabab-oqibat va yashirin ishora bilan bog‘liq holda yuzaga chigadi.
Masalan, yuzning gizarishi uyat yoki hayajon holatiga, ovozning pasayishi hurmat yoki ehtiyotkorlikka, sukut esa rozilik, norozilik yoki
andisha holatiga ishora gilishi mumkin. Bunday belgilar bevosita nomlanmagan ruhiy yoki ijtimoiy holatni tushunishga yordam beradi.
Shu sababli indeks belgilar pragmatik jihatdan kuchli vosita sanaladi.

O‘zbek mulogot madaniyatida indeks belgilar nutqiy odob bilan chambarchas bog‘liq. Kattalar oldida past ovozda gapirish,
suhbatdoshning so‘zini bo‘lmaslik, ko‘z bilan bevosita uzoq tikilmaslik, dasturxon oldidagi muayyan harakatlar indeksal ma’no beradi.
Bu belgilar til bilan bevosita ifodalanmasa-da, kommunikativ vaziyatni tartibga soladi. Demak, milliy tafakkurda indeks belgilarning
vazifasi fagat ishora qgilish emas, balki ijtimoiy munosabatni boshgarishdan ham iborat.

Ikon belgilar esa milliy tafakkurda tasviriylik, o‘xshashlik va obrazlilik orqali ma’no hosil giladi. Masalan, xalq amaliy
san’atidagi nagshlar, atlas va adrasdagi rang uyg‘unligi, me’moriy bezaklar, miniatyura tasvirlari, marosim kiyimlari ikon sifatida
madaniy ma’no yaratadi. Ular muayyan tushunchani bevosita so‘z bilan emas, balki shakl va tasvir orqali ifodalaydi. Shu jihatdan ikon
belgilar milliy estetik tafakkurni namoyon etuvchi vosita hisoblanadi.

Ramz, indeks va ikon belgilarining fargi ularning obyekt bilan munosabatida ko‘rinadi. Ramz madaniy kelishuvga, indeks
sababiy yoki vaziyatli bog‘liglikka, ikon esa o‘xshashlikka asoslanadi. Birog real kommunikatsiyada bu chegaralar mutlaq emas. Bir
belgi bir vagtning o‘zida bir nechta semiotik vazifani bajarishi mumkin. Masalan, oq rang ikon sifatida yorug‘lik va poklik tasavvuriga
yaginlashadi, ramz sifatida ezgulik, soflik va bayramona ruhni bildiradi, indeks sifatida esa ayrim marosim yoki vaziyatni anglatishi
mumkin.

Quyidagi jadvalda ramz, indeks va ikon belgilarining asosiy lingvosemiotik xususiyatlari umumlashtiriladi:

Belgi turi el Milliy tafakkurdagi vazifasi Misol Lingvosemiotik izoh
munosabat
. . . - . Ma’nosi jamiyat tomonidan tan
Ramz Madaniy kt_allshuv Qadrly:at, e 'Elqod, tarixiy non, ona}, bgyroq, olingan madaniy kod orgali
va gadriyat xotirani ifodalash do‘ppi .
shakllanadi.
o . S . . Belgi obyekt yoki holat bilan
Indeks Sabab-ogibat va | Ruhiy holat, ijtimoly munosabat | - sukut, ko‘z yoshi, bevosita alogador ishora sifatida
vaziyatli ishora yoki kontekstni bildirish ovoz ohangi ishlaydi
kon O‘xshashlik va Obraz, shakl va estetik tasavvur | nagsh, xarita, tasvir, | Belgi obyektga tashqi yoki obrazli
tasviriylik orqali ma’no yaratish libos shakli o‘xshashlik asosida anglashiladi.

Har bir belgi turi milliy tafakkurda alohida ma’no yaratish usuliga ega. Ramz xalgning gadriyatlar tizimini mustahkamlaydi,
indeks kommunikativ vaziyatni yashirin ma’no orqali aniglashtiradi, ikon esa tasviriylik asosida madaniy xotirani jonlantiradi. Shunday
qilib, belgi turlari milliy tafakkurda fagat nazariy tushuncha emas, balki real kommunikativ jarayonning faol komponentidir.

Lingvosemiotik tahlil shuni ko‘rsatadiki, milliy tafakkurdagi belgilar lisoniy ifodalar bilan birga qo‘llanganda ularning ma’no
ko‘lami yanada kengayadi. Masalan, “oq yo‘l” birikmasida oq rang ramziy poklik va ezgulikni, yo‘l esa hayotiy harakat va maqsad sari
intilishni bildiradi. Bu birikma oddiy rang va predmet nomidan iborat emas, balki ijobiy tilak va madaniy konseptni ifodalovchi
lingvosemiotik birlikdir.

Shuningdek, “eshik” leksemasi ham milliy tafakkurda ko‘p qatlamli belgiga aylanishi mumkin. Eshik fizik jihatdan kirish-
chigish joyini bildiradi. Ramziy ma’noda esa imkoniyat, oila, xonadon, ruxsat yoki ijtimoiy chegarani anglatadi. “Eshigi ochiq”, “eshik
qogmoq”, “eshigidan kirib bormoq” kabi ifodalarda mazkur birlikning semiotik faolligi ko‘rinadi. Kontekstga ko‘ra u ramz, indeks yoki
ikon vazifasini bajarishi mumkin.

Milliy tafakkurda semiotik belgilar ko‘pincha nutqiy odob va ijtimoiy norma bilan uyg‘unlashadi. Masalan, dasturxon,
mehmon, choy, duo, salom kabi birliklar o‘zbek madaniyatida oddiy nomlash vazifasidan tashqari, muomala, hurmat va ijtimoiy
birdamlikni bildiradi. Bu birliklar orgali xalgning dunyoni gadriyatlar asosida idrok etish usuli namoyon bo‘ladi.

Muhokama shuni ko‘rsatadiki, lingvosemiotik belgilarni o‘rganish milliy tafakkurning ichki mexanizmlarini ochishga yordam
beradi. Belgi orgali xalq ganday qadriyatlarni muhim deb bilishi, qaysi predmetlarga alohida ma’no yuklashi, gaysi harakat va holatlarni
ijtimoiy signal sifatida gabul gilishi aniglanadi. Shu bois ramz, indeks va ikon belgilarining tahlili nafagat tilshunoslik, balki
madaniyatshunoslik, antropologiya va kommunikatsiya nazariyasi uchun ham muhimdir.

Aynigsa, lingvosemiotik belgilarni tahlil gilishda ularning fagat tashqi shakliga emas, balki mazkur belgi ortida turgan milliy
bilim va tasavvurlar tizimiga ham e’tibor qaratish lozim. Chunki belgi ma’nosi har doim ham uning lug‘aviy yoki ko‘rinadigan mazmuni
bilan cheklanmaydi. U xalgning tarixiy tajribasi, diniy garashlari, urf-odatlari va kundalik turmush tarzi bilan bog‘liq qo‘shimcha ma’no
qatlamlarini ham o‘zida mujassam etadi. Shu sababli milliy tafakkurdagi biror belgini to‘g‘ri izohlash uchun uni muayyan madaniy
mubhit doirasida o‘rganish zarur.

Belgilarni anglash jarayonida kommunikantlarning madaniy kompetensiyasi ham muhim ahamiyatga ega. Bir madaniyat vakili
uchun tushunarli va tabiiy bo‘lgan ramz yoki ishora boshqa madaniyat vakili tomonidan mutlago boshgacha gabul gilinishi mumkin.
Masalan, dasturxonga nonni teskari qo‘ymaslik, choyni oz-ozdan quyish yoki mehmonga to‘rni taklif etish o‘zbek madaniyatida hurmat
va ehtiromni ifodalovchi belgilar sifatida anglashiladi. Biroq ushbu harakatlarning semiotik mazmuni milliy urf-odatlardan bexabar
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shaxs uchun to‘lig tushunarli bo‘lmasligi mumkin. Bu esa belgilar talqinida milliy-madaniy bilimning alohida o‘rin tutishini ko‘rsatadi.

Lingvosemiotik belgilar badiiy matnlarda ham milliy tafakkurni ochib beruvchi muhim vosita hisoblanadi. Yozuvchi muayyan
predmet, rang, tabiat hodisasi, kiyim yoki xatti-harakat orgali gahramonning ruhiy holati, ijtimoiy mavgeyi va milliy mubhitini
ifodalaydi. Masalan, ostonadan hatlamaslik, oq ro‘mol, bo‘sh hovli, yopiq eshik yoki so‘ngan chiroq kabi tasvirlar matn tarkibida oddiy
detal bo‘lib qolmay, ramziy va indeksal ma’no kasb etishi mumkin. Shunday belgilar orqali badily matnning yashirin mazmuni,
muallifning munosabati va xalgning borliq hagidagi tasavvurlari yuzaga chiqgadi.

Milliy tafakkurdagi ramz, indeks va ikon belgilarini o‘rganish til va madaniyat o‘rtasidagi uzviy alogani yanada chuqurroq
anglash imkonini beradi. Ularning mazmuni alohida birliklarda emas, balki kontekst, kommunikativ vaziyat va madaniy tajriba bilan
bog‘lig holda shakllanadi. Har bir belgi xalgning olamni idrok etish usuli, gadriyatlar tizimi va ijtimoiy munosabatlarini aks ettiruvchi
semiotik vosita sifatida namoyon bo‘ladi. Shu jihatdan lingvosemiotik tahlil milliy tafakkurning lisoniy va nolisoniy shakllarini yaxlit
holda o‘rganishga xizmat qiladi.

XULOSA

Milliy tafakkurda ramz, indeks va ikon belgilarining lingvosemiotik talqini shuni ko‘rsatadiki, belgi insonning dunyoni
anglash, baholash va ifodalash faoliyatida muhim o‘rin egallaydi. Til birliklari madaniy kontekstda oddiy nomlash vositasidan chigib,
ramziy, indeksal va ikon ma’no qatlamlariga ega bo‘ladi. Bu jarayon xalqning tarixiy xotirasi, urf-odati, e’tiqodi, nutqiy odobi va
ijtimoiy tajribasi bilan bog‘liq.

Tadqiqot natijalariga ko‘ra, ramz belgisi milliy gadriyat va madaniy kelishuv asosida, indeks belgisi vaziyat va sabab-ogibat
aloqasi asosida, ikon belgisi esa o‘xshashlik va tasviriylik asosida ma’no hosil qiladi. O‘zbek milliy tafakkurida non, ona, do‘ppi, oq
rang, eshik, yo‘l, dasturxon, salom kabi birliklar turli kontekstlarda ko‘p qatlamli semiotik ma’no yaratadi.

Magqolada aniglanishicha, ramz, indeks va ikon belgilarini alohida emas, balki o‘zaro alogador semiotik tizim sifatida
o‘rganish zarur. Chunki real kommunikativ jarayonda bir belgi bir vaqtning o‘zida bir nechta vazifani bajarishi mumkin. Bu esa milliy
tafakkurning murakkab, qatlamli va kontekstga bog‘liq xususiyatini ko‘rsatadi.

Tadgiqotning amaliy ahamiyati shundaki, uning natijalaridan lingvosemiotika, lingvomadaniyatshunoslik, badiiy matn tahlili,
pragmalingvistika va madaniyatlararo kommunikatsiya fanlarini o‘qitishda foydalanish mumkin. Kelgusida milliy tafakkurdagi belgilar
tizimini korpus materiallari, dialektal nutq, folklor matnlari va zamonaviy media diskurs asosida yanada kengroq tahlil gilish magsadga
muvofiqdir.
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HASHTAG VA MENTION TIZIMINING O‘ZBEK TILIDAGI NEOLOGIK ADAPTATSIYASI
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Abstract. This article analyzes neological units formed in the Uzbek language under the influence of meme culture. As a
result of digital communication, social networks, blogging activity, short video platforms, and internet humor, new words, expressions,
ironic forms, and context-dependent units are emerging in the speech of Uzbek youth. Memes are not merely entertaining visual
materials; they function as linguistic-semiotic phenomena that express social attitude, criticism, evaluation, irony, public mood, and
group identity. The purpose of the study is to identify the formation mechanisms of neological units based on meme culture in Uzbek
internet discourse and to reveal their semantic, pragmatic, and sociolinguistic features. Descriptive, semantic, pragmatic, sociolinguistic,
and contextual methods were used in the article. The results show that meme culture actively influences the formation of new lexical
units, expressions, hybrid forms, and ironic constructions in the Uzbek language.

Keywords: meme, meme culture, neologism, internet discourse, Uzbek language, youth speech, semantic change, pragmatics,
irony, digital communication.

AHHOTaIIﬂﬂ. B Z[aHHOﬁ CTaTbC AHAJIM3UPYIOTCSA HCOJOIMYCCKHUC CAWHUILBI, (l)OpMI/IpyIOHII/IeCSI B y36eKCKOM SI3BIKC I10
BIMSIHAEM MeM-KyJbTyphl. B pesynprate pasButHs IuU(QpPOBON KOMMYHHKAIMH, CONMAIBHBIX CETeH, OJOrepcKoil NesTebHOCTH,
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KOPOTKUX BHACOILIATHOPM M MHTEPHET-FOMOpa B PeUM y30EKCKOH MOJIOAEKH IMOSBISIOTCS HOBBIE CIIOBA, BBIPAKCHHS, HPOHHUYECKUE
(GOpMBI M KOHTEKCTYaJIbHO OOYCJIOBJICHHBIE €AMHUIBI. MeMBl NPECTABIAIOT COOOH HE TOJBKO PAa3BICKATENbHBIH BH3YyaJIbHBII
Marepuai, HO U JMHIBOCEMHOTHYECKOE SBICHHE, BHIpAXKAIOLIEe COLMAIbHOE OTHOLICHHE, KPUTHKY, OLICHKY, HPOHHIO, OOLIECTBEHHOE
HACTPOGHHE M TPYNIOBYIO MACHTHYHOCTb. Llenp ucclenoBaHus 3akiIlo¥aeTcss B BBIABICHHM MEXaHM3MOB (OPMHPOBAHUS
HEOJIOTHYECKUX E€IMHUII, BO3HHUKAIONINX Ha OCHOBE MEM-KyJbTYpHl B Y30€KCKOM HHTEpHET-IHCKYpCe, a TaKKe B OCBEIICHHH HX
CEeMaHTHUYECKHUX, IPArMaTHIECKUX M COI[HOJIMHTBUCTHYECKIX 0COOEHHOCTEH. B cTaThe NCIoIb30BaHbl ONMUCATENBHBIH, CEMaHTHIECKHUH,
MIparMaTHYeCKUi, COLMOJIMHTBUCTHUCCKUH M KOHTEKCTYaJbHBI METONbl aHanu3a. Pe3ysbTaThl IOKa3bIBAIOT, YTO MEM-KYJIbTypa
aKTHBHO BJIMSCT Ha 0Opa30BaHHWE HOBBIX JIEKCHYECKHX CIVHUI, BBIPOKECHUH, TMOPHIHBIX (OPM M HPOHHYECKHX KOHCTPYKIHUH B
y30EKCKOM SI3bIKE.

KioueBble ci10Ba: MeM, MEM-KyJbTypa, HEOJIOTU3M, HHTEPHET-JUCKYpPC, Y30CKCKMH A3bIK, MOJIOAEXHAS pedb,
CEeMaHTUYECKOEC U3MEHEHHE, IparMaTykKa, HpOHUst, H(poBas KOMMYHHKAIHS.

Kirish. XXI asrda internet muloqoti til taragqiyotining eng faol omillaridan biriga aylandi. Ijtimoiy tarmoglar, messenjerlar,
bloglar, qgisqa video platformalari va ommaviy raqamli axborot almashinuvi natijasida yangi so‘zlar, yangi iboralar va yangi
kommunikativ shakllar yuzaga kelmogda. Ana shunday hodisalardan biri mem madaniyatidir. Mem madaniyati internet
foydalanuvchilari orasida tez tarqaladigan, ko‘pincha hazil, kinoya, tanqid, baho yoki ijtimoiy munosabatni ifodalovchi matn, tasvir,
video, ibora yoki vaziyatlar majmuasi sifatida shakllanadi.

Mem tushunchasi dastlab madaniy birliklarning taqlid, takrorlanish va tarqalish xususiyatini ifodalash uchun qo‘llangan
bo‘lsa, internet davrida u yangi kommunikativ shaklga aylandi [1]. Internet memlari foydalanuvchilar tomonidan yaratiladi, gayta
ishlanadi, boshga kontekstlarga moslashtiriladi va tez ommalashadi. Shu jarayonda memlar bilan birga yangi so‘zlar, ifodalar va ma’no
ko‘chishlari ham paydo bo‘ladi.

O‘zbek internet diskursida mem madaniyati aynigsa yoshlar nutqida faol namoyon bo‘lmoqda. Ijtimoiy tarmogqlarda kundalik
hayot, ta’lim, siyosat, ish, oila, do‘stlik, imtihon, talabalik, blogerlik, reklama va ommaviy madaniyat bilan bog‘liq turli memlar keng
targalmogda. Ushbu memlar asosida “memga aylanish”, “mem qilish”, “memlashmoq”, “memchi”, “viral bo‘lish”, “trendga chiqish”,
“trollash”, “krinj holat”, “vayb berish”, “kontentga aylantirish” kabi yangi yoki yangilangan birliklar shakllanmoqda.

Tadgigotning dolzarbligi shundaki, mem madaniyati o‘zbek tilida fagat ko‘ngilochar hodisa emas, balki yangi leksik birliklar
hosil giluvchi, mavjud so‘zlarga yangi ma’no yuklovchi va internet diskursining pragmatik imkoniyatlarini kengaytiruvchi lingvistik
jarayon sifatida ko‘zga tashlanmoqda. Memlar orqali til foydalanuvchilari ijtimoiy vogealarga munosabat bildiradi, muayyan hodisani
baholaydi, tangid qgiladi, hazil giladi yoki umumiy kayfiyatni ifodalaydi.

Tadqiqotning magsadi o‘zbek tilida mem madaniyati asosida shakllanayotgan neologik birliklarni tahlil gilish, ularning
yuzaga kelish mexanizmlari, semantik-pragmatik xususiyatlari va yoshlar nutqidagi o‘rnini aniglashdan iborat.

Tadgiqot vazifalari quyidagilardan iborat: mem madaniyatining internet diskursidagi lingvistik mohiyatini yoritish; o‘zbek
tilida mem asosida yuzaga kelayotgan neologik birliklarni aniglash; ularning semantik o‘zgarish va pragmatik vazifalarini tahlil qilish;
mem birliklarining yoshlar nutqi va ijtimoiy tarmoqlardagi funksiyasini ko‘rsatish; mem madaniyatining o‘zbek tilining zamonaviy
leksik qatlamiga ta’sirini baholash.

Tadqiqgot ob’ekti va qo‘llanilgan metodlar

Mem tushunchasining nazariy asoslari R. Dawkins tomonidan ilgari surilgan bo‘lib, u memni madaniy axborotning ko‘payish,
takrorlanish va taglid orgali targaladigan birligi sifatida talgin giladi [1]. Keyinchalik internet rivoji bilan mem tushunchasi ragamli
kommunikatsiya, internet madaniyati, semiotika va pragmatika doirasida keng o‘rganila boshladi.

L. Shifman internet memlarini ragamli madaniyatning muhim unsuri sifatida baholab, ularni foydalanuvchilar tomonidan
qayta yaratiladigan, o‘zgartiriladigan va turli ijtimoiy vaziyatlarga moslashtiriladigan birliklar sifatida izohlaydi [2]. Tadgiqotchining
fikricha, memlar fagat kulgi vositasi emas, balki ijtimoiy munosabat, guruhiy identifikatsiya va jamoaviy tafakkurni ifodalovchi
madaniy matndir.

D. Crystal internet tilini til taraqgiyotining yangi bosgichi sifatida baholab, ragamli kommunikatsiyada yangi so‘zlar,
gisqartmalar, grafemik birliklar va norasmiy nutq shakllari tez tarqalishini ta’kidlaydi [3]. Bu garash mem madaniyati asosida
shakllanayotgan  neologik birliklarni internet  diskursining tabiiy —mahsuli  sifatida tahlil qilishga imkon beradi.

S. Herring kompyuter vositasidagi kommunikatsiyani ijtimoiy va lingvistik hodisa sifatida o‘rganib, onlayn nutqda
foydalanuvchi, platforma, kontekst va muloqot maqgsadi birgalikda ma’no yaratishini ko‘rsatadi [4]. Memlar ham aynan shunday ko‘p
omilli kommunikativ vaziyatda ishlaydi. Ular matn, tasvir, kontekst, madaniy bilim va foydalanuvchi munosabatining birligi sifatida
shakllanadi.

O‘zbek tilshunosligida neologizmlar, pragmatika va til-madaniyat munosabatlari R. Rasulov, B. Mengliyev, Sh. Safarov, N.
Mahmudov kabi olimlar ishlarida nazariy jihatdan yoritilgan. R. Rasulov tilning lug‘at tarkibi jamiyatdagi o‘zgarishlar bilan birga
yangilanib borishini ta’kidlaydi [5]. B. Mengliyev hozirgi o‘zbek tilida yangi birliklarning shakllanishida ichki so‘z yasalish
imkoniyatlari va tashqi ta’sirlar muhim ekanini ko‘rsatadi [6]. Sh. Safarov pragmalingvistik yondashuvda til birliklarining nutgiy
vaziyat, kommunikativ maqgsad va tinglovchiga ta’sir nuqtayi nazaridan baholanishi kerakligini gayd etadi [7]. N. Mahmudov esa til va
madaniyat munosabatini yoritib, til birliklari ijtimoiy tafakkur va madaniy tajriba bilan bog‘liq holda shakllanishini ta’kidlaydi [8].

Tavsifiy, semantik, pragmatik, sotsiolingvistik va kontekstual tahlil metodlaridan foydalanildi. Tavsifiy metod yordamida
mem madaniyatining umumiy lingvistik xususiyatlari yoritildi. Semantik tahlil orgali mem asosida shakllanayotgan birliklarning ma’no
o‘zgarishlari va ko‘chma ma’nolari tahlil qilindi. Pragmatik tahlil ularning kinoya, baho, tanqid, hazil va ijtimoiy munosabat
bildirishdagi vazifasini aniglashga xizmat qildi. Sotsiolingvistik yondashuv orgali mem birliklarining yoshlar nutgi va internet
hamjamiyatlaridagi o‘rni ko‘rsatildi. Kontekstual tahlil esa bir birlikning turli vaziyatlarda har xil ma’no kasb etishini ochib berishga
yordam berdi.

Olingan natijalar va ularning tahlili

Tadgiqot natijalari shuni ko‘rsatadiki, o‘zbek tilida mem madaniyati asosida shakllanayotgan neologik birliklar bir nechta

asosiy yo‘nalishda yuzaga kelmoqda. Bular: o‘zlashma birliklarning moslashuvi, mavjud so‘zlarning yangi ma’no kasb etishi, gibrid
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shakllarning paydo bo‘lishi, fe’llashuv jarayoni, kinoyaviy iboralar shakllanishi va vaziyatga bog‘liq neologik birliklarning
ommalashuvidan iborat.

Birinchi yo‘nalish — “mem” so‘zining o‘zbek tiliga leksik adaptatsiyasidir. “Mem” birligi internet madaniyati orqali o‘zbek
nutqiga kirib kelgan bo‘lib, dastlab kulgili tasvir yoki internet hazili ma’nosida ishlatilgan. Hozir esa bu birlikning ma’no doirasi
kengayib, muayyan vogea, shaxs, holat yoki iboraning ommaviy kulgi va kinoya obyektiga aylanishini ham bildiradi. Masalan, “bu
holat memga aylandi” deganda, hodisaning internet foydalanuvchilari orasida tez targalib, hazil yoki kinoya shaklida gayta ishlangani
tushuniladi.

Ikkinchi yo‘nalish — “mem” asosida yangi so‘z va iboralar hosil bo‘lishidir. O‘zbek internet nutqida “mem qilish”, “memga
aylantirish”, “memlashmoq”, “memchi”, “memli holat”, “mem bo‘lib ketmoq” kabi birliklar uchraydi. Bu birliklarning har biri mem
madaniyatining turli jihatlarini ifodalaydi. “Mem qilish” biror voqea yoki shaxsni kulgili kontekstda tasvirlashni bildirsa, “memga
aylanish” hodisaning ommaviy internet haziliga aylanishini anglatadi. “Memchi” esa mem yaratish yoki targatish bilan shug‘ullanuvchi
foydalanuvchini bildirishi mumkin.

Uchinchi yo‘nalish — mavjud o‘zbekcha so‘zlarning mem madaniyati ta’sirida yangi pragmatik ma’no kasb etishidir.

Masalan, “yonib ketdi”, “portladi”, “ketdi”, “tushdi”, “ushladi”, “chiqdi” kabi oddiy fe’llar internet kontekstida yangi baholovchi
ma’noda ishlatilishi mumkin. “Kontent portladi” birikmasi kontentning juda tez ommalashganini bildiradi. “Gap chiqdi” yoki “trendga
chiqdi” kabi ifodalar esa muayyan mavzuning internetda keng muhokama qilinishini anglatadi. Bunday birliklarda asl lug‘aviy ma’no
saglangan bo‘lsa-da, internet kontekstida yangi semantik yuk paydo bo‘ladi.
To‘rtinchi yo‘nalish — gibrid neologizmlarning shakllanishidir. Mem madaniyati ko‘pincha inglizcha, ruscha va o‘zbekcha unsurlarning
aralashuvi orqali yangi ifodalarni yuzaga keltiradi. Masalan, “viral bo‘lish”, “trendga chiqish”, “trollash”, “krinj holat”, “vayb berish”,
“random gap”, “kontent qilish”, “hype qilish” kabi birliklar o‘zbek internet nutqida faol uchraydi. Bu birliklarda xorijiy asoslar
o‘zbekcha fe’llar, qo‘shimchalar yoki sintaktik goliplar bilan birikib, yangi neologik shakllarni hosil giladi.

Beshinchi yo‘nalish — fe’llashuv jarayonidir. Internet diskursida ko‘plab ot yoki o‘zlashma asoslar fe’l shakliga o‘tadi.
Masalan, “mem qilish”, “trollash”, “viral bo‘lish”, “trendga chiqish”, “kontent qilish”, “post qilish”, “repost qilish”, “skrin qilish” kabi
birliklar ragamli mulogotda harakat nomini bildiradi. Aynigsa, “qilmoq” yordamchi fe’li yangi internet birliklarini o‘zbek tilining fe’l
tizimiga moslashtirishda faol ishtirok etadi. Bu jarayon neologik fe’l yasalishining muhim ko‘rinishidir.

Oltinchi yo‘nalish — kinoyaviy va baholovchi birliklarning paydo bo‘lishidir. Mem madaniyatida so‘zlar ko‘pincha bevosita
ma’noda emas, balki kinoya, kulgi yoki tangid orqali ishlatiladi. Masalan, “klassika”, “yana boshlandi”, “kutgan edik”, “shunaqa
bo‘lishi aniq edi”, “hammasi joyida”, “o°zi shunaqa bo‘ladi” kabi oddiy iboralar mem kontekstida istehzo yoki ijtimoiy tanqid ma’nosini
bildirishi mumkin. Bu birliklarning neologik tabiati ularning yangi kontekstda yangi pragmatik vazifa kasb etishida namoyon bo‘ladi.

Yettinchi yo‘nalish — vaziyatga bog‘liq neologik birliklarning yuzaga kelishidir. Mem madaniyatida ayrim iboralar muayyan
vogea, mashhur video, jamoaviy tajriba yoki ijtimoiy holat bilan bog‘liq holda ommalashadi. Bunday birliklar dastlab fagat ma’lum
guruhga tushunarli bo‘ladi, keyinchalik esa kengroq auditoriyaga targalishi mumkin. Ammo ularning barchasi ham bargaror
neologizmga aylanmaydi. Ba’zilari vaqtinchalik internet hazili sifatida goladi, ba’zilari esa umumiy nutqqa kirib boradi.

Mem madaniyati asosida shakllanayotgan neologik birliklarning muhim xususiyati ularning kontekstga kuchli bog‘liqligidir.
Oddiy so‘z yoki ibora mem kontekstida butunlay boshqa ma’no kasb etishi mumkin. Masalan, “zo‘r bo‘ldi” iborasi odatdagi nutqda
ijobiy bahoni bildiradi, lekin kinoyaviy mem kontekstida aksincha, norozilik yoki masxara ma’nosini anglatishi mumkin. Demak, mem
birliklarini tahlil gilishda fagat so‘zning lug‘aviy ma’nosiga emas, balki kontekst, vaziyat, auditoriya va umumiy madaniy bilimga ham
e’tibor berish kerak.

Mem neologizmlarining yana bir belgisi ularning tez targalishidir. Ijtimoiy tarmoglarda biror ibora yoki kulgili vaziyat gisqa
vaqt ichida ko‘plab foydalanuvchilar tomonidan takrorlanadi. Takrorlanish natijasida u mustaqil birlik sifatida tanila boshlaydi. Bu
jarayon mem madaniyatining asosiy mexanizmlaridan biridir. Tilshunoslik nugtayi nazaridan bunday takrorlanish neologik birlikning
ommalashuviga xizmat giladi.

Birog tez targalish bargarorlikni anglatmaydi. Ayrim mem birliklari bir necha kun yoki hafta davomida faol qo‘llanadi, keyin
esa unutiladi. Boshgalari esa uzoqroq yashaydi va kundalik nutqga kirib boradi. Demak, mem asosidagi neologik birliklarni baholashda
qo‘llanish davomiyligi, ma’no barqarorligi, auditoriya kengligi va uslubiy moslashuv darajasi muhim mezon hisoblanadi.

O‘zbek yoshlar nutqida mem madaniyati alohida o‘rin tutadi. Yoshlar internetdagi yangi iboralarni tez qabul qiladi, ularni
o‘zaro muloqotda qo‘llaydi, o‘zgartiradi va mahalliy kontekstga moslashtiradi. Masalan, xorijiy internet madaniyatidan kirib kelgan
ayrim birliklar o‘zbekcha vaziyatlar bilan bog‘lanib, mahalliy mem shaklini oladi. Bu jarayonda global internet madaniyati va milliy
nutqiy tajriba birlashadi.

Mem madaniyati orqali shakllanayotgan neologizmlar ko‘pincha ekspressivlikka ega bo‘ladi. Ular oddiy axborot berishdan
ko‘ra kuchli baho, munosabat yoki emotsional ta’sir yaratishga xizmat qiladi. Masalan, “mem bo‘lib ketdi” iborasi fagat ommalashishni
emas, balki kulgi yoki kinoya obyektiga aylanishni ham bildiradi. “Krinj holat” esa noqulay, uyatli yoki g‘alati vaziyatga salbiy baho
beradi. “Viral bo‘ldi” esa kontentning tez va keng tarqalganini ifodalaydi.

Pragmatik jihatdan mem neologizmlari bir necha vazifani bajaradi. Birinchidan, ular hazil va kulgi yaratadi. Ikkinchidan, ular
ijtimoiy tanqid vositasi bo‘ladi. Uchinchidan, ular guruhiy mansublikni bildiradi, chunki ma’lum memni tushunish muayyan internet
hamjamiyatiga yaginlikni anglatadi. To‘rtinchidan, ular murakkab ijtimoiy holatni qisqa ibora orqali ifodalash imkonini beradi.
Beshinchidan, ular ommaviy kayfiyatni aks ettiradi.

Mem birliklarining sotsiolingvistik xususiyati ham muhimdir. Ular ko‘proq yoshlar, blogerlar, kontent yaratuvchilar, faol
internet foydalanuvchilari va ijtimoiy tarmoq auditoriyasi nutgida uchraydi. Katta yoshdagi foydalanuvchilar yoki internet
madaniyatidan uzogroq guruhlar ayrim mem birliklarini tushunmasligi mumkin. Shu sababli mem neologizmlari ko‘pincha yoshga,
ijtimoiy guruhga va raqamli savodxonlik darajasiga bog‘liq bo‘ladi.

Mem madaniyati adabiy til me’yori bilan ham murakkab munosabatda turadi. Bir tomondan, mem birliklari ko‘pincha
norasmiy, ekspressiv va vaqtinchalik bo‘ladi. Shu bois ularning barchasini adabiy tilga kiritish to‘g‘ri emas. Ikkinchi tomondan, ayrim
birliklar keng ommalashib, publitsistik nutg, reklama, blogerlik va hatto ommaviy axborot vositalariga ham kirib boradi. Bunday holatda
ular neologik gatlamning barqgarorlashayotgan unsurlari sifatida baholanishi mumkin.

Mem madaniyati asosida shakllangan birliklarni uch guruhga ajratish mumkin. Birinchi guruhga bargarorlashishga moyil
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birliklar kiradi: “mem”, “viral”, “trend”, “kontent”, “trollash”, “post qilish” kabi. Ikkinchi guruhga vagtinchalik internet birliklari kiradi.
Ular muayyan vogea yoki mashhur kontent bilan bog‘liq bo‘lib, gisqa muddat faol ishlatiladi. Uchinchi guruhga kontekstual kinoyaviy
birliklar kiradi. Ular oddiy so‘z yoki ibora bo‘lsa-da, mem kontekstida yangi ma’no oladi.

Shu jihatdan mem madaniyati o‘zbek tilida neologik jarayonlarning tezlashishiga sabab bo‘lmoqda. Yangi birliklar avvalgidek
uzoq muddatli adabiy jarayon orgali emas, balki ijtimoiy tarmoglarda takrorlanish, ulashish, gayta ishlash va ommalashish orgali paydo
bo‘lmoqda. Bu esa internet diskursining til taraqqiyotidagi rolini yaqqol ko‘rsatadi.

Muhokama natijalariga ko‘ra, o‘zbek tilida mem madaniyati asosida shakllanayotgan neologik birliklar quyidagi
xususiyatlarga ega: ular tez paydo bo‘ladi va tez tarqaladi; ko‘pincha yoshlar nutqida faol bo‘ladi; kontekstga kuchli bog*lig; ekspressiv
va kinoyaviy ma’no beradi; gibrid shakllarga ega bo‘lishi mumkin; adabiy me’yor bilan to‘liq barqarorlashmagan; ayrimlari
vagtinchalik, ayrimlari esa umumiy nutgga kirib boruvchi birliklardir.

Mem madaniyati o‘zbek tilining zamonaviy leksik gatlamida yangi so‘z va ma’no yaratish manbalaridan biri sifatida namoyon
bo‘lmoqda. Uni lingvistik jihatdan o‘rganish neologiya, internet diskursi, sotsiolingvistika, pragmatika va semiotika masalalarini
chuqurroq anglashga xizmat giladi.

Xulosa. O‘zbek tilida mem madaniyati asosida shakllanayotgan neologik birliklar zamonaviy internet diskursining muhim
tarkibiy gismi hisoblanadi. Ular ijtimoiy tarmoglar, blogerlik faoliyati, gisqa video platformalari, yoshlar nutqi va ragamli hazil
madaniyati ta’sirida yuzaga kelmoqda.

Tadqiqot natijalari shuni ko‘rsatdiki, mem madaniyati o‘zbek tilida yangi so‘zlar, iboralar, gibrid shakllar, fe’l birikmalari va
kinoyaviy ifodalar hosil bo‘lishiga ta’sir ko‘rsatmoqgda. “Mem qilish”, “memga aylanish”, “memlashmoq”, “memchi”, “viral bo‘lish”,
“trendga chiqish”, “trollash”, “krinj holat”, “kontentga aylanish” kabi birliklar bu jarayonning yaqqol namunalaridir.

Mem asosidagi neologik birliklarning asosiy xususiyati ularning tez tarqalishi, kontekstga bog‘ligligi, ekspressivligi va
pragmatik yukining kuchliligidir. Ular hazil, kinoya, tanqid, baho, ijtimoiy munosabat va guruhiy mansublikni ifodalashga xizmat giladi.

Bunday birliklarning barchasi ham adabiy tilga kirib ketavermaydi. Ayrimlari vaqtinchalik internet hazili sifatida goladi,
ayrimlari esa ommalashib, o‘zbek tilining zamonaviy leksik qatlamiga kirib boradi. Shu sababli mem neologizmlarini baholashda
qo‘llanish davomiyligi, auditoriya kengligi, ma’no barqarorligi va uslubiy moslashuv darajasi hisobga olinishi kerak. Mem madaniyati
o°zbek tilida neologik birliklarning shakllanishida faol omil bo‘lib xizmat qilmogda. Ushbu jarayonni ilmiy asosda o‘rganish zamonaviy
o‘zbek tilining internet diskursi, yoshlar nutqgi, pragmatik imkoniyatlari va leksik yangilanish mexanizmlarini chuqurroq tahlil gilishga
yordam beradi.
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O‘ZBEK TILIDA AKADEMIK YOZUV KOMPETENSIYASINI SHAKLLANTIRISHNING LINGVODIDAKTIK ASOSLARI
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Abstract. This article analyzes the linguodidactic foundations for developing academic writing competence in the Uzbek
language. The relevance of the study is determined by the need to improve students’ ability to produce scientific texts, build arguments,
use sources, cite correctly, maintain terminological accuracy and follow academic style. The aim of the article is to identify the
components of academic writing competence and to justify methodological approaches to their development in Uzbek language
education. The research uses descriptive, linguodidactic, functional-stylistic, text-analysis and comparative methods. The results show
that academic writing competence is not limited to grammatical accuracy; it includes text organization, coherence, argumentation,
citation culture, editing and independent critical thinking. The article argues that step-by-step writing tasks, analysis of model texts,
planning, rewriting, peer review and clear assessment criteria are effective tools in teaching academic writing. The findings may be used
in philological and pedagogical higher education.
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AHHoTanms. B crartee paccMaTpuBarOTCs JUHTBOAUAAKTHUUYECKUE OCHOBBI (I)opMI/IpOBaHH;I KOMIIETCHIIMM aKaJIEMHUYECKOTO
IIHUchbMa B y36eKCKOM SI3BIKE. AKTyaJ'ILHOCTB HCCIICNOBAaHUA ONPEACIIACTCA HGO6X0,I[I/IMOCTBIO Pa3sBUTHA Y CTYACHTOB HAaBBIKOB CO3daHUA
HAYy4YHOI'0 TCEKCTa, apryMmeHTally, HUCIIOJb30BaHUA HWCTOYHUKOB, HUTHUPOBAHWUI, TepMI/IHOHOFI/I‘IeCKOﬁ TOYHOCTH M CTHJIMCTUYECKON
II0CJICAOBATCIbHOCTH. ]_ICJ'II; CTaTbH COCTOUT B ONPEACICHUU KOMIIOHCHTOB aKaL[eMPI‘«IeCKOfI MUCbMEHHON KOMIICTCHIIUHU U O6OCHOBaHI/II/I
MCETOOUYCCKHUX IIOOXOI0B K HX (I)OpMI/IPOBaHI/IIO B IIpouecce 06y‘leHI/Iﬂ y36eKCKOMy A3BIKY. B HCCICA0OBAaHUN TIPHUMCHCHBI
0HI/ICB.TCJ'ILHLH71, JII/IHFBO)JI/I)JB.KTPI‘«ICCKI/II)T, (byHKIII/IOHaIII)HO-CTI/IJ‘II/ICTI/I‘IQCKI/II?I, TEKCTOBBIH U CpaBHI/ITeJ'IBHHﬁ MECTOOBI. Pe3yJ'H)TaTBI
IMMOKAa3bIBAKOT, 4YTO AaKaAEMHUYECKOE€ IMHCbMO MPEACTaBIIACT co0Ooit KOMIIJICKCHYKO CHUCTEMY TI'pPaMMATHYECKUX, KOMIIO3UIIMOHHBIX,
JIOTUYECKUX, UCCIIEA0BATEIILCKUX U PEAAKTOPCKUX yMCHI/II‘/'I. HpaKTI/I‘{CCKaﬂ 3HAYUMOCTh paGOTLI CBsI3aHa C BOBMOXHOCTBIO IIPUMEHCHU A
BBIBOOB B BBICIIIEM o6pa3013aHnn.

KiaroueBbie cjioBa: aKaJICMHYCCKOE€ ITHMCbMO, KOMIICTCHIMA, JHHIBOJUIAKTHKA, HayHHLIﬁ TEKCT, NHUCbMEHHAasA pPEYb,
aprymeHTanus, aHajin3 TEKCTa, Hay'IHLIﬁ CTUJIb, KYJIbTYpa HUTHPOBaHUS, pEAAKTUPOBAHUEC.

Kirish. Zamonaviy oliy ta’lim tizimida talabaning fagat tayyor bilimni o‘zlashtirishi yetarli emas. U ilmiy axborotni izlash,
tanlash, gayta ishlash, mustaqil xulosa chigarish va o‘z fikrini ilmiy uslubda yozma shaklda ifodalashga qodir bo‘lishi zarur. Shu
jihatdan akademik yozuv kompetensiyasi filologik, pedagogik va ilmiy-metodik tayyorgarlikning muhim tarkibiy gismi sifatida
namoyon bo‘ladi. Akademik yozuv malakasi referat, maqgola, tezis, kurs ishi, bitiruv malakaviy ishi, ilmiy loyiha va boshga yozma
ishlarning sifatini belgilaydi.

O‘zbek tilida akademik yozuvni o‘rgatish masalasi bugungi kunda alohida dolzarblik kasb etmoqgda. Chunki ilmiy matn
yaratish jarayonida ko‘plab talabalar mavzuni ochish, muammo qo‘yish, ilmiy maqsad va vazifalarni belgilash, dalil va xulosani
farqlash, manbaga havola berish, fikrlar o‘rtasida mantiqiy bog‘lanish hosil qilish, terminlardan izchil foydalanish kabi masalalarda
giyinchilikka duch keladi. Bu holat akademik yozuvni alohida lingvodidaktik tizim sifatida o‘rgatish zarurligini ko‘rsatadi.

Akademik yozuv kompetensiyasi bir nechta o‘zaro bog‘liq ko‘nikmalardan tashkil topadi. Avvalo, talaba ilmiy mavzuni
anglay olishi, muammoni ajrata bilishi, asosiy g‘oyani mantiqiy rivojlantirishi lozim. Ikkinchidan, u ilmiy uslubga xos xolislik, aniglik,
izchillik va dalillilik mezonlarini bilishi kerak. Uchinchidan, talaba matnning kirish, asosiy gism va xulosa gismlarini kompozitsion
jihatdan to‘g‘ri tashkil etishi, xatboshilar o‘rtasidagi semantik alogani ta’minlashi, havola va adabiyotlar ro‘yxatini ilmiy talab asosida
rasmiylashtirishi zarur.

Tadgigotning muammosi shundaki, o‘zbek tili ta’limida yozma nutq ko‘nikmalari ko‘pincha umumiy savodxonlik, imlo va
uslubiy to‘g‘rilik doirasida o‘rgatiladi. Akademik yozuv esa bundan kengroq tushuncha bo‘lib, u ilmiy fikrlash, matn yaratish, dalillash,
tahrir gilish, manba bilan ishlash va akademik halollik madaniyatini ham gamrab oladi. Shu bois akademik yozuvni shakllantirishda
lingvodidaktik yondashuv, ya’ni til birliklarini o‘qitish, matnni tahlil qilish va yozish strategiyalarini bosqichma-bosgich rivojlantirish
muhim ahamiyatga ega.

Magqolaning maqgsadi o‘zbek tilida akademik yozuv kompetensiyasining lingvodidaktik asoslarini aniglash va uni
shakllantirishga xizmat qiluvchi metodik yondashuvlarni asoslashdan iborat. Ushbu magsad asosida akademik yozuv
kompetensiyasining tarkibiy gismlarini belgilash, ilmiy matn yaratish jarayonida uchraydigan muammolarni ko‘rsatish, o‘zbek tili
ta’limida akademik yozuvni rivojlantirishning samarali usullarini tavsiflash vazifalari qo‘yildi.

Tadqiqot ob’ekti va qo‘llanilgan metodlar

Tadgiqot obyekti o‘zbek tilida akademik yozuv kompetensiyasini shakllantirish jarayonidir. Tadqiqot predmeti esa akademik
yozuvni o‘rgatishda qo‘llanadigan lingvodidaktik tamoyillar, matn tahlili usullari, yozish strategiyalari va baholash mezonlaridan iborat.
Tadgigotning ilmiy yangiligi akademik yozuv kompetensiyasini grammatik savodxonlikdan kengroq, ya’ni kompozitsion, uslubiy,
mantiqiy, manbashunoslik va tahrir kompetensiyalarining integrativ tizimi sifatida talqin qilishida ko‘rinadi. Akademik yozuv masalasi
jahon tilshunosligi va ta’limshunosligida keng o‘rganilgan yo‘nalishlardan biridir. Xususan, J. Swales ilmiy matnni akademik
hamjamiyat talablari asosida shakllanadigan janr sifatida izohlaydi va ilmiy maqola, tezis, annotatsiya, kirish qismi kabi matn turlarining
kommunikativ magsadga bog‘ligligini ta’kidlaydi [7; 12-28-b.]. K. Hyland akademik yozuvni muallif pozitsiyasi, auditoriya bilan
munosabat, dalillash va metadiskurs vositalari orgali tahlil giladi [8; 45-67-b.]. Bu yondashuvlar akademik yozuvni oddiy yozma nutq
emas, balki magsadli ilmiy kommunikatsiya shakli sifatida o‘rganishga imkon beradi.

O‘zbek tilshunosligida nutq madaniyati, matn, uslub, ilmiy bayon va yozma nutq masalalari bo‘yicha muhim ilmiy qarashlar
mavjud. N. Mahmudov til va madaniyat munosabatini yoritib, til birliklarining ijtimoiy va madaniy mazmunini ochib beradi [1; 15-24-
b.]. R. Rasulov umumiy tilshunoslik doirasida til tizimi, nutq jarayoni va kommunikativ birliklar haqgidagi nazariy qgarashlarni tahlil
giladi [2; 96-105-b.]. B. Yo‘ldoshev badiiy matn lingvopoetikasi misolida matn tahlilining muhim tamoyillarini ko‘rsatadi [3; 52-61-
b.]. Bu qarashlar akademik yozuvni ham matn yaratish, uslubiy tanlov va kommunikativ magsad bilan bog‘liq holda o‘rganishga zamin
yaratadi.

Adabiyotlar tahlili shuni ko‘rsatadiki, akademik yozuvni o‘qitishda uchta yondashuv alohida ajralib turadi. Birinchi yondashuv
mahsulotga yo‘naltirilgan bo‘lib, unda tayyor ilmiy matn namunalarini tahlil qilishga e’tibor qaratiladi. Ikkinchi yondashuv jarayonga
yo‘naltirilgan bo‘lib, reja tuzish, dastlabki variantni yozish, qayta ishlash, tahrir gilish va yakuniy matn yaratish bosqichlarini o‘z ichiga
oladi. Uchinchi yondashuv janrga yo‘naltirilgan bo‘lib, har bir ilmiy matn turining kommunikativ vazifasi, kompozitsiyasi va uslubiy
xususiyatlarini o‘rgatadi [9; 31-54-b.]. O‘zbek tili ta’limida bu uch yondashuvni uyg‘unlashtirish samarali natija beradi.

Tadgiqotda tavsifiy, lingvodidaktik, funksional-uslubiy, matn tahlili va giyosiy metodlardan foydalanildi. Tavsifiy metod
akademik yozuv kompetensiyasining tarkibiy gismlarini aniglashga xizmat gildi. Lingvodidaktik metod o‘qitish jarayonida mazkur
kompetensiyani shakllantirish bosqichlarini belgilashda qo‘llandi. Funksional-uslubiy metod ilmiy matnda qo‘llanadigan til
birliklarining vazifasini ko‘rsatishga imkon berdi. Matn tahlili metodi orgali ilmiy matnning kompozitsiyasi, xatboshi tuzilishi,
bog‘lovchi vositalar, terminlarning izchilligi va xulosa shakllari tahlil qilindi.

Tadqiqot materiali sifatida oliy ta’limda bajariladigan ilmiy matnlar: magola, tezis, referat, kurs ishi, annotatsiya, tagriz va
xulosalarga xos til birliklari hamda ularni o‘qitish jarayonida qo‘llanadigan metodik topshiriglar tanlandi. Tahlil jarayonida akademik
yozuvning mazmuniy, uslubiy va kompozitsion jihatlari alohida ko‘rib chiqildi.
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Olingan natijalar va ularning tahlili

Tahlillar shuni ko‘rsatadiki, akademik yozuv kompetensiyasi birgina imlo qoidalarini bilish yoki grammatik jihatdan to‘g‘ri
gap tuzish bilan chegaralanmaydi. U bir nechta o‘zaro bog‘liq kompetensiyalar tizimidan iborat. Birinchi komponent - mazmuniy
kompetensiya bo‘lib, u mavzuni tushunish, ilmiy muammoni aniqlash, asosiy g‘oyani belgilash va fikrni izchil rivojlantirishni o°z ichiga
oladi. Ikkinchi komponent - kompozitsion kompetensiya bo‘lib, matn gismlarini magsadga muvofiq joylashtirish, kirish, asosiy gism,
natija va xulosani mantiqiy bog‘lash bilan bog‘liq. Uchinchi komponent - uslubiy kompetensiya bo‘lib, ilmiy uslubga xos aniqlik,
xolislik, dalillilik va terminologik izchillikni ta’minlaydi.

To‘rtinchi komponent - manba bilan ishlash kompetensiyasidir. Akademik yozuvda manbadan foydalanish oddiy ko‘chirish
emas, balki ilmiy axborotni tahlil qilish, umumlashtirish, muallif fikrini 0°z nuqtai nazari bilan bog‘lash, iqtibos va havolani to‘g‘ri
rasmiylashtirishni talab giladi. Beshinchi komponent - tahrir kompetensiyasi bo‘lib, unda talaba o‘z matnini qayta o‘qish, ortiqcha
takrorlarni olib tashlash, mantiqiy uzilishlarni to‘g‘rilash, uslubiy xatolarni aniglash va matnni yakuniy holatga keltirish malakasiga ega
bo‘ladi.

Akademik yozuvni o‘gitishda eng ko‘p uchraydigan muammolardan biri mavzu va muammoni farglay olmaslikdir. Masalan,
“O‘zbek tilida sinonimlar” mavzu hisoblanadi, ammo “O‘zbek tilida sinonimlarning ilmiy matnda aniglik va uslubiy rang-baranglikni
ta’minlashdagi roli” ilmiy muammo sifatida aniqroq ko‘rinadi. Talabaga avvalo mavzudan muammo chiqarish, muammodan maqgsad va
vazifa belgilash, keyin esa dalil va xulosaga o‘tish o‘rgatilishi zarur.

Ikkinchi muammo - xatboshilar o‘rtasidagi bog‘lanishning sustligi. Akademik matnda har bir xatboshi alohida fikrni bildirishi

9

bilan birga, umumiy g‘oyaga xizmat qilishi kerak. Buning uchun “birinchidan”, “ikkinchidan”, “shuningdek”, “demak”, “biroq”, “shu
bois”, “xulosa qilib aytganda” kabi bog‘lovchi vositalardan o‘rinli foydalanish lozim. Ammo ularning haddan tashqari ko‘p ishlatilishi
ham matnni sun’iylashtiradi. Shu sababli bog‘lovchi birliklar mantiqiy ehtiyoj asosida tanlanishi kerak.

Uchinchi muammo - ilmiy uslubda subyektiv va og‘zaki nutqqa xos birliklarning ortiqcha ishlatilishidir. Masalan, “menimcha
juda zo‘r fikr”, “bu narsa juda kerak”, “ko‘p odamlar shunday deydi” kabi birliklar akademik yozuv talabiga mos kelmaydi. Ularning
o‘rniga “tadqiqot natijalari shuni ko‘rsatadiki”, “mazkur holat quyidagi omillar bilan izohlanadi”, “ushbu fikrni quyidagi dalillar
asoslaydi” kabi ilmiy uslubga X08 ifodalar qo‘llanishi magqsadga muvofiq.

Quyidagi jadvalda akademik yozuv kompetensiyasining asosiy tarkibiy gismlari va ularni shakllantirishga xizmat giluvchi

metodik topshiriglar umumlashtiriladi:

Komponent Mazmuni O‘qitish usuli Kutiladigan natija
. . Mavzu, muammo, magsad Muammo xaritasi, savol- Talaba ilmiy muammoni
Mazmuniy kompetensiya . . - - . L
va g‘oyani aniqglash javob, reja tuzish aniq qo‘yadi
o . Matn gismlarini izchil Kirish, asosiy gism, xulosa | Matn mantigiy tuzilishga ega
Kompozitsion kompetensiya tashkil etish modelini tahlil gilish bo'ladi
. . Iimiy uslub, termin, xolis Namuna matnlarni uslubiy . . .
Uslubiy kompetensiya bayon tahlil glish IImiy bayon anigligi ortadi
Manba bilan ishlash Igtibos, hav?la, adablyotlar Manba konspekti, par_afraz, Akademik halc_;lllk
ro‘yxati havola mashglari shakllanadi
Tahrir kompetensiyasi Matnni qayta ishlash, xato va Peer-review, 0°z-o’zini Yakuniy matn sifati oshadi
takrorlarni tuzatish baholash varagasi

Jadvaldan ko‘rinadiki, akademik yozuvni shakllantirish bosgichma-bosgich amalga oshirilishi kerak. Birinchi bosgichda talaba
ilmiy matnning magsadi, auditoriyasi va janrini tushunadi. Ikkinchi bosgichda u reja tuzish va manba tanlashga o‘rgatiladi. Uchinchi
bosgichda dastlabki matn yoziladi. To‘rtinchi bosgichda tahrir, gayta yozish, manba va havolalarni tekshirish ishlari bajariladi.
Beshinchi bosgichda yakuniy matn baholash mezonlari asosida tahlil gilinadi.

Akademik yozuv kompetensiyasini shakllantirishda namuna matnlar bilan ishlash muhim ahamiyatga ega. Talaba yaxshi
yozilgan ilmiy maqola yoki tezisni tahlil gilganda, undagi kirish qismi qanday muammo qo‘yganini, metodlar qanday bayon etilganini,
natijalar ganday dalillanganini, xulosa ganday umumlashtirilganini ko‘radi. Bu jarayon yozish malakasini bevosita rivojlantiradi, chunki
talaba nazariy qoidani emas, real matn modelini o‘zlashtiradi.

Yana bir samarali usul - parafraz mashglaridir. Akademik yozuvda manbadan foydalanishda muallif fikrini aynan ko‘chirish
emas, balki uni o‘z ilmiy matni mazmuniga mos holda qayta ifodalash talab qilinadi. Parafraz talabaning lug‘at boyligini, sintaktik
moslashuvini va mantigiy fikrlashini rivojlantiradi. Shu bilan birga, plagiatning oldini olishda ham muhim didaktik vosita vazifasini
bajaradi.

Akademik yozuvni baholashda fagat imlo xatolari emas, balki ilmiy muammo, dalillash, mantiqiy izchillik, uslubiy aniglik,
manba bilan ishlash va tahrir darajasi ham hisobga olinishi kerak. Baholash mezonlarining oldindan berilishi talabaning yozish
jarayonini ongli tashkil etishiga yordam beradi. Masalan, maqola yozish topshirig‘ida sarlavha aniqligi, annotatsiya mazmuni, Kalit
so‘zlarning muvofigligi, kirishdagi muammo, adabiyotlar tahlili, natijalar va xulosa alohida mezonlar orgali baholansa, talaba har bir
qismga mas’uliyat bilan yondashadi.

Muhokama natijalari shuni ko‘rsatadiki, akademik yozuvni o‘qitish grammatika darsi yoki oddiy insho yozish mashqi bilan
cheklanmasligi kerak. U ilmiy fikrlashni shakllantirish, matnni rejalashtirish, manbalarni tanlash, dalillash va xulosalash madaniyatini
rivojlantiruvchi mustaqil metodik tizim bo‘lishi lozim. Bu jarayonda o‘qituvchi yo‘naltiruvchi, tahlil giluvchi va tahrir jarayonini tashkil
etuvchi metodik subyekt sifatida ishtirok etadi.

O‘zbek tilida akademik yozuv kompetensiyasini rivojlantirish milliy ilmiy uslubning takomillashuviga ham xizmat giladi.
Chunki talaba ilmiy matn yozishni puxta o‘rgansa, keyinchalik maqola, dissertatsiya, o‘quv qo‘llanma va ilmiy hisobotlarni sifatli

188



* GULISTON DAVLAT UNIVERSITETI AXBOROTNOMASI *
* Gumanitar — ijtimoiy fanlar seriyasi, 2026. N 2 *

yozish imkoniyatiga ega bo‘ladi. Bu esa oliy ta’limda ilmiy salohiyatni oshirish, ilmiy axborot almashinuvini rivojlantirish va akademik
halollik tamoyillarini mustahkamlashga yordam beradi.

Xulosa

Xulosa qilib aytganda, akademik yozuv kompetensiyasi o‘zbek tili ta’limida alohida lingvodidaktik muammo sifatida
o‘rganilishi zarur. U grammatik savodxonlik, imlo qoidalari yoki uslubiy to‘g‘rilik bilangina chegaralanmaydi. Akademik yozuv
mazmuniy, kompozitsion, uslubiy, manbashunoslik, tahrir va kommunikativ kompetensiyalarning integrativ tizimi sifatida shakllanadi.

Tadqiqot natijalari akademik yozuvni samarali o‘qitish uchun bosqichma-bosqich metodik yondashuv zarurligini ko‘rsatdi.
Mavzudan muammo chigarish, reja tuzish, manba tanlash, matn yozish, gayta yozish, tahrir qilish va baholash jarayonlari uzviy bog‘liq
holda tashkil etilishi lozim. Namuna matnlar tahlili, parafraz mashglari, peer-review, baholash rubrikalari va o‘z-o‘zini tahrir qilish
varagalari mazkur kompetensiyani rivojlantirishda samarali vosita bo‘la oladi.

Akademik yozuv kompetensiyasining shakllanishi talabalarning ilmiy tafakkuri, mustaqil fikrlashi, ilmiy manba bilan ishlash
madaniyati va yozma kommunikatsiya sifatini oshiradi. Shuningdek, bu kompetensiya oliy ta’limda ilmiy maqola, tezis, kurs ishi va
bitiruv malakaviy ishlarini sifatli tayyorlashga xizmat giladi. Kelgusida ushbu mavzuni empirik materiallar, talaba matnlari korpusi va
baholash mezonlari asosida chuqurroq tadgiq etish magsadga muvofiqdir.
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PERIODIC STAGES OF STATE GOVERNANCE IN ANCIENT ROME AND THEIR DISTINCTIVE CHARACTERISTICS
QADIMGI RIMDA DAVLAT BOSHQARUVINING DAVRIY BOSQICHLARI VA ULARNING O‘ZIGA XOS XUSISIYATLARI

TTEPUOANYECKHUE 3TAIIBI TOCYJAPCTBEHHOI'O YIIPABJIEHIA B IPEBHEM PUME U UX OTJIMYUTEJIbHBIE
OCOBEHHOCTH

Nazarov Obid Raximovich
Guliston davlat universiteti, 120100. Sirdaryo viloyati, Guliston shahri, 4-mavze.
E-mail: nazarov-obid2026 @gmail.com

Abstract. The article examines the history of Ancient Rome as a unique phenomenon of world civilization. The author
explores the development of the Roman state, from its origins on the banks of the Tiber River to its transformation into a powerful
empire that profoundly shaped Europe’s legal, political, cultural, and military traditions. Particular attention is given to the republican
and imperial institutions, the influence of the Etruscans and Greeks on Roman culture, as well as the internal crises that led to the fall of
the Republic and the rise of the Empire. The study concludes that Roman history is not only a record of wars and conquests but also the
story of the creation of legal and political foundations that played a decisive role in the formation of European civilization.

Key words. "European School”, "Cradle of European Civilization", "Lives of the Twelve Caesars", Plebeians, Patricians,
Magistrates, Senate, Titus Livius, Tacitus, Suetonius, ancient civilization.

AnHoTanus. B cratbe paccmarpuBaercs ucropus [peBHero PuMa kak yHHKaIbHOTO (PEHOMEHAa MHPOBOW IMBHIH3ALIUH.
ABTop aHamm3upyeT (OpMHpPOBAHHE PHMCKOTO TOCYAapcTBAa OT €ro 3apokieHus Ha Oeperax TubOpa m0 mpeBpameHus B
MOTYIIECTBEHHYIO HMMIIEPUIO, OKA3aBIIYI0 OIPOMHOE BIMSHHME Ha MPABOBBIC, MOJUTHYECKHE, KyJIbTypHbIE M BOCHHBIE TPAAUIINU
EBponsl. Ocoboe BHIMaHUE yJEICHO COUMAIbHBIM U ITOJUTHYECKUM MHCTHTYTaM PECITyOIMKaHCKOTO W MMIIEPCKOTO MEPHOIOB, POIU
JTPYCKOB M I'PEKOB B CTAaHOBJICHHHM PHUMCKOH KyJIbTYPBHI, @ TaK)Ke KPHU3UCHBIM SIBICHHSM, NPHUBEAIINM K IMAJCHUIO PECIyOIMKH U
YCTaHOBJICHHIO MMIlepHH. JlemaeTcss BBIBOJ, YTO MCTOpHs PuMa mpencraBisier co0oi He TOJNBKO XPOHHMKY BOWH ¥ 3aBOEBAHW, HO U
nponecc GopMHUPOBaHUS IIPABOBBIX U MOJIUTHYECKUX OCHOB, CHI'PABIINX BaXKHYIO POJIb B Pa3BUTHHU €BPOIICHCKOH IMBUIIN3ALINH.

KniwoueBbie caoBa. «EBpomeiickas mkona», «KombiOenb eBpomnelickol HUBHIM3aUUN», «JKH3HeomncaHus ABEHaIIATH
nesapeiit», miebeu, MaTpUInN, MarucTparel, ceHar, Tut Jlueuit, Tauut, CBETOHUIA, APEBHSS [TUBUIU3AIIH.

Annotatsiya. Maqolada Qadimgi Rim tarixi jahon sivilizatsiyasining noyob hodisasi sifatida ko‘rib chigiladi. Muallif Rim
davlatining shakllanishini uning Tibr qirg‘oqlarida paydo bo‘lishidan Yevropaning huquqiy, siyosiy, madaniy va harbiy an’analariga
ulkan ta’sir ko‘rsatgan qudratli imperiyaga aylanishiga qadar tahlil giladi. Respublika va imperiya davridagi ijtimoiy va siyosiy
institutlar, Rim madaniyatining shakllanishida etrusklar va yunonlarning roli, shuningdek, respublikaning qulashi va imperiyaning
o‘rnatilishiga olib kelgan ingirozli hodisalarga alohida e’tibor garatilgan. Rim tarixi nafagat urushlar va istilolar xronikasi, balki
Yevropa sivilizatsiyasining rivojlanishida muhim rol o‘ynagan huquqiy va siyosiy asoslarning shakllanish jarayonidir, degan xulosaga
kelinadi.

Kalit so‘zlar. “Yevropa maktabi”, “Yevropa sivilizatsiyasini beshigi”, “o‘n ikki Sezar hayoti”, plebeylar, patritsilar,
Magistrat, Senat, Tit Liviy, Tatsit, Svetoniy, antik sivilizatsiya.

Kirish. Qadimgi Rim tarixi hagli ravishda jahon sivilizatsiyasi tarixidagi eng muhim sahifalardan biri hisoblanadi. Snu boyis
gadimgi Rimning ilk tarixiga e'tibor garatadigan bo‘lsak, dastlab Tibr qirg‘og‘ida kichik bir jamoa sifatida shakllangan Rim asta-sekin
Yevropa va O‘rtayer dengizining ko‘p asrlar davomida rivojlanishini belgilab bergan qudratli davlatga aylandi. Rim tsivilizatsiyasining
ta'siri bugungi kunda ham seziladi: huquqiy tizimda, tilda, arxitekturada, harbiy ishlarda, adabiyotda va hatto zamonaviy jamiyatning
siyosiy madaniyatida. Ko‘pgina tadgiqotchilar Rimni “Yevropa maktabi”, antik davrning o‘zini esa “Yevropa sivilizatsiyasining
beshigi” deb atashgani bejiz emas. Rim tarixini o‘rganish nafaqat o‘tmishni tushunish, balki zamonaviy siyosiy va ijtimoiy jarayonlarni
tahlil gilish uchun ham muhimdir.

Tadqiqot obyekti va qo‘llanilgan metodlar

Rim respublikasi dunyoga hokimiyatni tashkil etishning noyob tajribasini berdi: magistrat tizimi, senat va xalq majlislari. Rim
imperiyasi ulkan hududlarmni boshgarishning yorgin namunalarini ham, ichki garama-garshiliklar va tashqi tahdidlar tufayli yuzaga
kelgan ingirozlarni ham namoyish etdi. Ko‘pgina zamonaviy davlatlar fuqarolik g‘oyasini, qonunlar tizimi va boshgaruv tamoyillarini
aynan Rimdan olgan. Hatto antik davr mualliflari ham Rim tarixining o‘ziga xosligini tan olishgan. Tit Liviy o‘zining “Shaharga asos
solinishi tarixidan” asarida Rim buyukligining axloqiy asoslarini ko‘rsatishga intilgan, Tatsit o‘zining “Yilnomalari” va “Tarix” asarida
tanazzul va despotizm sabablarini tahlil gilgan, Svetoniy “O°‘n ikki Sezar hayoti” asarida davlat taqdirida chuqur iz qoldirgan
hukmdorlar portretlarini bergan. Zamonaviy davrda mutafakkirlar va siyosatchilar: Makiavellidan Monteskyegacha Rim tarixiga -
murojaat gilishdi. X1X asr fundamental ilmiy tadgigotlar davriga aylandi va Teodor Mommzenning Rim tarixi asari tarix fanining eng
muhim asarlaridan biriga aylandi. Rim O‘rtayer dengizida markaziy o‘rinni egallagan Apennin yarim orolining markazida paydo bo‘ldi.
Bu, bir tomondan, Gretsiya, Shimoliy Afrika va Ispaniya bilan dengiz alogalari uchun qulay imkoniyatlar yaratdi, boshga tomondan -
Italiyaning o‘zida savdo va harbiy yo‘llarni nazorat qilish imkonini berdi. Italiya unumdor tekisliklari, yumshoq iglimi va dehgonchilik
va chorvachilik uchun qulay sharoitlari bilan ajralib turadi. Bu xususiyatlar asosan Rim jamiyatining asosiga aylangan dehgonchilik
madaniyatining rivojlanishini oldindan belgilab berdi[1].

Olingan natijalar va ularning tahlili

Italiyaning ijtimoiy- igtisodiy taraqgiyotining rivojlanishi o‘lkaning portlarga boy va daryolar kesib o‘tgan garbiy

qirg‘oqlari, aynigsa Tibr, aholi punktlarining tabiiy markaziga aylanishiga sabab bo‘lgan. Aynan shu yerda Rim paydo bo‘lib, turli xil
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jamoalarni birlashtirib, butun yarim orolni asta-sekin o‘ziga bo‘ysundirishga muvaffaq bo‘ldi. Don va minerallarga boy Sitsiliya
O‘rtayer dengizining “marvarid”iga, yunonlar, karfagenliklar va rimliklar o‘rtasidagi kurash maydoniga aylanishiga sabab bo’lgan.

Shuningdek, rimning shakllanishi turli madaniyatlar tutashgan joyda sodir bo‘lgan. Asosiy rolni italyan gabilalari - lotinlar,
sabinlar, samnitlar o‘ynagan bo’lib, ularni tillar va urf-odatlarning yaqinligi birlashtirgan, ammo ular siyosiy va madaniy rivojlanish
darajasida farg gilgan. Eng muhim ta'sir etrusklar - Shimoliy va Markaziy Italiyaning sirli odamlari tomonidan amalga oshiririlhan
bo’lib, ulardan rimliklarga dinning ko‘plab elementlari, me’morchilik (arklar, kanallar, ibodatxonalar qurilishi), shuningdek, siyosiy
tashkilot (liktorlar hokimiyati ramzlari, girollarning nishonlari) meros bo‘lib o‘tgan. Italiyaning janubidagi yunon koloniyalari Rimga
san‘at, falsafa, alifbo va mifologiya elementlarini olib keldi. Rimliklar aynan yunonlar orqali she’riyat, teatr va ilmiy bilimlar bilan
tanishdilar. Shunday qilib, Rim madaniyati boshidanoq turli an'analarning sintezi sifatida rivojlandi.

Va nixoyat Rim tarixi odatda uchta asosiy davrga bo‘linadi: girollik, respublika va imperiya davriga bo’linadi.

— Qirollik davri (miloddan avvalgi VIII—VI-asrlar) — shaharning tashkil topishi, jamoa va ilk siyosiy institutlarning shakllanishi
davri. Afsonaga ko‘ra, Rimga miloddan avvalgi 753 yilda Romul asos solgan. Birinchi podshohlar hagidagi hikoyatlar afsonalar bilan
to‘ldirilgan bo‘lsa-da, ular gabilaviy tuzilmalardan davlatga o‘tish jarayonini aks ettiradi.

— Respublika (miloddan avvalgi 509—27) — Rim butun Italiyani, so‘ngra O‘rta yer dengizining muhim qismini o‘ziga
bo‘ysundiruvchi qudratli davlatga aylangan davr. Bu davrda hokimiyatning magistratlar, senat va xalq yig‘inlari o‘rtasida tagsimlanishi
bilan o‘ziga xos boshqaruv tizimi shakllandi. Respublika jiddiy inqirozlarni boshdan kechirdi - patritsiylar va plebeylar o‘rtasidagi
kurash, Grakki islohotlari, fugarolar urushlari, lekin aynan Rim huqugi va siyosiy madaniyatiga asos solgan.

— Imperiya (miloddan avvalgi 27 — milodiy 476 yillar) — eng yugori kuch davri va ayni paytda tanazzulning boshlanishi bilan
izoxlanadi. Avgust knyazlikni o‘rnatdi, uning ostida respublika institutlari rasman saglanib golgan, ammo hagiqiy hokimiyat imperator
qo‘lida to‘plangan edi.Shu bois Imperiya yorqin davrlarni (Trayan, Antoninlar hukmronligi), hamda uning qulashiga olib kelgan I11-V
asrlardagi ingirozlarni ham boshidan kechirdi.

Shu bois rimning jahon tarixi uchun ahamiyati juda katta axamyatga ega.Chunki rimda boshgaruv, xarbiy hamda boshga
soxalardagi faolyati tarixda chuqur iz goldirgan.

Rimning tarixiga oid malumotlar gadimgi tarixchilar - Tit Liviy, Tatsit, Svetoniy, Arrian tomonidan saglanib golgan. Hozirgi zamonda
Rim falsafiy va tarixiy mulohazalar mavzusiga aylandi. XIX asrda Teodor Mommzenning "Rim tarixi" asari fundamental ahamiyatga
ega bo‘ldi; manba tangididan foydalanib, u Rim sivilizatsiyasining shakllanishi va rivojlanishining yaxlit manzarasini taqdim etdi[2].

Shunday gilib, Qadimgi Rim tarixi nafagat urushlar va istilolar yilnomasi emas, balki insoniyatning keyingi taraqgiyotiga
ulkan ta'sir ko‘rsatgan noyob sivilizatsiyaning shakllanishi tarixidir.Sababi Rim O‘rtayer dengizining boy madaniy merosini birlashtirib,
samarali siyosiy va huquqiy institutlarni yaratishga, ko‘p asrlar davomida sivilizatsiya markaziga aylanishga muvaffaq bo‘ldi. Rimni
o‘rganish bizga Yevropa tarixining kelib chigishini tushunishga, zamonaviy zamon bilan o‘xshashliklarni ko‘rishga va antik davr
tajribasi bugungi kunda ham dolzarbligini anglab etishga imkon beradi.

Rimning bir necha davrlarni, jami ming yillikdan ko‘proq vaqtni qamrab olgan tarixidan misol tarigasida quldorlik jamiyati va
davlatining eng rivojlangan, klassik shakllarida tug‘ilishi, rivojlanishi va tanazzulini kuzatishimiz mumkin. Rim tarixini boshga davlatlar
tarixidan alohida, alohida o‘rganmaslik kerak. Chunki Rim darhol jahon-tarixiy ahamiyatga ega bo‘lmadi.Sababi uning boshlanishi
gadimgi Shargning ko‘plab davlatlari bir necha ming yillar davomida mavjud bo‘lgan davrga to‘g‘ri keladi. Keyinchalik jahon
madaniyati tarixida benazir rol o‘ynagan Gretsiyada shahar-davlatlar allagachon vujudga kelgan bo‘lsa, Tibr daryosi bo‘yidagi adirlarda
yashovchi dehqon va cho‘ponlar endigina o‘z turar-joylarini birlashtirib, Rim deb nomlangan kichik markazni yaratdilar[3]. O‘sha
paytda Apennin yarim orolida va Sitsiliyada allagachon yunon koloniyalari mavjud edi va O‘rtaner dengizining janubiy (Afrika)
qirg‘og‘ida Finikiya aholi turar joylari mavjud bo’lib mavjud bo‘lib, keyinchalik ularni Karfagen kuchli dengiz kuchiga birlashtirgan
edi. Bu Pireney yarim orolining janubidagi qudratli davlat Tartessosning gullagan davri edi. Rim o‘zining rivojlanishining dastlabki
bosqichlarida O‘rtayer dengizi dunyosining boshqa markazlari va o‘sha davrdagi jahon vogealari bilan bog‘liq emas edi; uning siyosiy
qudrati asta-sekin o‘sib borgan.

Shu bois Rim jamoasining paydo bo‘lishi va rivojlanishi shartlarini tushunish uchun Rimgacha bo‘lgan umumiy Italiya
rivojlanishi haqida tasavvurga ega bo‘lish kerak.Ayniqsa etrusk shaharlarining paydo bo‘lishi va ularning siyosiy ta'sirining Apennin
yarim orolining Etruriyaga tutash hududlariga targalishi alohida ahamiyatga ega edi.Chunki Italiyada birinchi muhim markazlar etrusk
va yunon shaharlari xisoblangan. Mahalliy gabilalarning aksariyati hali ibtidoiy jamoa tuzumi bosgichida edi, ammo, shunga garamay,
Italiyaning ko‘pgina mintagalarida uning parchalanishi va gabila tuzulmalarning davlatga aylanishi jarayoni davom etayotgan edi.
Italiyaning markaziy mintaqasi Latsiyaning boshqa shaharlari gatorida bir paytlar etrusklar o‘z kuchini kengaytirgan Rim ham bu
jarayonni boshdan kechirdi. Bu ilk davr, uning asosiy xususiyati ibtidoiy jamoa tuzumining parchalanishi va davlatning shakllanishi
jarayoni bo‘lgan, odatda qirollik davri deb ataladi; bu davrning oxirgi davrini Rim tarixining etrusk davri deb atash mumkin. Qirollik
davrining boshlanishi taxminan miloddan avvalgi VIII asrga to‘g‘ri keladi va uning oxiri odatda miloddan avvalgi VI asr oxiriga to‘g‘ri
keladi. Etrusklar quvib chiqarilgandan va girol hokimiyati bekor gilingandan so‘ng, Rim respublikasining tarixi boshlanadi, bu miloddan
avvalgi | asrning oxirgi o‘ttiz yilining boshlarigacha davom etadi. Va uch davrga bo‘lingan. Birinchi davr - Respublikaning ilk davri
(Mil. Awv. VI asr oxiri — mil. avv Il asrning 60-yillari) - Rimda quldorlik ishlab chigarish uslubining shakllanishi, o‘sha davrdagi Rim
jamiyati erkin aholisining ikki asosiy guruhi (mulklari) bo‘lgan patritsiylar va plebeylar o‘rtasidagi kurash, respublika va butun
mamlakat ichida birinchi garama garshiliklar tizimining deyarli mustahkamlanishi va rivojlanishi bilan tavsiflanadi. Butun Apennin
yarim orolining Rimga bo‘ysunishi bilan yakunlangan Italiya. G‘arbiy O‘rta er dengizi hududida yirik davlatlarni shakllantirishga
qaratilgan bir qancha urinishlar shu vaqtga to‘g‘ri keladi. V-1V asrlarda Sitsiliyaning muhim gismi Sirakuza atrofida birlashdi, u o‘z
vagtida Italiyaning yunon shaharlari ustidan hukmronlik gilgan. Ammo eng yirik davlat tuzilishi Karfagen dengiz kuchi bo‘lib, u o‘z
ta'sirini G‘arbiy O‘rtayer dengizining bir qator hududlariga kengaytirdi[4]. G‘arbda asrlar davomida garama-qarshiliklar o‘chog‘i
Sitsiliya bo‘lib, Sirakuza va Karfagen o‘rtasida doimiy urushlar olib borilgan. Rim butun Apennin yarim orolini oz atrofida birlashtirib,
264 yilda Sitsiliya ishlariga aralashdi va shu vaqtdan boshlab Rimning O‘rtayer dengizini bo‘ysundirish uchun kurash davri deb atash
mumkin bo‘lgan yangi davr boshlandi. Turli muvaffaqiyatlar bilan olib borilgan uzoq va qonli Puni urushlaridan so‘ng, Rim Karfagenga
tegishli bo‘lgan barcha hududlarni o‘ziga bo‘ysundirdi va keyinchalik G‘arbiy O‘rtayer dengizining deyarli barcha hududlarini bosib
oldi. Shargdagi urushlar natijasida Rim Gretsiya va Makedoniyada mustahkam o‘rnashib oldi va ilgari qudratli bo‘lgan Suriya
salavkiylar girolligini zaiflashtirdi. Bu davr Pergam girolligining Rimga qo‘shilishi bilan tugaydi. Uning asosiy mazmuni quldorlik
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ishlab chigarish usulining mustahkamlanishi va rivojlanishi edi, bunga urushlar paytida asirga olingan asirlar orasidan qullarning doimiy
ravishda Kirib kelishi yordam berdi. Ishlab chigarishning quldorlik usulining joriy etilishi Italiyada yirik yer egalarining o'sishiga olib
keladi va bu kichik va o’rta yer egalarining tanazzulga uchrashi bilan birga keladi. Rimning siyosiy tizimi senatorlik zodagonlarining
hukmronligi bilan ajralib turadi, ular fagat vaqti-vaqti bilan pleblarning garshiliklariga duch keladilar, ammo bu vaqtda birinchi qullar
qo‘zg‘olonlari ro‘y berdi. Ammo ular hali ham qisqa muddatli va mahalliy darajada cheklangan edi. Miloddan avvalgi II asrning 30-
yillari boshidan | asrning 30-yillari oxirigacha davom etgan davr fuqgarolar urushlari davri hisoblanadi. Katta latifundiyalar ichida
qullarning to‘planishi, ularning 2-asr boshidan eng g‘ayriinsoniy ekspluatatsiyasi qo‘zg‘olonlarni keltirib chiqardi, bu asrning 30-
yillaridan boshlab qullar va qul egalari o‘rtasidagi uzoq urushlarga aylanib ketdi.Natijada vayron bo‘lgan dehgonlar, mulksiz golgan
shahar pleblari tub islohotlarni talab giladi va bu to‘qnashuvlarga olib keladi, ba'zan haqiqiy fuqarolar urushlariga aylanadi; senatorlik
(gabila) zodagonlari bilan mulkdor zodagonlar - otliglar o‘rtasidagi garama-garshiliklar ham kuchayadi[5].va nixoyat viloyatlarni
haddan tashqari ekspluatatsiya qilish provinsiyalarda ommaviy qo‘zg‘olonlariga olib keldi va bu o’znavbatida Rim respublikasining
ingirozini tezlashtirdi xolos

Xulosa. Xullas yugorida ta’kidlab o‘tilganidek, erkin xalqning turli qatlamlari o‘rtasida ijtimoiy kurashning keskinlashuvi Rim
respublikasi davlat boshqaruvi asoslarini juda larzaga soldi. Miloddan avvalgi | asrning 70-yillari 2-yarmida Spartak boshchiligidagi
ulkan qullar qo‘zg‘oloni tufayli Rim davlati o‘zining poydevoriga qadar larzaga keldi. Garchi Rim quldorlari keskin kurashdan so‘ng bu
qo‘zg‘olonni bostirishga muvaffaq bo‘lishsa-da, ko‘p asrlar davomida mavjud bo‘lgan siyosiy tuzum endi hukmron sinfning
ehtiyojlarini gondira olmadi. Harbiy diktatura o‘rnatish masalasi dolzarb bo‘lib, u uchun kurash miloddan avvalgi I asrning 40-30-
yillarida fugarolar urushlariga aylanib ketdi va bu oxir-ogibat Respublika qulashi bilan yakunlandi.
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Abstract. This article examines the private library of Mirsiddigkhon Hashmat Bukhari, a prominent poet, tazkira writer, and
bibliophile of Bukhara, and evaluates its scholarly and cultural significance. The study explores Hashmat’s life, literary activities, and
contributions to the collection, preservation, and dissemination of written heritage. Particular attention is paid to the composition of his
library, the history of its formation, and its role in the intellectual and cultural life of the Bukhara Emirate in the late nineteenth and early
twentieth centuries. The article analyzes the historical, literary, religious, and scientific works preserved in the collection and highlights
the library’s importance in safeguarding valuable manuscripts and transmitting cultural heritage to future generations. The findings
demonstrate that Hashmat’s library represents a significant component of the manuscript tradition and library culture of Central Asia.

Keywords: Mirsiddigkhon Hashmat, Bukhara, private library, manuscripts, book culture, tazkira writing, cultural heritage,
library studies.

AHHoTanus. B naHHoO# cTaThe HccneayroTcsa auuHas Oubnunoreka MupceuaaukxoHna Xammara byxapu — nu3BecTHOro mosra,
TaskupoBena u Oubnmuoduia Byxapel, a Takke e€ Hay4HO-KYJIbTYpHOE 3Ha4YeHHe. PaccMaTpuBalOTCS OCHOBHBIC STallbl JKH3HU U
TBOPYECKOW AeATenbHOCTH MupcuIIuKxoHa XaliMmara, €ro BKJIAJ B pa3BUTHE KHIDKHOW KyNbTYphl, COOMpPaHHE U COXpaHEHHE
pykomnucHoro Hacueaus. Oco6oe BHIMaHUE yAISIETCS COCTaBy OHOIMOTEKH, UCTOPHUH €€ (OPMHPOBAHHS U POJH B KyJIbTYPHOU JKU3HU
Byxapckoro smupara koHuna XIX — nauama XX Beka. AHaIM3UPYIOTCS UCTOPUYECKHE, JIUTEPaTypHbIC, PEIUTHO3HBIC U HAay4dHbBIC
NIPOM3BE/ICHNS, BXOIMBINNE B OuOmmoreynoe coOpanue. IlomuepkuBaercs 3HAaYeHHE OMOIMOTEKH B COXPAHEHUM PYKOIHMCHBIX
MAMSATHUKOB M Iiepefade KyJbTYpPHOTO HAaclequs IOCIeAYIOIUM IIOKOJNICHHsM. JlemaeTcst BBIBOA O TOM, dYTO OHOIHMOTEKa
MupcunarkxoHa Xammara 3aHIMaeT BaKHOE MECTO B HCTOPUH KHIDKHOTO Jiefa M OMOnnoTedHol KyabTypsl LlenTpansHol A3uu.

192


mailto:ilhom_eshonzoda@mail.ru

* GULISTON DAVLAT UNIVERSITETI AXBOROTNOMASI *
* Gumanitar — ijtimoiy fanlar seriyasi, 2026. N 2 *

KioueBble cioBa: Mupcunaaukxon Xammar, byxapa, nnunas OnOnuoreka, pyKONHCH, KHHKHOE JENO, Ta3KHPOBEICHHE,
KyJIBTYpHOE Hacieaue, 0n0NuoTeKOBEICHHUE.

Annotatsiya. Ushbu magolada Buxoro adabiy muhitining yirik namoyandasi, shoir, tazkiranavis va kitobparvar Mirsiddigxon
Hashmat Buxoriyning shaxsiy kutubxonasi hamda uning ilmiy-madaniy ahamiyati tadgiq etilgan. Muallif Mirsiddigxon Hashmatning
hayoti va ijodiy faoliyati, kitob to‘plash va saqlash sohasidagi xizmatlari, shuningdek, uning kutubxonasi tarkibi va shakllanish tarixi
haqida ma’lumot beradi. Maqolada Hashmat kutubxonasida saqlangan tarixiy, adabiy, diniy va ilmiy manbalar tahlil qilinib, uning
Buxoro amirligi madaniy hayotida tutgan o‘rni yoritilgan. Shuningdek, mazkur kutubxonaning qo‘lyozmalarni asrab-avaylash va
keyingi avlodlarga yetkazishdagi ahamiyati ko‘rsatilgan. Tadqiqot natijalari Mirsiddigxon Hashmat kutubxonasi Buxoro kitobat va
kutubxonachilik an’analarining muhim qismi ekanligini tasdiglaydi.

Kalit so‘zlar: Mirsiddigxon Hashmat, Buxoro, shaxsiy kutubxona, qo‘lyozmalar, kitobatchilik, tazkiranavislik, madaniy
meros, kitobshunoslik.

Kirish. Har bir gavm va millatning jahon miqgyosidagi gadr-qimmati uning insoniyat tamadduniga qo‘shgan hissasi bilan
chambarchas bog‘liq bo‘lib, yozma manbalar va kitobshunoslik sohasidagi tadqiqotlar mazkur baholash uchun muhim mezon bo‘lib
xizmat gilishi mumkin.

Tojik xalgi gadim zamonlardanog boy tarix va yuksak madaniyatga, shuningdek, kuchli milliy o‘zlikni anglash tafakkuriga
ega bo‘lgan. Ular milliy gadriyatlar va yozma merosni inson tafakkuri hamda zakovatining bebaho mahsuli sifatida gadrlab, kitob va
kitobat san’atiga alohida ehtirom bilan munosabatda bo‘lganlar.

Ajdodlarimiz goldirgan yozma merosni, xususan, tazkiralar, devonlar, tarixiy asarlar, junglar, bayozlar, kashko‘llar hamda
boshga adabiy turlarga mansub qo‘lyozmalarni tuzish, tartibga solish va jamlash nihoyatda murakkab jarayon bo‘lib, keng gamrovli
izlanishlar va katta mehnatni talab etadi.

Bundan tashqari, bugungi globallashuv sharoitida xalq va millatlar alohida davlatlar doirasida yashab kelayotgani, ularning
aksariyati o‘rtasidagi ilmiy-madaniy aloqalar esa ma’lum darajada susayib borayotgani sababli, qo‘lyozma nusxalardan foydalanish va
ularga yetib borish tadgigotchilar hamda olimlar oldidagi muhim muammolardan biriga aylangan.

Turli joylarda saqlanayotgan ma’lumotlarni aniqlash va ularni yagona majmua shaklida jamlash tadqiqotchilar uchun g‘oyat
gimmatli manba hisoblanadi. Bu esa ularni keng ko‘lamli gidiruv va izlanishlardan xalos gilib, muayyan sohada bir mamlakat olimlari
va tadgiqotchilarining mehnati natijalarini bir joyda jamlagan holda keng jamoatchilik ixtiyoriga tagdim etish imkonini beradi.

Markaziy Osiyo xonliklarining davlat kutubxonalari uzoq tarixga ega bo‘lib, o‘ziga xos an’ana va qadriyatlarni shakllantirgan.
Oc‘rta asrlar davomida nafaqat saroylarda, balki amaldorlar va ziyolilar xonadonlarida ham sulolaviy kutubxonalar tashkil etilgan. Yirik
kutubxonalar egalari kotiblar, xattotlar va savdogarlarga diniy hamda dunyoviy mazmundagi gimmatbaho kitoblarni topib keltirishni
buyurganlar. Bunday kitoblar alohida e’tibor va yuksak saviyada tayyorlangan.

Tarixiy manbalar ma’lumotlariga ko‘ra, Buxoro amirligida qo‘lyozma asarlarni ko‘chirish va kitobat ishlarini tartibga solish
an’anasi amirlar kutubxonalarida Somoniylar davridan boshlab XIX asr oxiri va XX asr boshlariga qadar saqlanib kelgan [2, 62-b.].
Amirlar kutubxonalaridan asosan hukmdorlar, ularning yaqgin garindoshlari, ayrim hollarda esa nufuzli ulamolar va ziyolilar foydalanish
imkoniyatiga ega bo‘lganlar.

Buxoro amirligining rasm-rusum va an’analariga muvofiq, saroyda davlat xazinasi bilan bir qatorda devon, kutubxona hamda
davlat hujjatlarini saglash uchun maxsus binolar mavjud bo‘lgan. Ularda maxsus amaldorlar va mansabdor shaxslar mas’ul etib
tayinlangan. Shuningdek, yugori lavozimli amaldorlarga tegishli shaxsiy kutubxonalar ham faoliyat yuritgan.

Davlat poytaxti Buxoro shahrida, shuningdek viloyat markazlaridagi madrasalar va masjidlarda, hamda gorixonalar goshida
ham kutubxonalar mavjud bo‘lib, ular ilmiy-ma’rifiy faoliyatning muhim markazlari hisoblangan.

Tojik adabiyotining tanigli shoiri va tazkiranavisi Mirsiddigxon Hashmati Buxoriy (1864-1931/32) Buxoro adabiy muhitida
kamol topib, keyinchalik davrning noqulay siyosiy-ijtimoiy sharoitlari tufayli “muhojir shoir” sifatida Afg‘onistonga ketishga majbur
bo‘lgan. U tazkiranavislik an’analarini davom ettirish va rivojlantirishda salmoqli hissa qo‘shgan ijodkorlardan biridir. Mazkur adib o‘z
davrining mashhur shoir va tazkiranavislaridan biri sifatida adabiy hamda tarixiy asarlari bilan tanilgan.

Mirsiddigxon Hashmat amirzodalar Abdulmalik To‘ra va Nosirxon To‘ra bilan bir onadan tug‘ilgan. Amir Muzaffar (ya'ni
Hashmatning otasi) hayotlik davrida, Mirsiddigxon Hashmat 17 yoshida Chorjo‘y hokimi etib tayinlangan. Amir Muzaffar vafotidan
so‘ng, 1885-yilda uning akasi Amir Abdulahadxon taxtga o‘tirgach, Mirsiddigxon Hashmat uy qamog‘iga mahkum etiladi. Oradan ko‘p
o‘tmay, amirzoda Nosirxon ham uy qamog‘iga olinadi. Uchinchi aka - Abdulmalik esa umrini g‘urbat va musofirlikda o‘tkazgan.

Metodlar va adabiyot tahlili. O‘zbek tadqiqotchisi S.Zohidovaning yozishicha, amirzodalar Mirsiddigxon Hashmat va
Nosirxon To‘ra Abdulahadxonning o‘g‘li Olimxon hukmronligi davrida ham ozodlikdan mahrum bo‘lib qolganlar [4, 48-52]. Shu
tariga, Mirsiddigxon Hashmat 35 yil davomida gamoq sharoitida hayot kechirgan. Mirsiddigxon Hashmat va Nosirxon To‘ra ma’muriy,
siyosiy hamda ijtimoiy faoliyatdan butunlay chetlashtirilgan edilar.

Birog Amir Abdulahadxon va uning o‘g‘li Olimxon Mirsiddigxon Hashmat hamda Nosirxon To‘raning ilmiy va ijodiy
faoliyatiga jiddiy to‘siglar qo‘ymaganlar. Aynan shu sababli, ular umrlarining oxirigacha ilm o‘rganish va turli asarlar yaratish bilan
shug‘ullanib, Buxoroning madaniy, adabiy va ma’naviy hayotiga beqiyos hissa qo‘shganlar.

Manbalar va zamonaviy tadgigotlarda har ikki aka-uka — Mirsiddigxon Hashmat va Nosirxon To‘raning boy shaxsiy
kutubxonalarga ega bo‘lganligi alohida ta’kidlanadi.

Nosirxonning tug‘ilgan sanasi ma’lum emas. U podshohlik taxtiga da’vogar sifatida 1920-yilga gadar Buxoro Arkida uy
qamog‘ida saqlangan. Amir ba’zan uni o‘z safarlariga hamroh qilib olib yurgan va unga “To‘rai jilov”’ unvonini bergan. Buxoro Arkida
uning uchun maxsus qurilgan va u mahbus sifatida yashagan hovli hozirgi kunga gadar saglanib golgan.

Shuningdek, Nosirxonning o‘g‘li Arabxon ham amir Olimxonning qizi bilan turmush qurgan bo‘lib, u ham otasi kabi uy
gamog‘ida bo‘lgan. Nosirxon to‘ra Buxoro inqgilobidan keyin “Anjumani ta’rix” ilmiy-tadqiqot tashkilotining a’zo-korrespondenti
sifatida adabiy faoliyatini davom ettirgan. U 1923-yilda Buxoro hukumati roziligi bilan Afg‘onistonga ko‘chib ketgan. Hozirgi vaqtda
uning keyingi hayoti va taqdiri hagida ma’lumotlar mavjud emas.
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Manbalarning guvohlik berishicha, Nosirxon to‘ra shaxsiy kutubxona sohibi ham bo‘lgan. U “Tuhfat uz-zoirin”, “Qunuz al-
atqiyo”, “Osor us-salotin” hamda “Tahgqiqoti Arki Buxoro, salotin va umaroi o asarlarining muallifi hisoblanadi [9, 7-8]. Nosirxon
to‘ra mazkur asarlarni yozish jarayonida ko‘plab manbalardan foydalanganini alohida ta’kidlagan.

Mirsiddigxon Hashmat Buxoro shahrining Chahor Xarros mahallasidagi hovlisida hamda Arkda umr kechirgan. Garchi uning
erkinligi ma’lum darajada cheklangan bo‘lsa-da, uning hovlisi adabiyot ahli va ziyolilar uchun ilm-ma’rifat maskani sifatida muhim
ahamiyat kasb etgan. Ehtimol, aynan shu adabiy muhit ta’sirida Mirsiddigxon Hashmat keyinchalik boy ilmiy-adabiy meros va katta
shaxsiy kutubxona goldirgan.

Uning zamondoshlari va davr olimlari Mirsiddigxon Hashmatni mulkdor, homiy, ahli galamning sarparasti, shoir, tarixchi,
tazkiranavis hamda nufuzli kutubxona sohibi sifatida e’tirof etganlar. Qayd etilganidek, XX asr boshlarida Mirsiddigxon Hashmatning
hovlisi amir Olimxon davlatchiligiga qarshi bo‘lgan shoirlar, notiglar va ilm-fan hamda adabiyot ixlosmandlarining yig‘ilish joyiga
aylangan bo‘lib, bu yerda ziyolilar ishtirokida muntazam adabiy kechalar o‘tkazib turilgan.

Mirsiddigxon Hashmat tazkiranavislik an’anasini davom ettirib, Buxoro adabiy muhitining barcha yutuq va muammolari o‘z
aksini topgan bir qator tazkiralarni yaratgan. O‘zbek adabiyotshunosi O. Masaliyeva Hashmatga mansub asarlarni quyidagi tarzda
tasniflaydi:

“Devoni Hashmat”.

“Daftari musavvada”.

“Nomai Xusravon”.

“Majmuai zoyicha ahkomi nuqum”.

“Bayoz”. [6, 32]

Aytish mumkinki, o‘zbek tadqiqotchisi O. Masaliyeva tomonidan tuzilgan ro‘yxat to‘liq emas. Zero, Mirsiddigxon Hashmat
o‘zining 68 yildan ortiq umri davomida 60 dan ziyod asar yaratish va tayyorlashga muvaffaq bo‘lgan bo‘lib, bu natija tojik adabiyoti
tarixi uchun muhim ilmiy-adabiy yutuq hisoblanadi. Mirsiddigxon Hashmatning kotiblik mahorati va tazkiranavislik sohasidagi shuhrati
mazkur yo‘nalishda keng tanilgan va ma’lumdir. Uning barcha asarlari qo‘lyozma shaklida O‘zbekiston Respublikasi Fanlar
akademiyasining Abu Rayhon Beruniy nomidagi Sharq qo‘lyozmalari xazinasida saqlanmoqda. Mirsiddigxon Hashmat risolalar,
g‘azallar devoni, tazkiralar hamda qator ilmiy va tarixiy asarlar yaratish orgali fors-tojik adabiyoti tarixida munosib shuhrat gozongan va
tazkiranavislik an’anasining davom etishiga salmoqli hissa qo‘shgan. Bu haqda mazkur satrlar muallifi tomonidan yozilgan bir gator
ilmiy magqola va risolalarda batafsil so‘z yuritilgan.

Buxoro Xalg Respublikasi tashkil etilganidan keyin hukumat qarori bilan “Anjumani ta’rix” tashkil qilindi. Ushbu
anjumanning asosiy magsad va vazifalaridan biri Buxoro Arkini tadqiq etishdan iborat edi. “Tahqiqoti Arki Buxoro™ asarida keltirilgan
ma’lumotlarga ko‘ra, Buxoro Arki hagida alohida risola yozish vazifasi Sayid Muhammad Nosir zimmasiga yuklatilgan. Garchi u
mazkur asarda “Anjumani ta’rix”’ning yetti nafar a’zosi hagida ma’lumot bergan bo‘lsa-da, amalda fagat olti nafar shaxsning ismini
gayd etgan. Bu holat esa ma’lum darajada noaniqlik tug‘diradi.

Sayid Muhammad Nosir Buxoro inqilobidan keyin “Anjumani ta’rix” ilmiy-tadqiqot tashkilotining muxbir a’zosi sifatida
adabiy faoliyatini davom ettirgan. U 1923-yilda Buxoro hukumatining roziligi bilan Afg‘onistonga ko‘chib ketgan. Hozirga gadar uning
keyingi hayoti va taqdiri hagida ishonchli ma’lumotlar mavjud emas.

Sayid Muhammad Nosir ibn Muzaffarning “Tahqiqoti Arki Buxoro™ asarida qayd etilishicha, Mirsiddiqgxon Hashmat Buxoro
Respublikasi hukumati qaroriga ko‘ra ilmiy-tadqiqot ishlari bilan shug‘ullangan davrning yetakchi ziyolilaridan iborat bo‘lgan
“Anjumani ta’rix” tashkiloti a’zoligiga qabul qilingan. Mazkur anjuman tarkibiga Abdurauf Fitrat, Sharifjon maxdum Sadri Ziyo, Mullo
Salimbek, Hoji Mullo Sayid Mahmud va Sayid Muhammad Nosir kabi jami yetti nafar ma’rifatparvar va olim kirgan edi [9, 2-b.].

Muhokama va natijalar. Mirsiddigxon Hashmat kotib va xattot sifatida ham Buxoroning ma’naviy hayotida salmoqli o‘rin
tutgan. U o‘zining mualliflik asarlaridan tashgari bir qator muhim kitoblarni ko‘chirib yozgan va poknusxa holatiga keltirgan. Jumladan,
Mir Husayn ibn Muhammad al-Husayniy an-Nishopuriyning ‘“Maohofi gavohiri Alloh”, “Manoqibi shayx Xolid Ziyouddin an-
Nagshbandiy al-Mujaddadiy al-Qodiriy” (1915-yil), Abdulhaq ibn Sayfuddin at-Turk ad-Dehlaviy al-Buxoriyning “Janob al-qulub ala
diyori mahbub” (1890-yil), Abulhasan Nasr ibn al-Hasan al-Marg‘eloniyning “Mahosin al-kalom va badoe’ an-nizom” (1875-yil),
Mavlono Sayfiy Buxoriyning “Aruzi Sayfiy” (1896-1897-yillar), Imom Abulfazl Muhammad ibn Abduljamil ibn Abdulmalik ibn
Haydar as-Samarqgandiyning “Qandiyai xurd” (1896—1897-yillar) hamda Qoriy Rahmatulloh Vozehning “Tuhfat ul-ahbob” asarlarini
kitobat qgilib, poknusxalarini tayyorlagan.

Ta’kidlash joizki, Mirsiddigxon Hashmat tomonidan yaratilgan asarlar va ko‘chirilgan qo‘lyozmalar soni mazkur ro‘yxat bilan
cheklanmaydi. U umrining so‘nggi lahzalariga qadar kitob to‘plash bilan shug‘ullanib, shu tariqa nufuzli shaxsiy kutubxona tashkil
etishga muvaffaq bo‘lgan. Sadriddin Ayniy va Sharifjon maxdum Sadri Ziyo oz kundaliklari hamda xotiralarida Buxorodagi eng yirik
uch shaxsiy kutubxona gatorida Mirsiddigxon Hashmat kutubxonasini ham, Qozi Burhoniddin kutubxonasidan keyin, alohida tilga
olganlar [1, 290-292-bb.].

Hozirgi kunda Mirsiddigxon Hashmat kutubxonasiga mansub kitoblar Toshkent, Buxoro, Dushanbe va Sankt-Peterburg
shaharlaridagi qo‘lyozmalar fondlarida saqlanmoqda. Shu bilan birga, mazkur kutubxonaning asosiy gismi O‘zbekiston Respublikasi
Abu Rayhon Beruniy nomidagi Fanlar akademiyasining Sharq qo‘lyozmalari fondida muhofaza gilinmoqda.

Mirsiddigxon Hashmat shaxsiy kutubxonasining tarkibi va uning shakllanish jarayonini tadqiq etish kutubxonashunoslik
hamda manbashunoslik nugtayi nazaridan muhim ahamiyatga ega. Mirsiddigxon Hashmat kutubxonasiga mansub kitoblarning turli
fehristlari, kitoblarga bosilgan Hashmat muhri izlari, zaxira qaydlari, shuningdek, zamondoshlarining xotira va yodnomalari, aynigsa,
Sadri Ziyo asarlari orgali mazkur kutubxonaning tarkibi va tarixi hagida aniq tasavvur hosil gilish mumkin.

Mirsiddigxon Hashmatning o‘zi ham kutubxonasi tarkibidagi 213 jild kitob va majmuaning nomi, muallifi, kotibi hamda
ayrim hollarda xarid gilingan kitoblarning giymatini gayd etgan. Jumladan, Hashmat kutubxonasida Muhammad G*‘azzoliyning “Ehyo
ulum ad-din”, Nasriddin Tusiyning “Axloqi Nosiriy”, Bedil, Sa’diy va Hofiz asarlari, turli bayozlar, tazkiralar, diniy asarlar, sharhlar,
adabiyot, nuqum (astronomiya va astrologiya) hamda boshqa sohalarga oid kitoblar mavjud bo‘lgan.

Mirsiddigxon Hashmat kutubxonasida tarix faniga oid qo‘lyozma va toshbosma kitoblar quyidagilardan iborat bo‘lgan: “Tarixi
Ibni A’sami Kufiy (Kitob al-futuh)”, “Tarixi Ibni Xaldun”, “Tarixi Afg‘oniston”, “Tarixi Andalus”, “Tarixi Javdat”, “Tarixi Rahimxon”,
“Tarixi Rus”, “Tarixi sayohati Eron”, “Tarixi Shohjahon”, “Tarixi Tabariy (Tarix ar-rusul va-l-muluk)”, “Tarixi Olamoroy”, “Tarixi
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muhorabai Yunon”, “Tarixi Abdurahmonxon”, “Tarixi Abdulhamidxon”, “Tarixi umumiy”, “Tarixi Farishta”, “Tarixi Farangiy”,
“Tarixi Qojor”, “Tarixi Qoshg‘ar”, “Tarixi Madina”, “Tarixi Hindi turktozon”, “Tarixi Vassof” va boshqalar.

Mirsiddigxon Hashmat kutubxonasi o‘z davridayoq Buxoro shahrining madaniy va ma’naviy hayotiga katta ta’sir ko‘rsatgan
hamda muhim o‘rin egallagan. Tarixchilar Shodmon Vohidov va Zoir Choriyev Mirsiddigxon Hashmat kutubxonasi tarkibini o‘rganish
va tadqiq etish jarayonida fagat Mirsiddigxon Hashmatning o‘zi tomonidan tuzilgan fehristlarda qayd etilgan kitoblarni aniglash bilan
cheklanganlar.

Aytish mumkinki, hozirga gadar Mirsiddigxon Hashmat kutubxonasining tarkibi barcha jihatlari va tafsilotlari bilan keng
gamrovli tarzda tadqiq etilmagan. Bu masala alohida va mukammal ilmiy izlanishlarni talab giladi. Ushbu magsadni amalga oshirish
uchun Mirsiddigxon Hashmat kutubxonasi tarkibini o‘rganish va tahlil qilishda nafaqat O‘zbekiston hududidagi, balki jahonning boshqa
ilmiy-tadgiqot markazlari hamda yirik kutubxona xazinalarida saglanayotgan manbalarni ham gayta ko‘rib chiqish va ulardan samarali
foydalanish zarur.

Mirsiddigxon Hashmat gamoqda bo‘lgan yillarida amalga oshirgan muhim ishlardan biri ajdodlar merosini to‘plash va yirik
shaxsiy kutubxona tashkil etish bo‘lgan. Mirsiddigxon Hashmat kutubxonasi Buxoro kitobdorligi tarixining ajralmas gismi hisoblanadi.
Uning nufuzi va yuksak magomi hagida davr olimlari ham guvohlik berganlar. Jumladan, Sharifjon maxdum Sadri Ziyo quyidagilarni
yozgan:

“Faxrli shaharda har sohadagi kitoblar juda kamyob bo‘lib qolgan, hatto noyob durlarga aylangan edi. Shu darajadaki, aytish
mumkinki, o‘sha davrda Buxoro hududida kitob topish faqat uch joydagina mumkin bo‘lgan, xolos... Ana shunday boy kutubxonalardan
biri saodat va hidoyat sohibi Sayyid Mirsiddiqto‘ra, Hashmat taxallusi bilan tanilgan zotning kutubxonasi bo‘lib, u ko‘plab mashaqqatlar
va ulkan sa’y-harakatlar bilan ushbu kitoblarni yig‘ishga muvaffaq bo‘lgan” [8, 291].

Sharifjon maxdum Sadri Ziyoning ma’lumotlariga ko‘ra, mohir xattotlardan biri bo‘lgan Abdullobek kotib Yakkabog‘iy
muqaddas Qur’oni karimning uch nusxasini ko‘chirgan. Ushbu nusxalardan biri Buxoro davlati amirlari xazinasida, ikkinchi nusxasi esa
Mirsiddigxon Hashmat qo‘lida saqlangan. Ustoz Sadriddin Ayniy Sharifjon maxdum Sadri Ziyoning ushbu guvohligini to‘ldirar ekan,
Mirsiddigxon Hashmat kutubxonasining begiyos ahamiyatini alohida ta’kidlaydi: “Buxoroda Hashmatning shaxsiy kutubxonasi kabi
mukammal kutubxona yo‘q edi” [1, 274].

Professor Shodmon Vohidov Mirsiddigxon Hashmat kutubxonasi tarkibida turli tillardagi 1000 ga yaqin qo‘lyozma asarlar va
toshbosma nashrlar mavjud bo‘lganini gayd etadi. Xususan, olim Mirsiddigxon Hashmat kutubxonasining Buxoro amirligi adabiy
hayotining taraqqgiyoti va rivojlanishidagi o‘rni hamda salmoqli hissasini quyidagicha baholaydi: “Hashmat kutubxonasi Buxoro
xonligida ilm-ma’rifat va madaniyatning rivojlanishida asosiy o‘rin tutgan” [3, 18].

O‘zbek tarixshunosi Rahbar Xoliqovaning ma’lumotlariga ko‘ra, O<zbekiston Respublikasi Fanlar akademiyasi
Shargshunoslik instituti qo‘lyozmalar xazinasida Mirsiddigxon Hashmatning 30 dan ortiq qo‘lyozma nusxalari saglanmoqda [10, 4-14].

Shuningdek, Mirsiddigxon Hashmat va Sharifjon maxdum Sadri Ziyo Ahmad Donishdan keyin Buxoroning ilmiy-adabiy
muhitining homiylari va yetakchilari sifatida tanilib, amirning rasmiy hukumatiga muqobil bo‘lgan ma’naviy-ma’rifiy markazni
shakllantirganlar. Natijada, ularning xonadonlari Buxoro ilmiy va adabiy hayotining muhim markazlaridan biriga aylangan.

Xulosa. Mirsiddigxon Hashmat kutubxonasining tarixiy va madaniy ahamiyati shundaki, u tadgigotchilarga bugungi kunda
qo‘lga kirishi qiyin bo‘lgan qator manbalarning mavjudligi hagida ma’lumot beradi. Bizning nazarimizda, mazkur qo‘lyozmalar
taqdirini aniglash Buxoroning ijtimoiy-siyosiy hayotiga oid ko‘plab tarixiy masalalar hamda hozirgacha yetarlicha yoritilmagan
jihatlarga oydinlik kiritadi. Bu esa tojik adabiyoti va madaniyati tarixini o‘rganishdagi muhim vazifalardan biri hisoblanadi.

Aytish mumkinki, Mirsiddigxon Hashmat tomonidan to‘plangan kitoblar asosan Sharifjon maxdum Sadri Ziyoning sa’y-
harakatlari va ehtiyotkorona saglovi tufayli bizgacha yetib kelgan: “Bizning taxminimizcha, Hashmat Afg‘onistonga ko‘chib ketishidan
oldin ushbu sharq qo‘lyozmalarini Sadri Ziyoga sotgan bo‘lishi mumkin. Shu sababli biz Sadri Ziyo kutubxonasida ko‘p jildli
asarlarning juda ko‘p nusxalarini aniqladik” [3, 19].

Yuqorida keltirilgan mulohaza va kuzatishlardan ma’lum bo‘ladiki, Mirsiddigxon Hashmat asarlarining katta gismi hamda
uning kutubxonasi materiallari bugungi kungacha saqlanib qolgan bo‘lib, ular jahonning vyirik kutubxonalari fondlarida nodir
qo‘lyozmalar sifatida muhofaza gilinmoqda. Shuningdek, Abu Rayhon Beruniy nomidagi O‘zbekiston Respublikasi Fanlar akademiyasi
Qo‘lyozmalar fondida saqlanayotgan ko‘plab nodir qo‘lyozmalar va manbalar Sharifjon maxdum Sadri Ziyo hamda Mirsiddigxon
Hashmat kutubxonalari hisobiga jamlangan bo‘lib, ular XIX asr va XX asr boshlaridagi Buxoroning adabiy muhiti hamda ijtimoiy
hayoti haqida muhim ma’lumotlarni o‘z ichiga oladi.
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TECHNOLOGY OF MANUFACTURING KOKAND PAPER FROM RAW COTTON

QO‘QON QOG‘OZINI XOM PAXTADAN TAYYORLASH TEXNOLOGIYASI
TEXHOJIOT' M U3rOTOBJIEHUS KOKAHICKOM BYMAT'Y U3 CBIPOT'O XJIOIIKA

Pulatov Sharifjon Yigitalievich, Aripov Masud Marufovich
Qo‘qgon davlat universiteti, 150700, Farg‘ona viloyati, Qo‘qon shahri, Turon ko‘chasi 23-uy
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Abstract. The article examines the technology of producing Kokand paper from raw cotton as practiced in the papermaking
tradition of the Kokand Khanate in the nineteenth century. The morphological and physical-mechanical properties of cotton fibers are
analyzed, along with the main technological stages, including alkaline treatment, manual fiber beating, sheet formation on a frame, and
pressing. The study is based on historical sources and experimental reconstruction of the traditional technique. The results show that the
length and natural elasticity of raw cotton fibers ensure the thinness, strength, and excellent ink retention properties of Kokand paper.

Keywords: Kokand paper, raw cotton, traditional papermaking, cotton fiber, pressing.

AHHoOTamms1. B ctaTtbe Mcceayercst TeXHOIOrusl M3roToBineHuss KokaHackoit GymMary u3 chbIporo XJorka, chopMHpOBaBIIascs B
OymarozenarensHoi Tpaguiun Kokannckoro xancrsa B XIX Beke. IIpoananmusupoBaHbsl Mopgonorndeckie U Gu3nKko-MexaHnIecKrue
CBOMCTBA XJIONIKOBBIX BOJIOKOH, @ TAaK)X€ OCHOBHBIE TEXHOJOIMYECKHME JTallbl: IIeJIOYHas 0OpaboTKa, pydyHOE HCTHPaHHE BOJIOKOH,
(dopmoBaHne OyMa)KHOTO CIIOs Ha paMKe M IpeccoBaHue. McciemoBaHme OCHOBAHO Ha aHAIM3€ HMCTOPHYECKUX HCTOYHUKOB U
pe3ynpTaTax OSKCIEPUMEHTANbHON PEeKOHCTPYKIMM TPaJUIHOHHONW TEXHOJOTHMH. YCTaHOBIEHO, YTO MIMHA M €CTECTBEHHas
JNIACTHYHOCTh BOJIOKOH CBIPOTO XJIONKA OOECIeYMBAIOT TOHKOCTh, HPOYHOCTh M BBICOKYIO CIOCOOHOCTH yICp)KaHUS UEPHIII
Koxkannckoit Oymarn.

KnroueBble cioBa: Kokannackas Oymara, CHIpOH XIJIONOK, TPaJHWIIIOHHOE IIPOM3BOJICTBO OyMaru, XJIOITKOBOE BOJOKHO,
IIPECCOBAHMUE.

Kirish. Qog‘oz ishlab chigarish texnologiyasi insoniyat sivilizatsiyasi rivojida muhim o‘rin egallab, ilm-fan, madaniyat va
ma’naviy meros taraqqgiyotini ta’minlab kelgan asosiy omillardan biri hisoblanadi. Aynigsa, sharq mamlakatlarida gog‘oz ishlab
chigarish usullarining takomillashuvi go‘lyozma madaniyati, xattotlik san’ati va kitobat an’analari bilan uzviy bog‘lig holda
shakllangan. Markaziy Osiyo hududida esa Samargand, Buxoro va Qo‘qon kabi markazlar tarixiy manbalarda yuqori sifatli qog‘oz
ishlab chiqgarish o‘choqglari sifatida e’tirof etilgan.

XIX asrda Qo‘gon xonligi hududida ishlab chigarilgan qo‘gon gog‘ozi o°zining yupgaligi, mustahkamligi, elastikligi va siyohni
yaxshi ushlash xususiyatlari bilan mashhur bo‘lgan. Mazkur gog‘oz turi diniy, adabiy va huqugiy go‘lyozmalarda, shuningdek, devon
ishlarida keng go‘llanilgan. Tarixiy manbalarda qo‘qon qog‘ozining asosiy xomashyosi sifatida paxta tolalaridan foydalanilgani gayd
etilsa-da, uning aniq texnologik jarayonlari va ishlab chigarish bosgichlari zamonaviy ilmiy adabiyotlarda yetarli darajada
tizimlashtirilmagan.

Hozirgi kunda an’anaviy qog‘ozchilik texnologiyalarini o‘rganish va gayta tiklash milliy madaniy merosni saglash, shuningdek,
hunarmandchilikni ilmiy asosda rivojlantirish nuqtai nazaridan dolzarb ahamiyat kasb etmoqda. Aynigsa, xom paxta asosida qog‘oz
tayyorlash texnologiyasini tadgiq etish nafagat tarixiy ahamiyatga ega, balki zamonaviy ekologik toza materiallardan foydalanish
imkoniyatlarini ham ochib beradi.

Shu nugtai nazardan, mazkur magolada XIX asr qo‘gon qog‘ozchiligida qo‘llanilgan xom paxtadan qog‘oz tayyorlash
texnologiyasini ilmiy jihatdan tahlil gilish, uning asosiy texnologik bosgichlarini gayta tiklash va amaliy eksperimentlar orgali uning
afzalliklarini aniglash magsad gilingan. Tadgiqot davomida xom paxta tolalarining morfologik xususiyatlari, ishqoriy ishlov jarayoni,
go‘l usulida sanchish, ramkaga solish va presslash bosgichlarining qog‘oz sifatiga ta’siri o‘rganiladi.
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Mazkur tadgigot natijalari qo‘gon gog‘ozining yuksak sifati ganday texnologik omillar asosida shakllanganini ochib berishga

xizmat gilib, an’anaviy qog‘ozchilik merosini ilmiy asosda saglash va gayta jonlantirishga muayyan hissa qo‘shadi.
Tadgiqot ob’ekti va go‘llanilgan metodlar

Mazkur tadgigotning ob’ekti sifatida XIX asrda Qo‘gon xonligi hududida shakllangan an’anaviy qog‘ozchilik amaliyoti,
xususan, xom paxta asosida go‘gon qog‘ozini tayyorlash texnologiyasi tanlab olindi.

Tadgiqot predmeti esa xom paxta tolalarining morfologik va fizik-mexanik xususiyatlari, ularga ishqoriy ishlov berish, go‘l
usulida sanchish, ramkaga solish va presslash bosgichlarining qog‘oz sifat ko‘rsatkichlariga ta’sirini o‘rganishdan iborat.

Tadgiqot jarayonida xomashyo sifatida mahalliy sharoitda yetishtirilgan, terilib urug‘idan tozalangan tabiiy paxta tolalari
qo‘llanildi. Paxta tolalari an’anaviy tarixiy manbalarda qayd etilgan usullarga muvofig holda ishlovdan o‘tkazildi. Jumladan, paxta
avvalo mexanik iflosliklardan tozalandi, keyin esa ishqoriy muhitda (soda eritmasi yoki daraxt kullari asosida tayyorlangan eritmada)
belgilangan vaqt davomida gaynatildi. Bu jarayon tolalarni yumshatish va sellyuloza tarkibini faollashtirishga xizmat qildi.

Tadgigotda go‘llanilgan asosiy usullar quyidagilardan iborat. Birinchidan, tarixiy-tahliliy metod yordamida gqo‘qon
gog‘ozchiligiga oid yozma manbalar, sayohatchilar gaydnomalari va ilmiy adabiyotlar tahlil gilindi. Ikkinchidan, texnologik
rekonstruktsiya usuli go‘llanilib, tarixiy tavsiflarga asoslangan holda xom paxtadan gog‘oz tayyorlash jarayoni amaliy jihatdan gayta
tiklandi. Uchinchidan, eksperimental metod orgali go‘l usulida sanchish, ramkaga solish va vintli press yordamida sigish amalga
oshirildi.

Shuningdek, solishtirma-tahliliy metod go‘llanilib, xom paxtadan tayyorlangan qog‘oz namunalari apparatda titilgan paxtadan
olingan gog‘oz namunalari bilan tagqoslandi. Solishtirish jarayonida qog‘ozning yupgaligi, mustahkamligi, elastikligi va siyohni ushlash
qobiliyati kabi ko‘rsatkichlarga e’tibor garatildi.

Tadgiqotda kuzatish va tavsiflash usullari ham go‘llanilib, har bir texnologik bosgichda tolalar holati va qog‘oz gatlamining
shakllanishi gayd etildi. Olingan natijalar tahlil gilinib, umumlashtirish usuli orgali xulosalar chigarildi. Qo‘llanilgan metodlar majmuasi
xom paxtadan go‘qon gog‘ozi tayyorlash texnologiyasini ilmiy asosda tadqiq etish imkonini berdi.

Xom paxtaning texnologik xususiyatlari va uni tayyorlash

Xom paxta tabiiy sellyuloza manbai hisoblanadi. Uning tolalari 25-40 mm uzunlikka ega bo‘lib, bu ko‘rsatkich qog‘oz
mustahkamligi uchun juda muhimdir. Tolalarning uzunligi orgali ular o‘zaro mexanik bog‘lanib, qog‘oz gatlamining bargarorligini
ta’minlaydi.

Apparatda titilgan paxta bilan solishtirilganda, xom paxta tolalari kam shikastlangan va tabiiy elastikligini saglab golgan bo‘ladi.
Bu esa qog‘ozning yorilishga chidamliligini oshiradi.

Xom paxta — terilgan, ildizlari va urug‘i olib tashlangan, lekin hali gaynatilmagan, sanchilmagan tola. Tajriba ishlarida 1-rasvda
keltirilgan asbob va uskunalardan foydalanildi.

Kerakli narsalar:

+ Xxom paxta (xomashyo) — 50-100 g;

o tut daraxti kuli — 1 stakan;

e suv—1 litr.

Ta'iriba ishlarida 1-rasvda keltirilgan asbob va uskunalardan foydalanildi

1-rasm. Qo‘gon qog‘ozini tayyorlashda va tahlil etishda ishlatiladigan asbob va uskinalar:
a-katta keli, b-kichkina keli, c-ramka, d-mikrometr, e-vintli press, f-elektron tarozi
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Xom paxtani ishlovdan o‘tkazish bosqichlari

Qo‘qon qog‘ozini tayyorlash jarayonida xom paxtani ishlovdan o‘tkazish bosgqichlari hal qiluvchi ahamiyatga ega bo‘lib, mazkur
bosgichlar tolalarning fizik-mexanik holatini shakllantiradi va tayyor qog‘oz sifatini belgilaydi. An’anaviy qo‘qon qog‘ozchiligida xom
paxta tabiiy xususiyatlarini saqlagan holda, qo‘l mehnatiga asoslangan usullar orgali qayta ishlangan.

Birinchi bosgich — xom paxtani dastlabki tayyorlash hisoblanadi. Bu bosgichda paxta tolalari mexanik iflosliklardan, goldiq
urug‘ parchalari va changdan qo‘l usulida tozalanadi va 12 soat iliq suvga ivitib qo ‘yiladi. Tarixiy manbalarga ko‘ra, paxta titish yoki
intensiv mexanik ishlov berish go‘llanilmagan, chunki bu tolalarning gisgarishiga olib kelgan. Shu sababli paxta tabiiy holatiga yaqin
saglangan.

Ikkinchi bosgich — ishqoriy ishlov berishdir. Xom paxta ishqoriy muhitda gaynatish orgali yumshatilgan. Tut daraxti kuli
asosida tayyorlangan ishqoriy eritmadan foydalanildi. Paxta tolalari 3 soat davomida past gaynash darajasida gaynatildi. Bu jarayon
tolalar tarkibidagi tabiiy yog‘, mum va boshqa gidrofob moddalarni parchalashga xizmat giladi hamda sellyuloza tolalarining faol
guruhlarini ochadi. Ishqoriy ishlov berish natijasida paxta tolalari yumshab, suvni yaxshi singdirish qobiliyatiga ega bo‘ladi. Bu holat
keyingi sanchish jarayoni uchun muhim shart hisoblanadi. Qaynatishdan so‘ng paxta tolalari toza suvda bir necha marta yuvilib,
ishqoriy goldiglardan tozalanadi va sovutiladi.

Uchinchi bosgich — qo‘l usulida sanchish jarayonini (o‘qon qog‘ozi tayyorlash texnologiyasida markaziy va hal giluvchi
bosgich hisoblanadi. Aynan ushbu jarayonda paxta tolalarining ichki strukturasi o‘zgarib, ular qog‘oz hosil gilishga yaroqli holatga
keltiriladi. An'anaviy go‘qon qog‘ozchiligida sanchish jarayoni to‘liq qo‘l mehnatiga asoslangan bo‘lib, bu usul tolalarning tabiiy
xususiyatlarini saglab golishga xizmat gilgan. Paxta avval suvi sigib chigarilgan holda yog‘och kelining ichiga joylashtiriladi. Keli,
odatda, qattiq yog‘ochdan (tut, yong‘oq yoki jiyda) yasalgan bo‘lib, uning ichki yuzasi tolalarni ezishga mos shaklda ishlangan.
Sanchish uchun ishlatiladigan to‘qmoq esa silindrik yoki bir oz yassi shaklga ega bo‘lib, zarba kuchini bir maromda tagsimlashni
ta'minlagan. Qo‘l usulida sanchish jarayonida asosiy maqsad tolalarni kesish yoki gisqartirish emas, balki ularni ezish, yoyish va
fibrillyatsiya qgilishdan iborat. Fibrillyatsiya — bu tola yuzasida mikrotolalarning ochilishi bo‘lib, aynan shu holat qog‘oz qatlamida
tolalarning o‘zaro mexanik bog‘lanishini ta'minlaydi. Mexanik blender yoki apparatda titilgan paxtada tolalar ko‘p hollarda qisqarib
ketsa, qo‘l usulida sanchishda tolalarning tabiiy uzunligi asosan saglanib goladi. Sanchish jarayoni uzoq vaqt talab etadi va tolalar holati
doimiy ravishda nazorat gilinadi. Tajribaviy kuzatuvlarga ko‘ra, xom paxtadan tayyorlangan massa uchun sanchish vaqti o‘rtacha 40-90
minutni tashkil giladi. Bu vaqt oralig‘ida paxta bir necha marta kelining devorlaridan olib, qayta markazga yig‘iladi va yana sanchiladi.
Bu amaliyot tolalarning bir xil darajada ezilishini ta'minlaydi. Sanchish jarayonida tolalarning namlik darajasi ham muhim ahamiyatga
ega. Ortigcha qurug paxta yaxshi ezilmaydi, haddan tashqgari suvli massa esa zarba energiyasini yutib yuboradi. Shu sababli sanchish
vaqtida paxta yarim nam, elastik holatda saglanadi. Zarba kuchining me'yorda bo‘lishi tolalarning mexanik shikastlanishini oldini oladi.
lImiy nugtai nazardan qaralganda, qo‘l usulida sanchish jarayonida tolalarning sellyuloza zanjirlari saglanib goladi, fagatgina tola
devorlari ochiladi. Bu holat qog‘ozning mustahkamligi, uzilishga chidamliligi va yuzasining bir tekisligiga ijobiy ta'sir ko‘rsatadi.
Tarixiy go‘qon qog‘ozlarining uzoq yillar saqlanib qolganligi ham aynan shu texnologik yondashuv bilan bog‘lig. Shuningdek, qo‘l
usulida sanchish jarayoni qog‘oz massasining plastikligini oshiradi. Bu keyingi bosgichda ramkaga solishda tolalarning teng
tagsimlanishiga yordam beradi. Amaliy tajribalar shuni ko‘rsatadiki, qo‘l usulida sanchilgan paxtadan olingan qog‘oz qatlamida
teshiklar kamroq bo‘ladi va qalinlik bo‘yicha farq minimal darajada kuzatiladi.

To‘rtinchi bosqgich — tolalarni suv bilan aralashtirib, massa hosil gilishdir. Sanchilgan paxta suv bilan bir xil suspenziya holatiga
keltirildi. Bu bosgichda tolalarning teng tagsimlanishiga alohida e’tibor qaratildi, chunki bu qog‘oz qatlamining bir xil galinlikda
bo‘lishiga ta’sir ko rsatadi.

Beshinchi bosgich — ramkaga solish va qog‘oz gatlamini shakllantirishdan iborat. Tayyorlangan paxta massasi ipak yoki nozik
mato tortilgan ramkaga quyildi. Ramka harakati orgali suv ogib chigib, tolalar ramka yuzasida tekis gatlam hosil gildi. Bu jarayon
an’anaviy qo‘qon qog‘ozchiligida muhim texnologik bosgich sifatida garaladi.

Oltinchi bosgich — an’anaviy go‘qon qog‘ozchiligida presslash jarayoni qo‘l vintli yoki og‘irlik asosidagi oddiy presslar
yordamida amalga oshirilgan. Qog‘oz varag‘i ramkadan olingach, u odatda yuzaga yopishib golmasligi uchun mato (ipak, zig‘ir yoki
paxta mato) orasiga qo‘yilgan. Bir nechta qog‘oz varaqlari gatlam-gatlam qilib joylashtirilib, ular orasiga namlikni yaxshi singdiradigan
matolar solingan. Shu holda tayyorlangan to‘plam press 0stiga qo‘yilgan.

Presslash jarayonida qo‘llaniladigan bosim darajasi juda muhim hisoblanadi. Kam bosim qo‘llanilsa, qog‘ozda ortigcha namlik
saqlanib qoladi va quritish vaqtida deformatsiya yuzaga keladi. Haddan tashqari yugori bosim esa tolalarning tabiiy strukturasini buzib,
qog‘ozni qattiq va mo‘rt qilib qo‘yishi mumkin. Shu sababli an’anaviy ustalar presslashni bosqichma-bosgich amalga oshirganlar: avval
yengil bosim, keyin esa bosimni asta-sekin oshirish usuli go‘llangan.

llmiy nuqtayi nazardan, presslash jarayonida tolalar orasidagi suv chigib ketishi natijasida sellyuloza tolalarining yuzasi
yagqinlashadi va ular o‘rtasida vodorod bog‘lanishlari kuchayadi. Bu holat qog‘ozning mustahkamligi, yirtilishga chidamliligi va uzoq
muddat saglanish xususiyatini oshiradi. Qo‘l usulida sanchilgan paxtadan olingan massa presslash jarayonida aynigsa yaxshi natija
beradi, chunki tolalar uzunligi saqlangan bo‘ladi va ular o‘zaro mustahkam bog‘lanishga qodir bo‘ladi.

Presslash vaqti ham qog‘oz sifatiga ta’sir ko‘rsatadi. Amaliy tajribalarga ko‘ra, an’anaviy Qo‘qon qog‘ozi uchun presslash vaqti
o‘rtacha 20-40 minutni tashkil etgan. Ayrim hollarda, qog‘oz qalinligiga qarab, presslash bir necha marta takrorlangan. Birinchi
pressdan keyin matolar almashtirilib, ikkinchi marta presslash amalga oshirilgan. Bu usul qog‘ozda qolib ketgan namlikni yanada
samarali chigarishga xizmat gilgan.

Tarixiy manbalarda gayd etilishicha, qo‘qon qog‘ozgarlari presslash jarayonida qog‘oz yuzasining tekisligiga alohida e’tibor
garatganlar. Pressdan chiqarilgan qog‘oz varaqlari qo‘l bilan tekislanib, burmalar yoki noteksliklar bartaraf etilgan. Bu esa keyingi
quritish va silliglash (polirovka) jarayonlari uchun qulay sharoit yaratgan.

Yettinchi bosgich — Qo‘qon qog‘ozi tayyorlash texnologiyasida quritish jarayoni presslashdan keyingi yakuniy muhim
bosqich hisoblanadi. Ushbu jarayonning asosiy maqsadi qog‘oz tarkibida qolgan namlikni tabiiy usulda bartaraf etish hamda varaqga
bargaror shakl va mexanik mustahkamlik berishdan iborat. Quritish jarayoni noto‘g‘ri tashkil etilgan tagdirda qog‘ozda burishish,
yorilish yoki galinlik bo‘yicha noteksliklar yuzaga kelishi mumkin.

An'anaviy qo‘qon qog‘ozchiligida quritish asosan tabiiy muhitda amalga oshirilgan. Pressdan chiqarilgan qog‘oz varaqlari
ehtiyotkorlik bilan matodan ajratilib, devorga, yog‘och taxtaga yoki maxsus arqonlarga biriktirilgan. Quritish jarayonida to‘g‘ridan-
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to‘g‘ri quyosh nuridan qochilgan, chunki yuqori harorat qog‘oz tolalarining tez qurib, mo‘rtlashishiga sabab bo‘lishi mumkin. Shu bois
quritish soya va havo yaxshi aylanadigan joylarda olib borilgan.

llmiy nuqtai nazardan garalganda, tabiiy quritish jarayonida namlik asta-sekin bug‘lanadi va tolalar o‘rtasida hosil bo‘lgan
vodorod bog‘lanishlari mustahkamlanadi. Bu holat qog‘ozning elastikligi va uzog muddat saglanish xususiyatlarini yaxshilaydi. Amaliy
tajribalar shuni ko‘rsatadiki, Qo‘qon qog‘ozi uchun quritish vaqti havo harorati va namligiga qarab o‘rtacha 12—-24 soatni tashkil etadi.

Quritish jarayoni tugagach, qog‘oz varaqlari yuzasi tekshirilib, keyingi silliglash yoki qo‘shimcha ishlov berish bosgichlariga
tayyor holatga keltiriladi. Shu tariga, quritish jarayoni qo‘qon qog‘ozining sifatini saqlab qolish va uning an'anaviy xususiyatlarini
ta'minlashda muhim texnologik ahamiyatga ega.

Yugoridagi bosgichlar bajarilgandan so‘ng 2-rasmdagi xom paxtadan olingan qo‘qon qog‘ozi shakllanadi.

3-rasm. Tut daraxtidan olingan samarqand qog‘ozi

4-rasm. Tut daraxtidan olingan qo‘qon qog‘ozi (19-asrda tayyorlangan)
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1-jadval
Xom va titilgan eski paxta xususiyatlarini solishtirish
Xususiyat Xom paxta Apparatda titilgan paxta
Tolalar uzunligi Uzun (25-40 mm) Qisga
Qog‘oz yupqaligi Yupga va tekis Yupga, lekin notekis
Mustaxkamlik Yugori O‘rta
Elastiklik Yugori O‘rta
Sirt tuzilishi Sillig, bir xil Biroz notekis
Siyoxni ushlash gobilyati Yugori O‘rta
2-jadval
Turli qog‘ozlarning qalinligi va xajmiy zichligi
Shahar nomi Xofns_fs'ry]yo Qf‘r'r:’r‘r:;g' Xajmiy zichligi (g/em?)
Qo ‘gqon Xom paxta 0.51 0.40
Qo ‘gon Tut daraxti 0.08 0.70
Samargand Tut daraxti 0.84 0.12
Qo‘gon (Begmatov X.) | Uvada 1,04 0.32
Qo‘gon Titilgan paxta 1.11 0,35
Siktivkar
(“Snegurochka” Daraxt 0.10 0,80
Rossiya)

Xulosa.

Oc‘tkazilgan tadgiqot natijalari xom paxta go‘qon gog‘ozini tayyorlashda texnologik jihatdan eng magbul xomashyo ekanini
ko‘rsatdi. Eksperimental tahlillar xom paxta tolalarining morfologik tuzilishi, uzunligi va elastikligi qog‘oz gatlamining mustahkamligi,
yupgaligi hamda sirt sifatiga ijobiy ta’sir ko‘rsatishini tasdiqladi. Aynigsa, xom paxtadan tayyorlangan qog‘oz namunalarining siyohni
ushlash qobiliyati va elastikligi yugori bo‘lib, bu uni xattotlik va go‘lyozma kitobat uchun juda mos materialga aylantiradi.

Solishtirma tahlil natijalari apparatda titilgan paxtadan tayyorlangan qog‘oz texnologiyasi ishlab chigarish jarayonini
tezlashtirishiga qaramay, an’anaviy go‘qon qog‘oziga xos sifat ko‘rsatkichlarini to‘liq ta’minlay olmasligini ko‘rsatdi. Tolalarning
gisqarib ketishi va mexanik shikastlanishi gqog‘ozning elastikligi va uzoq muddat saglanish gobiliyatini pasaytiradi.

Tadgiqot natijalari XIX asrda go‘gon qog‘ozchiligida xom paxtadan foydalanilgani hagidagi tarixiy ma’lumotlari ilmiy
jihatdan asoslashga xizmat giladi. Shu bilan birga, mazkur ish qo‘qon qog‘ozi ishlab chiqarish an’anaviy texnologiyasini qayta tiklash,
uni zamonaviy sharoitda moslashtirish va madaniy meros sifatida saglash uchun ilmiy-amaliy ahamiyatga ega.
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